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Grade 1: Module 2: Unit 3: Lesson 1

Lesson 1: Noticing and Wondering: What Happens during the 
Day and Night?

CCS Standards
�� RL.1.1: Ask and answer questions about key details in a text.

�� RL.1.10: With prompting and support, read prose and poetry of appropriate complexity 
for grade 1.

�� SL.1.1: Participate in collaborative conversations with diverse partners about grade 1 topics 
and texts with peers and adults in small and larger groups.

�� SL.1.2: Ask and answer questions about key details in a text read aloud or information 
presented orally or through other media.

Daily Learning Targets
�� I can ask and answer questions about day and night based on the text What the Sun Sees, 

What the Moon Sees. (RL.1.1, RL.1.10)

�� I can describe what animals and people do during the day and night based on observations 
of pictures and videos. (SL.1.1, SL.1.2)

Ongoing Assessment
�� During Work Time A, consider using the Reading Literature Checklist to document students’ 

progress toward RL.1.1 and RL.1.10 (see Assessment Overview and Resources). 

�� During Work Time C, consider using the Speaking and Listening Checklist to document 
students’ progress towards SL.1.1 and SL.1.2 (see Assessment Overview and Resources).

Agenda

1.	 Opening 

A.	Reading Aloud: “Elvin, the Boy Who Loved the Sky,” Part 6 (10 minutes)

2.	 Work Time 

A.	Reading Aloud: What the Sun Sees, What the Moon Sees (15 minutes)

B.	 Sorting Protocol: Daytime and Nighttime Activities (15 minutes)

C.	 Video and Back-to-Back and Face-to-Face: What Happens during the Day and Night? 
(15 minutes)

3.	 Closing and Assessment 

A.	Reflecting on Learning (5 minutes)

Teaching Notes

Purpose of lesson and alignment to standards: 
�� This lesson begins the final unit of this module on the sun, moon, and stars. Students return 

to making connections between scientific content (describing the sun and its position) and 
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imagination related to narrative writing (describing what the sun or moon might “see”) 
(RL.1.1 and RL.1.10). 

�� Students are introduced to and listen to a first read of What the Sun Sees, What the Moon 
Sees, which serves as a mentor text for students’ narrative writing.

�� In Work Time B, students participate in the Sorting protocol, introduced during Module 
1. Consider how familiar students are with this protocol and reallocate class time spent 
reviewing it as necessary.

�� During Work Time C, students watch two short videos depicting daytime and nighttime 
scenes in urban settings embedded in the websites, “Videezy,” and “Youtube.”

–– Citation: “City Street Time Lapse Stock Video.” Video. < https://www.videezy.com/
time-lapse/211-city-street-time-lapse-stock-video> (For display. Used by permission.)

–– Citation: “Downtown Boston at Night.” Video. < https://www.youtube.com/
watch?v=2uiuBVF7n9I> (For display. Used by permission.)

–– Purpose: To gain a better understanding of the activities animals and people engage in 
during various times of day.

�� During Work Time C, after watching each video, students discuss with a partner what they 
notice. They then compare what is the same about what people and animals do in each video, 
and contrast what is different. During student discussions, prompt them to use sentence 
frames to support building on others’ ideas and furthering a conversation (SL.1.1, SL.1.2).

�� Consider how this lesson builds on instructional routines already introduced to students 
(e.g., learning targets, discussion protocols, drawing to communicate ideas, transitions, use 
of materials). Make modifications as needed. 

How this lesson builds on previous work: 
�� This lesson acts as an introductory synthesis of the factual information learning in Unit 2 

with the important understandings of narrative structure solidified in Unit 1

�� Continue to use Goal 1–3 Conversation Cues to promote productive and equitable 
conversation.

Areas in which students may need additional support: 
�� During Work Time B, students may need additional support to determine categories into 

which to sort their picture cards. Consider providing more focused prompts for these students 
(such as inviting them to sort into named categories or a limited number of categories).

Down the road:
�� Students will revisit What the Sun Sees, What the Moon Sees in Lesson 2 (moon) and Lesson 

6 (sun), using it to gather information about what animals and people do during the daytime 
and nighttime, and, eventually, as a mentor text and inspiration for writing their own 
narrative poems.

