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	Reading and Speaking Fluency/GUM
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	Unit 1, Week 1: Teacher-Guided Student Activity Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets 


Day 1:
· I can evaluate my own fluency strengths and set a fluency goal. (RF.3.4, L.3.3b)
Day 3:

· I can read a passage aloud fluently, paying attention to punctuation. (RF.3.4)

Student Materials

Day 1:

· “Peter Pan: The Author and Historical Context”
· Fluency Self-Assessment Checklist
· Fluent Readers Do These Things anchor chart
· Highlighter
Directions:

Day 1

Your teacher will guide you through the activities on this card.

Reading fluency: to read without sounding out every word and reading smoothly in the way that the author meant for it to sound.

1. Self-assess where you are with each of the highlighted criteria on your checklist by placing a check mark in the appropriate column.
2. Discuss with a partner, then write. “I am good at _______________________.”

	

	

	


3. Discuss with a partner, then write. “I want to get better at ________________ because ________________________________________________________.”
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	Additional Work with Complex Text

	[image: image33.jpg]



	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:
· I can use clues from the text to arrange paragraphs in sequential order. (RI.3.1)

Day 3:
· I can summarize a text, using key details to support the main idea. (RI.3.2)

Student Materials

Day 1:

· Scrambled Paragraphs from “Peter Pan: The Author and Historical Context” (one per pair)
· Scissors

· Paper
· Glue stick
Day 3:

· Excerpt from “Peter Pan: The Author and Historical Context”

· Group’s timeline cards (one per group)
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

Work with a partner.

4. Cut the paragraphs apart.

5. Read each paragraph. Use the dates to put them in chronological order 
(in order of when they happened).
6. Stick the paragraphs, in order, on a piece of paper.

7. Read the article aloud. Choose one person to read or take turns reading paragraphs.

8. Discuss:
· What is the gist of this passage?
“This passage is mostly about __________.”
· How is this passage organized?
“This passage is organized by _________. I know this because __________. 
For example, __________.”

MORE CHALLENGE:
· Why do you think the author organized the passage in this way?

(Hint: What is the connection between the purpose of the article and the order of the paragraphs?)
“The author organized it this way because __________________.”

Day 3

Follow the ALL Independent Group Work protocol to complete the task.

9. Whisper read the excerpt from “Peter Pan: The Author and Historical Context” to yourself.

10. Choose one student to reread the group’s timeline cards aloud for the group.
11. Turn and talk:
· What is this article about? Recount or summarize the article. Use the sentence frames if needed.

“This article is about _______________. First, the article explains 
_______________.” “Then, J.M. Barrie _______________. Next, he 
_______________. Finally, _______________.”

12. Work with your partner to write a summary of the excerpt from “Peter Pan: The Author and Historical Context” in your own words below:

	

	

	

	

	

	

	

	


MORE CHALLENGE:
Rephrase the sentence frames from step 3. What is another way to start the paragraph? 
(Example: “The article recounts _____________. It starts by _____________.”)
Write your ideas for sentence frames below.
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	Additional Work with Complex Text
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	Unit 1, Week 1, Day 1: Excerpt from “Peter Pan: The Author and Historical Context”


Name: ____________________________________ Date: ___________________

James Matthew Barrie was born in Scotland on May 9, 1860. After graduating from college in 1882, he worked as a journalist writing theater reviews. He moved to London, England, in 1885.

Becoming a Writer
In the late 1800s, J.M. Barrie wrote his first novels for adults. He published his first novel in 1887. He began writing plays in the 1890s.

In 1894 he married Mary Answell, an actress, but the marriage was not a happy one. To get out of the house, Barrie started taking long walks in Kensington Gardens in London. Here he met a family of five boys, George, John, Peter, Michael and Nicholas, and their mother, Sylvia Llewelyn Davis. The children inspired him to invent fantasy stories about a boy called Peter Pan who had adventures, which Barrie would tell the boys to entertain them.

