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	Daily Learning Targets


Day 1:

· I can identify the words and phrases an author chooses to develop a character. (RL.3.3)

Day 3:

· I can understand and use words that describe a sequence of events. (W.3.3c, L.3.3a, L.3.6)

Student Materials

Day 1:

· N/A

Day 3:

· Word Choice in Narrative Writing anchor chart

· Sequence of Events sentence strips (one set per pair)

· Temporal Word strips (one set per pair)

Directions:

Day 1

Your teacher will lead you through the activities on this card.

Part I

Writers of narratives:

· Carefully choose words and phrases for effect
These techniques:

· Help the writer describes the characters’ thoughts, feelings, and personality
· Help the reader picture the action
Part II
Follow along as your teacher reads the excerpts from Peter Pan in Kensington Gardens: Chapter 2 and the model narrative. Then answer the questions to compare the two excerpts.
Excerpt #1
	Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was cruel. 
	Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was very careful. He could see Peter was upset.


What is the same in the two passages?

	

	


Look at the underlined sentences. What words are different?

	

	


How do these different words affect how the reader understands the character of Solomon Caw?
	

	


Excerpt #2
	He sneeringly pointed out Peter’s nightgown, toes, and lack of feathers 
to show Peter he wasn’t really a bird at all….
	He pointed at Peter’s nightgown with the tip of his wing. “Why, that is a fine nightgown you are wearing there, young Peter,” he said admiringly.
Peter looked down at his nightgown …“Why doesn’t Solomon wear a nightgown?” he thought and then, disappointedly, “and why don’t I have feathers?”

Then Solomon pointed at Peter’s toes and asked, “It’s quite chilly. Aren’t your feet cold?” … Slowly, 
Peter began to realize that he looked quite different from the bird in front of him. He started to wonder if he was actually a bird at all. 


What is the same in the two passages?

	

	


Look at the underlined sentences. What words are different?

	

	


How do these different words affect how the reader understands the character of Solomon Caw?

	

	


MORE CHALLENGE:
Excerpt #3
	“Poor little half-and-half!” said Solomon, “you will never be able to fly again, not even on windy days. You must live on the island always.”

“And never even go to the Kensington Gardens?” Peter asked tragically.

“How could you get across?” said Solomon. 
	“I’m afraid you will never be able to fly again, not even on windy days,” said Solomon gently. “But, you can live on this island always.”


What is the same in the two passages?

	

	


Look at the underlined sentences. What words are different?

	

	


How do these different words affect how the reader understands the character of Solomon Caw?

	

	


Day 3
Your teacher will lead you through the activities on this card.
1. Review the Word Choice in Narrative Writing anchor chart:

Writers of narratives:
· Carefully choose words and phrases for effect
These techniques:
· Help the writer describes the characters’ thoughts, feelings, and personality

· Help the reader picture the action

· Help the reader understand the sequence of events in a story
	Temporal words and phrases in narrative writing help to show the order of events. Examples:




2. Review temporal words in writing:
· Read the excerpt below from Peter Pan in Kensington Gardens: Chapter 3.
· Then reread it and underline all the temporal words that help you know the order of events.
At first, the thrushes were very sulky. “We are very busy people,” they grumbled, “and this would be a big job.”

“Quite so,” said Solomon, “and, of course, Peter will pay you sixpence a day.”

Then all the thrushes hopped for joy, and began building the boat immediately. Peter paid them every evening. They stood in rows on the branches waiting politely while he cut the paper sixpences out of his bank-note.

After months of hard work, the boat was finished. Peter made a sail from his old nightgown, and when the full moon rose, he left the island.
3. Use the Sequence of Events sentence strips to retell the story.
4. Add the Temporal Word strips to help the reader understand the sequence of events.
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	Daily Learning Targets


Day 1:

· I can identify the words and phrases an author chooses to develop a character. (RL.3.3)

Day 3:

· I can understand and use words that describe a sequence of events. (W.3.3c, L.3.3a, L.3.6)

Student Materials

Day 1:

· N/A

Day 3:

· Word Choice in Narrative Writing anchor chart
· Sequence of Events sentence strips (one set per pair)

· Temporal Word strips (one set per pair)

Directions:

Your teacher will lead you through the activities on this card.

