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	Unit 3, Week 1, Day 1: Teacher-Guided Student Activity Card ((((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can set a reading fluency goal. (RF.5.4)

Student Materials

Day 1:

· This I Believe essay
· Fluency Self-Assessment Checklist

· Colored pencils (one yellow and one red)

Directions:

Day 1

Your teacher will guide you through the activities on this card.

1. Read:

· Whisper read your This I Believe essay to yourself.

· Underline in yellow three criteria on your Fluency Self-Assessment Checklist that you think are important to keep in mind as you read your essay aloud.

2. Listen to Jackie Robinson read his This I Believe essay. With a partner, 
discuss which of the criteria on the Fluency Self-Assessment Checklist you believe he reached.
“I heard Jackie Robinson _______, so I think he met the criterion of _______.”

“Jackie Robinson definitely met the criterion of ______. For instance, ______.”

3. Set your fluency goal for this week.
· Choose at least three criteria you will specifically work on this week. Underline them in red.

· Write your fluency goal for this week:
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can determine the meaning of domain-specific vocabulary. (RI.5.4, L.5.4)

Day 3:

· I can identify the factors that contributed to Jim Abbott’s success as a leader of social change using specific information in the text. (RI.5.1)

Student Materials

Day 1:

· Dictionary

Day 3:

· N/A

Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

1. Read and summarize:

· Whisper read the excerpt of text below to yourself. Read it twice if you have time.

· Find a partner. Take turns summarizing the excerpt. Partner 1 has 30 seconds; partner 2 has 15 seconds.
Use this summary sentence frame if needed:
· “This is mostly about ________. The main points the author makes are ________ and ________ and ________.”

Abbott’s deft handling of the constant public pressure may have been his most impressive accomplishment, however. Handsome and articulate, he was interviewed countless times by the major networks and publications. He turned down repeated book offers, and received tons of mail—including a personal telegram from Nolan Ryan before his first start. Hall of Famers Ernie Banks and Bobby Doerr asked for his autograph, and 363-game-winner Warren Spahn called him his hero. Jim studied communications in college and was better prepared than most 21-year-old rookies to handle the crush. His maturity and cooperation with the press and the public won him a legion of loyal supporters and he naturally became an inspirational role model for kids with all kinds of disabilities.

Questions about his ability still remained, however. Abbott had trouble holding runners on base and his fielding was weak. He was the second easiest pitcher in the league to steal against and he had a rather low fielding percentage. By his own admission, he missed many plays that he should have made.

Abbott experienced a disappointing 1990 sophomore season, compiling a 10-14-won-lost record. He got off to a terrible start in 1991, suffering four straight losses to begin the season after an unimpressive spring performance. Calls for his demotion to the minors lit up the phone lines to the sports talk shows, but the club stuck by him and he managed to turn the corner.
2. Answer the following vocabulary questions. You may use a dictionary to help you.

a. Read this sentence from Paragraph 2:

“By his own admission, he missed many plays that he should have made.”

Which sentence below uses the word play in the same way that it is used in the sentence above? Underline the best answer. (RI.5.4, L.5.4a)
i. After halftime, the other team played better.

ii. The band began to play the Star Spangled Banner.
iii. He liked to play third base.

iv. The runner was out in a close play.
b. Read this sentence from Paragraph 2:
“He was the second easiest pitcher in the league to steal against.”

What does steal mean in this sentence? Use a dictionary and write the correct definition below. (RI.5.4, L.5.4c)
	


c. Read this passage from Paragraph 3:
“He got off to a terrible start in 1991, suffering four straight losses to begin the season after an unimpressive spring performance. Calls for his demotion to the minors lit up the phone lines.…”

Use what you know about the meaning of the word impress to write a definition for the word unimpressive below. (RI.5.4, L.5.4b)
	


d. Part A: What do you think demotion means? Use the text to help you determine the meaning of the word. (RI.5.4, L.5.4a)
i. To be still, without motion

ii. To change the position of someone to a less important one

iii. To make a suggestion

iv. The act or process of being moved

Part B: 
Which details in the text explain why there were calls for Abbott’s “demotion to the minors”? (RI.5.1, L.5.4a)

	

	

	


MORE CHALLENGE:
Draw an illustration of one or more of the underlined domain-specific vocabulary words in the text.
	


