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	Additional Language and Literacy Block
	Grade 3: Module 3: Unit 3: Week 1
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	Reading and Speaking Fluency/GUM
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	Unit 3, Week 1: Teacher-Guided Student Activity Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:
· I can evaluate my own fluency strengths and set a fluency goal. (RF.3.4, L.3.3b)

Day 3:

· I can read a passage aloud fluently, using appropriate body, facial, and voice expression. (RF.3.4a, RF.3.4b)

Student Materials

Day 1:

· Fluency passage #1
· Fluency Self-Assessment Checklist
· Fluent Readers Do These Things anchor chart
· Highlighter
Day 3:

· Fluency passage #2
· Highlighter
Directions:

Day 1

Your teacher will guide you through the activities on this card.
Reading fluency: to read without sounding out every word and reading smoothly in the way that the author meant for it to sound.

1. Self-assess where you are with each of the highlighted criteria on your checklist by placing a check mark in the appropriate column.
2. Discuss with a partner, then write. “I am good at _______________________.”

	

	

	


3. Discuss with a partner, then write. “I want to get better at ____________ because ____________.”

	

	


Day 3

1. Listen as your teacher reads fluency passage #2 aloud.

2. Using the highlighter, mark where you might match your body language or facial expression to your voice.

3. Practice reading your passage with a partner. Practice using different voices.

4. Discuss with your group: How do facial expressions and body language help you understand the passages better?

5. “Matching my voice to my facial expressions or body language helps me _____ because _____.”
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	Reading and Speaking Fluency/GUM
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	Unit 3, Week 1, Day 1: Fluency Passage #1: “The Man with the Coconuts” ((()


“The Man with the Coconuts”
One day a man who had been to gather his coconuts loaded his horse heavily with the fruit. On the way home he met a boy whom he asked how long it would take to reach the house.
“If you go slowly,” said the boy, looking at the load on the horse, “you will 
arrive very soon; but if you go fast, it will take you all day.”

The man could not believe this strange speech, so he hurried his horse. But the coconuts fell off, and he had to stop to pick them up. Then he hurried his horse all the more to make up for lost time, but the coconuts fell off again. Many times he did this, and it was night when he reached the house.

Adapted from: Cole, Mabel Cook. “The Man with the Cocoanuts.” Philippine Folk Tales. Chicago: A.C. McClurg & Co., 1916. Project Gutenberg. Web.
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	Reading and Speaking Fluency/GUM
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	Unit 3, Week 1, Day 1: Fluency Passage #1: 
“The Flood Story” ((()


Name: ____________________________________ Date: ___________________

“The Flood Story”

Bukidnon (Mindanao)

A long time ago there was a very big crab, which crawled into the sea. And when he went in, he crowded the water out so that it ran all over the earth and covered all the land.

Now about one moon before this happened, a wise man had told the people that they must build a large raft. They did as he commanded and cut many large trees, until they had enough to make three layers. These they bound tightly together, and when it was done they fastened the raft with a long rattan cord to a big pole in the earth.

Soon after this, the floods came. White water poured out of the hills, and the sea rose and covered even the highest mountains. The people and animals on the raft were safe, but all the others drowned.

When the waters went down and the raft was again on the ground, it was near their old home, for the rattan cord had held.

But these were the only people left on the whole earth.

Adapted from: Cole, Mabel Cook. “The Flood Story.” Philippine Folk Tales. Chicago: A.C. McClurg & Co., 1916. Project Gutenberg. Web.
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	Reading and Speaking Fluency/GUM
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	Unit 3, Week 1, Day 3: Fluency Passage #2: 
“The Tattooed Men” ((()


Name: ____________________________________ Date: ___________________

“The Tattooed Men”
Once there were two young men, very good friends, who were unhappy 
because neither of them had been tattooed. They felt that they were not as beautiful as their friends.

One day they agreed to tattoo each other. One marked the breast and back of the other, his arms and legs, and even his face. And when he had finished, he took soot off the bottom of a cooking-pot and rubbed it into all the marks; and he was tattooed beautifully.

The one who had done the work said to the other: “Now, my friend, you are very beautiful, and you must tattoo me.”