In advance: 
�� Prepare for the Sorting protocol during Work Time B:

–– Pre-determine pairs for Work Time B.

–– Copy and cut out one set of Sorting protocol picture cards per pair of students.

–– Review the Sorting protocol. (Refer to the Classroom Protocols document for the full 
version of the protocol.)
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�� Prepare technology necessary to play “Daytime Time Lapse” and “Nighttime Time Lapse” 
in Work Time C.

�� Post: Learning targets and applicable anchor charts (see materials list).

Consider using an interactive white board or document camera to display lesson materials.

�� Students take pictures of the categories they sorted during Work Time B using 
devices. Post on a teacher web page, class blog, or portfolio app such as Seesaw 
(http://web.seesaw.me) for students to talk about at home with their families. Most 
devices (cellphones, tablets, laptop computers) come equipped with free camera 
apps or software.

�� Work Time C: Show daytime and nighttime videos.

Supporting English Language Learners
Supports guided in part by CA ELD Standards 1.I.A.1 and 1.I.B.5

Important points in the lesson itself

�� The basic design of this lesson supports ELLs with opportunities to more 
deeply understand the language of What the Sun Sees, What the Moon Sees and 
supporting videos by categorizing the associated pictures. This activity helps 
ELLs make meaningful connections between language and meaning and use the 
language in various contexts.

�� ELLs may find it challenging to think of appropriate language to name the 
various categories and pictures. See “Levels of support” for suggestions.

Levels of support

For lighter support:

�� Invite students to create category labels for Work Time B that other students 
can use. Consider asking them to write a phrase on the back of each picture to 
cue students who need lighter support. Challenge them to think of additional 
pictures or phrases that might fit each category.

For heavier support:

�� Watch the videos twice. Students will be able to absorb and comprehend more 
information during their second viewing after they understand the general idea 
during the first viewing. Consider making the task more manageable by asking 
some students to focus on observing one thing the humans do and some students 
to focus on observing one thing the animals do.

Universal Design for Learning
�� Multiple Means of Representation (MMR): In Work Time A, students are 

introduced to What the Sun Sees, What the Moon Sees in a read-aloud. During 
this read-aloud, students notice facts about the sun and the moon, then share 
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their understanding of the author’s use of imagination and details from the text. 
Students will need strong flexible thinking and metacognitive skills for this 
understanding. Provide scaffolds to support diverse abilities in using these skills, 
such as explicit highlighting of information in the text to guide students in new 
understandings.

�� Multiple Means of Action & Expression (MMAE): During the read-alouds, 
some students may benefit from sensory input and opportunities for movement 
while they are sitting. Provide options for differentiated seating (e.g., sitting 
on a gym ball, a move-and-sit cushion, or a chair with a resistive elastic band 
wrapped around the legs). In addition, consider providing options for physical 
action by inviting students to join you in a quick movement break if they seem 
restless during the read-alouds.

�� Multiple Means of Engagement (MME): Throughout this lesson, students 
have opportunities to share ideas and thinking with classmates. Some may need 
support for engagement during these activities, so encourage self-regulatory 
skills by helping them anticipate and manage frustration by modeling what to 
do if they need help from their classmates. (Example: “I can remember when 
I’m sharing that if I forget my idea or need help, I can ask my partner to help 
me. My partner could help me by giving me prompts that will help me share 
my thinking.”) Consider offering sentence frames to strategically selected peer 
models. (Examples: “I noticed ___ in the text” or “One thing I noticed about the 
sun in the video was ___”.) Offering these supports for engagement promotes a 
safe learning space for all students.

Vocabulary

Key:

(L): Lesson-Specific Vocabulary

(T): Text-Specific Vocabulary

(W): Vocabulary Used in Writing

New:
�� writer, inspired, initiative, collaboration (L)

Review:
�� category, evidence (L)

Materials
	 “Elvin, the Boy Who Loved the Sky,” Part 1 (from Unit 1, Lesson 1; one to display)

	 “Elvin, the Boy Who Loved the Sky,” Part 6 (one to display; for teacher read-aloud)

	 What the Sun Sees, What the Moon Sees (one to display; for teacher read-aloud)

	� Reading Literature Checklist (for teacher reference; see Assessment Overview and 
Resources) 

