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	Daily Learning Targets


Day 1 and Day 3:

· I can read a passage aloud fluently. (RF.5.4)
Student Materials

· Eight Days: A Story of Haiti
Directions:

Day 1

Your teacher will guide you through the activities on this card.

This week you will work in groups to read and perform Eight Days: A Story of Haiti.
1. With a partner, discuss what tone of voice your group will use when you read the book aloud. Discuss the following questions:
· When we read this book, what overall tone should we use?
· “We should use a ________ tone because _____. For example, _____.”
· Where in the book does the tone change slightly?
· “I think the tone changes when Junior is ______. Here we should use a _______tone. Another place is ______. I think we should use a ________ tone here.”
· Are there any parts of the book we will want to emphasize? How will we do that?
· “We should emphasize _________ because ________. We will emphasize these parts by ________.”
2. My part of the book is: ___________________________________________.
3. Working with a partner, take turns reading your assigned parts aloud together. Then discuss the following questions about each part:
· What tone do I want to use?
· “I want to use a ______ tone because ______.”
· What words do I want to highlight or emphasize with my voice?
· “I want to emphasize the words ______, ______, and ______. The reason is because ______.”
· How fast should I read?
· What are some tricky words I want to make sure to pronounce 
correctly?
“______ is a tricky word. Am I pronouncing it correctly? Can you show me?”
MORE CHALLENGE:
Change partners and discuss your parts of the book using the questions above.

Day 3

1. Practice your part of the book by whisper reading your part of the book.
2. When the teacher tells you it’s time, perform your read-aloud.
3. Listen to the feedback from the teacher. Then discuss with your group what you will do when you record the performance.
· “As a group we should ______ because ______.”
· “I think we will ______ very well because ______.”
· “When I perform tomorrow, I will be sure to ______ because ______.”
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	Daily Learning Targets


Day 1:
· I can effectively discuss what I have learned about complex text with my classmates. (RI.5.10, SL.5.1)
Day 3:

· I can use various strategies to read a complex text. (RI.5.4, RL.5.4, RL.5.10, RI.5.10)
Student Materials

Day 1

· Sticky note
Day 3:

· A complex text of student’s choice
· Unit 3, Week 1: Additional Work with Complex Text: Teacher-Guided Student Activity Cards
Directions:

Day 1

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
Move into groups of four.
1. This year, you have read many complex texts. Discuss these questions to describe what you have learned about how to read and understand complex texts. You may not have time to discuss them all.

	Questions
	Conversation prompts

	· What was a complex text that you read this year? What made it difficult to read?
· How can the words and sentences in a text make it complex? Please give an example.
· How can the content of a text make it complex? Please give an example.
· How can the structure of a text make it complex? Please give an example.
· What do you do first when you read a complex text?
· What do you find most helpful when reading a complex text?
· What is the most important thing you have learned about reading complex text?
	“A text that was complex for me was ______. Does anyone else agree?”
“I’d like to add ______.”
“The words/structure/content of a text can make it complex because ______. For example, ______. Does anyone else think something similar?
“Can you give an example?”
“I agree with you and furthermore, ______.”
“When a text is about ______, it is difficult to read. For example, ______.”
“When I read a complex text, I ______. Who does something similar/different?”
“I’ve learned ______. How about you?”


2. This week you will work with a complex text that you choose. It could be something we read this year in this class. It could be something from another class or home. It should be at least a paragraph in length, but no longer than one page.
Write this on the sticky note: “Homework: Bring a text to class that I find complex.”

MORE CHALLENGE:
Discuss more with your group:
· What is the most complex text you have read this year?
· What made it challenging?
· What did you do to overcome that challenge?
Write the answer to any of the questions you discussed today.
	

	

	

	


Day 3

Work with a partner.