Then the tattooed one scraped a great pile of black soot off the cooking-pots, and before the other knew what he was about, he had rubbed it all over him from the top of his head to the bottom of his feet; and he was very black and greasy.
The one who was covered with soot became very angry and cried: “Why do you treat me so when I tattooed you so carefully?”

They began to fight, but suddenly the beautifully tattooed one became a great lizard, which ran away and hid in the tall grass, while the sooty one 
became a crow and flew away over the village.

Adapted from: Cole, Mabel Cook. “The Tattoed Men.” Philippine Folk Tales. Chicago: A.C. McClurg & Co., 1916. Project Gutenberg. Web.
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	Reading and Speaking Fluency/GUM
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	Unit 3, Week 1, Day 3: Fluency Passage #2: 
“The Story of a Monkey” ((()


Name: ____________________________________ Date: ___________________

“The Story of a Monkey”
One day, when a monkey was climbing a tree in the forest in which he lived, he ran a thorn into his tail. Try as he would, he could not get it out, so he went to a barber in the town and said: “Friend Barber, I have a thorn in the end of my tail. Pull it out, and I will pay you well.”

The barber tried to pull out the thorn with his razor, but in doing so he cut off the end of the tail. The monkey was very angry and cried: “Barber, Barber, give me back my tail, or give me your razor!”

The barber could not put back the end of the monkey’s tail, so he gave him his razor.

On the way home the monkey met an old woman who was cutting wood for fuel, and he said to her:

“Grandmother, Grandmother, that is very hard. Use this razor and then it will cut easily.”

The old woman was very pleased with the offer and began to cut with the razor, but before she had used it long it broke. Then the monkey cried: “Grandmother, Grandmother, you have broken my razor! You must get a new one for me or else give me all the firewood.”

The old woman could not get a new razor so she gave him the firewood.

The monkey took the wood and was going back to town to sell it, when 
he saw a woman sitting beside the road making cakes. “Grandmother, 
Grandmother,” said he, “your wood is most gone; take this of mine and bake more cakes.”

The woman took the wood and thanked him for his kindness, but when the last stick was burned, the monkey cried out: “Grandmother, Grandmother, you have burned up all my wood! Now you must give me all your cakes to pay for it.”

The old woman could not cut more dry wood at once, so she gave him all the cakes.

The monkey took the cakes and started for the town, but on the way he met a dog, which bit him so that he died. And the dog ate all the cakes.

Adapted from: Cole, Mabel Cook. “The Story of a Monkey.” Philippine Folk Tales. Chicago: A.C. McClurg & Co., 1916. Project Gutenberg. Web.
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	Unit 3, Week 1: Student Task Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:
· I can identify the words and phrases that the author uses to develop a character. (RL.3.1, RL.3.3)

Day 3:
· I can identify the words and phrases that the author uses to develop a character. (RL.3.1, RL.3.3)

Student Materials

Day 1:

· Excerpt from Peter Pan in Kensington Gardens: Chapter 2
· Getting the Picture of Solomon Caw graphic organizer
Day 3:

· Excerpt from Peter Pan in Kensington Gardens: Chapter 2
· Getting the Picture of Peter Pan graphic organizer
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

1. Read the excerpt from Peter Pan in Kensington Gardens: Chapter 2.
You may read it silently to yourself or whisper read it with a partner.

2. Complete the Getting the Picture of Solomon Caw graphic organizer with a partner.

3. Find a new partner and compare your ideas on the graphic organizer.

MORE CHALLENGE:
If time permits, answer the following questions in the space provided.
Is Solomon Caw a good friend to Peter Pan? Why or why not?

	

	

	


Day 3
Follow the ALL Independent Group Work protocol to complete the task.
1. Read the excerpt from Peter Pan in Kensington Gardens: Chapter 2.