Day 3

Follow the ALL Independent Group Work protocol to complete the task.

1. Read this excerpt from “Jim Abbott” by Rick Swaine. Underline at least three pieces of evidence that illustrate a factor for Jim Abbott’s success. One has been underlined for you.

Abbott’s deft handling of the constant public pressure may have been his most impressive accomplishment, however. Handsome and articulate, he was interviewed countless times by the major networks and publications. He turned down repeated book offers, and received tons of mail—including a personal telegram from Nolan Ryan before his first start. Hall of Famers Ernie Banks and Bobby Doerr asked for his autograph, and 363-game-winner Warren Spahn called him his hero. Jim studied communications in college and was better prepared than most 21-year-old rookies to handle the crush. His maturity and cooperation with the press and the public won him a legion of loyal supporters and he naturally became an inspirational role model for kids with all kinds of disabilities.

Questions about his ability still remained, however. Abbott had trouble holding runners on base and his fielding was weak. He was the second easiest pitcher in the league to steal against and he had a rather low fielding percentage. By his own admission, he missed many plays that he should have made.

Abbott experienced a disappointing 1990 sophomore season, compiling a 10-14 won-lost record. He got off to a terrible start in 1991, suffering four straight losses to begin the season after an unimpressive spring performance. Calls for his demotion to the minors lit up the phone lines to the sports talk shows, but the club stuck by him and he managed to turn the corner.

2. Work with a partner:

Discuss the evidence from the text that you identified. (Use the sentence frame if needed.)

“I underlined _________, and I think it shows __(factor for success)___ 
because _________. Do you agree?”
Then, using the evidence you discussed, fill in the chart below. Try to find at least one piece of evidence for each factor for success.
	Factors contributing to success as a leader of social change
	Evidence from the text

	Support from decision makers
 –The baseball team owners
	“but the club stuck by him and he managed to turn the corner.” This shows that the club (or owners) supported him by not sending him back to the minor leagues, and he got better.

	Ways to communicate his vision
	

	Personal qualities
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	Unit 3, Week 1 Student Task Card 
(Answers, for Teacher Reference)
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	Daily Learning Targets


Day 1:

· I can determine the meaning of domain-specific vocabulary. (RI.5.4, L.5.4)

Day 3:

· I can identify the factors that contributed to Jim Abbott’s success as a leader of social change using specific information in the text. (RI.5.1)

Student Materials

Day 1:

· Dictionary

Day 3:

· N/A

Directions:

Day 1

a. Read this sentence from Paragraph 2:

“By his own admission, he missed many plays that he should have made.”

Which sentence below uses the word play in the same way that it is used in the sentence above? Underline the best answer. (RI.5.4, L.5.4a)
i. After halftime, the other team played better.
ii. The band began to play the Star Spangled Banner.
iii. He liked to play third base.
iv. The runner was out in a close play.

b. Read this sentence from Paragraph 2:

“He was the second easiest pitcher in the league to steal against.”

What does steal mean in this sentence? Use a dictionary and write the correct definition below. (RI.5.4, L.5.4c)
Responses will vary, but may include: To steal means to run to the next base even though the batter hasn’t hit the ball.

c. Read this passage from Paragraph 3:

“He got off to a terrible start in 1991, suffering four straight losses to begin the season after an unimpressive spring performance. Calls for his demotion to the minors lit up the phone lines.…”
Use what you know about the meaning of the word impress to write a definition for the word unimpressive below. (RI.5.4, L.5.4b)
Responses will vary, but may include: To impress means to make someone think highly of you. So unimpressive means that what you did makes someone not think highly of you.

d. Part A: What do you think demotion means? Use the text to help you determine the meaning of the word. (RI.5.4, L.5.4a)

i. To be still, without motion

ii. To change the position of someone to a less important one

iii. To make a suggestion

iv. The act or process of being moved

Part B: 
Which details in the text explain why there were calls for Abbott’s “demotion to the minors”? (RI.5.1, L.5.4a)

Responses will vary, but may include that he missed plays, he had a low fielding percentage, and he was easy to steal against.