1. Each partner takes a turn explaining why he or she chose the complex text he or she brought.
“I chose this text because _______.”
“I find this text complex because _______.”
2. Work together to understand the texts. (If the text is long, choose one or two paragraphs with which to work.)
· Start with one partner’s complex text. Use the strategies that you 
listed on the Unit 3, Week 1: Additional Work with Complex Text: 
Teacher-Guided Student Activity Card with your teacher to paraphrase the text.
· Repeat with the other partner’s complex text.
3. Reflect with your partner. Complete the following sentences a few different times:
“Thanks for helping me understand my complex text. You really helped 
me _______.”
“I used to think ______, but now I think _____.”
“When I have to read a complex text in the future, I will _________.”

MORE CHALLENGE:
What advice would you give fifth-grade teachers about how to teach 
students to read complex text? Write your advice below.
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	Daily Learning Targets


Days 1–3:

· I can summarize my favorite free choice reading text. (RL.5.2, RI.5.2, RL.5.10, RI.5.10)
Day 4:

· I can tell others about my favorite free choice reading text. (RL.5.10, RI.5.10, SL.5.1)
Student Materials

Day 1

· Independent reading journal
· Free choice reading text
· Free Choice Reading Text Summary Poster
Days 2–4:
· Free choice reading text
· Free Choice Reading Text Summary Poster (begun on Day 1)
Directions:

Day 1

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
This week we will celebrate your independent reading!

1. Pick your favorite free choice reading text. Use your independent reading journal if needed.
2. Move to sit with a partner:
· Preview the Free Choice Reading Text Summary Poster. Take turns reading each box.
· In the personal reflection box, you will answer both of these questions:
· What did you like most about this text?
· Why would you recommend this text to a friend?

3. Discuss the tasks in each box. Use these sentence frames to help you:
· “The best part of my text was ________, so I’ll draw _____.”
· “My text deserves ____ stars because ________.”
· “My text was mostly about ____________.”
· “I liked __________ about my text. For example, ____________.”
· “I would recommend this text because ___________.”

4. Begin filling in the Free Choice Reading Text Summary Poster on your own.
Days 2 and 3

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Use the Paragraph Talk Through to discuss what you will write today for 5 minutes.

	Conversation prompt
	Sentence frames

	I will summarize my text in two or three sentences. I will write something like…
	“The text was mostly about _________.”
“This is the story of _________.”
“First, ______. Next, ____. Then, _____. Last, _____.” 

	Then I will answer two of the personal reflection questions. I will answer the question by writing something like this…
	“I liked _____ the most about my text because _____.” “For example, _____.”
“I would recommend this text because _____. For instance, _____.”



2. Continue working on your Free Choice Reading Text Summary Poster.
MORE CHALLENGE:
If you finish your Free Choice Reading Text Summary Poster, choose a favorite passage from the text. Practice by whisper reading it. You can share it with a partner on Day 4.

Day 4

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Move to sit with a partner and label yourselves A and B.
2. Partner A shares his or her Free Choice Reading Text Summary Poster, while pointing to the poster.
3. Partner B listens and gives one step and one star.
4. Switch roles and repeat this process.
5. Revise or finish your Free Choice Reading Text Summary Poster.

MORE CHALLENGE:
Once you and your partner have finished your posters, take turns reading aloud your favorite parts of your texts.
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	Unit 3, Week 1, Day 1: Free Choice Reading Text Summary Poster


	My Favorite Free Choice Reading Text Poster

	Name:

	Title of the text

	Author
	How many stars would you give this text?
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	Draw a picture of one of the best parts of the text:



	A brief summary of the text:
________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

Personal reflection:
________________________________

________________________________

________________________________

________________________________

________________________________

________________________________
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	Daily Learning Targets


Day 2

· I can discuss strategies for reading complex text with my group. (RL.5.10, SL.5.1)
Day 4:
· I can understand and use the conventions of English grammar. (L.5.1)
· I can determine and clarify the meaning of unfamiliar vocabulary words. (L.5.4)
Student Materials

Day 2:

· N/A
Day 4:

· Complex text of the student’s choice (one per student)
Directions:

Day 2

Your teacher will guide you through the activities on this card.

