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	Daily Learning Targets


Day 1:
· I can evaluate my own fluency strengths and set a fluency goal. (RF.4.4, L.4.3b)
Day 3:
· I can read a passage aloud fluently. (RF.4.4)
Student Materials

Day 1 and Day 3:
· Fluent Readers Do These Things anchor chart
· Fluency Self-Assessment Checklist
· The Hope Chest
Directions:

Day 1

Your teacher will guide you through the activities on this card.

1. Read the Fluent Readers Do These Things anchor chart and the Fluency Self-Assessment Checklist. Decide which criterion you’d like to work on today. Write it below:

	


2. With a partner, take turns whisper reading the excerpt on page 266 of The Hope Chest. Read it as fluently as you can.

3. When prompted, work individually with your teacher:
· Tell the teacher which criterion you are focusing on.
· Read the excerpt aloud to the teacher. Read it as fluently as you can.
· Summarize the excerpt.
MORE CHALLENGE:
Discuss with a partner: When you read a new text, what strategies do you use to read it more fluently?
· “To read fluently, I try _____________. I also _____________ to read it fluently.”
MORE CHALLENGE:
Read “World War I” on page 267. Whisper read it as fluently as you can to yourself.
Day 3

1. Read the Fluent Readers Do These Things anchor chart and the Fluency Self-Assessment Checklist. Decide which criterion you’d like to work on today. (It can be the same as the one from Day 1.) Write it below:

	


2. With a partner, take turns whisper reading the first paragraph on page 261 of The Hope Chest. Read it as fluently as you can.

3. When prompted, work individually with your teacher:
· Tell the teacher which criterion you are focusing on this week.
· Read the excerpt aloud to the teacher as fluently as you can.
· Summarize the excerpt.
MORE CHALLENGE:
Discuss with a partner: Which of the criteria of a fluent reader do you find the most difficult? Why? What do you do to reach that difficult criterion?
· “I find _____________ difficult. I concentrate on _____________ to reach it. For example, _____________.”
MORE CHALLENGE:
Read the rest of “Real People” on pages 261–262.
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	Daily Learning Targets


Day 1:
· I can evaluate my own fluency strengths and set a fluency goal. (RF.4.4, L.4.3b)
Day 3:
· I can read a passage aloud fluently. (RF.4.4)
Student Materials

Day 1 and Day 3:
· Fluency Self-Assessment Checklist
· Fluent Readers Do These Things anchor chart
· The Hope Chest
Directions:

Day 1

Your teacher will guide you through the activities on this card.
1. Read the Fluent Readers Do These Things anchor chart and the Fluency Self-Assessment Checklist. Decide which criterion you’d like to work on today. Write it below:

	


2. With a partner, take turns whisper reading the excerpt on page 266 and the first paragraph on page 267 of The Hope Chest. Read it as fluently as you can.

3. When prompted, work individually with your teacher:
· Tell the teacher which criterion you are focusing on.
· Read the excerpt aloud to the teacher. Read it as fluently as you can.
· Summarize the excerpt.
MORE CHALLENGE:
When you read a new text, what strategies do you use to read it more fluently?
MORE CHALLENGE:
Read “World War I” on page 267. Whisper read it as fluently as you can to yourself.
Day 3

1. Read the Fluent Readers Do These Things anchor chart and the Fluency Self-Assessment Checklist. Decide which criterion you’d like to work on today. (It can be the same as the one from Day 1.) Write it below:
	


2. With a partner, take turns whisper reading “Real People” on pages 261–262 of The Hope Chest. Read it as fluently as you can.

3. When prompted, work individually with your teacher:
· Tell the teacher which criterion you are focusing on this week.
· Read the excerpt aloud to the teacher. Read it as fluently as you can.
· Summarize the excerpt.
MORE CHALLENGE:
Discuss with a partner: Which of the criteria of a fluent reader do you find the most difficult? Why? What do you do to reach that difficult criterion?
MORE CHALLENGE:
Read “Woman Suffrage—Lost and Gained” on page 262. Whisper read it as fluently as you can to yourself.
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	Daily Learning Targets


Day 1:
· I can evaluate my own fluency strengths and set a fluency goal. (RF.4.4, L.4.3b)
Day 3:
· I can read a passage aloud fluently. (RF.4.4)
Student Materials

