[image: image3.png]4 Education




	Module Lessons
	Grade 5: Module 2: Unit 1: Lesson 6
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	Close Read: The Most Beautiful Roof in the World,
Pages 17–20 Note Catcher
	RI.5.1, RI.5.2, RI.5.4, RI.5.5, L.5.4
Name: ___________________________________________________ Date: ___________________

Use information from pages 17–20 of The Most Beautiful Roof in the World to sketch what Meg is doing. Write a caption with words and phrases from the text.
	
	

	
	
	
	

	
	
	
	


Close Reading Guide: The Most Beautiful Roof in the World, Pages 17-20
(For Teacher Reference)

RI.5.1, RI.5.2, RI.5.4, RI.5.5, L.5.4
Time: 40 minutes

	Directions and Questions
	Teaching Notes

	1. Put a sticky note under the sentences that tell what Meg is doing. (RI.5.5)
2. Use the information in this paragraph to sketch what Meg is doing. Write a caption with words and phrases from the text. (RI.5.1)
	· Pair up students. Throughout this close read, students will work in pairs to discuss answers to the questions you ask and to annotate their texts. Use different strategies to have them respond, including cold calling, selecting volunteers, or responding chorally as a group.

· Read pages 17–20 once aloud for the whole group. Tell students to read along silently in their heads.

· Invite students to reread the first two paragraphs on page 17 with a partner.

· Ask Q1.

· Ask:

“What is the purpose of the rest of the paragraph? What does Meg hear? What does she see?” (to describe what Meg is seeing and hearing; she hears monkeys and sees them jumping through the rainforest)

· Ask Q2.

	LANGUAGE DIVE
	Throughout the Language Dive:

Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

Record and display student responses next to or underneath the target language for visual reference.


	Directions and Questions
	Teaching Notes

	
	Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	3. What is the meaning of this sentence?

4. How does this sentence add to your understanding of the guiding question?

5. What can you infer about the structure of this text based on the sentence? “Who can tell us what your classmate said in your own words?” (RI.5.5)
	Deconstruct

· Invite students to place their finger on this sentence on page 17: The space between the branches changes with each new grip, making a shifting geometry against the sky of sliding rectangles, split-second parabolas, and drifting squares.

· Read the sentence aloud twice.

· Ask students to turn to an elbow partner and take turns reading the sentence aloud.

· Ask Question 3. (The space between the branches creates patterns against the sky.)

· Ask Questions 4–5. (Responses will vary.)

	6. What is the translation of parabola in our home languages?

7. What is the meaning of parabola? What, in the sentence, makes you think so?”

8. Sketch a parabola on your note-catcher.
	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Tell students that you will give them time to use their dictionary, and write or sketch on their note-catcher. Say:

“There is a word in this sentence you might not know: parabola. Place your finger on parabola.”

· Ask Questions 6–8. Invite students to use dictionaries if they need to. Invite all students to repeat the translation in a different home language. (paravalay in Hindi; it is a shape; there are other shapes mentioned)

· Sketch and display a parabola

	9. What is this sentence about?

10. Sketch the branches of a tree on your note-catcher. Point to the branches.
	· Display and read aloud the following chunk: The space between the branches

· Ask Question 9. (The space)

· Ask Question 10. (part of the tree that sticks out and holds the leaves) Sketch and display the branches of a tree.


	Directions and Questions
	Teaching Notes

	11. What does between mean? Circle the space between the branches in your sketch.


	· Ask Question 11. (between describes something in the middle of other objects.) Circle the space between the branches.

· Ask:

“Point to the space between you and your partner. What is there?” (the floor; nothing; air; my finger)

	12. What does the space do?

13. Why do the spaces between the branches change with each new grip?
	· Display and read aloud the following chunk: changes with each new grip

· Ask Question 12. (shifts)

· Ask:

“What is another way to say grip?” (a strong hold)

	
	· Invite students to pretend their arms are branches and to grip their arms.

· Ask:

“What is taking a new grip of the branches?” (monkeys)

“What does Lasky mean by each new grip?” (every time a monkey holds a different part of a branch)

· Invite students to stand in groups of five or six and interlace their arms as branches. Invite one student in the group to grip one of the branches, gently making the space between the branches change.

· Ask Question 13. (The branches are moving. The monkeys make the branches move by swinging on them.)

· Ask:

“What do you think this sentence, so far, tells us about the text structure?” (Responses will vary.)

	14. What is the effect of the changes in space? What, in this chunk, makes you think so?

15. What does Lasky mean by shifting geometry? Can you say more about that?
	· Display and read aloud the following chunk: making a shifting geometry

· Ask Question 14. (a shifting geometry. making signals the effect of something)

· Ask:

“geometry is a math word. What does it mean?” (the relationships between points, lines, surfaces, solids)

“What’s another word for shifting?” (changing)

· Ask Question 15. (changing points, lines, surfaces, solids, changing shapes made by branches. The branches moving are making a shifting geometry because you can see different shapes between them).