2. You may read it silently to yourself or whisper read it with a partner. Focus on the character of Peter Pan.

3. Complete the Getting the Picture of Peter Pan graphic organizer with a partner.

4. Find a new partner and compare your ideas on the graphic organizer.

MORE CHALLENGE:
If time permits, complete the following questions in the space provided:
Would Peter Pan be a good friend to have? Why or why not?
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 1: Excerpt from 
Peter Pan in Kensington Gardens: Chapter 2


Name: ____________________________________ Date: ___________________

After seeing some fairies carrying water, Peter realized he was thirsty. 
He fell in a puddle and got wet trying to drink water like a bird, so he sulkily decided to go to sleep. Peter awoke long before morning in a tree on the Baby Walk, shivering with cold. His head was stuffy and he really needed to blow his nose, but he needed help. When he couldn’t get the fairies or birds to help him, Peter sat down and cried. Poor little Peter Pan!

Peter decided to fly to the Bird’s Island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was cruel. He sneeringly pointed out Peter’s nightgown, toes, and lack of feathers to show Peter he wasn’t really a bird at all. Peter began to shake with shock and forgot that he needed to blow his nose. He remembered his mother and wanted to return to her, but something prevented him from doing so. As soon as he realized he was human, he doubted his power to fly. The moment you doubt whether you can fly, you stop being able to do it.
“Poor little boy!” said Solomon. “You will never be able to fly again, not even on windy days. You must live on the island always.”

“And never even go to the Kensington Gardens?” Peter asked tragically.

“How could you get across?” said Solomon.
So Peter was stuck on the Bird’s Island. Solomon promised to teach Peter the bird ways, but Peter would not eat worms or insects, so the birds brought him bread in their beaks. He became very clever at helping the birds to prepare their nests. He made little water troughs near the nests and dug up worms for the little ones with his fingers. Solomon showed Peter how to be happy, so Peter wanted to sing all day long like the birds. He made a pipe of reeds and, in the evening, he sat by the shore of the island and practiced.
Adapted from Barrie, J.M. Peter Pan in Kensington Gardens. New York: Charles Scribner’s Sons. 1910. Project Gutenberg. Web.
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 1: Getting the Picture of Solomon Caw Graphic Organizer


Name: _________________________________________________ Date: _____________________________
	1. Underline two or three words the author uses to describe Solomon Caw or what he does.

Discuss with your partner: What does this tell the reader about Solomon Caw’s character, or what he is like? Use the sentence frames if needed.

“The author uses the word(s) ______, which I think shows that Solomon Caw is _____.”
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	2. Circle the things that Solomon Caw says.
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Discuss with your partner: What do the words Solomon Caw says show you about his personality? Use the sentence frame if needed. 


	3. List three things that Solomon Caw does.
What does this tell the reader about his character (or what he is like)?


	
	“When Solomon Caw says _______, 
it shows that he is _______.”
4. Skim the text. Put a smiley face (() above words or phrases that you think show that Solomon Caw is kind.
[image: image62.emf]
Put a frowny face (    ) next to words or phrases that you think show that Solomon Caw is unkind.
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 3: Getting the Picture of Peter Pan Graphic Organizer


Name: __________________________________________________ Date: ______________________________
	1. Underline two or three words the author uses to describe Peter Pan or what he does.

Discuss with a partner: What does this tell the reader about Peter Pan’s character or 
what he is like? Use the sentence frame to help if needed.

“The author says _______, and this shows that Peter Pan is ________.”

3. List four things that Peter Pan does.
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	2. Circle the things that Peter Pan says.
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What do these words of dialogue show you about Peter’s personality? 
4. Discuss with a partner: Do you think Peter has one main quality? Why or why not?


	
	

	What does this tell the reader about his character (or what he is like)?

	
	Use the sentence frames to help if needed.

I think Peter Pan is always ________. For example, he ________.

I think Peter Pan changes a lot and doesn’t have 
one main quality. For example, sometimes he _______, but in other times he ______.
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	Additional Work with Complex Text
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	Unit 3, Week 1: Excerpt from Peter Pan in Kensington Gardens:  Chapter 2 
(Answers, for Teacher Reference)


Note: Students annotate the text on Day 1 and Day 3.

Responses will vary. See sample responses below.

After seeing some fairies carrying water, Peter realized he was thirsty. He fell in a puddle and got wet trying to drink water like a bird, so he sulkily decided to go to sleep. Peter awoke long before morning in a tree on the Baby Walk, shivering with cold. His head was stuffy and he really needed to blow his nose, but he needed help. When he couldn’t get the fairies or birds to help him, Peter sat down and cried. Poor little Peter Pan!

Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon
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was cruel. He sneeringly pointed out Peter’s nightgown, toes, and lack of feathers to show Peter he wasn’t really a bird at all. Peter began to shake with shock and forgot that he needed to blow his nose. He remembered his mother and wanted to return to her, but something prevented him from doing so. As soon as he realized he was human, he doubted his power to fly. The moment you doubt whether you can fly, you stop being able to do it.
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“Poor little half-and-half!” said Solomon, “you will never be able to fly again, not even on windy days. You must live on the island always.”

“And never even go to the Kensington Gardens?” Peter asked tragically.

“How could you get across?” said Solomon.

So Peter was stuck on the Bird’s Island. Solomon promised to teach Peter the bird ways, but Peter would not eat worms or insects, so the birds brought him bread in their beaks. He became very clever at helping the birds to prepare their nests. He made little water troughs near the nests and dug up worms for the little ones with
 his fingers. Solomon showed Peter how to be happy, so Peter wanted to sing all day long like the birds. He made a pipe of reeds and, in the evening, he sat by the shore of the island and practiced.
Adapted from Barrie, J.M. Peter Pan in Kensington Gardens. New York: Charles Scribner’s Sons. 1910. Project Gutenberg. Web.
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 1: Getting the Picture of Solomon Caw Graphic Organizer 
(Answers, for Teacher Reference)


	1. Underline two or three words the author uses to describe Solomon Caw or what he does.

See annotated text as an example.

Discuss with your partner: What does this tell the reader about Solomon Caw’s character, or what he is like? Use the sentence frame if needed.

“The author uses the word(s) ______, which I think shows that Solomon Caw is _____.”
3. List three things that Solomon Caw does.
Student answers will vary, but may include:
	[image: image24.emf]
	2. Circle the things that Solomon Caw says.
See annotated text as an example.
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Discuss with your partner: What do the words Solomon Caw says show you about his personality? Use the sentence frame if needed. 

“When Solomon Caw says _____, 
it shows that he is _______.”


	A. He makes fun of Peter’s clothes.
B. He calls Peter names and doesn’t help him get off the island.

C. He teaches Peter how to live like a bird.

What does this tell the reader about his character (or what he is like)?

Student answers will vary, but should include:
At first Solomon Caw seems mean. He doesn’t seem to like Peter or want to help him, perhaps because he’s not a bird. But then he shows Peter how to be happy as a bird and helps him.
	
	5. Skim the text. Put a smiley face (() above words or phrases that you think show that Solomon Caw is kind.

See annotated text as an example.

Put a frowny face (    ) next to words or phrases that you think show that Solomon Caw is unkind.

See annotated text as an example.
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 3: Getting the Picture of Peter Pan Graphic Organizer 
(Answers, for Teacher Reference)


	1. Underline two or three words the author uses to describe Peter Pan or what he does.

See annotated text as an example.

Discuss with a partner: What does this tell the reader about Peter Pan’s character or what he is like? Use the sentence frame to help if needed.

“The author says _______, and this shows that Peter Pan is ________.”
3. List four things that Peter Pan does.
Student answers will vary, but may include:

A. Peter sits down and cries.

B. Peter forgets about needing to blow his nose.
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	2. Circle the things that Peter Pan says.
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 See annotated text as an example.
What do these words of dialogue show you about Peter’s personality?
Peter gets sad easily and can’t always see simple solutions to problems. He decides to stay on the island forever, even though he doesn’t want to, just because the bird tells him he’s stuck.


	C. Peter wants to return to his mother.

D. He learns how to play the pipe and becomes friends with the birds.

What does this tell the reader about his character 
(or what he is like)?
Student answers will vary, but should include:

Peter is young and misses his mother. He easily forgets things, gets distracted, and becomes very sad. But he also quickly learns things and makes the best of a situation.
	
	4. Discuss with a partner: Do you think Peter has one main quality? Why or why not?
Use the sentence frames to help if needed.