	 Sorting Protocol anchor chart (begun in Module 1)
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	 Picture cards (one set per pair)

	 Back-to-Back and Face-to-Face Protocol anchor chart (begun in Module 1)

	 “City Street Time Lapse Stock Video” (video; play in entirety; see Teaching Notes)

	 S�peaking and Listening Checklist (for teacher reference; see Assessment Overview and 
Resources) 

	 “Downtown Boston at Night” (video; play in entirety; see Teaching Notes)

Opening

A. Reading Aloud: “Elvin, the Boy Who Loved the Sky,” Part 6 (10 minutes)
�� Gather students whole group.

�� Tell students that in the last two units, they heard stories about Elvin, who shared his 
questions and observations about the sun, moon, and stars with them. 

�� Tell students that to help them remember all of the things Elvin wondered about, you are 
going to briefly reread part of the story.

�� Display “Elvin, the Boy Who Loved the Sky,” Part 1 and read it aloud fluently, with 
expression, and without interruption.

�� Using a total participation technique, invite responses from the group:

“What are some things that Elvin wondered about?” (if the sun and moon had stories; if 
the sun and moon danced and had songs)

“What are some things that Elvin shared with us because he wondered about the sun, 
moon, and stars?” (photographs, songs, movement routines, books)

�� Tell students that today is an exciting day because you have a new story about Elvin to read 
to them and that you think there are more things Elvin wonders about.

�� Display “Elvin, the Boy Who Loved the Sky,” Part 6 and read aloud the first three sentences 
fluently, with expression, and without interruption. 

�� Focus students on the word writer.

�� Using a total participation technique, invite responses from the group:

“What does a writer do? Why do you think Elvin is sharing his wonderings about the sun, 
moon, and stars with a writer?” (A writer tells stories and shares information. Elvin 
wonders if he can tell stories and write about the sun, moon, and stars.)

�� If productive, cue students to provide evidence:

“What, in the story, makes you think so?” (Responses will vary.)

�� Draw students’ attention back to the text and finish reading Part 6. 

�� Using a total participation technique, invite responses from the group:

“What is Elvin wondering about now?” (if he can write about the sun and moon)

Meeting Students’ Needs

�� When using a total participation technique, minimize discomfort or perceived 
threats and distractions by alerting individual students that you are going to call 
on them next. (MME)
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�� For ELLs: During the read-aloud, display the text on a document camera or an 
enlarged copy of the text to help direct students to the appropriate sentences on 
each page.

�� For ELLs: To provide heavier support of comprehension, invite students to act or 
sketch Elvin’s activities. Invite students who need lighter support to paraphrase 
the story in simpler language.

Work Time

A. Reading Aloud: What the Sun Sees, What the Moon Sees (15 minutes)
�� With excitement, reveal and then display What the Sun Sees, What the Moon Sees.

�� Tell students that they are going to listen to What the Sun Sees, What the Moon Sees to help 
Elvin better understand if he can write about the sun, moon, and stars.

�� Direct students’ attention to the posted learning targets and read the first one aloud: 

“I can ask and answer questions about day and night based on the text What the Sun Sees, 
What the Moon Sees.”

�� Focus students on the title of the text within the learning target.

�� Using a total participation technique, invite responses from the group:

“What do you think the author means when she writes ‘what the sun sees’ and ‘what the 
moon sees’?” (Responses will vary.)

“When the author uses ‘what the sun sees’ or ‘what the moon sees’ in the title of the text, 
does she mean the moon has eyes and can actually see things?” (no)

“Why do you think the author describes the sun and moon in this way?” (to show 
imagination)

�� Tell students that sometimes writers use their imagination to write about what an animal or 
thing might see or do. Explain that in the case of this story, the author is using her imagination 
to think about what the sun or the moon, looking down on earth from the sky, might see.

�� While still displaying the text, complete a first read of the text, reading slowly, fluently, with 
expression, and without interruption.

�� Use the Reading Literature Checklist as students respond to the following series of

�� questions to track students’ progress towards RL 1.1 and RL 1.10.