Day 3

1. Read this excerpt from “Jim Abbott” by Rick Swaine. Underline at least three pieces of evidence that illustrate a factor for Jim Abbott’s success. One has been underlined for you. Evidence students could have underlined has been underlined below.
Abbott’s deft handling of the constant public pressure may have been his most impressive accomplishment, however. Handsome and articulate, he was interviewed countless times by the major networks and publications. He turned down repeated book offers, and received tons of mail—including a personal telegram from Nolan Ryan before his first start. Hall of Famers Ernie Banks and Bobby Doerr asked for his autograph, and 363-game-winner Warren Spahn called him his hero. Jim studied communications in college and was better prepared than most 21-year-old rookies to handle the crush. His maturity and cooperation with the press and the public won him a legion of loyal supporters and he naturally became an inspirational role model for kids with all kinds of disabilities.

Questions about his ability still remained, however. Abbott had trouble holding runners on base and his fielding was weak. He was the second easiest pitcher in the league to steal against and he had a rather low fielding percentage. By his own admission, he missed many plays that he should have made.

Abbott experienced a disappointing 1990 sophomore season, compiling a 10-14 won-lost record. He got off to a terrible start in 1991, suffering four straight losses to begin the season after an unimpressive spring performance. Calls for his demotion to the minors lit up the phone lines to the sports talk shows, but the club stuck by him and he managed to turn the corner.
2. Work with a partner:

Discuss the evidence from the text that you identified. (Use the sentence frame if needed.)

“I underlined _______, and I think it shows _______(factor for success)_______ because _________. Do you agree?”
Then, using the evidence you discussed, fill in the chart below. Try to find at least one piece of evidence for each factor for success. 
	Factors contributing to success as a leader of social change
	Evidence from the text

	Support from decision makers
 –The baseball team owners
	“but the club stuck by him and he managed to turn the corner.” This shows that the club (or owners) supported him by not sending him back to the minor leagues, and he got better.

	Ways to communicate his vision


	Sample student response: “Jim studied communications in college and was better prepared than most 21-year-old rookies to handle the crush. His maturity and cooperation with the press and the public…” This shows that he was able to communicate his vision in a way that people liked and would listen to, which helped him be successful.

	Personal qualities
	Sample student response, “Handsome and articulate…” These personal qualities helped people to like and listen to him, which helped him be successful.
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1 and Day 2:

· I can read my research reading text independently for 12 minutes. (RI.5.10)

Day 3:

· I can describe how parts of my text are related. (RI.5.8, RI.5.10)

Day 4:

· I can listen carefully and ask questions of others about their research reading. (RI.5.10, SL.5.1)

Student Materials

Days 1–4:

· Research reading text 

· Independent reading journal

· Vocabulary log 

Directions:

Days 1 and 2 

Follow the ALL Independent Group Work protocol to complete this task.

1. Read your research reading text independently for 12 minutes.

2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and domain-specific vocabulary about the topic in the back. Be prepared to share any new vocabulary with your group. 

MORE CHALLENGE: 

If time permits, continue reading your text.

Day 3

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper. 

1. Read your research reading text independently for 5 minutes.

2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic words at the front and domain-specific vocabulary about the topic at the back.

4. Respond to this prompt in the front of your independent reading journal: Choose two sentences or paragraphs and describe how they are connected. 

Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Timekeeper: Set a 2-minute timer.