I think Peter Pan is always ________. For example, he _______.
“I think Peter Pan changes a lot and doesn’t have one main quality. For example, sometimes he _______, but in other times he ______.”
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	Independent Reading
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	Unit 3, Week 1: Student Task Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:

· I can read my research reading text independently for 12 minutes. (RI.3.10)

Day 3:

· I can describe how parts of my text are connected. (RI.3.8, RI.3.10)

Day 4:

· I can listen carefully and ask questions of others about their research reading. (RI.3.10, SL.3.1)

Student Materials

Days 1–4:

· Research reading text
· Independent reading journal
· Vocabulary log
Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to complete this task.

1. Read your research reading text independently for 12 minutes.

2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and topical vocabulary about the topic in the back. Be prepared to share any new vocabulary with your group.
MORE CHALLENGE:
If time permits, continue reading your text.
Day 3
Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Read your research reading text independently for 5 minutes.

2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical vocabulary about the topic at the back.

4. Respond to this prompt in the front of your independent reading journal: Choose two sentences or paragraphs and describe how they are connected.

Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Timekeeper: Set a 2-minute timer.

2. Group: Think of:

· One thing you have learned from your research reading text

· Two new vocabulary words and their meanings that you have learned from your research text

3. Timekeeper: Set a 2-minute timer.

4. Facilitator: You will go first:

· Pass your research reading text around.

· Share one thing that you have learned.
· “I’ve learned __________. For example, __________.”

· “Something I have learned is __________. For instance, __________.”

· Share two new vocabulary words and their meanings.
· “A new word for me is __________. It means __________. For example, 
you could say: _____________________________________ (your own 
sentence with the word).”

Group: Listen and think about what else you would like to know about their text. Prepare a question.

5. Timekeeper: Set a 2-minute timer.

6. Group: Take turns asking the facilitator questions.

· “When you said __________, what did you mean?”

· “How does __________ relate to __________?”

· “Why did you choose to share __________?”

· “Can you say more about __________?”

7. Repeat steps 4–6 with each person in the group.

· If time permits, choose from the following:

· Continue to read your free choice reading text.

· Try out a new text.
	[image: image33.emf]
	Additional Work with Complex Text
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	Unit 3, Week 1: Teacher-Guided Student Activity Card ((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can describe what a character is like using evidence from the text. (RL.3.1, RL.3.3)

Day 4:

· I can understand and practice using language that describes a sequence of events, in particular the word when. (W.3.3c, L.3.1i, L.3.3a, L.3.6)

· I can understand and practice using complex English language structures. (L.3.1, L.3.3)

Student Materials

Day 2:

· Excerpt from Peter Pan in Kensington Gardens: Chapter 2

· Getting the Picture of Solomon Caw graphic organizer
· Solomon Caw sentence strips (one per group)

Day 4:

· N/A

Directions:

Day 2

Your teacher will lead you through the activities on this card.
1. Together, sort the Solomon Caw sentence strips from the text into two piles: kind and unkind.
2. After looking at the evidence, do you think Solomon Caw is kind, unkind, or both? Write your opinion on the line below.

I think that Solomon Caw is ________________________________.

3. Prepare to support your opinion. Remember, you may use what the 
character says and does and what the author says about the character as evidence.

	My evidence is:

_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________



4. Present your evidence to a partner.
5. Listen to your partner’s evidence.
6. Discuss this question with your partner: Is Solomon Caw kind, unkind, or both? Come to consensus (or a point that both of you agree on).

7. Present your ideas to the larger group. Be sure to include your strongest pieces of evidence.

Day 4
When he couldn’t get the fairies or birds to help him, Peter sat down and cried.

1. With a partner:

· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.

· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.

	

	

	


2. Complete the timeline to show when the two events happened.

	
	
	
	
	

	past
	now
	future


3. Sketch the two events in the order in which they happened.
	First this:
	Then this:


4. Complete the sentence about Peter. Use your own words. Say and then write the sentence.
When he ________________________________________________________,
Peter ___________________________________________________________.

5. Complete the sentence about yourself. Say and then write the sentence.
When __________________________________________________________,
_______________________________________________________________.

(When + subject + predicate, subject + predicate.)