Peter Pan and Beyond
The character of Peter Pan first appeared in a book for adults by Barrie called The Little White Bird, published in 1902. Two years later in 1904, Barrie’s play Peter Pan was a great success in London. The play was about the same main character, but was quite different from the original story. It was written for children as well as adults. Peter Pan and Wendy, a book based on the play, was published in 1911. This is the classic story we now know as Peter Pan.

In the early 1900s, J.M. Barrie was very successful. He continued to write successful plays and novels for adults. When the mother of the Llewelyn Davis children died in 1910, J.M. Barrie became one of their guardians.

J.M. Barrie died in London in 1937, aged 77.
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 1: Scrambled Paragraphs from “Peter Pan: The Author and Historical Context”


Name: ____________________________________ Date: ___________________

Directions:

Cut apart the paragraphs on this page and the next. Then put them in the correct order.
-------------------------------------------------------------------------------------------------------------------------------
In 1894 he married Mary Answell, an actress, but the marriage was not 
a happy one. To get out of the house, Barrie started taking long walks in Kensington Gardens in London. Here he met a family of five boys, George, John, Peter, Michael, and Nicholas, and their mother, Sylvia Llewelyn Davis. The children inspired him to invent fantasy stories about a boy called Peter Pan who had adventures, which Barrie would tell the boys to entertain them.

-------------------------------------------------------------------------------------------------------------------------------
James Matthew Barrie was born in Scotland on May 9, 1860. After graduating
from college in 1882, he worked as a journalist writing theater reviews. He moved to London, England, in 1885.

-------------------------------------------------------------------------------------------------------------------------------
In the early 1900s, J.M. Barrie was very successful. He continued to write 
successful plays and novels for adults. When the mother of the Llewelyn 
Davis children died in 1910, J.M. Barrie became one of their guardians.

-------------------------------------------------------------------------------------------------------------------------------
-------------------------------------------------------------------------------------------------------------------------------
In the late 1800s, J.M. Barrie wrote his first novels for adults. He published his first novel in 1887. He began writing plays in the 1890s.

-------------------------------------------------------------------------------------------------------------------------------
J.M. Barrie died in London in 1937, aged 77.

-------------------------------------------------------------------------------------------------------------------------------
The character of Peter Pan first appeared in a book for adults by Barrie called The Little White Bird, published in 1902. Two years later in 1904, Barrie’s play Peter Pan was a great success in London. The play was about the same main character, but was quite different from the original story. It was written for children as well as adults. Peter Pan and Wendy, a book based on the play, was published in 1911. This is the classic story we now know as Peter Pan.

-------------------------------------------------------------------------------------------------------------------------------
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 1: Scrambled Paragraphs from “Peter Pan: The Author and Historical Context” 
(Answers, for Teacher Reference)


James Matthew Barrie was born in Scotland on May 9, 1860. After graduating
from college in 1882, he worked as a journalist writing theater reviews. He moved to London, England, in 1885.

In the late 1800s, J.M. Barrie wrote his first novels for adults. He published his first novel in 1887. He began writing plays in the 1890s.

In 1894 he married Mary Answell, an actress, but the marriage was not 
a happy one. To get out of the house, Barrie started taking long walks in Kensington Gardens in London. Here he met a family of five boys, George, John, Peter, Michael, and Nicholas, and their mother, Sylvia Llewelyn Davis. The children inspired him to invent fantasy stories about a boy called Peter Pan who had adventures, which Barrie would tell the boys to entertain them.

The character of Peter Pan first appeared in a book for adults by Barrie called The Little White Bird, published in 1902. Two years later in 1904, Barrie’s play Peter Pan was a great success in London. The play was about the same main character, but was quite different from the original story. It was written for children as well as adults. Peter Pan and Wendy, a book based on the play, was published in 1911. This is the classic story we now know as Peter Pan.