�� Using a total participation technique, invite responses from the group:

“When the author wrote about what the sun sees, was she writing about daytime or night-
time?” (daytime)

�� Invite students to turn and talk with an elbow partner:

“What did the sun ‘see’ animals and people doing during the daytime?” (busy children, 
crowded streets, animals in the barn)

�� Circulate as students talk and target a few students to share out with the whole group.

�� Using a total participation technique, invite responses from the group:

“When the author wrote about what the moon sees, was she writing about daytime or 
nighttime?” (nighttime)

�� Invite students to turn and talk with an elbow partner:
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“What did the moon ‘see’ animals and people doing during the nighttime?” (sleeping chil-
dren, quiet streets, empty barnyards)

�� Tell students that now they will sort pictures and words of activities that might happen 
during the day or during nighttime. 

Meeting Students’ Needs

�� To activate prior knowledge and support expressive skills, offer index cards with 
text and images as possible responses for students to use as they share their 
response (e.g., busy children, crowded streets, animals in the barn). (MMR, MMAE)

�� For ELLs: Mini Language Dive. Ask students about the meaning of the chunks from 
key sentences from the What the Sun Sees, What the Moon Sees: “The sun sees / 
blue skies. The sun sees / crowded barnyards.” Write and display student responses 
next to the chunks. Point to pictures in the text on display, or quickly sketch and 
display the meaning of the sentences and refer to the sky outside. Examples:

�� Read the chunks aloud in sequence. Ask:

“What is the meaning of these sentences?” (Responses will vary.)

�� Place your finger on the chunk: blue skies. Ask:

“What kind of skies does the sun see?” (blue)

�� Point to blue. Say:

“Sometimes we want to say more about something, like the skies. We want to say 
what color they are. We can add a word before the thing to say more about it.” Con-
sider demonstrating by removing blue and reading the sentence. “Now I want to 
say that the skies are blue.” Then add blue back in again and reread the sentence to 
emphasize.

“Can we say, The sun sees skies blue?” (No.)

�� Repeat the sequence above with the chunk crowded barnyards.

“Can you find another sentence in this book where the writer added a word to say 
more about something?” Tell students you will give them time to think and discuss 
with their partner. (All of the sentences follow this pattern, e.g., sleeping owls.)

“As we read this book and others, I want you to think about how a writer puts in an-
other word to say more about the next word.”

�� Display this sentence frame: “I see _____ books.”

“Can you put in a word before books to say more about the books?”

Work Time

B. Sorting Protocol: Daytime and Nighttime Activities (15 minutes)
�� Refocus students whole group.

�� Tell students they are going to use the Sorting protocol to sort pictures of different activities 
into different categories. Remind them that they used this protocol in Module 1 and review 
as necessary using the Sorting Protocol anchor chart. (Refer to the Classroom Protocols 
document for the full version of the protocol.)

�� Using a total participation technique, invite responses from the group:
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“What does it mean to sort pictures into different categories?” (We will put pictures that 
go together in one group or category and other pictures that go together in another group 
or category.)

�� Briefly review the definition of category as necessary.

�� Move students into pre-determined pairs and distribute the Picture Cards.

�� Invite students to begin the Sorting protocol.

�� As students circulate and share, prompt them to explain the categories they chose by asking:

“Can you explain what is the same about the pictures in this categories?” (Responses 
will vary.)

“What are you sorting into the daytime category? Why?” (Responses will vary.)

“What are you sorting into the nighttime category? Why?” (Responses will vary.)

�� After 7–8 minutes, refocus students and invite one or two pairs to share what they sorted into 
the daytime category and what they sorted into the nighttime category.

�� If productive, cue students to think about their thinking:

"What is something you did that helped you succeed in the Sorting protocol? I’ll give you 
time to think and discuss with a partner.” (Responses will vary.)

�� Refocus students whole group and offer specific, positive feedback on their sorting. 
(Example: “I noticed that Janelle and Siobhan sorted and re-sorted their picture cards to see 
if they could come up with different categories.”)

Meeting Students’ Needs

�� For students who may need additional support anticipating and managing 
frustration: Before students begin sorting, model what to do if their partner has 
an idea they do not agree with. (Example: “My partner may suggest an idea for 
sorting that I don’t agree with. If that happens, I can remember that we can listen 
to each other and come to a decision together.”) (MME)

�� For ELLs: To provide lighter support, consider inviting students to create sentence 
frames to use as they respond to your questions. (Example: “One thing that is the 
same about the pictures in this category is that they all _____.”)