MORE CHALLENGE:
With a partner, take turns saying one part of the sentence. For example, partner A says: “When I saw a dog on the bus…” and partner B says, “I was very surprised and I took a picture!”
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	Unit 3, Week 1: Teacher-Guided Student Activity Card ((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can describe what a character is like using evidence from the text. (RL.3.1, RL.3.3)

Day 4:

· I can understand and practice using language that describes a sequence of events, in particular the word when. (W.3.3c, L.3.1i, L.3.3a, L.3.6)

· I can understand and practice using complex English language structures. (L.3.1, L.3.3)

Student Materials

Day 2:

· Excerpt from Peter Pan in Kensington Gardens: Chapter 2

· Getting the Picture of Solomon Caw graphic organizer
Day 4:

· N/A

Directions:

Day 2

Your teacher will lead you through the activities on this card.

1. Look over your annotations and notes from Day 1. Do you think Solomon Caw is kind, unkind, or both? Write your opinion on the line below.

I think that Solomon Caw is ________________________________.

2. Prepare to support your opinion. Remember, you may use what the character says and does and what the author says about the character as evidence.
	My evidence is:

_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________



3. Present your evidence to a partner.
4. Listen to your partner’s evidence.

MORE CHALLENGE:
Switch roles. Find a new partner and support a different opinion about 
Solomon Caw than you did before.

5. Discuss this question with your partner: Is Solomon Caw kind, unkind, or both? Come to consensus (or a point that both of you agree on).
6. Present your ideas to the larger group. Be sure to include your strongest pieces of evidence.

Day 4

When he couldn’t get the fairies or birds to help him, Peter sat down and cried.

1. With a partner:

· Take turns reading the sentence aloud.

· Discuss the gist of the sentence.

· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.

	

	

	


2. Complete the timeline to show when the two events happened.

	
	
	
	
	

	past
	now
	future


3. Sketch the two events in the order in which they happened.
	First this:
	Then this:


4. Complete the sentence about Peter. Use your own words. Say and then write the sentence.
When he ________________________________________________________,
Peter ___________________________________________________________.

5. Complete the sentence about yourself. Say and then write the sentence.
When __________________________________________________________,
_______________________________________________________________.

(When + subject + predicate, subject + predicate.)

MORE CHALLENGE:
With a partner, take turns saying one part of the sentence. For example, partner A says: “When I saw a dog on the bus…” and partner B says, “I was very surprised and I took a picture!”
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 2: Solomon Caw Sentence Strips ((()


Directions: To create a set of sentence strips, cut up and shuffle chunks of evidence. Create one set per group.

	Evidence from the text that Solomon Caw was unkind.
	Evidence from the text that Solomon Caw was kind.

	Solomon was cruel. 
	“Poor little half-and-half!” said Solomon, “you will never be able to fly again, not even on windy days. You must live on the island always.”

	He sneeringly pointed 
out Peter’s nightgown,
toes, and lack of 
feathers to show 
Peter he wasn’t 
really a bird at all.
	Solomon promised to teach Peter the bird ways, but Peter would not eat worms or insects, so the birds brought him bread in their beaks.

	“How could you get across?” said Solomon
	Solomon showed Peter how to be happy, so 
Peter wanted to sing all day long like the birds.

	“Poor little half-and-half!” said Solomon, “you will never be able to fly again, not even on windy days. You must live on the island always.”
	


	[image: image41.emf]
	Additional Work with Complex Text

	[image: image42.jpg]



	Unit 3, Week 1, Day 4: Language Dive Guide II: 
Peter Pan in Kensington Gardens: Chapter 2


	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 7, for detailed notes on how the Language Dive format has been modified starting in Module 3. 

	Sentence
	When he couldn’t get the fairies or birds to help him, Peter sat down and cried. (from Peter Pan in Kensington Gardens: Chapter 2 by J.M. Barrie)

	Rationale
	This sentence is compelling and complex because it uses a when clause that the writer chose to have the particular effect of helping to clarify the order of events in the narrative. This feature helps address the Daily Learning Targets and W.3.3c, L.3.1i, L.3.3a, and L.3.6. It also helps address the guiding question by helping readers imagine they are in the story. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the highlighted focus structure When he couldn’t get the fairies or birds to help him. Note that the chunks are presented in the reverse order in the chunk chart, and the Sentence Structure practice comes before the Focus Structure practice to facilitate meaningful conversation about the when clause. After discussing this structure, students will apply their understanding of the meaning and structure of this sentence in this lesson and in Unit 3, Week 2: Writing Practice to describe their lives, as well as to order the events in their revision of a scene from Peter Pan in Kensington Gardens in the module lessons.