2. Group: Think of:

· One thing you have learned from your research reading text

· Two new vocabulary words and their meanings that you have learned from your research text

3. Timekeeper: Set a 2-minute timer.

4. Facilitator: You will go first:

· Pass your research reading text around.

· Share one thing that you have learned. 

· “I’ve learned ________. For example, ________.”

· “Something I have learned ________. For instance, ________.”

· Share two new vocabulary words and their meanings. 

· “A new word for me is _____. It means _____. For example, you could say: _____(your own sentence with the word)_____.”

Group: Listen and think about what else you would like to know about this person’s text. Prepare a question.

5. Timekeeper: Set a 2-minute timer.

6. Group: Take turns asking the facilitator questions.

7. “When you said ________, what did you mean?”

· “How does ________ relate to ________?”

· “Why did you choose to share ________?”

· “Can you say more about ________?”


8. Repeat steps 4–6 with each person in the group.

· If time permits, choose from the following:

· Continue to read your free choice reading text.

· Try out a new text.
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	Unit 3, Week 1: Teacher-Guided Student Activity Card ((((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can use my understanding of domain-specific vocabulary to better understand a text. (RI.5.4, L.5.4)

Day 4:

· I can understand and use complex English language structures. (L.5.1)

· I can understand and use the academic word however to signal contrast. (L.5.6)

Student Materials

Day 2:

· Unit 3, Week 1: Additional Work with Complex Text: Student Task Card

Day 4:

· N/A

Directions:

Day 2

Your teacher will guide you through the activities on this card. 
1. Read the following paragraph and discuss the questions with a partner.

to bunt = to deliberately hit the ball a short distance. Usually a bunt must be fielded by a pitcher. 

“In high school, an opposing coach once ordered the first eight batters to bunt. After the first one reached base, Jim shut down the bunting game by retiring the next seven in a row. Of course, he had to pass the same test in college and the big leaguers would also give it a try. But once again, Abbott answered with great coordination and quick reflexes.”
· Why would opposing teams bunt against Jim Abbott?

· Why would Jim Abbott need “great coordination and quick reflexes” to field a bunt?

· How does knowing the term bunt help you understand the text better?
2. Review domain-specific vocabulary from the Unit 3, Week 1: Additional Work with Complex Text: Student Task Card. 
MORE CHALLENGE: 

Discuss the meaning of some expressions in English that borrow baseball terminology. For example: “You’ve struck out,” “I’m going to touch base with him,” “She threw me a curve ball,” or “You hit a home run!” Think of your own.

Day 4

Questions about his ability still remained, however. 

1. With a partner:

· Take turns reading the sentence aloud. 

· Discuss the gist of the sentence.

· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.
	

	

	


2. a.
Read still in italics in the sentence below. Cover it with your finger. Reread the sentence:

b.
Discuss with a partner: How does the meaning change without still?

Questions about his ability still remained, however.

3. Discuss with a partner something that started years ago and still remained until fourth grade.
4. a.
On the next page, reread and sketch the sentence from “Jim Abbott” that appears before the Language Dive sentence. 

b.
Sketch the Language Dive sentence. 

c.
How does however show an idea that is the opposite of the idea in the previous sentence?

	Sketch the idea in the previous sentence: 

His maturity and cooperation with the press and the public won him a legion of loyal supporters and he naturally became an inspirational role model for kids with all kinds of disabilities.

	Sketch the idea in the Language Dive sentence: 

Questions about his ability still 
remained, however.



5. Repeat #2 with however in the sentence below.

Questions about his ability still remained, however.

6. With a partner, take turns using the sentence frames with however to talk about your own life.
“In Grade 4, I was good at ______. Questions about my ability in _____ still remained, however.”
“One amazing thing I have accomplished is _____. I could not have succeeded without _____(insert factor for success) _____, however.”