	Directions and Questions
	Teaching Notes

	16. Where can you see the shifting geometry?
	· Display and read aloud the following chunk: against the sky
· Ask Question 16. (against the sky)

· Ask:

“When you see something against the sky, what does that mean?” (in front of the sky; next to the sky)

	17. What is the shifting geometry made of? What do all of these things have in common?

18. Sketch a shifting geometry against the sky of rectangles, parabolas, and squares.
	· Display and read aloud the following chunk: of sliding rectangles, split-second parabolas, and drifting squares.
· Ask Question 17. (different points, lines, surfaces, solids. They are all shapes)

· Ask question 18. Sketch and display a shifting geometry against the sky of rectangles, parabolas, and squares.

	19. Close your eyes and think about what we discussed in this sentence. What do you see?
	Reconstruct

· Tell students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display them so all students can see.

	20. Which text structure do you think this sentence is a part of? Why do you think so?
21. What other questions can we ask that will help us understand this sentence?”

22. Now what do you think is the meaning of this sentence?

23. How does this Language Dive add to your understanding of the guiding question?”
	· Ask students to come to the front and put the chunks in the correct order for the whole class to see.
· Point to and read the entire sentence on display: The space between the branches changes with each new grip, making a shifting geometry against the sky of sliding rectangles, split-second parabolas, and drifting squares.

· Invite students to stand again in groups of five or six and interlace their arms as branches. Invite one student in the group to grip one of the branches, gently making the space between the branches change and create a shifting geometry.

· Ask Questions 19–23. To provide heavier support, invite students first to discuss the questions in their home language. (descriptive or cause and effect; the author is describing what it is like to be in a tree with the shapes and light changing as monkeys move between branches; we see why scientists study the rainforest in terms of how the animals and plants interact)


	Directions and Questions
	Teaching Notes

	24. This is a cause and effect sentence frame. Which words show cause? Which show effect?

25. Use the frame to say your own cause and effect sentence to your partner. Talk about the rainforest or your own life.

26. Now take each chunk and post it to the appropriate Language Chunk Wall. You can refer to these chunks again as you speak and write.
	Practice

· Display the sentence frame:

The _____ changes, making _____.

· Ask Questions 24–25. (changes, making)

· Tell students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks. Ask Question 25.

Examples:

	27. 
	Nouns and noun phrases and clauses (people, places, things, ideas)
	Verbs and verb phrases (actions, states of being)
	Language to talk about cause and effect

	28. 
	The space between the branches

making a shifting geometry
	changes with each new grip,
	changes with each new grip,

making a shifting geometry

	29. Put a sticky note under the sentence that tells what Meg is doing. (RI.5.5)
30. Use the information in this paragraph to sketch what Meg is doing. Write a caption with words and phrases from the text. (RI.5.1)
	· Invite students to reread the last paragraph on page 17 with a partner.

· Ask:

“Which sentence in the paragraph tells what Meg is doing? Read the sentence aloud.” (“Meg begins taking ‘snapshots’ of leaf-eating activity.”)

“What is Meg doing?” (taking “snapshots” of leaf-eating activity)

“The word snapshot is usually used as another word for photographs. Is Meg taking photographs of leaf-eating activity? What in the text makes you think so?” (no; “She now checks to see how much of each leaf has been eaten.”)

“Is Meg looking at every leaf on every branch in the rainforest? How do you know?” (no; “She had marked every leaf on several branches.”)


	Directions and Questions
	Teaching Notes

	
	“Think about these details. Now what do you think the phrase taking ‘snapshots’ means? Why do you think so? Discuss your ideas with a partner.” (getting a quick view or bit of information that tells a little about what something is like)

· Ask Question 3. (first sentence in the paragraph)

· Ask:

“What is Meg doing?” (She is collecting little bits of information about how much of each leaf has been eaten; she is checking to see how much of each leaf that she marked a month ago has been eaten.)

“How does this connect to what the author explained in the first two paragraphs on page 17?” (It is what happened after she climbed through the canopy and stopped to watch the monkeys.) 

· Invite students to reread the first paragraph on page 19 with a partner.

· Ask:

“Reread the first six sentences of this paragraph, from ‘Leaf number five’ to ‘certain regions of the canopy.’ What is the purpose of these sentences?” (to describe what Meg is doing)

“What is described in these sentences?” (what Meg does as she collects data about leaf-eating activity, and what she is looking for)

“Reread the next sentence, beginning with ‘She will later.…’ What is described in this sentence?” (what Meg is going to do with the information she has collected)

	
	“Reread the last four sentences of this paragraph, from ‘She has a hunch’ to ‘grow older and tougher.’ What is described in these sentences?” (an explanation of why Meg is collecting this data and her theory about leaf-eating activity)

“Look at the photograph on page 19 and the top photograph on page 20. Use sticky notes to label what Meg is doing, using words and phrases from the text.” (Meg is taking snapshots of leaf-eating activity; Meg is looking to see how much of each leaf has been eaten; Meg is collecting data.)

· Ask:

“How did the author describe what Meg is doing in this paragraph?” (by describing how she collected data, what she was going to do with the data, and why she was doing it)


	Directions and Questions
	Teaching Notes

	
	“How does this paragraph connect to what the author explained on page 17?” (It explains what Meg does next as she collects information about leaf-eating activity.)