	Time
	15 minutes

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 7.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; display and distribute the Teacher-Guided Student Activity Card. Follow the same routine found in Module 3, Unit 1, Lesson 7, to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice (Focus Structure)
	

	Reconstruct
	

	Practice (Sentence)
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 4: Language Dive Chunk Chart II: 
Peter Pan in Kensington Gardens: Chapter 2


	Peter sat down and cried.

	Deconstruct: Language Goals
	· Peter: “Who is this sentence about?” Peter. (subject/noun)

· sat down and cried: “What did Peter do?” Students can act out sitting down and crying. J.M. Barrie used the irregular past-tense verb sat and the regular past-tense verb cried to describe something that already finished happening. (past tense verb phrase/predicate)

· This chunk can be written as a complete sentence on its own because it contains a subject + predicate. (independent main clause)

	When he couldn’t get the fairies or birds to help him, 

	Deconstruct: Language Goals


	· he: “Who is this chunk about? Who does he refer to?” Peter. We know he refers to Peter because the two preceding sentences are a sequence of events about Peter. (subject pronoun/noun)

· couldn’t get the fairies or birds to help: “What couldn’t Peter do?” The preceding sentences tell us that Peter wasn’t able to persuade his friends to blow his nose. The structure get + object + to + verb means persuade or convince. J.M. Barrie wrote could to describe something that already happened. (negative past modal + verb get + object + infinitive = verb phrase/predicate)

· him: “Peter couldn’t get the fairies or birds to help whom?” J.M. Barrie wrote him to refer to Peter. (object pronoun/noun)

· When: “Can you figure out why J.M. Barrie wrote When?” When expresses the moment that Peter sat down and cried—immediately after he couldn’t get the fairies or birds to help him. When temporally connects the event in this chunk—no help—to the other event in the first chunk (sat and cried).
· When: Students can complete the timeline to indicate when the event in each chunk happened. (temporal subordinating conjunction) [image: image45.emf]Step 2

· “So, why did Peter sit down and cry?” He was frustrated when his friends wouldn’t blow his nose.
· We can remove this chunk and still understand the sentence. However, When helps us order events. Even though it contains a subject + predicate, this chunk is not a complete sentence on its own because it is introduced with the temporal subordinating conjunction When. Therefore, this chunk must be connected to the first chunk, which is a complete sentence that can stand on its own. (subordinate dependent clause)

	When he couldn’t get the fairies or birds to help him, 
Peter sat down and cried.

	Reconstruct
	· “How can you say this sentence in your own words?” Without the support of his friends, Peter became overwhelmed by his situation. Students can sketch the order of events. [image: image46.emf]Step 3

· “How does this Language Dive add to your understanding of the guiding question?” The sentence helps address the guiding question by signaling the order of events, thus helping readers imagine they are in the story.

	Practice

(Sentence)
	Practice: “When he _____, Peter _____.” (When + subject + predicate, subject + predicate.) [image: image47.emf]Step 4

To provide lighter support: “Can you say this sentence in a different order? How?”

To provide heavier support: Provide a word bank for students to use when completing the sentence frame.

Language Chunk Wall suggestions:

Language to talk about time: When he couldn’t get the fairies or birds to help him,

Language to connect words, phrases, clauses: When he couldn’t get the fairies or birds to help him,
Nouns and noun phrases (people, places, things, ideas): When he couldn’t get the fairies or birds to help him, / Peter sat down and cried.

Verbs and verb phrases (actions, states of being): When he couldn’t get the fairies or birds to help him, / Peter sat down and cried.

	When he couldn’t get the fairies or birds to help him,

	Practice

(Focus Structure)
	When _____, _____. [image: image48.emf]Step 5

To provide lighter support: “What if you replace When with Before in your sentence? I’ll give you time to think and discuss with a partner.” Students can draw their new sentence on a new timeline.