(subject + predicate + however)

MORE CHALLENGE:

With a partner, role-play Jim Abbott talking with an interviewer. The interviewer should start with these questions:
· “Jim, you’ve accomplished a lot. Tell us about your accomplishments.”

· “Questions about your ability still remain, however. Why?”
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	Unit 3, Week 1, Day 4: Language Dive Guide: “Jim Abbott”


	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 2, for detailed notes on how the Language Dive format has been modified starting in Module 3. 

	Sentence
	Questions about his ability still remained, however. (from Paragraph 23 of “Jim Abbott” by Rick Swaine)

	Rationale
	This sentence is compelling because it uses the adverb however in a final position to help address the Daily Learning Target and L.5.1 and L.5.6. The sentence connects to the big idea by introducing the factor of personal qualities (baseball skills) that can influence an individual’s ability to effect change. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the highlighted focus structure however. Based on student need and time, consider adding days for extended conversation and practice with the preceding sentence in the text: His maturity and cooperation with the press and the public won him a legion of loyal supporters and he naturally became an inspirational role model for kids with all kinds of disabilities. After discussing this structure, students practice using it to describe themselves. Students apply their understanding of the meaning and structure of this sentence when speaking and writing about their own factors for success in Unit 3, Week 2: Writing Practice and in their essays and presentations about effective leaders of social change in the Unit 3 module lessons.

	Time
	15 minutes

	Throughout the 
Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 2.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; display and distribute the activity card. Follow the same routine found in Module 3, Unit 1, Lesson 2, to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice 
(Focus Structure)
	

	Reconstruct
	

	Practice (Sentence)
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	Unit 3, Week 1, Day 4: Language Dive Chunk Chart: “Jim Abbott”


	Questions about his ability

	Deconstruct: 
Language Goals
	· “What is this chunk about? What does it tell us?” (There were doubts over Abbott’s baseball skills.)  (noun + preposition + pronoun + noun = noun phrase/subject)

· Questions: “What’s a synonym for questions in this chunk?” (doubts, uncertainty)

	still remained,

	Deconstruct: 
Language Goals
	· Questions about his ability did what?” Questions started in the past and continued through at least 1991. Paragraph 8 is the first time in “Jim Abbott” the doubts are mentioned, e.g., he kept hearing that his playing days would probably end. 
(adverb + past tense verb = verb phrase)

· still: Cover still with your hand. “What if we remove still? How does the meaning of the sentence change?” (Still emphasizes remained. We lose the connotation that the questions continued for a while.) [image: image20.emf] Step #2

· “Discuss (or sketch) something in your life that started years ago and still remained until fourth grade.” [image: image21.emf] Step #3 

	however.

	Deconstruct: 
Language Goals

	· “Can you figure out why Swaine wrote however?” Swaine wrote however to show a contradiction with or idea opposite from the previous sentence. (adverb)

· Reread aloud the previous sentence in the text: “His maturity and cooperation with the press and the public won him a legion of loyal supporters and he naturally became an inspirational role model for kids with all kinds of disabilities.” 

· Students can sketch the previous sentence and the Language Dive sentence. [image: image22.emf] Step #4a, b
· “Can you figure out how however shows that this sentence is a contradiction to or the opposite idea of the previous sentence?” (The previous sentence conveys Abbott’s strong ability to relate to the press and public and be a role model. This sentence shows a contradiction: People questioned his ability to be a great baseball player.) 

· If productive, students can discuss the purpose of the comma that precedes however.

	Practice
(Focus 
Structure)
	· Remove however from display. “What if we remove however? How does the meaning of the sentence change?” (Swaine wrote however to make the contradiction clear for the reader.) [image: image23.emf] Step #5

· Move however to the beginning of the sentence and reread it. “Does the sentence still make sense? Why do you think Swaine wrote however at the end instead of at the beginning?” (Responses will vary.)

· “Replace however with a synonym and reread the sentence.” (Questions about his ability still remained, though.)

	Questions about his ability still remained, however.

