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	Unit 2, Week 2: Teacher-Guided Student Activity Card ((((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1: 

· I can group related information logically in an informative paragraph. (RL.5.1, W.5.2a, W.5.2b)

Day 3: 

· I can develop a topic by adding additional details and quotes from the text and using words and phrases to link my ideas. (RL.5.1, W.5.2b, W.5.2c)

Student Materials

Days 1 and 3:


Comparison Paragraph frame (from Lesson 3 module lesson; one per student)


Scissors 


“The Dreaming Tree” 


Explaining Quotes anchor chart 


Evidence chunk

Directions:

Day 1

Your teacher will guide you through the activities on this card.


Concrete language: Precise details and specific identifying information to give your mind something solid to imagine when you read a sentence. Concrete words and phrases often precisely describe sensory experiences (how things look, smell, taste, feel, sound).

Sensory details: Details that describe for the reader how things look, sound, feel, smell, and taste, so that the reader can imagine the experience as if he or she were there.

Prompt: What does the author’s use of concrete language and sensory detail in “The Dreaming Tree” help you understand about the rainforest?

Focus Statement: The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest.

	Explaining Quotes: “The Dreaming Tree”

	Context
	Quote
	What does this help us understand?
	Source

	Example: In 
the beginning, Uaica was feeling lonely and went for a walk in the rainforest where he always felt happy.
	“The trees 
offered a beautiful, protective canopy …”
	This description helps the reader visualize how the trees covered the rainforest.
	“The Dreaming Tree,” 

Paragraph 2

	
	
	
	


Day 3
Your teacher will guide you through the activities on this card.

Criteria of an Effective Summary:

Short and concise


Introduces the text by stating the title, pages, and author


Clearly states the author’s main ideas


Includes the most important details from the text to explain the author’s thinking for each main idea presented


Takes a different form based on the structure of the text

	Examples of Linking Words and Phrases


Prompt: What does the author’s use of concrete language and sensory detail in “The Dreaming Tree” help you understand about the rainforest?

Focus Statement: The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest.

	Explaining Quotes: “The Dreaming Tree” graphic organizer

	Context
	Quote
	What does this help us understand?
	Source

	Example: In the beginning, Uaica was feeling lonely and went for a walk in the rainforest where he always felt happy.
	“The trees 
offered a beautiful, protective canopy …”
	This description helps the reader to visualize how the trees covered the rainforest.
	“The Dreaming Tree,” 
Paragraph 2
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	Unit 2, Week 2, Day 2: Evidence Chunk


This description helps us understand that the shape and color of the trees in the canopy is like a familiar vegetable. We learn that “the top of the rainforest at Blue Creek looks like a field of gigantic broccoli.” Similarly, the author of The Most Beautiful Roof in the World describes looking down at the canopy from a raft in the air.
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	Unit 2, Week 2: Teacher-Guided Student Activity Card
(Answers, for Teacher Reference)
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	Daily Learning Targets


Day 1:
· I can group related information logically in an informative paragraph. (RL.5.1, W.5.2a, W.5.2b)

Day 3:
· I can develop a topic by adding additional details and quotes from the text and using words and phrases to link my ideas. (RL.5.1, W.5.2b, W.5.2c)

Student Materials

Days 1 and 3:
· Comparison Paragraph frame (from Lesson 3 module lesson; one per student)
· Scissors
· “The Dreaming Tree”
· Explaining Quotes anchor chart
· Evidence chunk

Day 1

Prompt: What does the author’s use of concrete language and sensory detail in “The Dreaming Tree” help you understand about the rainforest?

Focus Statement: The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest.

Responses will vary. See below for example response:

	Explaining Quotes: “The Dreaming Tree”

	Context
	Quote
	What does this help us understand?
	Source

	In the beginning, Uaica was feeling lonely and went for a walk in the rainforest where he always felt happy.
	“… and exotic flowers spiced the air with fragrant scents.”
	This description helps the reader to imagine how the rainforest smells.
	“The Dreaming Tree,” Paragraph 2


Evidence Chunk:

Similarly, when the author of The Most Beautiful Roof in the World describes looking down at the canopy from the air, we learn that “the top of the rainforest at Blue Creek looks like a field of gigantic broccoli.” This description helps us understand that the shape and color of the trees in the canopy is like a familiar vegetable.

Day 3

Prompt: What does the author’s use of concrete language and sensory detail in “The Dreaming Tree” help you understand about the rainforest?

Focus Statement: The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest.