1. Read this excerpt from the poem “Job” by Kwame Dawes.
	This is a home, this is a shelter, these walls, shaken, the lines of jagged cracks, the split at the ceiling that lets in light and rain—this is my comfort, here, deep in the catacombs of Port-au-Prince, shaded by a giant breadfruit tree with its fragile branches, its bounty; here where the yard is cluttered with trash, drying leaves, and broken bricks salvaged from the ruins dumped here for use, they keep saying, later—they being those searching through the broken houses for paper, and if truth be told, money, bread, pots, clothes and an answer to our calling of her name. This is home, where I pray each night:
	Job is a figure in several religions including Judaism, Christianity, and Islam. Job is a good man who experiences many terrible disasters that take away everything important to him, including his health, his family, and his property. In the story of Job in the Bible, he struggles to understand why so many bad things have happened to him and begins to look for solutions to his problems.
With your partner, discuss: What makes this poem a complex text? Is it the vocabulary, the structure, or the content? Or is it perhaps more than one thing?
“To me, this text is complex because _____. For example, _____.”
Jot down your ideas.


2. Work with your group to fill in the following Strategies for Reading 
Complex Text chart.

	If the vocabulary makes the text complex, I can…
	If the content makes the text complex, I can…
	If the structure makes the text complex, I can…

	Circle the words I can’t figure out. Then:
Use affixes and roots to guess.

	Look up key terms in a dictionary or other reference text.

	Pay attention to punctuation.

	Examples from the poem
	Examples from the poem
	Examples from the poem

	
	
	


Day 4

1. In partners, take turns explaining why you chose the text that you brought in. Then take turns reading your text aloud to each other. After you read, circle vocabulary, structure, and content that make your text complex, 
using the strategies from Day 2 to help you. (If the text is long, choose one or two paragraphs from which to work.)

2. Choose one sentence that you want to focus on today. Make sure this sentence is compelling and important to the meaning of the text. Explain to your partner why you chose this sentence.
“This sentence is compelling because ___________.”
“This sentence is important to the meaning of the text because ___________.”
3. Deconstruct your sentence into “chunks.” First, discuss in partners how you will deconstruct your sentence, and then write each “chunk” in a separate row below. (You might not use all of the rows.)
	(Chunk 1)

	(Chunk 2)

	(Chunk 3)

	(Chunk 4)

	(Chunk 5)


4. Look back at each chunk. Circle the vocabulary, structure, and content in each chunk that make it compelling.
5. Which chunk is the most meaningful and compelling? Put a star next to this chunk. This is your “focus structure.” Discuss with your partner why you chose this chunk.
“I chose this chunk because __________.”
“This chunk is compelling because __________. It is also meaningful because __________.”
6. Choose some questions to ask yourself to help you understand this chunk. Use the Questions We Can Ask during a Language Dive anchor chart to help you. Also, think of your own questions to write!

	Questions
	Active Question

	(Circle questions to ask about your chunk, or write your own. You should have two to three questions total.)

Who is this chunk about?
What is this chunk about?
What does this chunk tell us?
What do we think this word means?
What are some synonyms of this word?
How are they different in meaning?
Can you figure out why the author wrote/included ______?
What if we replace _____ in this chunk with ______? How does this change the meaning?
My own questions:

1.________________________________

__________________________________

2.________________________________

_________________________________

3.________________________________

__________________________________
	(Circle one active question below, or write your own active question or activity.)

Can we act out the chunk?
Can we sketch the chunk?
My own active question or activity:
_________________________________________

_________________________________________

_________________________________________

_________________________________________




MORE CHALLENGE:
Make your own sentence frame for others to practice using this sentence structure in another way.
Practice:

________________________________________________________________

________________________________________________________________
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	Daily Learning Targets


Day 2

· I can discuss strategies for reading complex text with my group. (RL.5.10, SL.5.1)
Day 4

· I can understand and use the conventions of English grammar. (L.5.1)
· I can determine and clarify the meaning of unfamiliar vocabulary words. (L.5.4)
Student Materials

Day 2:

· N/A
Day 4:

· Complex text of the student’s choice (one per student)
Directions:

Day 2

Your teacher will guide you through the activities on this card.