	Reconstruct
	· “How can you say this sentence in your own words?” (But people continued to doubt Abbott’s skill in baseball.)

· “How does this Language Dive add to your understanding of the big idea?” (Abbott’s baseball skills were questioned for a while, diminishing the factor for personal qualities that could influence his ability to effect change.)

· “Which sentence earlier in ‘Jim Abbott’ has a similar structure and meaning?” (Paragraph 14: The familiar old questions about his ability to defend his position resurfaced.)

	Practice
(Sentence)
	· “Underline the subject in blue and the predicate in red.” (Questions about his ability still remained, however.) 
(subject + predicate + however) 

· Students can use the frames to talk about their abilities in Grade 4. [image: image24.emf] Step #6 “In Grade 4, I was good at ______. Questions about my ability in _____ still remained, however.” “One amazing thing I have accomplished is _____. I could not have succeeded without __(factor for success)__, however.”

· To provide lighter support: “Can you figure out how to combine the Language Dive sentence with the previous sentence in the text? How? Is this new sentence better or worse than it was as two sentences? Why do you think that?” 

· To provide heavier support: Provide a word bank for students to use when completing the sentence frames.

· Students can experiment with restating their sentences with however at the beginning.

· “Think about this sentence. Was Abbott’s baseball ability a strong factor for his success? Why? What, in the text, makes you think so?”

· Pairs can role-play a doubting interviewer with Abbott, asking and answering questions about Abbott’s ability based on the text. (Example: “Are you able to __[hold runners on base]__?”/ “I’m having trouble with that.”) 

· Language Chunk Wall suggestions:

Language to compare or contrast: however.
Language to emphasize: still remained, / however.
Nouns and noun phrases and clauses (people, places, things, 
ideas): Questions about his ability
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	Unit 3, Week 1, Day 4: Language Dive Sentence Strip Chunks: “Jim Abbott”



	Questions about his ability

	still remained,

	however.
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2: 

· I can critique my partner’s reading fluency and provide kind, helpful, and specific feedback based on his or her reading fluency goals. (RF.5.4)

Day 4: 

· I can read a passage aloud fluently. (RF.5.4)

Student Materials

Day 2: 

· This I Believe essay 

· Fluency Self-Assessment Checklist 

Day 4: 

· This I Believe essay 

Directions:


Day 2

Follow the ALL Independent Group Work protocol to complete the task.

Find a partner.

1. Whisper Read: 

· Whisper read your This I Believe essay to yourself. 

· Focus on the fluency goals you set on Day 1. 

· If you finish reading before your partner, read it again.

2. Stars and Steps Fluency Feedback:

· Label yourselves A and B. 

· Partner A shares his or her fluency goals and focus criteria on the 
Fluency Self-Assessment Checklist. Partner B asks any clarifying 
questions.

· Partner A reads his or her essay aloud. Partner B listens for things from partner A’s fluency goals.

· Partner B shares one star and one step to work on in order to meet his or her fluency goals.

· “You did a good job with ______.”

· “Next time, try to ______ because ______.”

· Partner A notes the feedback below.

· Switch roles and repeat this process.

	Star
	Step

	
	


MORE CHALLENGE: 

Practice reading an excerpt from your essay with different tones. Try an angry tone, a determined tone, a sad tone, etc. See if your partner can guess which tone you are using.

Day 4


Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
· Get into groups of three.

· Each person in the group reads aloud his or her This I Believe essay while the group listens. 

· After each read, each person in the group gives a “star”—something he or she liked about the reading fluency. For help, use these examples:

· “I like how you paused. It made the next phrase very clear.”

· “I could really hear your conviction when you _______.”

· “It was great that you emphasized the word _______.”

· “I noticed that you _______.”

· After every member of the group has read, discuss how your beliefs have become clearer in writing or hearing these personal essays. Use this sentence frame to start the discussion:

· “I used to think ______; now I think _______.” [image: image30.emf][image: image31.jpg]
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