Work Time

C. Video and Back-to-Back and Face-to-Face: What Happens during the Day and 
Night? (15 minutes)

�� Tell students you have a couple videos of the daytime and nighttime to show them. 

�� Direct students’ attention to the posted learning targets and read the second one aloud:

“I can describe what animals and people do during the day and night based on observa-
tions of pictures and videos.”

�� Using a total participation technique, invite responses from the group:

“What are some activities that people might do during the day when the sun is out? What 
are some activities that people might do during the night when the moon is out?” (During 
the day, people might play, walk outside, and go to school. During the night, people might 
watch television at home, take a bath, and go to bed.)
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�� Tell students that as they watch the videos, they should look carefully to see what they 
notice and observe about the sky, the sun, the moon, and what animals and people are doing 
during the daytime and during the nighttime. Tell students they should also think about the 
questions they have as they watch the videos.

�� Inform students that after they watch each video, they will have a chance to share their 
thinking with a partner using the Back-to-Back and Face-to-Face protocol. Remind them 
that they used this protocol in Module 1 and review as necessary using the Back-to-Back 
and Face-to-Face Protocol anchor chart. (Refer to the Classroom Protocols document for 
the full version of the protocol.)

�� Play “City Street Time Lapse Stock Video.”

�� Guide students through the Back-to-Back and Face-to-Face protocol using this question:

“What is one thing you noticed about what people and animals do during the day?”

�� Provide a sentence frame if necessary:

–– “I noticed that during the day, people and animals __________.”

�� As students share, circulate and continue to use the Speaking and Listening Checklist to 
assess their progress toward the learning target.

�� Refocus students whole group and play “Downtown Boston at Night.”

�� Repeat the process above for the protocol, using the following question and sentence stem:

–– “What is one thing you noticed about what people and animals do during the night?”

–– “I noticed that during the night, people and animals __________.”

�� As students share, circulate and continue to use the Speaking and Listening Checklist to 
assess students’ progress toward the learning target.

�� Refocus students whole group and invite a few volunteers to share out to the whole group.

Meeting Students’ Needs

�� For students who may be uncomfortable sharing their own ideas with the entire 
class: Consider allowing them to share what their partner said so that they still 
have a chance to speak in front of the class. (MME)

�� For ELLs: Before initiating the Back-to-Back and Face-to-Face protocol, brainstorm 
two or three things that the people and animals do during the day in the video. 
Record and display student ideas. Practice using the sentence frame with the ideas. 
If students have trouble thinking of things to say during their partner discussions, 
invite them to use one of the ideas generated by the class.

�� For ELLs: If students have trouble communicating their ideas about what people 
and animals are doing during the day, invite them to mime their thoughts about 
something they saw. Teach them the word or phrase for the actions they signal 
and invite them to repeat. Display the word or phrase. (Example: “It looks like you 
are eating. Can you say, ‘I noticed that during the day, people and animals are 
eating’?”)

�� For ELLs: To provide lighter support, invite students to compare and contrast what 
they see in the videos with what they do.
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�� For ELLs: Jot down examples of successful communication as well as any common, 
important language errors to share with students during Closing and Assessment 
A. For example, check whether students are using verb tense correctly

Closing and Assessment

A. Reflecting on Learning (5 minutes)
�� Invite students to turn and talk:

“What do you and your family do during the daytime?”

“What do you and your family do during nighttime?”

�� Circulate and listen as students share out. Select two or three students to share their 
responses with the whole group.

�� Offer students specific, positive feedback on their work during the lesson to answer questions 
about daytime and nighttime. (Example: “Haiyan related what she saw in the video clip 
during the night to her father because he goes to work at night; RaShawn noticed that during 
the day, there are a lot more people, but at night there were a lot more animals.”)

Meeting Students’ Needs

�� For ELLs: Share successful communication as well as one or two common, 
important language errors. For example, if students made errors with verb tense, 
discuss an example and guide the students to correct it. Example: “Some of you 
were saying, ‘I noticed that during the night, people and animals sleeping.’ We need 
to add one more word before sleeping so that this is a complete sentence. What 
are the people and animals doing?”


