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Fluency Self-Assessment Checklist 

	READING FLUENCY CHECKLIST

	
	Characteristics 
of Fluent Reading
	Symbol
	4

Advanced
	3

Proficient
	2

Developing
	1

Beginning

	RF.4b, RF.4c
	I can read all/almost all 
of the words correctly.
	
	
	
	
	

	RF.4c


	I can correct myself and reread when what I read was wrong or didn’t make sense.
	
	
	
	
	

	RF.4a, RF.4b


	I can read at a speed 
that is appropriate for 
the piece.
	
	
	
	
	

	RF.4a, RF.4b
	I can read smoothly without many breaks.
	
	
	
	
	

	RF.4a, RF.4b
	I can read groups of related words and phrases together.
	
	
	
	
	

	RF.4a, RF.4b


	I can notice and read punctuation. 
(Examples: Pauses after a comma and period, questions sound like questions, dialogue sounds like someone saying it, exclamations 
in an excited voice.)
	
	
	
	
	

	RF.4b
	I can use the appropriate tone to express the author’s meaning.
	
	
	
	
	

	RF.4b
	I can use facial expressions and body language to match the expression in my voice.
	
	
	
	
	

	RF.4b
	I can use the appropriate volume and change volume naturally as if I am talking to a friend.
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	Additional Work with Complex Text
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1: 
· I can refer to details from the text to explain how characters respond to challenges. (RL.5.2, RL.5.3)
Day 3: 
· I can recognize and explain the meaning of metaphors in a text. (RL.5.4, L.5.5a)
Student Materials

Day 1:

· Esperanza Rising
· Sticky notes (two per student)
Day 3:

· None
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

1. Turn to page 221 of Esperanza Rising.

2. Mark this excerpt with sticky notes: 

a. From: “Miguel eventually caught her arm and pulled her around.” 
b. To: “And you still think you are a queen” on page 224


3. Whisper read the excerpt to yourself.
4. Find a partner.

5. Discuss: What is the gist of this excerpt? What is it mostly about?

a. “This passage is mostly about . . .”

6. Discuss and record your answers to these questions: 

a. Esperanza tells Miguel, “Nothing is right here!” What are at least three unfair things that Esperanza uses as evidence to support her statement that life in the United States is full of injustice? 
	

	

	

	


b. Miguel says that even though life is hard in the United States, it is better for him than it was in Mexico. Why?
	

	

	

	


c. Does Esperanza agree that life is better for Miguel? Why or why not?

	

	

	

	


MORE CHALLENGE: In the passage, Esperanza wonders, “Could I fall all the way back to Mexico if I never opened my eyes again?” (p. 223) What does she mean by this? What is Esperanza wishing would happen?

	

	

	

	


Day 3

Follow the ALL Independent Group Work protocol to complete the task.

Metaphor: The comparison of one thing to another without the use of like or as.
Literal meaning: What the actual words in the text mean.
Figurative meaning: What the words are trying to help you understand.
Example: Her eyes lit up when she saw the dog.

	Literal Meaning:
	Figurative Meaning:

	Actual lights came on in her eyes.
	Her eyes showed how excited and happy she was to see the dog.


Find a partner and work together to write the literal and figurative meanings for the quotes from Esperanza Rising below:

1. “Aguántate tantito y la fruta caerá en tu mano.” (Translation: Wait a little while, and the fruit will fall into your hand.) pp. 222–223

	Literal Meaning:
	Figurative Meaning:

	
	


2.  “But it does no good. Look at yourself. Are you standing on the other side of the river? No! You are still a peasant!” p. 224

	Literal Meaning:
	Figurative Meaning:

	
	


MORE CHALLENGE: Find other metaphors in Esperanza Rising or in your free choice texts and record the literal and figurative meanings below:

	Metaphor
	Literal Meaning:
	Figurative Meaning:
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	Additional Work with Complex Text
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	Unit 3, Week 1: Student Task Card 
(Answers, for Teacher Reference)


Day 1
1. Discuss and record your answers to these questions: 

a. Esperanza tells Miguel, “Nothing is right here!” What are at least three unfair things that Esperanza uses as evidence to support her statement that life in the United States is full of injustice? 
Sample student response: Esperanza and her family and friends face a lot of discrimination because they are Mexican. For example, Isabel will not be May queen, Miguel is not allowed to work on the engines, people get deported if they speak against the growers, Mexicans are allowed to use the public pool only on Fridays, and the living conditions for white migrant workers are better than those of Mexican immigrant laborers.
b. Miguel says that even though life is hard in the United States, it is better for him than it was in Mexico. Why?
Sample student response: Miguel believes that he has a chance for a better life in the United States, even if it is a small chance. He believes that with enough determination, patience, and hard work, he will better his lot in life.
c. Does Esperanza agree that life is better for Miguel? Why or why not?
Sample student response: No, Esperanza does not agree with him. He thinks he is still being treated like a second-class citizen and that his determination and patience will not pay off.