1. Read this excerpt from the poem “Job” by Kwame Dawes.

	This is a home, this is a shelter, these walls, shaken, the lines of jagged cracks, the split at the ceiling that lets in light and rain—this is my comfort, here, deep in the catacombs of Port-au-Prince, shaded by a giant breadfruit tree with its fragile branches, its bounty; here where the yard is cluttered with trash, drying leaves, and broken bricks salvaged from the ruins dumped here for use, they keep saying, later—they being those searching through the broken houses for paper, and if truth be told, money, bread, pots, clothes and an answer to our calling of her name. This is home, where I pray each night:
	Job is a figure in several religions including Judaism, Christianity, and Islam. Job is a good man who experiences many terrible disasters that take away everything important to him, including his health, his family, and his property. In the story of Job in the bible, he struggles to understand why so many bad things have happened to him and begins to look for solutions to his problems.
With your partner, discuss: What makes this poem a complex text? Is it the vocabulary, the structure, or the content? Or is it perhaps more than one thing?
“To me, this text is complex because _____. For example, _____.”
Jot down your ideas.


2. Working with your group, fill in the following Strategies for Reading Complex Text chart.

	If the vocabulary makes the text complex, I can…
	If the content makes the text complex, I can…
	If the structure makes the text complex, I can…

	
	
	

	Examples from the poem
	Examples from the poem
	Examples from the poem

	
	
	


Day 4

1. In partners, take turns explaining why you chose the text that you brought in. Then take turns reading your text aloud to each other. After you read, circle vocabulary, structure, and content that make your text complex, using the strategies from Day 2 to help you. (If the text is long, choose one or two paragraphs from which to work.)
2. Choose one sentence that you want to focus on today. Make sure this sentence is compelling and important to the meaning of the text. Explain to your partner why you chose this sentence.
“This sentence is compelling because ____________.”
“This sentence is important to the meaning of the text because ___________.”
3. Deconstruct your sentence into “chunks.” First, discuss in partners how you will deconstruct your sentence, and then write each “chunk” in a separate row below. (You might not use all of the rows.)
	(Chunk 1)

	(Chunk 2)

	(Chunk 3)

	(Chunk 4)

	(Chunk 5)


4. Look back at each chunk. Circle the vocabulary, structure, and content in each chunk that make it compelling.
5. Which chunk is the most meaningful and compelling? Put a star next to this chunk. This is your “focus structure.” Discuss with your partner why you chose this chunk.
“I chose this chunk because __________.”
“This chunk is compelling because __________. It is also meaningful because __________.”
6. Choose some questions to ask yourself to help you understand this chunk. Use the Questions We Can Ask during a Language Dive anchor chart to help you. Also, think of your own questions to write!

	Questions
	Active Question

	(Circle questions to ask about your chunk, or write your own. You should have two to three questions total.)

Who is this chunk about?
What is this chunk about?
What does this chunk tell us?
What do we think this word means?
What are some synonyms of this word? How are they different in meaning?
Can you figure out why the author wrote/included ______?
What if we replace _____ in this chunk with ______? How does this change the meaning?
My own questions:
1.________________________________

__________________________________

2.________________________________

_________________________________

3.________________________________

__________________________________
	(Circle one active question below, or write your own active question or activity.)

Can we act out the chunk?
Can we sketch the chunk?
My own active question or activity:
_________________________________________

_________________________________________

_________________________________________

_________________________________________




MORE CHALLENGE:
Make your own sentence frame for others to practice using this sentence structure in another way.
Practice:
______________________________________________________________

______________________________________________________________
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	Daily Learning Targets


Day 2

· I can discuss strategies for reading complex text with my group. (RL.5.10, SL.5.1)
Day 4:
· I can understand and use the conventions of English grammar. (L.5.1)
· I can determine and clarify the meaning of unfamiliar vocabulary words. (L.5.4)
Student Materials

Day 2:

· N/A
Day 4:

· Complex text of the student’s choice (one per student)
Directions
Day 2

Your teacher will guide you through the activities on this card.

1. Working with your group, fill in the following Strategies for Reading Complex Text chart.

	If the vocabulary makes the text complex, I can…
	If the content makes the text complex, I can…
	If the structure makes the text complex, I can…

	Responses will vary, but may include:

Circle the words I can’t figure out. Then:

Use affixes and roots to guess.