Responses will vary. See below for example responses:

	Explaining Quotes: “The Dreaming Tree” graphic organizer

	Context
	Quote
	What does this help us understand?
	Source

	Example: In the beginning, Uaica was feeling lonely and went for a walk in the rainforest where he always felt happy.
	“… exotic flowers spiced the air with fragrant scents.”
	This description helps the reader imagine how the rainforest smells.
	“The Dreaming Tree,” Paragraph 2

	As he walked through the rainforest, he noticed the plants and animals that lived there.
	“The raucous calls of the macaws and parrots cheered the boy …”
	This shows the sounds the birds were making were cheerful and happy.
	“The Dreaming Tree,” Paragraph 2

	As he walked through the rainforest, he noticed the plants and animals that lived there.
	“… and when the butterflies softly brushed against his skin, he remembered there was gentleness in this world.”
	This shows how gentle and soft the feeling of the butterflies’ wings felt on his skin.
	“The Dreaming Tree,” Paragraph 2
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	Unit 2, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can organize words into categories by looking at the roots and affixes. (L.5.4b)

Day 3:

· I can use an academic vocabulary word in context. (L.5.6)

Student Materials

Day 1:

· Day 1 words (one set per pair)
· Dictionary (one per pair)

Day 3:

· Unit 2, Week 2: Word Study and Vocabulary: Teacher-Guided Student Activity Card
· Day 1 words (from Day 1; one set per pair)

Directions:

Day 1 

Follow the ALL Independent Group Work protocol to complete the task.

An affix is added to a root word to change the meaning:
–
A prefix is added at the beginning of a root. For example: unhappy.

–
A suffix is added to the end of a root. For example: laughing.


The prefixes for this week are:

–
en- and em- (Latin)

–
centi- (Latin)


Some students will also be working on the root struct, as in destruction.

1.
Pair up with someone else and take a set of Day 1 words.

2.
The words are in pieces. With your partner, match the affixes and roots to make words.

3.
Look at the affixes and roots of the words. What patterns do you notice?

4.
Organize the words into categories.

5.
Complete the table below. Use one column for each category. You do not need to use all of the columns—use as many as you need according to the categories you have chosen.
a.
Label the columns according to the categories you have chosen. What do those words have in common?

b.
Write the words in the appropriate column.

c.
If you have time, write the definition in your own words. You can use a dictionary if needed. 

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Day 3
Follow the ALL Independent Group Work protocol to complete the task.

1.
Say the word you worked on with your teacher yesterday three times 
(endangered or destruction). 

2.
Pair up with someone who worked on the same word. Talk with your partner about what the word means.

3.
Practice using the word in sentences. Say two sentences aloud to your partner using the word.

4.
Write two or three sentences using that word below. You can write more 
sentences on the back if you have time:
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	Unit 2, Week 2, Day 1: Day 1 Words


	en
	counter

	em
	bark

	en
	circle

	en
	danger

	em
	ploy

	en
	large

	em
	bitter

	centi
	pede

	centi
	meter

	centi
	grade

	centi
	liter
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	Unit 2, Week 2, Day 1: Student Task Card
(Answers, for Teacher Reference)
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	Daily Learning Targets


Day 1:
· I can organize words into categories by looking at the roots and affixes. (L.5.4b)

Day 3:
· I can use an academic vocabulary word in context. (L.5.6)

Student Materials

Day 1:


Day 1 words (one set per pair)


Dictionary (one per pair)
Day 3:


Unit 2, Week 2: Word Study and Vocabulary: Teacher-Guided Student Activity Card


Day 1 words (from Day 1; one set per pair)

Directions
Day 1

Responses will vary, but suggestions are as follows:

	Prefix en-
	Prefix em-
	Prefix centi-
	

	encounter

encircle

endanger

enlarge
	empower

embark

employ

embitter
	centimeter

centigrade

centiliter

centipede
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	Unit 2, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2: 

· I can read my free choice reading text independently for 10 minutes. (RL.5.10/RI.5.10)

Day 3: 

· I can choose and respond to a prompt about my free choice reading text. (RL.5.10/RI.5.10)

Day 4:

· I can listen carefully and ask questions of others about their free choice reading text. (RL.5.10/RI.5.10, SL.5.1)

Student Materials

Days 1 and 2:


Free choice reading text 


Independent reading journal 


Vocabulary log 

Day 3:


Free choice reading text


Independent reading journal 


Vocabulary log 


Independent Reading Prompt Bookmarks 

Day 4:


Free choice reading text 

Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper. 