In the early 1900s, J.M. Barrie was very successful. He continued to write 
successful plays and novels for adults. When the mother of the Llewelyn 
Davis children died in 1910, J.M. Barrie became one of their guardians.

J.M. Barrie died in London in 1937, aged 77.
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	Independent Reading

	
	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:
· I can read my research reading text independently for 12 minutes. (RI.3.10)
Day 3:
· I can use the 5 W’s to explain what I have learned through research reading. (RI.3.10)
Day 4:

· I can listen carefully and ask questions of others about their research reading. (RI.3.10, SL.3.1)
Student Materials

Days 1–4:

· Research reading text
· Independent reading journal

· Vocabulary log
Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to complete this task.

13. Read your research reading text independently for 12 minutes.

14. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

15. Record any new vocabulary in your vocabulary log. Record academic 
vocabulary in the front and topical vocabulary about the topic in the back. Be prepared to share any new vocabulary with your group.
MORE CHALLENGE:
If time permits, continue reading your text.

Day 3
Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
16. Read your research reading text independently for 5 minutes.

17. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

18. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical vocabulary about the topic at the back.

19. Respond to this prompt in the front of your independent reading journal: Use the 5 W’s to explain what you have learned through research reading 
today: Who? What? Where? When? Why? Be prepared to share your response with your group.

Day 4
Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

20. Timekeeper: Set a 2-minute timer.

21. Group: Think of:

· One thing you have learned from your research reading text
· Two new vocabulary words and their meanings that you have learned from your research text
22. Timekeeper: Set a 2-minute timer.

23. Facilitator: You will go first:

· Pass your research reading text around.

· Share one thing that you have learned.
· “I’ve learned _________________. For example, _________________.”

· “Something I have learned is _________________. For instance, 
_________________.”

· Share two new vocabulary words and their meanings.
· “A new word for me is _________________. It _________________. For
 example, you could say: ___________________________________ 
(your own sentence with the word).”

Group: Listen and think about what else you would like to know about their text. Prepare a question.

24. Timekeeper: Set a 2-minute timer.

25. Group: Take turns asking the facilitator questions.

· “When you said _________________, what did you mean?”

· “How does ___________ relate to ______________?”

· “Why did you choose to share _______________?”

· “Can you say more about _________________?”

26. Repeat steps 4–6 with each person in the group.

· If time permits, choose from the following:

· Continue to read your free choice reading text.

· Try out a new text.

	[image: image10.emf]
	Additional Work with Complex Text

	
	Unit 1, Week 1: Teacher-Guided Student Activity Card


Name: ____________________________________ Date: ___________________

	[image: image11.png]



	Daily Learning Targets


Day 2:
· I can determine the key details from a text. (RI.3.2)
Day 4:

· I can understand and practice using complex English language structures. (L.3.1)
· I can use words that refer to people. (L.3.1f)
· I can identify character traits in characters from Peter Pan. (RL.3.3)

Student Materials

Day 2:

· “Peter Pan: The Author and Historical Context” (one per pair)
· Timeline cards (one per pair)

· Scissors (one per pair)

· Chart paper (one piece per group)

Day 4:

· N/A

Directions:

Day 2
Your teacher will guide you through the activities on this card.
27. With your partner, read your paragraph from “Peter Pan: The Author and Historical Context.”

28. Think about one key event from your paragraph. Discuss it with your 
partner.

29. Complete a timeline card for each event in J.M. Barrie’s life that is 
described in your paragraph. You may do more than one timeline card.

30. Working as a group, arrange your group’s timeline cards in a sequential order. Once you have agreed on a sequence, paste the timeline cards onto a sheet of chart paper to create a large timeline.

Day 4
Tinker Bell told Peter that she would continue to misbehave so long as Peter kept being nice to Wendy.
31. With a partner:

· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.

· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.