Use a dictionary.

Use the context clues to guess the meaning.

Reread and note the gist in the margin.
	Responses will vary, but may include:

Look up key terms in a dictionary.

Read a simpler background text first and then come back to the text.
Reread and try to answer this question:

“This text is mostly about…”

Look for patterns in the text, like cause and effect, chronological order.

Look for examples the author uses.
	Responses will vary, but may include:

Pay attention to punctuation.
Pause at every period and try to summarize the sentence.

Pay attention to any headings, bullets points, illustrations, or other text features that may help me get the meaning.

Reread and try to answer this question:

“This text is mostly about…”

Look for patterns in the text, like cause and effect, chronological order.

	Examples from the poem
	Examples from the poem
	Examples from the poem

	Responses will vary.
	Responses will vary.
	Responses will vary.


Day 4:
Responses will vary. Note: The answers here are for teacher modeling with the answers from the excerpt from “Job.”

1. In partners, take turns explaining why you chose the text that you brought in. Then take turns reading your text aloud to each other. After you read, circle vocabulary, structure, and content that make your text complex, using the strategies from Day 2 to help you. (If the text is long, choose one or two paragraphs from which to work.)
2. Choose one sentence that you want to focus on today. Make sure this sentence is compelling and important to the meaning of the text. Explain to your partner why you chose this sentence.
“This is an excerpt rather than a sentence. An excerpt is a short piece of writing that is taken from a text. Because ‘Job’ is a poem, it does not use complete sentences. I chose this text partly because it is a poem that uses complex text structure. The structure of this excerpt is also compelling: Kwame Dawes repeatedly used this and these; he divided it into lines, included a lot of commas, and used a dash that I would like to know more about. This excerpt is also compelling because it uses the word jagged, which provides very specific, sensory description and is a word I don’t see very often. I think this excerpt is meaningful because it introduces the poem and, while it contains both positive and negative images, it leaves us with a hopeful feeling. This is a central theme throughout ‘Job.’”

3. Deconstruct your sentence into “chunks.” First, discuss in partners how you will deconstruct your sentence, and then write each “chunk” in a separate row below. (You might not use all of the rows.)
“This excerpt is long, so I think I will need to divide it into four or five chunks. To determine my chunks, I will consider structure, vocabulary, content, and meaning. I think the information in the first two lines goes together, following the same structural pattern and including two vocabulary words that are synonyms for a house—home and shelter—so my first chunk will be ‘This is a home, this is a shelter,’ and I will write this in the first row. I need to make sure I include all of the punctuation included in the excerpt, so this chunk will end in a comma.”

(Think aloud each of the following chunks in a similar way, and add them to each row on the chart paper, for a total of five rows. Consider chunking the remaining sentence as follows: Chunk 2 = these walls, shaken,; Chunk 3 = the lines of jagged cracks,; Chunk 4 = the split at the ceiling that lets in light and rain; Chunk 5 =  —this is my comfort, here,)

	(Chunk 1)
This is a home, this is a shelter, 

	(Chunk 2)
these walls, shaken,

	(Chunk 3)
the lines of jagged cracks,

	(Chunk 4)
the split at the ceiling that lets in light and rain

	(Chunk 5: starred because it is the focus structure)
*—this is my comfort, here,


4. Look back at each chunk. Circle the vocabulary, structure, and content in each chunk that make it compelling.
“Jagged is a vocabulary word that I don’t see very often, so I will circle this as one word that helps make this excerpt compelling. I am also going to circle the commas and the dash because I think these are parts of the excerpt’s structure that make it compelling.”