Part I

Writers of narratives:

· Carefully choose words and phrases for effect
These techniques:

· Help the writer describes the characters’ thoughts, feelings, and personality
· Help the reader picture the action
Part II

Follow along as your teacher reads the excerpts from Peter Pan in Kensington Gardens: Chapter 2 and the model narrative. Then answer the questions to compare the two excerpts.
Excerpt #1
	Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was cruel. 
	Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was very careful. He could see Peter was upset.


What is the same in the two passages?

	

	


Look at the underlined sentences. What words are different?

	

	


How do these different words affect how the reader understands the character of Solomon Caw?

	

	


Excerpt #2

	He sneeringly pointed out Peter’s nightgown, toes, and lack of feathers 
to show Peter he wasn’t really a bird at all….
	He pointed at Peter’s nightgown with the tip of his wing. “Why, that is a fine nightgown you are wearing there, young Peter,” he said admiringly.
Peter looked down at his nightgown …“Why doesn’t Solomon wear a nightgown?” he thought and then, disappointedly, “and why don’t I have feathers?”

Then Solomon pointed at Peter’s toes and asked, “It’s quite chilly. Aren’t your feet cold?” … Slowly, 
Peter began to realize that he looked quite different from the bird in front of him. He started to wonder if he was actually a bird at all. 


What is the same in the two passages?

	

	


Look at the underlined sentences. What words are different?

	

	


How do these different words affect how the reader understands the character of Solomon Caw?

	

	


Excerpt #3

	“Poor little half-and-half!” said Solomon, “you will never be able to fly again, not even on windy days. You must live on the island always.”

“And never even go to the Kensington Gardens?” Peter asked tragically.

“How could you get across?” said Solomon. 
	“I’m afraid you will never be able to fly again, not even on windy days,” said Solomon gently. “But, you can live on this island always.”


What is the same in the two passages?

	

	


Look at the underlined sentences. What words are different?

	

	


How do these different words affect how the reader understands the character of Solomon Caw?

	

	


Day 3

Your teacher will lead you through the activities on this card.
1. Review the Word Choice in Narrative Writing anchor chart:

Writers of narratives:
· Carefully choose words and phrases for effect
These techniques:
· Help the writer describes the characters’ thoughts, feelings, and personality

· Help the reader picture the action

· Help the reader understand the sequence of events in a story
	Temporal words and phrases in narrative writing help to show the order of events. Examples:




2. Review temporal words in writing:

· Read the excerpt below from Peter Pan in Kensington Gardens: Chapter 3.
· Then reread it and underline all the temporal words that help you know the order of events.
…Peter and Solomon called the thrushes to a meeting. Solomon told them how impressed he was by their nest-building, and this put them in a good mood at once. “If,” he said, “a finch’s nest is placed on the Serpentine it fills with water and breaks to pieces, but a thrush’s nest stays dry.” The thrushes were very happy and applauded! After this Solomon explained to the thrushes that their young friend, Peter Pan, wanted to cross the Serpentine to Kensington Gardens. He needed their help to build a thrush’s nest large enough to hold Peter, like a boat.

At first, the thrushes were very sulky. “We are very busy people,” they grumbled, “and this would be a big job.”

“Quite so,” said Solomon, “and, of course, Peter will pay you sixpence a day.”

Then all the thrushes hopped for joy, and began building the boat 
immediately. Peter paid them every evening. They stood in rows on the branches waiting politely while he cut the paper sixpences out of his bank-note.

After months of hard work, the boat was finished. Peter made a sail from his old nightgown, and when the full moon rose, he left the island.
3. Use the Sequence of Events sentence strips to retell the story.
4. Add the Temporal Word strips to help the reader understand the sequence of events.
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	Unit 3, Week 2, Day 1: Word Choice in Narrative Writing 
Anchor Chart


RL.3.3

Directions: Write the following on chart paper to create this anchor chart. Leave space above the heading “Techniques to keep in mind…” to add more notes about elaborating on ideas on Day 3.
Writers of narratives:
· Carefully choose words and phrases for effect
These techniques:
· Help the writer describes the characters’ thoughts, feelings, and personality

· Help the reader picture the action
Techniques to keep in mind when choosing words:

· Adjectives, adverbs, and verbs can have different moods or feelings to them.
Examples: (insert student response)
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	Unit 3, Week 2, Day 3: Sequence of Events Sentence Strips (((()


Directions: Prepare a set of sentence strips for each pair of students.
Note: The strips have been arranged in the correct order below, so mix each set up before distributing to students.
	The thrushes were sulky.
	Solomon Caw told them they would be paid by Peter.