	

	

	


32. Circle and discuss the words in the sentence above that refer to people.
33. a.
Sketch what had to happen first:

	


b.
Now add to your sketch, showing what would happen so long as Peter kept being nice to Wendy.
34. With a partner, complete the sentence frames aloud.
“My teacher told me that ______________________________ would 
__________________________ so long as _____________________.”

(subject + would + base verb + so long as + subject + past tense verb)

35. Discuss with your group: What character trait of Tinker Bell does this 
sentence show? Practice using the word she in your answer.

36. Discuss with your group:
· Replace Wendy with her. Reread the sentence. How does that change the meaning of the sentence?

MORE CHALLENGE:
· Replace Tinker Bell with she, and replace Wendy with her. Reread the 
sentence. How does that change the meaning of the sentence?
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 2: Timeline Cards ((((()


Name: ____________________________________ Date: ___________________

Directions:

Read your assigned paragraphs. Create at least one timeline card. You may need to create more timeline cards. Ask your teacher for more timeline cards if needed. Then cut apart your timeline cards.

	Date: ____________________________

Describe the key event from J.M. Barrie’s life in your own words (phrase or sentence):




-------------------------------------------------------------------------------------------------------------------------------
	Date: ____________________________

Describe the key event from J.M. Barrie’s life in your own words (phrase or sentence):
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 2: Model Timeline Card ((()


Directions:

Read the model timeline card below. Use it as a guide to help you write your own timeline card.
	Date: 
 _________May 9, 1860__________
Describe the key event from J.M. Barrie’s life in your own words (phrase or sentence):

Born in Scotland. “J.M.” is short for James Matthew.
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 4: Language Dive Guide: Peter Pan, Chapter 3

	Notes
	Modifications from Modules 1–2:
· In addition to teacher-led questions and answers as in 
Modules 1–2, there are suggested language goals that students should try to understand and apply for each chunk. (Consider referring to the range of questions students might ask one another in Questions We Can Ask during a Language Dive in the Appendix of your Module 1, Module Lessons Teacher Guide.)

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

Continue to employ a number of approaches to enable students to understand these goals, including grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches. At the same time, draw on your understanding and experience of Language Dives from Modules 1–2 as you work with the new format.

	Sentence
	Tinker Bell told Peter that she would continue to misbehave so long as Peter kept being nice to Wendy. (from page 25 of Peter Pan by J.M. Barrie and Tania Zamorsky)

	Rationale
	This sentence was chosen for its complexity, its use of proper nouns with the pronoun she and a conditional structure, and its connection to showing, not telling, how Tinker Bell feels. Students will apply their understanding of the meaning and structure of this sentence as they explain the character trait of jealousy in Unit 1, Week 2: Writing Practice and learn more about pronoun-antecedent agreement in Unit 2, Week 1: Reading and Speaking Fluency/GUM. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the highlighted focus structure so long as Peter kept being nice to Wendy. This focus structure is complex, compelling, and helps address the guiding question.


	Time
	15 minutes

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask during a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their Teacher-Guided Student Activity Card for each item marked with the icon [image: image15.emf].

	Deconstruct
	Use the sentence strip chunks.
37. Whole group: Display all chunks, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

38. Whole group: Students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

39. Whole group: Consider pre-teaching one or two key vocabulary words.

40. Whole group or small group: Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the chunk chart to guide student grappling.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues (underlined) in the chunk chart.
· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals provided in the chunk chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.


	Practice
(Focus Structure)
	41. Small group: Students play with the focus structure in the highlighted chunk using the suggestions in the chunk chart. Refer to the chunk chart for specific Practice suggestions on this sentence.

	Reconstruct
	42. Whole group: Consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

43. Whole group: Students reconstruct the meaning of sentence and connection to guiding question, big idea, and learning target. Refer to the chunk chart for specific Reconstruct suggestions on this sentence.