Day 1 and Day 3:
· Fluency Self-Assessment Checklist
· Fluent Readers Do These Things anchor chart
· The Hope Chest
Directions:

Day 1

Your teacher will guide you through the activities on this card.
1. Read the Fluent Readers Do These Things anchor chart and the Fluency Self-Assessment Checklist. Decide which criterion you’d like to work on today. Write it below:
	


2. With a partner, take turns whisper reading pages 269–270 of The Hope Chest, stopping after “1856.” Read it as fluently as you can.
3. When prompted, work individually with your teacher:
· Tell the teacher which criterion you are focusing on.
· Read the excerpt aloud to the teacher. Read it as fluently as you can.
· Summarize the excerpt.
MORE CHALLENGE:
When you read a new text, what strategies do you use to read it more fluently?
MORE CHALLENGE:
Read “World War I” on page 267. Whisper read it as fluently as you can to yourself.
Day 3

1. Read the Fluent Readers Do These Things anchor chart and the Fluency Self-Assessment Checklist. Decide which criterion you’d like to work on today. (It can be the same as the one from Day 1.) Write it below:

	


2. With a partner, take turns whisper reading “Woman Suffrage—Lost and Gained” on page 262. Read it as fluently as you can.
3. When prompted, work individually with your teacher:
· Tell the teacher which criterion you are focusing on this week.
· Read the excerpt aloud to the teacher. Read it as fluently as you can.
· Summarize the excerpt.
MORE CHALLENGE:
Discuss with a partner: Which of the criteria of a fluent reader do you find the most difficult? Why? What do you do to reach that difficult criterion?
MORE CHALLENGE:
Read “Woman Suffrage—Lost and Gained” on page 262. Whisper read it as fluently as you can to yourself.
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	Daily Learning Targets


Day 1 and Day 3:
· I can use the historical notes in The Hope Chest to more deeply understand the characters and events in the story. (RI.4.1)
· I can determine the meaning of complex vocabulary. (RI.4.4)
Student Materials

Day 1 and Day 3:
· The Hope Chest
· Dictionary
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.
Work with a partner.

1. Read “The Influenza” on page 266 in The Hope Chest. Take turns reading sentences out loud, or whisper read.
2. Look closely at vocabulary. Use a dictionary if needed.
· The text says it was a global influenza (or “flu”). What does the word global mean? Underline the correct answer:
a. The flu made someone swell up and become round.
b. The flu was very serious and killed people.
c. The flu affected people in many different countries.
· The text says it started out as a fairly mild disease and then mutated and turned deadly. Put a star next to the diagram that sums up what the text says.
[image: image12.emf]
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· A warring country is a country that is fighting a war. Spain was a neutral country. If neutral is an antonym of warring, what do you think neutral means? How do you know?

	

	


3. Discuss the questions below with a partner. Use the sentence stems to help you.
· In Chapter 1, Chloe writes to Violet and says:
“The influenza is really bad here. I treated eighty-five patients in the tenements behind Hester Street yesterday…. So far I haven’t gotten the flu (touch wood) because I’m careful to wear my mask all the time. Are you wearing yours?” (page 8)
What has reading the background on the influenza helped you understand about Chloe and what she is doing?
“When I first read the passage from the book, I thought ____________. Now I realize that _______________.”

· Look at the picture on page 266. How did the influenza affect the lives of women in the picture? How else might it have affected the lives of women?
“It looks like women were ____________________________. They also might have ___________________________.”

· Why do you think the author included this section about influenza in the early 1900s?
“The author included this section so that ______________________. For instance, _________________________.”
MORE CHALLENGE:
What other connections can you make between this section and what you have read so far in The Hope Chest? List them below.

“Other connections I can make are ___________. For example, ___________.”

	

	

	

	


Day 3

Follow the ALL Independent Group Work protocol to complete the task.
Work with a partner.
1. Read “Jim Crow Laws” on page 266 in The Hope Chest. Take turns reading sentences out loud, or whisper read.

2. Look closely at the vocabulary. Use a dictionary if needed.
· The text says that when slavery ended, the U.S. Constitution was amended, or changed, to make African Americans full citizens. What does it mean to be a full citizen?