	All the thrushes hopped for joy.
	The thrushes started building the boat.

	Peter paid the thrushes every evening.
	The boat was finished.

	Peter made a sail for the boat from his nightgown.
	Peter left the island.


Sentence strips (()
	Peter and Solomon called the thrushes to a meeting.
	Solomon told the thrushes they built very good nests.

	The thrushes were very pleased to hear their nests were well built and stayed dry.
	Solomon told the thrushes that Peter Pan needed their help.

	The thrushes were sulky.
	Solomon Caw told them they would be paid by Peter.

	All the thrushes hopped for joy.
	The thrushes started building the boat.

	Peter paid the thrushes every evening.
	The boat was finished.

	Peter made a sail for the boat from his nightgown.
	Peter left the island.
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	Unit 3, Week 2, Day 3: Temporal Word Strips


L.3.3a, L.3.6
Directions: Prepare a set of word strips for each pair of students.
	Then
	Then
	Afterward

	After
	Next
	In the end

	Finally
	Shortly
	At first

	While
	When
	Now that

	Student choice:
	Student choice:
	Student choice:
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	Unit 3, Week 2, Day 3: Word Choice in Narrative Writing Anchor Chart


W.3.3c, L.3.3a

Directions: Add the sentences and headings in bold to the anchor chart in advance of the lesson.

Writers of narratives:

· Choose words and phrases for particular effect

These techniques:

· Help the writer describe the characters’ thoughts, feelings, and personality

· Help the reader picture the action

· Help the reader understand the sequence of events in a story

Techniques to keep in mind when choosing words:

· Adjectives, adverbs, and verbs can have different moods or feelings to them.
· Student examples from Day 1
· Temporal words and phrases in narrative writing help to show the order of events: first, at first, last, lastly, after a little while, later, after, suddenly, while, when (and more student examples during the lesson).
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	Unit 3, Week 2: Teacher-Guided Student Activity Card ((((()
(Answers, for Teacher Reference)
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	Daily Learning Targets


Day 1:

· I can identify the words and phrases an author chooses to develop a character. (RL.3.3)

Day 3:

· I can understand and use words that describe a sequence of events. (W.3.3c, L.3.3a, L.3.6)

Student Materials

Day 1:

· N/A

Day 3:

· Word Choice in Narrative Writing anchor chart

· Sequence of Events sentence strips (one set per pair)

· Temporal Word strips (one set per pair)

Directions:

Day 1

Part II
Follow along as your teacher reads the excerpts from Peter Pan in Kensington Gardens: Chapter 2 and the model narrative. Then answer the questions to compare the two excerpts.

Excerpt #1

	Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was cruel. 
	Peter decided to fly to the island in the Serpentine to speak to Solomon Caw, a bird who guarded the island. When Peter explained the problem, Solomon was very careful. He could see Peter was upset.


What is the same in the two passages?

In both of the passages, Peter explains his problem to Solomon Caw.
What words are different?

In the first one, Solomon is “cruel.” In the second one, Solomon is “careful” and “he could see Peter was upset.”
How do these different words affect how the reader understands the 
character of Solomon Caw?
They make Solomon seem kinder and more concerned with how Peter is feeling.

Excerpt #2

	He sneeringly pointed out Peter’s nightgown, toes, and lack of feathers to show Peter he wasn’t really a bird at all….
	He pointed at Peter’s nightgown with the tip of his wing. “Why, that is a fine nightgown you are wearing 
there, young Peter,” he said admiringly. Peter looked down at his nightgown… “Why doesn’t Solomon wear a nightgown?” he thought and then, disappointedly, “and why don’t I have feathers?”

Then Solomon pointed at Peter’s toes and asked, “It’s quite chilly. Aren’t your feet cold?” … Slowly, 
Peter began to realize that he looked quite different from the bird in front of him. He started to wonder if he was actually a bird at all. 


What is the same in the two passages?
Solomon Caw helps Peter realize he isn’t a bird.
What words are different?
In the first one, Solomon Caw speaks “sneeringly,” and in the second, he speaks “admiringly.” He also uses questions to help Peter realize he’s a human.
How do these different words affect how the reader understands the 
character of Solomon Caw?
The words make Solomon Caw seem kinder. Even though he tells Peter he’s not a bird, he does it in a gentle way, using questions instead of insults.
Excerpt #3

	“Poor little half-and-half!” said Solomon, “you will never be able to fly again, not even on windy days. You must live on the island always.”