	Practice 
(Sentence)
	44. Whole group: Students synthesize and play with the sentence. Refer to the chunk chart for specific Practice suggestions on this sentence.
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 4: Language Dive Chunk Chart: Peter Pan, Chapter 3


	Tinker Bell told Peter 

	Deconstruct:
Language Goals
	· Tinker Bell: “Who is this sentence about?” Tinker Bell. Tania Zamorsky writes Tinker Bell instead of She to be clear the sentence is about Tinker Bell. If Zamorsky wrote She, we might think the sentence is about Wendy. (subject) [image: image17.emf] Step #2
· told: “What did Tinker Bell do?” Tinker Bell said something to someone. Zamorsky uses the past tense to tell a story that happened in the past. (past tense verb)

· Peter: “Who did Tinker Bell tell?” Peter. He is the person who heard something from Tinker Bell. (object) [image: image18.emf] Step #2
· Students can choose to take the role of Tinker Bell, Peter, or Wendy as they play with the remaining chunks.

	that she would continue to misbehave 

	Deconstruct: 
Language Goals 
	· she: “Who is this chunk about?” Tinker Bell. she refers back to Tinker Bell in the first chunk, not to Peter, because she is used to refer to girls. Students can draw an arrow from she to Tinker Bell. (subject pronoun) [image: image19.emf] Step #2
· would continue to misbehave: “What did Tinker Bell tell Peter she would do?” Tinker Bell told him that she plans to keep being bad. would means Tinker Bell plans or intends to do something in the future after a special condition, situation, or event. (modal for future plan + base verb + infinitive = verb phrase/predicate)
· Students playing Tinker Bell can tell students playing Peter: “I will continue to misbehave…”

	so long as Peter kept being nice to Wendy. 

	Deconstruct: 
Language Goals
	· Peter: “Who is this chunk about?” Peter. Tania Zamorsky writes Peter instead of he, even though Zamorsky already mentioned Peter in the first chunk. That’s probably because Zamorsky thinks using Peter is clearer; we don’t wonder who he refers to so far away from Peter in the first chunk. (subject) [image: image20.emf] Step #2 

· kept being nice: “What did Peter do?” Continued acting in a friendly way. (past tense linking verb + present participle + adjective = verb phrase)

· “What if we replace kept with continued? How does that change the meaning?” The meaning stays the same, as the two verbs are similar. However, using different verbs is more interesting. (past tense verb)

· to Wendy: “To whom did Peter keep being nice?” Wendy. Zamorsky writes Wendy, not her, because this is the first mention of Wendy in the sentence. If Zamorsky wrote her, we might think her refers to Tinker Bell. (object) [image: image21.emf] Step #2

· so long as: “Can you figure out why Tania Zamorsky wrote so long as?” so long as is a conjunction that means provided that or if. Zamorsky uses so long as to connect this chunk to the previous chunk. The phrase introduces the special condition, situation, or event—Peter kept being nice to Wendy—before Tinker Bell carries out her plan—she would continue to misbehave. (conditional conjunction)

· “So, what had to happen first?” (Peter kept being nice to Wendy.)
· Invite students to sketch what had to happen first and share what they sketched. [image: image22.emf] Step #3a

· Invite students to add to their sketch by sketching what would happen so long as Peter kept being nice to Wendy. 
 [image: image23.emf] Step #3b

· Students playing Peter can act out being nice to students playing Wendy. Tinker Bell can tell Peter: “I will continue to misbehave so long as you keep being nice to Wendy.”

	Practice 
(Focus Structure)
	· would + so long: This structure allows us to report what someone told us he or she plans to do after a future condition, situation, or event. (subject + would + base verb + so long as + subject + past tense verb)

· Tell students something you will plan to do after a certain condition, situation, or event. Example: I will continue to teach so long as I have wonderful students.
· Invite students to complete the sentence frame aloud to report what you told them. [image: image24.emf] Step #4

My teacher told me that _____ would _____ so long as _____.

(subject + would + base verb + so long as + subject + past tense verb)

· To provide lighter support: “What’s another way to say so long as?”

· To provide heavier support: Provide a word bank for students to use when completing the sentence frame.