	

	

	


· What is an example of public facilities (or places) being segregated? Underline the correct answer:
a. There are separate bathrooms in a train station for people of different races.
b. People who arrive early to a movie get to sit in the best row.
c. A librarian puts books that one type of person would like to read in a certain section.

· The text says the Jim Crow laws were repealed as a result of the civil rights movement. What does repealed mean? Underline the correct answer:
a. The laws were made stronger.
b. The laws were officially ended.
c. The laws were changed and rewritten.
3. Discuss the questions below with a partner. Use the sentence stems to help you.
· In Chapter 3, when Violet meets Myrtle, the text says:
“Violet had never been introduced to a colored person before, let alone introduced herself.” (page 37) and then:
“But she’d heard all her life that colored people were different, so maybe they grew differently.” (page 38)
How has reading the background on Jim Crow laws helped you understand Violet’s reaction to Myrtle?
“When I first read the passage from the book, I thought _________. Now I realize that ____________.”
· Look at the picture on page 268. How did Jim Crow laws affect the lives of women in the picture? How else might they have affected the lives of women?
“It looks like women were _______. They also might have _____________.”
· Why do you think the author included this section on Jim Crow laws?
“The author included this section so that ________________________. For instance, ____________________.”
MORE CHALLENGE:
What other connections can you make between this section and what you have read so far in The Hope Chest? List them below.
“Other connections I can make are ____________. For example, __________.”
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	Daily Learning Targets


Day 1 and Day 3:
· I can use the historical notes in The Hope Chest to more deeply understand the characters and events in the story. (RI.4.1)
· I can determine the meaning of complex vocabulary. (RI.4.4)
Student Materials

Day 1 and Day 3:
· The Hope Chest
· Dictionary
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.
Work with a partner.

1. Read “The Influenza” on page 266 in The Hope Chest. Take turns reading sentences out loud, or whisper read.
2. Look closely at vocabulary. Use a dictionary if needed.
· The text says it was a global influenza (or “flu”). What does the word global mean? Underline the correct answer:
a. The flu made someone swell up and become round.
b. The flu was very serious and killed people.
c. The flu affected people in many different countries.
· The text says it started out as a fairly mild disease and then mutated and turned deadly. Put a star next to the diagram that sums up what the text says.
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· A warring country is a country that is fighting a war. Spain was a neutral country. If neutral is an antonym of warring, what do you think neutral means? How do you know?
Sample student response: Neutral means not on one side or the other.
MORE CHALLENGE:
What other connections can you make between this section and what you have read so far in The Hope Chest? List them below.
“  Other connections I can make are ___________. For example, __________.”
Student responses will vary.

Day 3

Follow the ALL Independent Group Work protocol to complete the task.
Work with a partner.
1. Read “Jim Crow Laws” on page 266 in The Hope Chest. Take turns reading sentences out loud, or whisper read.

2. Look closely at the vocabulary. Use a dictionary if needed.
· The text says that when slavery ended, the U.S. Constitution was amended, or changed, to make African Americans full citizens. What does it mean to be a full citizen?
Sample student response: They had the same rights as other citizens of the country.

· What is an example of public facilities (or places) being segregated? Underline the correct answer:
a. There are separate bathrooms in a train station for people of different races.
b. People who arrive early to a movie get to sit in the best row.
c. A librarian puts books that one type of person would like to read in a certain section.

· The text says the Jim Crow laws were repealed as a result of the civil rights movement. What does repealed mean? Underline the correct answer:
a. The laws were made stronger.
b. The laws were officially ended.
c. The laws were changed and rewritten.
MORE CHALLENGE:
What other connections can you make between this section and what you have read so far in The Hope Chest? List them below.
“Other connections I can make are __________. For example, _________.”
Student responses will vary.
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	Daily Learning Targets


Days 1 and 2:
· I can read my research reading text independently for 12 minutes. (RI.4.10)
Day 3:
· I can use my reading to ask new questions about a topic. (RI.4.1, RI.4.10)
Day 4:

· I can listen carefully and ask questions of others about their research reading. (RI.4.10, SL.4.1)
Student Materials

Days 1–4:
· Research reading text
· Independent reading journal
· Vocabulary log
Directions:

Days 1 and 2
Follow the ALL Independent Group Work protocol to complete this task.
1. Read your research reading text independently for 12 minutes.
2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).
3. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and topical vocabulary about the topic in the back. Be prepared to share any new vocabulary with your group.
MORE CHALLENGE:
If time permits, continue reading your text.
Day 3

Follow the ALL Independent Group Work protocol to complete the task.
1. Read your research reading text independently for 5 minutes.
2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).
3. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical vocabulary about the topic at the back.
4. Respond to this prompt in the front of your independent reading journal: “What new questions do you have after reading today?”
Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Timekeeper: Set a 2-minute timer.
2. Group: Think of:
· One thing you have learned from your research reading text
· Two new vocabulary words and their meanings that you have learned from your research text
3. Timekeeper: Set a 2-minute timer.
4. Facilitator: You will go first:
· Pass your research reading text around.
· Share one thing that you have learned.
· “I’ve learned ____________. For example, _______________.”
· “Something I have learned is _________. For instance, _________.”
· “Did you know _____________? I learned that by reading __________.”
· Share two new vocabulary words and their meanings.
· “A new word for me is ___________. It means _________. For example, you could say: _____(your own sentence with the word)_________.”
Group: Listen and think about what else you would like to know about this person’s text. Prepare a question.
5. Timekeeper: Set a 2-minute timer.
6. Group: Take turns asking the facilitator questions.
· “When you said _______________, what did you mean?”
· “How does _______________ relate to _______________?”
· “Why did you choose to share _______________?”
· “Can you say more about _______________?”
· “How is __________ similar to or different from to what ____________?”
· “Can you give an example of _______________?”
7. Repeat steps 4–6 with each person in the group.
· If time permits, choose from the following:
· Continue to read your free choice reading text.
· Try out a new text.
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	Daily Learning Targets


Day 2:
· I can use the historical notes in The Hope Chest to more deeply understand the characters and events in the story. (RI.4.1)
Day 4:
· I can use quotation marks to mark direct speech from a text. (L.4.2b)
· I can choose words and phrases to convey ideas precisely. (L.4.3a)
· I can use synonyms and antonyms to demonstrate understanding of words. (L.4.5c)
Student Materials

Day 2 and Day 4:
· The Hope Chest
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
1. Follow along as your teacher reads “World War I” on page 267 in The Hope Chest aloud.
With a partner, draw an arrow to each event’s place on the timeline.
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2. Discuss these questions with your group. Use the sentence starters to help you.
· In Chapter 2, when Violet is on the train, she thinks about her brother, Stephen.
“He had enlisted in the Canadian army and been sent to France to fight the Germans…. By the time American boys were being conscripted in the army and sent overseas in late 1917, Stephen was already back—or what was left of him.” (pages 21–22)
Violet also tells Mrs. Renwick: “He’s still recovering from the war.” (page 24)
How has reading the background on World War I helped you understand what happened to Stephen?
“When I first read the passage from the book, I thought _____________.
Now I realize that ______________.”
· Look at the picture on page 268. How did World War I affect the lives of women? How else might it have affected the lives of women?
“It looks like women were _________. They also might have _________.”
·  “Why do you think the author included this section on World War I?
“The author included this section so that ____________. For example, ______________.”
MORE CHALLENGE:
Answer the questions below. You may use a dictionary if needed.
· The text says that the war began when the German army overran Belgium and invaded France. Which sentence says this in another way? Underline the correct answer:
a. German troops easily defeated Belgium’s troops and started fighting troops in France.
b. German troops walked quickly through Belgium and came into France to start fighting.
c. German troops ignored Belgian troops’ attempts to stop them as they entered France and took over.
· The text said that the United States sent soldiers who were drafted and volunteers. These words are antonyms. What do they mean?
Volunteered means the soldiers __________________________________, _____________________________________________________________
but drafted means the soldiers ___________________________________
_____________________________________________________________
· The text says that fighting continued sporadically even after the war ended. What is an example of something that happens sporadically in your life? Underline the correct answer:
a. I brush my teeth sporadically.
b. I go to school sporadically.
c. I miss school because it’s canceled for bad weather sporadically.
· The arrival of strong American reinforcements led to Germany’s surrender. What were soldiers from the United States doing? Underline the correct answer:
a. They were fighting with force.
b. They were fighting with and supporting soldiers from other countries.
c. They came in and took over Germany.
Day 4

“Denying equal suffrage to women is a terrible injustice.”