“And never even go to the Kensington Gardens?” Peter asked tragically.

“How could you get across?” said Solomon. 
	“I’m afraid you will never be able to fly again, not even on windy days,” said Solomon gently. “But, you can live on this island always.”


What is the same in the two passages?

Peter realizes he will have to live on the island always.
What words are different?

In the first one, Solomon Caw calls Peter “Poor little half-and-half!” and in the second, Solomon speaks to him “gently.” He also reassures him instead of asking him a question.
How do these different words affect how the reader understands the character of Solomon Caw?
They make Solomon Caw seems kinder because he is reassuring Peter that he will always have a place to live instead of just telling him he is stuck.
Day 3
For ((( Student Activity Cards:

At first, the thrushes were very sulky. “We are very busy people,” they grumbled, “and this would be a big job.”

“Quite so,” said Solomon, “and, of course, Peter will pay you sixpence a day.”

Then all the thrushes hopped for joy, and began building the boat immediately. Peter paid them every evening. They stood in rows on the branches waiting politely while he cut the paper sixpences out of his bank-note.

After months of hard work, the boat was finished. Peter made a sail from his old nightgown, and when the full moon rose, he left the island.

For ( Student Activity Card:

…Peter and Solomon called the thrushes to a meeting. Solomon told them how impressed he was by their nest-building, and this put them in a good mood at once. “If,” he said, “a finch’s nest is placed on the Serpentine it fills with water and breaks to pieces, but a thrush’s nest stays dry.” The thrushes were very happy and applauded! After this Solomon explained to the thrushes that their young friend, Peter Pan, wanted to cross the Serpentine to Kensington Gardens. He needed their help to build a thrush’s nest large enough to hold Peter, like a boat.

At first, the thrushes were very sulky. “We are very busy people,” they grumbled, “and this would be a big job.”

“Quite so,” said Solomon, “and, of course, Peter will pay you sixpence a day.”

Then all the thrushes hopped for joy, and began building the boat immediately. Peter paid them every evening. They stood in rows on the branches waiting politely while he cut the paper sixpences out of his bank-note.

After months of hard work, the boat was finished. Peter made a sail from his old nightgown, and when the full moon rose, he left the island.
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	Unit 3, Week 2: Student Task Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can create words using roots and affixes. (L.3.4b, L.3.4c)

Day 3:

· I can use an academic vocabulary word in context. (L.3.6)

Student Materials

Day 1:

· Word Scramble Game Board
· Affix List
· Dictionary
Day 3:

· Unit 3, Week 2: Word Study and Vocabulary: Teacher-Guided Student Activity Card

Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

The affixes for this week are:
dis- means not or against
-ly can change the part of speech to an adverb. It means something that is characteristic of something else.

Word Scramble Game

1. Prepare:

· Take a Word Scramble Game Board.

· Read the rules with a partner.

· Facilitator: Check that everyone understands how to play.

2. Play:
· Timekeeper: 5 minutes on the clock.
· Make as many words as you can with a partner.

· Record the words you have made in the first column of the table.

3. Share:
· After 5 minutes, share your words with the rest of the group.

4. Write definitions.

· Write what you think each word means. Use the roots and the affixes to help you.

· Use a dictionary to check the definitions.

	Word
(and translation)
	What you think it means
	What it actually means

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Day 3

Follow the ALL Independent Group Work protocol to complete the task.

1. Say the word from Day 2 aloud three times.
2. Talk to a partner about what the word means.
3. Underline the sentence that uses the word INCORRECTLY (not correctly).

a. He walked disappointedly from the soccer field. He couldn’t believe he’d lost.

b. “I wish you hadn’t said that,” she said disappointedly.

c. He smiled disappointedly and said, “I’m so excited to go with you.”
4. Practice using that word in sentences. Say two sentences aloud to your partner using the word.
· “The girl thought, disappointedly, about __________.”

· “He __________ disappointedly, ‘I thought you were going to __________, but you didn’t!’”