5. Which chunk is the most meaningful and compelling? Put a star next to this chunk. This is your “focus structure.” Discuss with your partner why you chose this chunk.
“I think that the most meaningful chunk from my excerpt is ‘–this is my comfort, here,’. I think this chunk is meaningful because it is connecting all of the information before the dash and telling us something about it—that all of the information together equals comfort. It is saying that the positive things mentioned in the previous chunks, such as home, shelter, and light—as well as the negative things mentioned in the previous chunks, such as shaken walls and a split in the ceiling where rain comes in—together equal comfort. It is also compelling because it uses the demonstrative pronoun this to refer to the subject that comes later. This takes the place of the conventional subject, and refers to my comfort, which comes later in this chunk. The structure of this chunk is also compelling because it includes a dash, which I think provides important meaning. I think the information after the dash tells us that all the positive plus all the negative still equals something positive, and that is really the meaning of this text. I think it contains the message that even amid struggle, we can still remain hopeful.”

6. Choose some questions to ask yourself to help you understand this chunk. Use the Questions We Can Ask during a Language Dive anchor chart to help you. Also, think of your own questions to write!
“Just as we do during a Language Dive, I am going to look at the Questions We Can Ask during a Language Dive anchor chart to help me determine questions to ask for this chunk. I will ask two or three main questions, and then one active question or activity. The first question I think is important to ask is ‘What is this chunk about?’ So I will write this under the column labeled ‘Questions.’ This chunk is about my comfort, which I think refers to the author’s feeling of calm and safety. I think another important question to ask that we often ask in a Language Dive is ‘What does this chunk tell us?’ So I will write this as my next question in the same column. I think this chunk tells us that here, meaning in this place—with all the positive and negative things mentioned in the previous chunks—is where the author feels comfortable, safe, and at home. For my third question, I think it is important to ask about the dash, so I will write ‘Can you figure out why the author includes a dash?’ as my third and last question for this column. This dash is called an em dash and can be used for different reasons. Here, the em dash is used to emphasize or highlight the information that comes after it. It tells us that the information after the em dash is key to the meaning of this excerpt. Can anyone think of an active question I can ask, such as inviting someone to act out or sketch this chunk, or an activity to include in the right-hand column?”

	Questions
	Active Question

	(Circle questions to ask about your chunk, or write your own. You should have two to three questions total.)

Who is this chunk about?


What is this chunk about?

What does this chunk tell us?
What do we think this word means?

What are some synonyms of this word? How are they different in meaning?

Can you figure out why the author wrote/included an em dash?
What if we replace _____ in this chunk with ______? How does this change the meaning?
My own questions:
1.
________Responses will vary.________
________________________________
2.
________ Responses will vary.________
________________________________
3.
________ Responses will vary.________
________________________________
	(Circle one active question below, or write your own active question or activity.)

Can we act out the chunk?

Can we sketch the chunk?

My own active question or activity:
Responses will vary.


MORE CHALLENGE:
Make your own sentence frame for others to practice using this sentence structure in another way.

Practice:

________ [something positive] + ________ [something negative] – ________ 
[something positive].
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	Daily Learning Targets


Days 2 and 4:

· I can read a passage aloud fluently. (RF.5.4)
Student Materials

Day 2

· Eight Days: A Story of Haiti
Day 4

· Eight Days: A Story of Haiti
· Recording device (optional; one per performance group)
Directions:

Day 2
Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Move to sit with a partner who was not your partner on Day 1.

1. Discuss with your partner how you will read your part:
“I want to use a _______ tone because _______.”
“I’m going to read it this fast (show with one sentence) so _______.”
“I want to emphasize the words _______, _______, and _______. The reason is because _______.”
 “_______ is a tricky word. Am I pronouncing it correctly? Can you show me?”
2. Read and give feedback:
Take turns reading aloud your part of Eight Days: A Story of Haiti.
Give each other steps and stars feedback.
“I really liked how you _______. It will help the listener _______.”

“The tone you used was _______. For example, _______.”
“The next time you read, try to _______. I think that will help the listener understand it better.”
“Think about reading _______. I think that will help _______.”
MORE CHALLENGE:
Practice reading it aloud, again.
Day 4

Move to sit with your performance group.

1. Individual practice: All members of the group whisper read their part of the text to themselves.
2. Group performance: Perform your read-aloud of Eight Days: A Story Of Haiti. (If you are using a recording device, begin recording.)
MORE CHALLENGE:
Complete the following prompts:

I was most proud of:
	

	

	


If I could do it differently, I would have:
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