1. With a partner:
· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.
· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.
	

	

	


2. Complete the following sentence, after saying it aloud with your partner. Then list three antonyms for denying.
I would feel _______________________________________ about denying 
women the right to vote.
Antonyms for denying: ____________________  _______________________    
______________________
3. List three synonyms for terrible: __________________  __________________ 
______________________
Based on his statement, I think Mr. Martin might be ___________________.
4. _________________________________________________________ is a(n)
_______________________________________________________ injustice.
5. Denying __________________________________________________ is a(n)
_______________________________________________________ injustice.
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	Daily Learning Targets


Day 2:
· I can use the historical notes in The Hope Chest to more deeply understand the characters and events in the story. (RI.4.1)
· I can determine the meaning of complex vocabulary. (RI.4.4)
Day 4:
· I can use quotation marks to mark direct speech from a text. (L.4.2b)
· I can choose words and phrases to convey ideas precisely. (L.4.3a)
· I can use synonyms and antonyms to demonstrate understanding of words. (L.4.5c)
Student Materials

Day 2 and Day 4:
· The Hope Chest
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.

1. Listen as your classmate or teacher reads “World War I” on page 267 in The Hope Chest aloud.
With a partner, draw an arrow to each event’s place on the timeline.
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2. Look closely at vocabulary. Use a dictionary if needed.
· The text says that the war began when the German army overran Belgium and invaded France.
Which sentence restates what the text says? Underline the correct answer:
a. German troops easily defeated Belgium’s troops and started fighting troops in France.
b. German troops walked quickly through Belgium and came into France to start fighting.
c. German troops ignored Belgian troops’ attempts to stop them as they entered France.
· The text said that the United States sent soldiers who were drafted and volunteers. These words are antonyms. What do they mean?
Volunteered means _____________________________________________

________________________________________________________, while
drafted means _________________________________________________

_____________________________________________________________.
· The text says that fighting continued sporadically even after the war ended. What is an example of something that happens sporadically in your life? Underline the correct answer:
a. I brush my teeth sporadically.
b. I go to school sporadically.
c. I miss school because it’s canceled for bad weather sporadically.
3. Discuss the purpose of this text.
· In Chapter 2, when Violet is on the train, she thinks about her brother, Stephen.
“He had enlisted in the Canadian army and been sent to France to fight the Germans…. By the time American boys were being conscripted in the army and sent overseas in late 1917, Stephen was already back—or what was left of him.” (pages 21–22)
Violet also tells Mrs. Renwick:
“He’s still recovering from the war.” (page 24)
How has reading the background on World War I helped you understand what happened to Stephen?
· Look at the picture on page 268. How did World War I affect the lives of women? How else might it have affected the lives of women?
· Why do you think the author included this background information about World War I?
MORE CHALLENGE:
Write your answer to one of the discussion questions above.
	

	

	

	

	

	

	

	


Day 4

Your teacher will lead you through the activities on this card.
“Denying equal suffrage to women is a terrible injustice.”

1. With a partner:
· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.
· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.
2. Complete the following sentence, after saying it aloud with your partner. Then list three antonyms for denying.
I would feel _______________________________________ about denying 
women the right to vote.
Antonyms for denying: ____________________  _______________________    
______________________
3. List three synonyms for terrible: __________________ __________________ 
______________________
Based on his statement, I think Mr. Martin might be ___________________.

4. _________________________________________________________ is a(n)

_______________________________________________________ injustice.
5. Denying __________________________________________________ is a(n)

_______________________________________________________ injustice.
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	Daily Learning Targets


Day 2:
· I can use the historical notes in The Hope Chest to more deeply understand the characters and events in the story. (RI.4.1)
· I can determine the meaning of complex vocabulary. (RI.4.4)
Day 4:
· I can use quotation marks to mark direct speech from a text. (L.4.2b)
· I can choose words and phrases to convey ideas precisely. (L.4.3a)
· I can use synonyms and antonyms to demonstrate understanding of words. (L.4.5c)
Student Materials