1.
Read your free choice reading text independently for 10 minutes. 

2.
Record your reading in the back of your independent reading journal (date, text title, author, pages read). 

3.
Record any new vocabulary in your vocabulary log. 

Day 3 

You will act as your timekeeper and facilitator for this task card. Sit by a partner. As time permits, share your response with your partner during step 4.

1.
Read your research reading text independently for 5 minutes.

2.
Record your reading in the front of your independent reading journal (date, text title, author, pages read). 

3.
Record any new vocabulary in your vocabulary log. Record academic words at the front and domain-specific words at the back. 

4.
Choose a prompt from the Independent Reading Prompt Bookmarks to respond to. Respond to the prompt in the front of your independent reading journal. Remember to choose a prompt carefully—choose one that you can respond to with the text you are reading.

Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Text Share:

1.
Timekeeper: Set a 2-minute timer.

2.
Facilitator: You will go first:

—
Show the group your text.

—
Tell your group what your text is about. (“My text is about ____.”)

—
Tell your group your opinion of the text. Explain why you have that opinion. (“I like/don’t like my text because _____.”)

Group: As the facilitator shares, consider what else you would like to know about his or her text. Prepare a question about it.

3.
Timekeeper: Set a 2-minute timer.

4.
Group: When the facilitator has finished sharing, take turns asking him or her questions. 

5.
Repeat with each person in the group. 
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	Unit 2, Week 2: Teacher-Guided Student Activity Card (((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:
· I can analyze the meaning of an academic vocabulary word with the prefix en-. (L.5.4b)

Day 4:
· I can analyze the meaning of an academic vocabulary word with the prefix centi-. (L.5.4b)

Student Materials

Days 2 and 4:


Affix List 


Dictionary (one per pair)

Directions:

Day 2

Your teacher will guide you through the activities on this card. 
Some of the species of animals and plants that live in the rainforest are endangered. 
The word is “endangered.”
1.
Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of prefix

	
	
	
	


2.
What are some words with the same prefix? 
	


3.
What are some other words with the same root?
	


4.
Use this word in a sentence:
	


5.
Complete the Frayer Model for this word:

	Definition in your own words. If there are multiple definitions, record as many as you know:
	Facts/Characteristics

	endangered

	Examples
	Non-Examples


Day 4
Your teacher will guide you through the activities on this card. 

“Deep in Belize, in Central America, there is a place called Blue Creek. Almost every month nearly 40 inches (102 centimeters) of rain falls.”

Source: 
Lasky, Kathryn. The Most Beautiful Roof in the World: Exploring the Rainforest Canopy, p. 12. New York: Houghton Mifflin Harcourt, 1997.

The word is “centimeters.”
1.
Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of prefix

	
	
	
	


2.
What are some words with the same prefix? 

	


3.
What are some other words with the same root? 

	


4.
Use this word in a sentence:

	


5.
Complete the Frayer Model for this word:

	Definition in your own words. If there are multiple definitions, record as many as you know:
	Facts/Characteristics

	centimeters

	Examples
	Non-Examples
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	Unit 2, Week 2: Teacher-Guided Student Activity Card (()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2: 

· I can analyze the meaning of an academic vocabulary word with the root struct. (L.5.4b)

Day 4: 

· I can analyze the meaning of an academic vocabulary word with the prefix centi-. (L.5.4b)

Student Materials

Days 2 and 4:


Affix List 


Dictionary (one per pair)
Directions:

Day 2

Your teacher will guide you through the activities on this card. 

Lynne Cherry also uses description to help the reader “see” the consequences of rainforest destruction. 

“Model Essay: Concrete and Sensory Language in The Great Kapok Tree.” January 2016. New York City: EL Education. 

The word is “destruction.”
1.
Use your Affix List. Break down the word into the root and affixes. Write the meaning of the root:

	Prefix
	Root
	Suffix
	Definition of the root

	
	
	
	struct means 


2.
Based on the model essay, sketch the consequences of rainforest 
destruction.

	


3.
Sketch something you can do to help stop the consequences of rainforest 
destruction.
	


4.
Complete the Vocabulary Grid for the word destruction:
	Sketch 
	Showing sentences

(Hint: Check the model essay.)

	destruction

	Translation, Cognates, and Pronunciation
	Collocations

(Hint: Check an online collocation dictionary.)