MORE CHALLENGE: In the passage, Esperanza wonders, “Could I fall all the way back to Mexico if I never opened my eyes again?” (p. 223) What does she mean by this? What is Esperanza wishing would happen?
Sample student response: Esperanza wishes to return to her life in Mexico, before her father died.

Day 3
Sample student responses:

1. “Aguántate tantito y la fruta caerá en tu mano.” (Translation: Wait a little while and the fruit will fall into your hand.) pp. 222–223

	Literal Meaning:
	Figurative Meaning:

	If you wait, fruit will fall into your hand.
	If you have patience, you will get what you want.


2. “But it does no good. Look at yourself. Are you standing on the other side of the river? No! You are still a peasant!” p. 224

	Literal Meaning:
	Figurative Meaning:

	Is Miguel actually standing on the other side of the river?
	Is Miguel in a better situation than he was before? Is he no longer a peasant?
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	Independent Reading
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2: 
· I can read my research reading text independently for 10 minutes. (RI.5.10)
Day 3: 
· I can explain how my research reading connects to something I have been learning in the module lessons. (RI.5.10)
Day 4: 
· I can listen carefully and ask questions of others about their research reading. (RI.5.10, SL.5.1)
Student Materials

Days 1–3:

· Research reading text
· Independent reading journal
· Vocabulary log
Day 4:

· Research reading text
· Vocabulary log
Directions:

Days 1 and 2 

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Read your independent research reading text for 10 minutes.
2. Record your reading in your independent reading journal (date, text title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and domain-specific words at the back.

Day 3

Your teacher will act as timekeeper and facilitator for this task card.

1. Read your research reading text independently for 5 minutes.

2. Record your reading in your independent reading journal (date, text title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic words at the front and domain-specific words at the back.

4. Respond to this prompt in your independent reading journal: How does your reading connect to your work in the module lessons?

Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Research Share:

1. Timekeeper: Set a 2-minute timer.

2. Group: Think of:

a. One thing you have learned from your research reading text
b. Two new vocabulary words and their meanings that you have learned from your research text

3. Timekeeper: Set a 2-minute timer.

4. Facilitator: You will go first:

a. Pass your research reading text around.
b. Share one thing that you have learned. (“I have learned __________ .”)
c. Share two new vocabulary words and their meanings. (“Two new vocabulary words I have learned are _______ and _______ . They mean _______ .”)

Group: Listen and think about what else you would like to know about this person’s text. Prepare a question.

5. Timekeeper: Set a 2-minute timer.

6. Group: Take turns asking the facilitator questions. (“Can you tell me more about _______ ?”)

7. Repeat steps 4–6 with each person in the group.

8. If time allows, choose from the following:
a. Continue to read your free choice reading text.
b. Try out a new text.
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	Additional Work with Complex Text
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	Unit 3, Week 1: Teacher-Guided Student Activity Card ((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 2 and 4:

· I can recognize and explain the meaning of metaphors in a text. (RL.5.4, L.5.5a)
· I can compare the reactions of two characters in a text. (RL.5.3)

Student Materials

Days 2 and 4:
· N/A
Directions:

Day 2

Your teacher will guide you through the activities on this card.
“In Mexico, I was a second-class citizen. I stood on the other side of the river, remember? And I would have stayed that way my entire life. At least here, I have a chance, however small, to become more than what I was.” 
(Esperanza Rising, p. 222)

	Mexico
	river
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	United States
	river
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Day 4
Your teacher will guide you through the activities on this card. 

1. Both Miguel and Esperanza are on “one side of the river.” What is their reaction to being treated like second-class citizens? Why do they have different reactions?

	


2. Why does Miguel say, “Aguántate tantito y la fruta caerá en tu mano” (translation: wait a little while and the fruit will fall into your hand) to
Esperanza? What is he trying to explain to her?