Day 2 and Day 4:
· The Hope Chest
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
1. Listen as your teacher reads “World War I” on page 267 in The Hope Chest aloud. With a partner, draw an arrow to each event’s place on the timeline.
[image: image31.emf]
2. Look closely at vocabulary. Use a dictionary.
· The text says that the war began when the German army overran Belgium and invaded France.
Which sentence restates what the text says? Underline the correct answer:
a. German troops easily defeated Belgium’s troops and started fighting troops in France.
b. German troops walked quickly through Belgium and came into France to start fighting.
c. German troops ignored Belgian troops’ attempts to stop them as they entered France.
· The text said that the United States sent soldiers who were drafted and volunteers. These words are antonyms. What do they mean?
Volunteered means ____________________________________________
while drafted means ___________________________________________.
· The text says that fighting continued sporadically even after the war ended. What is an example of something that happens sporadically in your life? Underline the correct answer:
a. I brush my teeth sporadically.
b. I go to sleep sporadically.
c. I miss school because it’s canceled for bad weather sporadically.
3. Discuss the purpose of this text.
· In Chapter 2, when Violet is on the train, she thinks about her brother, Stephen.
“He had enlisted in the Canadian army and been sent to France to fight the Germans…. By the time American boys were being conscripted in the army and sent overseas in late 1917, Stephen was already back—or what was left of him.” (pages 21–22)
Violet also tells Mrs. Renwick:
“He’s still recovering from the war.” (page 24)
How has reading the background on World War I helped you understand what happened to Stephen?
“When I first read the passage from the book I thought _________.
Now I realize that _________.”
· Why do you think the author included this section on World War I?
“The author included this section so that ___________________. For example, _______________________.”
MORE CHALLENGE:
Look at the picture on page 268. How did World War I affect the lives of women? How else might it have affected the lives of women?
“It looks like women were ______________________________________. 
They also might have __________________________________________.”
Day 4

Your teacher will guide you through the activities on this card.
“Denying equal suffrage to women is a terrible injustice.”

1. With a partner:
· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.
· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.
2. Complete the following sentence, after saying it aloud with your partner. Then list three antonyms for denying.
I would feel _______________________________________ about denying 
women the right to vote.
Antonyms for denying: ____________________  _______________________    
______________________
3. List three synonyms for terrible: __________________  __________________ 
______________________
Based on his statement, I think Mr. Martin might be ___________________.

4. _________________________________________________________ is a(n)

_______________________________________________________ injustice.
5. Denying __________________________________________________ is a(n)

_______________________________________________________ injustice.
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	Daily Learning Targets


Day 2:
· I can use the historical notes in The Hope Chest to more deeply understand the characters and events in the story. (RI.4.1)
Day 4:
· I can use quotation marks to mark direct speech from a text. (L.4.2b)
· I can choose words and phrases to convey ideas precisely. (L.4.3a)
· I can use synonyms and antonyms to demonstrate understanding of words. (L.4.5c)
Student Materials

Day 2 and Day 4:
· The Hope Chest
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
1. Follow along as your teacher reads “World War I” on page 267 in The Hope Chest aloud.
With a partner, draw an arrow to each event’s place on the timeline.
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2. Discuss these questions with your group. Use the sentence starters to help you.
· In Chapter 2, when Violet is on the train, she thinks about her brother, Stephen.
“He had enlisted in the Canadian army and been sent to France to fight the Germans…. By the time American boys were being conscripted in the army and sent overseas in late 1917, Stephen was already back—or what was left of him.” (pages 21–22)
Violet also tells Mrs. Renwick: “He’s still recovering from the war.” (page 24)
How has reading the background on World War I helped you understand what happened to Stephen?
“When I first read the passage from the book, I thought _____________.
Now I realize that ______________.”
· Look at the picture on page 268. How did World War I affect the lives of women? How else might it have affected the lives of women?
“It looks like women were _________. They also might have _________.”
· “Why do you think the author included this section on World War I?
“The author included this section so that ____________. For example, ______________.”
MORE CHALLENGE:
Answer the questions below. You may use a dictionary if needed.