	Definition in your own words 
	Words with the same root

-
_________________________
-
_________________________

Words with the same affixes
-
de_____________________ion
-
de_____________________ion


Day 4

Your teacher will guide you through the activities on this card. 
“With spoons and small garden trowels, they dig holes seven or eight inches (18 to 20 centimeters) deep.” 
Source: 
Lasky, Kathryn. The Most Beautiful Roof in the World: Exploring the Rainforest Canopy, p. 29. New York: Houghton Mifflin Harcourt, 1997.
The word is “centimeters.”
1.
Sketch a garden trowel.

	


2.
Use your Affix List. Break down the word into the prefix and root. Write the meaning of the prefix:

	Prefix
	Root
	Suffix
	Definition of Prefix

	
	
	
	centi- means


3.
On the back of this paper, sketch the holes at their actual size that Meg and the boys dig.

4.
Complete the Vocabulary Grid for the word centimeters:
	Sketch 
	Showing sentences



	centimeters

	Translation, Cognates, and Pronunciation
	Collocations



	Definition in your own words 


	Words with the same prefix

-
centi_______________________

-
centi_______________________

Words with the same root

-
_________________________

-
_________________________
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	Unit 2, Week 2: Teacher-Guided Student Activity Card (((() (Answers, for Teacher Reference)


	Prefix
	Root
	Suffix
	Definition of Prefix

	en-
	danger
	ed
	en- means to put into or onto, to go into or onto, and to cause to be


2.
Responses will vary, but may include: encircle, encounter, enlarge.

3.
Responses will vary, but may include: danger, dangerous, dangerously.

4.
Responses will vary, but may include: Some animals are endangered because humans have destroyed their habitat.

5.
	Definition in your own words. If there are multiple definitions, record as many as you know:
-
Threatened with danger

-
Threatened with extinction
	Facts/Characteristics
Responses will vary, but may include:

-
An animal or plant that is dying out

-
Someone or something that is in danger

	Examples

Responses will vary, but may include:

-
Tiger

-
Giant panda

-
Green turtle

-
Non-Examples
	Non-Examples

Responses will vary, but may include:

-
Rats

-
Mice

-
Domestic cats

-
Dogs


Day 4
1.
	Prefix
	Root
	Suffix
	Definition of Prefix

	centi-
	meter
	-s
	centi- means one hundredth


2.
Responses will vary, but may include: millimeters, jumps.
3.
Responses will vary, but may include: centipede, centigrade.
4.
Responses will vary, but may include: We measured the paper in centimeters.
5. 
	Definition in your own words. If there are multiple definitions, 
record as many as you know:
-
A meter has one hundred of them. You measure them.
	Facts/Characteristics
Responses will vary, but may include:

-
Used to measure small areas

	centimeters

	Examples
Responses will vary. Suggestions include:

-
The plate was 15 centimeters in 
diameter

-
There are 2.5 centimeters in an inch
	Non-Examples

Responses will vary. Suggestions include:

-
We paid for dinner in centimeters.

-
She counted her pencils in centi- 
meters.


	[image: image28.png]



	Word Study and Vocabulary

	[image: image29.png]



	Unit 2, Week 2: Teacher-Guided Student Activity Card (()        (Answers, for Teacher Reference)
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	Daily Learning Targets


Day 2: 

· I can analyze the meaning of an academic vocabulary word with the root struct. (L.5.4b)

Day 4: 

· I can analyze the meaning of an academic vocabulary word with the prefix centi-. (L.5.4b)

Student Materials

Days 2 and 4:


Affix List 


Dictionary (one per pair)

Day 2

1.
Use your Affix List. Break down the word into the root and affixes. Write the meaning of the root: Responses will vary, but may include:

	Prefix
	Root
	Suffix
	Definition of the root

	de- 
	struct
	-ion 
	struct means 


2.
Based on the model essay, sketch the consequences of rainforest destruction. Responses will vary, but may include: a sketch of smoldering ruins, land covered with tree stumps.
3.
Sketch something you can do to help stop the consequences of rainforest destruction. Responses will vary, but may include: a sketch of walking to school, using a pencil marked with the FSC seal for sustainable wood sources.
4.
Complete the Vocabulary Grid for the word destruction: 

Responses will vary, but may include:
	Sketch 

a sketch showing a rainforest or other thing destroyed
	Showing sentences

-
“The author paints a visual picture for the reader, showing vividly what rainforest destruction can look like.” (model essay)

-
“This is known as slash and burn farming and is believed to account for 50% of rainforest destruction.” (https://www.rainforestconcern.org/forest-facts/why-are-rainforests-being-destroyed)
-
“The destruction in these pictures looks really awful.” (Nikola, personal communication, February 4)

(Hint: Check the model essay.)