5. Write two or three sentences using that word below. (Use the collocations to help you).

	

	

	

	

	


MORE CHALLENGE:
Say and then write more sentences using other dis- words below.
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	Unit 3, Week 2, Day 1: Word Scramble Game Board 


Name: ____________________________________ Date: ___________________

Directions: Create as many words as you can by joining together roots and affixes on the grid.
Tips:

· This will be challenging! Keep trying to make words until the end of the 5 minutes.
· The roots and affixes do not need to be next to each other.
· Some words may have a prefix, a root, and a suffix. Example: dis + obey + s = disobeys.
· You can use a dictionary to help you.
· You will have 5 minutes.
	like
	gust
	ing
	ed

	ed
	dis
	appoint
	ly

	obey
	ing
	like
	s
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	Independent Reading
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	Unit 3, Week 2: Student Task Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:
· I can read my free choice reading text independently for 12 minutes. (RL.3.10/RI.3.10)

Day 3:
· I can choose and respond to a prompt about my free choice reading text. (RL.3.10/RI.3.10)

Day 4:

· I can listen carefully and ask questions of others about their free choice reading. (RL.3.10, RI.3.10, SL.3.1)

Student Materials

Days 1, 2, and 4:

· Free choice reading text
· Independent reading journal
· Vocabulary log
Day 3:

· Free choice reading texts
· Independent reading journal
· Vocabulary log
· Independent Reading Prompt Bookmarks (two or three sets per group)

Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to complete this task.
1. Read your free choice reading text for 12 minutes.

2. Record your reading in the back of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Be prepared to share vocabulary with your group.

MORE CHALLENGE:
If time permits, continue reading your text.

Day 3

1. Read your free choice reading text independently for 5 minutes.

2. Record your reading in the back of your independent reading journal (date, book title, author, pages read)

3. Record any new vocabulary in your vocabulary log.

4. Choose a reading prompt on one of the Independent Reading Prompt Bookmarks. Remember to choose a prompt carefully—choose one that you can respond to with the text you are reading.

Day 4
Text Share:
1. Timekeeper: Set a 2-minute timer.

2. The facilitator will go first:

· Pass your free choice reading text around for the group to look at.
· Share a summary of the text you have read so far.
· “The main idea of this text is ________. Three details are ________ and ________ and ________.”
· “Right now, ________(character)________ wants ________, but ________(the problem). So ________.”

· Share a review of the text with reasons to justify your review.

·  “I think this text is ________ (great, boring, exciting, engaging, 
informative, confusing)________ because ________. An example of this is ________.”
Group: As the facilitator shares, consider what else you would like to know about that person’s text. Prepare a question about it.

3. Timekeeper: Set a 2-minute timer.

4. Group: Ask him or her questions.

· “When you said ________, what did you mean?”

· “Why did you choose to share ________?”

· “Can you say more about ________?”

· “Can you give an example of ________?”

5. Repeat with each person in the group.
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	Daily Learning Targets


Day 2:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the prefix dis-. (RF.3.3a, L.3.4b)

Day 4:

· I can analyze the meaning of the academic vocabulary word gently. (RF.3.3a, L.3.4b)
· I can use the suffix -ly correctly. (RF.3.3a, L.3.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary

Directions:

Day 2

Your teacher will guide you through the activities on this card.
“Why doesn’t Solomon wear a nightgown?” he thought and then, disappointedly, “and why don’t I have feathers?”
Source: Model Narrative: Revised Scene from Peter Pan in Kensington Gardens
The word is “disappointedly.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.

	Prefix
	Root
	Suffix
	Definition of Affixes

	
	appoint—to agree, to fix, to declare
	-ed (past tense)

-ly (makes word an adverb) 
	


2. Complete the Vocabulary Tree for the word disappointedly:
[image: image29.jpg]



Day 4

Your teacher will lead you through the activities on this card.
“I’m afraid you will never be able to fly again, not even on windy days,” said Solomon gently. “But, you can live on this island always.” (from model narrative)

The word is “gently.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	
	
	
	


2. Practice making adverbs. Add -ly to the words below to turn them into adverbs or words that describe how something is done.