· The text says that the war began when the German army overran Belgium and invaded France. Which sentence says this in another way? Underline the correct answer:
a. German troops easily defeated Belgium’s troops and started fighting troops in France.
b. German troops walked quickly through Belgium and came into France to start fighting.
c. German troops ignored Belgian troops’ attempts to stop them as they entered France and took over.
· The text said that the United States sent soldiers who were drafted and volunteers. These words are antonyms. What do they mean?
Volunteered means the soldiers offered to go, while drafted means the soldiers didn’t have a choice.
· The text says that fighting continued sporadically even after the war ended. What is an example of something that happens sporadically in your life? Underline the correct answer:
a. I brush my teeth sporadically.
b. I go to school sporadically.
c. I miss school because it’s canceled for bad weather sporadically.
· The arrival of strong American reinforcements led to Germany’s surrender. What were soldiers from the United States doing? Underline the correct answer:
a. They were fighting with force.
b. They were fighting with and supporting soldiers from other countries.
c. They came in and took over Germany.
Day 4

“Denying equal suffrage to women is a terrible injustice.”

1. With a partner:
· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.
· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.
Student responses will vary.

2. Complete the following sentence, after saying it aloud with your partner. Then list three antonyms for denying.
I would feel _______________________________________ about denying women the right to vote.
Antonyms for denying: Sample responses: admitting, agreeing, confessing
3. List three synonyms for terrible: Sample responses: bad, horrible, awful.
Sample student response: Based on his statement, I think Mr. Martin might be angry about women not being allowed to vote.
4. Sample student response: Denying women the right to vote is a(n) terrible injustice.
5. Sample student response: Denying women the right to vote is a(n) awful injustice.
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	Unit 1, Week 1, Day 4: Language Dive Guide II: The Hope Chest


	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 5, for detailed notes on how the Language Dive format has changed starting in Module 3.

	Sentence
	“Denying equal suffrage to women is a terrible injustice.” (from Chapter 4, page 46, Paragraph 5, of The Hope Chest)

	Rationale
	This sentence is compelling because it includes the abstract nouns suffrage and injustice. It also includes the adjective terrible, allowing students to use synonyms and antonyms to demonstrate their understanding of this word, helping to address L.4.5c. This sentence connects to the big idea by expressing a reason that people took action to effect social change. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure is a terrible injustice. After discussing this structure, students practice using it to discuss other injustices they have learned about in reading The Hope Chest. Students apply their understanding of the meaning and structure of this sentence when writing summary paragraphs on a theme from Chapter 4 during Unit 1, Week 2: Writing Practice.

	Time
	15 minutes

	Throughout the 
Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 5. 

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; distribute the activity cards. Follow the same routine found in Module 3, Unit 1, Lesson 5, to assist students in deconstructing, reconstructing, and practicing the chosen sentence. 

	Practice 
(Focus Structure)
	

	Reconstruct
	

	Practice (Sentence)
	


	[image: image38.jpg]



	Additional Work with Complex Text

	[image: image39.emf]
	Unit 1, Week 1, Day 4: Language Dive Chunk Chart: The Hope Chest


	Denying equal suffrage to women 

	Deconstruct: Language Goals
	· “What is this sentence about?” Denying means refusing to give or grant something to someone. suffrage means the right to vote in a political election. This sentence is about refusing to give women the equal right to vote. (noun phrase/subject)
· Students can take 30 seconds in pairs to describe how they would feel about denying women the right to vote. Then they can list antonyms for denying (allowing, granting, providing) and take 30 seconds in pairs to replace denying with one of these antonyms, and discuss how this changes the meaning of the chunk. [image: image40.emf] Step # 2

	is a terrible injustice.

	Deconstruct: Language Goals
	· injustice: “What is denying equal suffrage to women?” injustice means a situation in which people are treated unfairly. Mr. Martin thinks denying equal suffrage to women is an injustice, an unfair situation for women in which they are not given their rights. (verb phrase)
· terrible: “Why does Mr. Martin include the adjective terrible?” terrible emphasizes the degree to which Mr. Martin thinks denying equal suffrage to women is unjust. Note how the meaning would change if terrible were replaced with slight, suggesting that this situation was only slightly unfair. (adjective)
· “”: “What do the quotation marks signal?” dialogue. They tell us that this is a sentence that someone said. In this case, it is a sentence that Mr. Martin said.
· Students can take 30 seconds in pairs to list synonyms for terrible (awful, dreadful, horrible). Then they can switch pairs and discuss what they think some of Mr. Martin’s character traits might be, based on this statement of his (caring, compassionate, fair). [image: image41.emf] Step # 3