	Translation, Cognates, and 
Pronunciation
파괴
deeSTRUKshun
	Collocations

-
narrative technique

-
coherent narrative

-
first-person narrative

(Hint: Check an online collocation dictionary.)

	Definition in your own words 
When something is ruined by somebody
	Words with the same root

-
structure

-
instruction

Words with the same affixes

-
description

-
deforestation


Day 4

1.
Use your Affix List. Break down the word into the prefix and root. Write the meaning of the prefix: Responses will vary, but may include:
	Prefix
	Root
	Definition of Suffix

	centi-
	meters
	centi- means one hundredth


2.
Complete the Vocabulary Grid for the word centimeters: Responses will vary, but may include:
	Sketch 

a sketch showing the length of a centimeter
	Showing sentences

-
“Almost every month nearly 40 inches (102 centimeters) of rain falls.” (Source: Lasky, Kathryn. The Most Beautiful Roof in the World: Exploring the Rainforest Canopy, p. 12. New York: Houghton Mifflin Harcourt, 1997.)

-
“The little lines in between full numbers on a metric ruler each correspond to a full millimeter, which is one-tenth of a centimeter.” (“WikiHow” http://www.wikihow.com/Measure-Centimeters)

Hint: Ask a classmate with a different task card for a sentence that uses “centimeters” in The Most Beautiful Roof in the World.)

	Translation, Cognates, and 
Pronunciation

centimetar

SEN-ti-mee-tr
	Collocations

-
centimeters deep

-
centimeters long

-
centimeters wide

	Definition in your own words 

A meter has one hundred of them. You measure with them.
	Words with the same root

-
centiliter

-
centipede

Words with the same affixes

-
kilometer

-
perimeter
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	Unit 2, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2: 

· I can write a paragraph explaining how an author uses concrete language and sensory details to describe experiences and events. (RL.5.1, W.5.2a, W.5.2b)

Day 4: 

· I can use linking words and phrases to connect my ideas across my paragraph. (RL.5.1, W.5.2b, W.5.2c)

Student Materials

Day 2:


Explaining Quotes anchor chart 


Explaining Quotes: “The Dreaming Tree” graphic organizer 


“The Dreaming Tree” 


Unit 2, Week 2: Writing Practice: Teacher-Guided Student Activity Card

Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.


Concrete language: Precise details and specific identifying information to give your mind something solid to imagine when you read a sentence. Concrete words and phrases often precisely describe sensory experiences (how things look, smell, taste, feel, sound).


Sensory details: Details that describe for the reader how things look, sound, feel, smell, and taste, so that the reader can imagine the experience as if he or she were there.

Prompt: What does the author’s use of concrete language and sensory detail in “The Dreaming Tree” help you understand about the rainforest?

Focus Statement: The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest.

1.
Write an informative paragraph using the given focus statement responding to the prompt. 

Try to work for the entire 10 minutes, and refer to the Explaining Quotes: “The Dreaming Tree” graphic organizer, “The Dreaming Tree,” and the Explaining Quotes anchor chart as you work. 

You can use this writing frame, or you can write your own on the back of this task card or on a piece of lined paper.

Throughout “The Dreaming Tree,” the author uses concrete language and sensory detail to describe events and experiences. The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest. For example, when
	

	the author tells us, “


	

	

	


	This description helps the reader imagine


	

	The descriptive language used by the author helps the reader see how beautiful the rainforest is.


	

	

	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.


Linking words and phrases: words that connect our ideas within a paragraph or essay
	Examples of Linking Words and Phrases:
For example,

Similarly,

Another example is …

In addition to …

In the same way,


Prompt: What does the author’s use of concrete language and sensory detail in “The Dreaming Tree” help you understand about the rainforest?
Focus Statement: The author’s description of things Uaica hears, feels, and sees helps the reader understand the beauty of the rainforest.
1.
Revise the paragraph drafted on Day 2. Use the lines below if you need more room. Try to work for the entire 10 minutes, and refer to the Explaining Quotes: “The Dreaming Tree” graphic organizer and the Explaining Quotes anchor chart as you work. As you revise, be sure to:

Use additional details, examples, or quotes from the text that support your thinking about the topic.


Use linking words or phrases to connect your ideas.
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