	Adjectives (words that describe a noun or a pronoun)
	
	Adverbs (words that describe a verb, an adjective, or another adverb)

	gentle
	+ ly
	

	disappointed
	+ ly
	

	excited
	+ ly
	

	happy
	+ ly
	

	worried
	+ ly
	

	sneering (verb)
	+ ly
	

	slow
	+ ly
	

	quick
	+ ly
	

	admiring
	+ ly
	

	impatient
	+ ly
	

	Now it’s your turn to act out some of the adverbs above. 
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	Daily Learning Targets


Day 2:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the prefix dis-. (RF.3.3a, L.3.4b)

Day 4:

· I can analyze the meaning of the academic vocabulary word gently. (RF.3.3a, L.3.4b)

· I can use the suffix -ly correctly. (RF.3.3a, L.3.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
“Why doesn’t Solomon wear a nightgown?” he thought and then, disappointedly, “and why don’t I have feathers?”
Source: Model Narrative: Revised Scene from Peter Pan in Kensington Gardens
The word is “disappointedly.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.

	Prefix
	Root
	Suffix
	Definition of Affixes

	
	appoint—to agree, to fix, to declare
	
	


2. Complete the Vocabulary Tree for the word disappointedly:
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Day 4

Your teacher will lead you through the activities on this card.

“I’m afraid you will never be able to fly again, not even on windy days,” said Solomon gently. “But, you can live on this island always.” (from model narrative)

The word is “gently.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	
	
	
	


2. Practice making adverbs. Add -ly to the words below to turn them into adverbs or words that describe how something is done.

	Adjectives (words that describe a noun or a pronoun)
	
	Adverbs (words that describe a verb, an adjective, or another adverb)

	Gentle
	+ ly
	

	disappointed
	+ ly
	

	excited
	+ ly
	

	happy
	+ ly
	

	worried
	+ ly
	

	sneering (verb)
	+ ly
	

	slow
	+ ly
	

	quick
	+ ly
	

	admiring
	+ ly
	

	impatient
	+ ly
	

	tired
	+ ly
	

	breathless
	+ ly
	

	Student choice:


	
	

	Now it’s your turn to act out some of the adverbs below.
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	Daily Learning Targets


Day 2:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the prefix dis-. (RF.3.3a, L.3.4b)

Day 4:

· I can analyze the meaning of the academic vocabulary word gently. (RF.3.3a, L.3.4b)
· I can use the suffix -ly correctly. (RF.3.3a, L.3.4b)

Student Materials

Day 2 and 4:

· Affix List
· Dictionary

Directions:

Day 2

Your teacher will guide you through the activities on this card.
“Why doesn’t Solomon wear a nightgown?” he thought and then, disappointedly, “and why don’t I have feathers?”
Source: Model Narrative: Revised Scene from Peter Pan in Kensington Gardens
The word is “disappointedly.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.

	Prefix
	Root
	Suffix
	Definition of Affixes

	
	appoint—to agree, to fix, to declare
	ed (past tense)

-ly (makes word an adverb)
	


2. Complete the Vocabulary Tree for the word disappointedly:
[image: image37.jpg]Pronunciation/ translation




Day 4

Your teacher will lead you through the activities on this card.

“I’m afraid you will never be able to fly again, not even on windy days,” said Solomon gently. “But, you can live on this island always.” (from model narrative)

The word is “gently.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	


2. Practice making adverbs. Add -ly to the words below to turn them into adverbs or words that describe how something is done.
	Adjectives (words that describe a noun or a pronoun)
	
	Adverbs (words that describe a verb, an adjective, or another adverb)

	gentle
	+ ly
	

	disappointed
	+ ly
	

	happy
	+ ly
	

	sneering (verb)
	+ ly
	

	slow
	+ ly
	

	admiring
	+ ly
	

	jealous
	+ ly
	

	Student choice:


	
	

	Now it’s your turn to act out some of the adverbs above. 
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Day 2

2.
Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	dis-
	appoint—to agree, to fix, to declare
	-ed (past tense)
-ly (makes word an adverb) 
	dis- means not or opposite of


2. Complete the Vocabulary Tree for the word disappointedly:

Answers will vary, but may include:
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Day 4
1. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	None
	Gen means of high birth or belonging to the same family
	-ly
	-ly means characteristic of and changes the word to an adverb


	Adjectives (words that describe a noun or a pronoun)
	
	Adverbs (words that describe a verb, an adjective, or another adverb)

	gentle
	+ ly
	gently

	disappointed
	+ ly
	disappointedly

	excited
	+ ly
	excitedly

	happy
	+ ly
	happily

	worried
	+ ly
	worriedly

	sneering (verb)
	+ ly
	sneeringly

	slow
	+ ly
	slowly

	quick
	+ ly
	quickly

	admiring
	+ ly
	admiringly

	impatient
	+ ly
	impatiently

	((tired
	+ ly
	tiredly

	((breathless
	+ ly
	breathlessly

	((Student choice:
	