	Practice (Focus Structure)
	· Students can use what they have learned in The Hope Chest to describe other terrible injustices, using a synonym for terrible to do so: “_______________ is a(n) ______ (synonym for terrible) injustice.” (Example: Not allowing girls to go to college is a horrible injustice.)
· To provide lighter support: “Can you expand this sentence, using an adverb to describe the terrible injustice?” (Not allowing girls to go to college is an incredibly horrible injustice.)
· To provide heavier support: Provide a word/phrase bank for students to use when completing the sentence frame.
· Students can write and sketch. [image: image42.emf] Step # 4

	Denying equal suffrage to women is a terrible injustice.

	Reconstruct
	· “How can you say this sentence in your own words?” (It is completely unfair to refuse to grant women the right to vote in a political election.)
· “How does the Language Dive add to your understanding of the big idea?” (It connects to the big idea by expressing a reason that people took action to effect social change.)

	Practice

(Sentence)
	· “Denying _______________is a(n) _____________injustice.”
 (Denying women the right to vote is an awful injustice.) 
[image: image43.emf] Step # 5
· To provide lighter support: “How can we say this sentence in a different order? What do we have to remove or change?”
· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.
· Language Chunk Wall suggestions:
· Nouns and noun phrases and clauses (people, places, things, ideas): “Denying equal suffrage to women
· Verbs and verb phrases (actions, states of being): is a terrible injustice.”
· Adjectives and adjectival phrases and clauses (describing nouns): is a terrible injustice.”
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	Unit 1, Week 1, Day 4: Language Dive Sentence Strip Chunks II: The Hope Chest


	Denying equal suffrage to women

	is a terrible injustice.


	
	Reading and Speaking Fluency/GUM
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	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2 and Day 4:
· I can read a passage aloud fluently. (RF.4.4)
Student Materials

Day 2 and Day 4:
· The Hope Chest
Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.
Work with a partner.
1. Whisper Read
· Open The Hope Chest to page 268.
· Read “Jim Crow Laws” out loud in a whisper voice. As you read, focus on your fluency goal from Day 1.
2. Choral Read
· Find a partner.
· Together, read the passage out loud, focusing on your fluency goal from Day 1.
· If your reading gets off track from your partner’s reading, both partners stop and start over at the beginning.
3. Stars and Steps Fluency Feedback: With the same partner as before, take turns reading your passage aloud and receiving feedback by following these steps:
a. Label yourselves A and B.
b. Partner A shares the fluency goal for the week.
c. Partner A reads aloud fluency passage and partner B listens.
d. Partner B shares one star (one thing partner A did well) and one step to work on. Partner A records feedback below.
e. Switch, and repeat steps 2–4.

	Star
	Step

	 
	 


MORE CHALLENGE:
Take turns giving the gist of the passage.
Day 4

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Work with a partner.
1. Whisper Read
· Open The Hope Chest to page 263. Start on the last paragraph (“Suffragist leader Susan B. Anthony…”) and continue reading the first two paragraphs on page 264.
· Read the passage out loud in a whisper voice. As you read, focus on your fluency goals from Day 3.
2. Choral Read
· Find a partner.
· Together, read the passage out loud, focusing on your fluency goals from Day 3.
· If your reading gets off track from your partner’s reading, both partners stop and start over at the beginning.
3. Stars and Steps Fluency Feedback: With the same partner as before, take turns reading your passage aloud and receiving feedback by following these steps:
a. Label yourselves A and B.
b. Partner A shares the fluency goal for the week.
c. Partner A reads aloud fluency passage and partner B listens.
d. Partner B shares one star (one thing partner A did well) and one step to work on. Partner A records feedback below.
e. Switch, and repeat steps 2–4.

	Star
	Step

	 
	 


MORE CHALLENGE:
Open up The Hope Chest to a random page and take turns trying to read a new paragraph aloud fluently.
Discuss with your partner: When you read a new text, what strategies do you use to read it more fluently?
“I try to _________________________ when I’m reading a new text. For 
example, I _______________ with this text.”[image: image48.emf][image: image49.jpg]
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