	Tinker Bell told Peter that she would continue to misbehave so long as Peter kept being nice to Wendy.

	Reconstruct
	· “So, what did Tinker Bell tell Peter?” Tinker Bell told Peter that she would continue to misbehave so long as Peter kept being nice to Wendy.

· “How can you say this sentence in your own words? Try to use he.” Tinker Bell told Peter that she would keep doing bad things if he continued being friendly with Wendy.
· “How does this Language Dive add to your understanding of the guiding question?” The sentence helps us understand that authors show, not tell, how a character feels through description.

· “What character trait of Tinker Bell does this sentence show? Practice using the word she in your answer.” This sentence shows Tinker Bell’s character trait of jealousy. Because Tinker Bell is jealous of Peter’s attention on Wendy, she wants to punish Peter by being bad. [image: image25.emf] Step #5

	Practice
(Sentence)
	· Challenge students to replace proper nouns with pronouns. Step #6

· To provide heavier support: “What if we replace Wendy with her? How does that change the meaning of the sentence?” Consider providing an index card with he written on it for students to place over Peter.

· To provide lighter support: “What if we replace Tinker Bell with she, and replace Wendy with her? Reread the sentence. How does that change the meaning of the sentence?”

· Language Chunk Wall suggestions:

· Language to make references: that she would continue to misbehave
· Language to talk about conditional situations: that she would continue to misbehave / so long as Peter kept being nice to Wendy.
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	Additional Work with Complex Text

	
	Unit 1, Week 1, Day 4: Language Dive Sentence Strip Chunks: Peter Pan, Chapter 3



	Tinker Bell told Peter

	that she would continue to misbehave

	so long as Peter kept being nice to Wendy.
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	Reading and Speaking Fluency/GUM

	
	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can help my partner self-assess his or her reading fluency. (RF.3.4)
Day 4:
· I can read a passage aloud fluently. (RF.3.4)

Student Materials
Day 2 and Day 4:

· Fluency passage from “Peter Pan: The Author and Historical Context”

· Fluency Self-Assessment Checklist
· Colored pencils or crayons
Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

45. Whisper read excerpt from “Peter Pan: The Author and Historical Context” to yourself.

46. Find a partner who is reading the same passage as you.
47. Look at the criteria highlighted on your Fluency Self-Assessment Checklist on Day 1.
48. Read the text aloud together (at the same time). Focus on the highlighted criteria.
49. Stars and Steps Fluency Feedback: With the same partner as before, take turns reading your passage aloud and receiving feedback.

· 
Label partner A and partner B.

· 
Partner A shares fluency goal for the week.
· 
Partner A reads aloud fluency passage and partner B listens.

· 
Partner B shares one star (one thing partner A did well) and one step to work on.
· “You did a good job with ____________.”
· “Next time, try to ____________ because ____________.”

· 
Switch, and repeat steps 1–4.
	Star
	Step

	
	


Day 4
Follow the ALL Independent Group Work protocol to complete the task.

50. Get into groups of three or four.
51. Read the highlighted criteria on your Fluency Self-Assessment Checklist.

52. Whisper read your fluency passage to yourself.

53. One person in the group reads his or her fluency passage to the group.
54. Each person in the group gives a star. Use the sentence frames if needed.

· 
“I liked how you _____________. It helps me to better understand the meaning of the text.”
· 
“I noticed you paid attention to the punctuation like _____________.”

· 
“The speed of your reading was perfect—especially when _____________.”

· 
“I noticed that you _____________.”
55. Repeat steps 4–5 with another student in the group reading.

56. Self-assess on your fluency checklist. Draw a check mark in the columns of the highlighted criteria. Choose a different colored pencil from the one you used on your self-assessment on Days 1–3.
MORE CHALLENGE:
Share your self-assessment with an elbow partner and explain how you have improved your reading fluency this week.[image: image29.emf][image: image30.jpg]
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