	Responses will vary.
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Day 2
2. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	dis-
	appoint—to agree, to fix, to declare
	-ed (past tense)
-ly (makes word an adverb) 
	dis- means not or opposite of


3. Complete the Vocabulary Tree for the word disappointedly:
Answers will vary but may include:
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Day 4

Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	None
	Gen means of high birth or belonging to the same family
	-ly
	-ly means characteristic of and changes the word to an adverb


	Adjectives (words that describe a noun or a pronoun)
	
	Adverbs (words that describe a verb, an adjective, or another adverb)

	gentle
	+ ly
	gently

	disappointed
	+ ly
	disappointedly

	happy
	+ ly
	happily

	sneering (verb)
	+ ly
	sneeringly

	slow
	+ ly
	slowly

	admiring
	+ ly
	admiringly

	jealous
	+ ly
	jealously

	Student choice:
	
	Responses will vary.
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	Daily Learning Targets


Day 2:

· I can choose words and phrases to develop the feelings of a character. (W.3.3b, L.3.3a)

Day 4:

· I can write a narrative and choose words for effect. (L.3.3a)

· I can write a narrative and choose words that clearly show a sequence of events. (W.3.3c, L.3.3a, L.3.6)

Student Materials

Days 2 and 4:

· Word Choice in Narrative Writing anchor chart
Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

Part I

Review the Word Choice in Narrative Writing anchor chart with a partner. Take turns naming adverbs (like sneeringly), adjectives (like fine), or verbs (like sobbed) that have a specific feeling to them.
Part II

Read the following passage from Peter Pan in Kensington Gardens: Chapter 3.
Then all the thrushes hopped for joy, and began building the boat immediately. Peter paid his work people every evening. They stood in rows on the branches, waiting politely while he cut the paper sixpences out of his bank-note.
· Discuss with a partner:
· The thrushes immediately build a boat for Peter. Can you act out how the thrushes feel? (Pay attention to the underlined phrase.)
· Can you act out what the thrushes do while Peter cuts the paper sixpences? (Pay attention to the underlined phrase.)
· How do the underlined words help you understand the birds’ emotions?
“The thrushes feel ______________ about helping Peter. The words that 
help me know this are ____________ because _________________.”
Part III

Choose different words to change the way the thrushes feel about building the boat. Using the paragraph frame, rewrite the paragraph. Use the word bank, if needed.

Then all the thrushes ___________________________________________ (#1) and began building the boat ___________________________________ (#2). Peter paid his work people every evening. They stood in rows on the branches, waiting ________________________________________ (#3) while he cut the paper sixpences out of his bank-note.

Word Bank
	To show the thrushes are angry
	To show the thrushes are very sad

	#1

impatiently shouted

stamped their feet for irritation

flapped their wings for displeasure

#2

and shouting angrily

madly

furiously

#3

angrily

and talking sharply
with outrage
	#1
shook their feathers weakly to show their sadness

burst into tears

sobbed
#2
sadly

slowly

#3

without talking

with tears in their eyes

and softly weeping 


MORE CHALLENGE:

If time permits, revise for word choice again and create a new feeling in the thrushes.
Then all the thrushes ____________________________________ and began building the boat __________________________. Peter paid his work people every evening. They stood in rows on the branches, waiting _____________________ while he cut the paper sixpences out of his bank-note.

Day 4
Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Starting with the facilitator, each person in the group names one of the sequence of events in your class this morning. Use temporal words from the Word Choice in Narrative Writing anchor chart.
2. Write a descriptive paragraph about your morning (at home or in school or in class). Be sure to explain the sequence of events.
Try to write for the entire 12 minutes. As you write, pay attention to the words you choose:
· to describe your thoughts and feelings.
· to help the reader picture the action.
· to help the reader understand the sequence of events. Practice using the temporal word “when” that you learned about in the Language Dive last week.
MORE CHALLENGE:
What mood or feeling do you want to help the reader understand? Was your morning hectic? Calm? Orderly? Rushed? What are some words that can help you get that mood across? Add three words to your paragraph.

To get you started:

What was the sequence of events this morning?
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