	


3. What is Esperanza’s reaction to Miguel’s advice?

	


4. What would you say to Esperanza? What would you say to Miguel? Why?

	


	[image: image14.emf]
	Additional Work with Complex Text
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	Unit 3, Week 1: Teacher-Guided Student Activity Card ((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 2 and 4:

· I can recognize and explain the meaning of metaphors in a text. (RL.5.4, L.5.5a)
· I can compare the reactions of two characters in a text. (RL.5.3)
Student Materials

Day 2:

· Green and orange pencils
Day 4
· N/A
Directions:
Day 2
Your teacher will guide you through the activities on this card.
“In Mexico, I was a second-class citizen. I stood on the other side of the river, remember? And I would have stayed that way my entire life. At least here, I have a chance, however small, to become more than what I was.” 
(Esperanza Rising, p. 222)

	Mexico
	river
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	United States
	river
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Day 4
Your teacher will guide you through the activities on this card.
1. Both Miguel and Esperanza are on “one side of the river.” What is their reaction to being treated like second-class citizens? Why do they have different reactions?

	


2. Why does Miguel say, “Aguántate tantito y la fruta caerá en tu mano” (translation: wait a little while and the fruit will fall into your hand) to Esperanza? What is he trying to explain to her?

	


3. What is Esperanza’s reaction to Miguel’s advice?

	


4. What would you say to Esperanza? What would you say to Miguel? Why? Create a metaphor to help explain your advice to them. 
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	Reading and Speaking Fluency
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2: 

· I can set fluency goals. (RF.5.4)
· I can help my partner self-assess his or her reading fluency. (RF.5.4)
Day 4: 

· I can read a passage aloud fluently. (RF.5.4)
Student Materials

Days 2 and 4:
· “Miguel’s Monologue”
· Fluency Self-Assessment Checklist
Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

1. Whisper read “Miguel’s Monologue” to yourself.

2. Find a partner who is reading the same passage as you and number yourselves A and B.

3. Read the text aloud together (at the same time).

4. Partner A read aloud.

5. Partner B use the Fluency Self-Assessment Checklist to identify a star and a step for partner A.

6. Partner B read aloud.

7. Partner A use the Fluency Self-Assessment Checklist to identify a star and a step for partner B.

8. Use the star and step from your partner to write something you are good at, and something you want to get better at:

	I am good at . . .
	I want to get better at . . .

	
	


9. Talk to your partner: What can I do to get better?

10.  Record how you will get better:
	


11.  If you have time, practice reading aloud again. Try to work on the thing you want to get better at.
Day 4
Follow the ALL Independent Group Work protocol to complete the task.

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Reread the criteria on your Fluency Self-Assessment Checklist as a group.

2. Read what you recorded on your task card on Day 2 about what you want to get better at and how you can do it.

3. Practice whisper reading “Miguel’s Monologue” to yourself.

4. Facilitator: Reads his or her fluency passage aloud while the group listens.
5. Each person in the group gives a star—something they liked about the reading fluency. Use these examples to help you:

a. “I liked how you stopped—it made the next sentence very dramatic.”
“The speed of your reading was appropriate—especially when _______ . Great job!”
“I liked how you corrected the pronunciation of _____ .”
b. “I noticed that you _____ .”
“I liked how your voice was expressive—it helped me better understand the feelings of the characters.”

6. Repeat steps 4–5 with each person in the group reading aloud.

7. Self-assess where you are now on the fluency checklist by placing a check mark in the columns.
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	Additional Work with Complex Text
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	Unit 3, Week 1: Teacher-Guided Student Activity Card 
(Answers, for Teacher Reference)


Day 2
See description in lesson plan for how diagrams should look.
Day 4
1. Both Miguel and Esperanza are on “one side of the river.” What is their reaction to being treated like second-class citizens? Why do they have different reactions?

Sample student response: Esperanza is angry and hopeless, while Miguel is hopeful and determined to change things.

2. Why does Miguel say, “Aguántate tantito y la fruta caerá en tu mano” (translation: wait a little while and the fruit will fall into your hand) to Esperanza? What is he trying to explain to her?

Sample student response: Be patient, and you will get what you want.

3. What is Esperanza’s reaction to Miguel’s advice?

Sample student response: She got upset because it reminded her of her father.

4. What would you say to Esperanza? What would you say to Miguel? Why?
Student responses will vary.
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