To provide heavier support: Provide variations on these sentence chunks that students can match. (Example: When I couldn’t understand my homework, / I asked for help.)
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	Additional Work with Complex Text
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	Unit 3, Week 1, Day 4: Language Dive Sentence Strip Chunks II: 
Peter Pan in Kensington Gardens: Chapter 2


	Peter sat down and cried.

	When he couldn’t get the fairies or birds to help him,


	
	Reading and Speaking Fluency/GUM
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	Unit 3, Week 1: Student Task Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can help my partner self-assess his or her reading fluency. (RF.3.4)

Day 4:

· I can read a passage aloud fluently. (RF.3.4)

Student Materials

Day 2:

· Fluency passage #1

· Fluency Self-Assessment Checklist
· Colored pencils or crayons
Day 4:

· Fluency Self-Assessment Checklist
· Fluency passage #1 or fluency passage #2
Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

1. Whisper read fluency passage #1 to yourself.

2. Find a partner who is reading the same passage as you.
3. Look at the criteria highlighted on your Fluency Self-Assessment Checklist on Day 1.
4. Read the text aloud together (at the same time). Focus on the highlighted criteria.

5. Stars and Steps Fluency Feedback: With the same partner as before, take turns reading your passage aloud and receiving feedback.

· Label partner A and partner B.

· Partner A shares fluency goal for the week.
· Partner A reads aloud fluency passage and partner B listens.

· Partner B shares one star (one thing partner A did well) and one step to work on.
· “You did a good job with ______.”

· “Next time, try to _____ because _____.”

· Switch, and repeat steps 1–4.

	Star
	Step

	
	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.

1. Get into groups of three or four.
2. Prepare:

· Remember your goal for the week.

· Reread the highlighted criteria on your Fluency Self-Assessment Checklist.
· Choose the fluency passage you would like to read for your group (fluency passage #1, fluency passage #2, or MORE CHALLENGE text below). Practice whisper reading your fluency passage to yourself.
3. Beginning with the facilitator, each person in the group reads his or her fluency passage aloud while the group listens. After each read, each person in the group gives a “star”—something he or she liked about the reading fluency. Example:

· “I liked how you used your hands to act it out a little. That made it easy to understand.”

· “You pronounced almost all words correctly. Great job!”

· “I liked how you made expression with your face. It helped me 
understand _____.”

· “I noticed that you _____.”

4. Self-assess where you are now on the fluency checklist by placing a check mark in the columns of the highlighted criteria. Choose a different color from the one you used for your self-assessment on Day 1.
If time allows, share your self-assessment with an elbow partner and explain how you have improved your reading fluency this week.

MORE CHALLENGE text:

“Man and the Alan”
A Tinguian was once walking along a trail in the wood when he heard a strange sound in a large tree near him, and looking up he was startled to see that it was the home of the Alan—spirits who live in the wood.

He stopped and gazed for a moment at the horrible creatures, large as 
people, hanging from the limbs of the tree with their heads down like bats. They had wings to fly, and their toes were at the back of their feet, while their long fingers, which pointed backward, were fastened at the wrist.

“Surely,” thought the man, “these terrible beings will eat me if they can catch me. I will run away as fast as I can while they are asleep.” He tried to run but he was too frightened, and after a few steps he fell face down on the ground.
At this the Alan began to wail loudly, for they saw him fall and believed him dead. And they came down out of the tree with gold and beads, which they laid on him.

After a while the man gathered courage and, jumping up, he cried as loudly as he could, “Go away!”

The Alan did not move, but they looked at him and said: “Give us the one bead nagaba [a peculiar bead of double effect], and you may have the rest.” When the man refused to do this, they were angry and turned away, crying, “Then we are going to burn your house, for you are a bad man.”

Thereupon the man went home as fast as he could go, but very soon after that his house burned, for the Alan kept their word.

Adapted from: Cole, Mabel Cook. “The Man and the Alan.” Philippine Folk Tales. Chicago: A.C. McClurg & Co., 1916. Project Gutenberg. Web.[image: image53.emf][image: image54.jpg]
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