· Ask Question 4 and invite students to respond in the appropriate spot on their note-catcher. (Sketches will vary; look for students captioning their sketches with evidence from the last paragraph of page 17 and the first paragraph on page 19 that describes what Meg is doing.)

	31. Put a sticky note under the sentence that tells what Meg is doing. (RI.5.5)
32. Use the information in this paragraph to sketch what Meg is doing. Write a caption with words and phrases from the text. (RI.5.1)
	· Invite students to reread the last paragraph on page 19 with a partner, from “Meg and her assistant” to “tree to produce more?”

· • Ask:

“Which sentences tell what Meg is doing? Read the sentences aloud.” (From “Meg and her assistant work” to “a few mesh bags.” 

“Put your finger on the first sentence in the paragraph. Read the sentence aloud.”

“What is Meg doing?” (working with her assistant, taking “snapshots” of leaf-eating activity)

“Put your finger on the sentence that begins with ‘She then gets.…’ Read the sentence aloud.” (“She then gets out a few mesh bags.”)

“Now what is Meg doing?” (She is taking out mesh bags.)

“What does the word then signal to the reader?” (after, next)

“How does this connect to what the author explained in the first paragraph on page 19?” (It is what happened after she collected data about leaf-eating activity.)

“Reread the remainder of this paragraph. What is the purpose of the rest of the paragraph?” (to describe what Meg is going to do with the mesh bags and why she is doing it)

“How does this paragraph connect to what the author explained on page 17 and the first paragraph of page 19?” (It explains what Meg does after she collects information about leaf-eating activity.) 

· Ask Question 6 and invite students to respond in the appropriate spot on their note-catcher. (Sketches will vary; look for students captioning their sketches with evidence from the last paragraph of page 19 that describes what Meg is doing).

	Directions and Questions
	Teaching Notes

	Culminating Task

33. What is the purpose of this passage? (RI.5.2)
	· Invite students to look at all of the information recorded on their comic strips.

· Ask Question 7. (to tell the sequence of Meg climbing into the canopy and working in the rainforest)

· If productive, cue students to listen carefully and seek to understand:

“Who can tell us what your classmate said in your own words?” (Responses will vary.)


	Language Dive Note Catcher:
The Most Beautiful Roof in the World
	Name: _______________________________________________ Date: ___________________

The space between the branches changes with each new grip, making a shifting geometry against the sky of sliding rectangles, split-second parabolas, and drifting squares.
	Sketch the branches of a tree. Circle the space between the branches.
	
	Sketch a shifting geometry against the sky of rectangles, parabolas, and squares.
	
	Complete the cause and effect sentence to talk about the rainforest or your own life
	The ___________changes, making ___________.

(cause)                                        (effect)

	
	
	Sketch a parabola.
	
	
	
	
	


Language Dive Sentence Strip Chunks:
The Most Beautiful Roof in the World
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.


	The space between the branches

	changes with each new grip,

	making a shifting geometry

	against the sky

	of sliding rectangles, split-second

	parabolas, and drifting squares.


Chronological Structure: The Most Beautiful Roof in the World, Pages 17-20 Graphic Organizer

(Answers, for Teacher Reference)
RI.5.5
*How does the way a text is structured support our understanding of complex ideas?

Text: The Most Beautiful Roof in the World, pages 17–20

List three to five events that explain what Meg does in the canopy, in the order in which they occurred:

	1st event
	“Meg has now crossed the creek.” pg. 17

She sees two spider monkeys jump through the canopy.

	2nd event
	“Meg begins taking ‘snapshots’ of leaf-eating activity.” pg. 17

She checks to see how much of each leaf in a section of the canopy has been eaten.

	3rd event
	“‘Leaf number five is zero percent. Number three is fifty percent. Leaf number four is zero percent, with three minings,’ Meg calls out to a graduate student assistant, who writes the figures down in a notebook.” pg. 19

Meg and her assistant work together to collect information about leaf-eating activity.

	4th event
	“Meg and her assistant work for the better part of an hour making snapshots of eaten leaves.” pg. 19

	5th event
	“She then gets out a few mesh bags.… She will tie each bag onto a branch, protecting its leaves from insect predators.” (pgs. 19–20)

She thinks that insects eating the leaves causes new leaves to grow, and she wants to test her theory to see if she’s right.


Chronological Structure: The Most Beautiful Roof in the World, Pages 17-20 Graphic Organizer

RI.5.5

Name: ____________________________________ Date: ___________________

*How does the way a text is structured support our understanding of complex ideas?

Text: 

List three to five events that explain what Meg does in the canopy, in the order in which they occurred:

	1st event
	

	2nd event
	

	3rd event
	

	4th event
	

	5th event
	


Exit Ticket: Comparing Text Structures

RI.5.5

Name: ____________________________________ Date: ___________________

Directions: Answer the question below.

Part A

Which sentence best states a difference between how information is presented on page 12 of The Most Beautiful Roof in the World and how information is presented on pages 17–20 of The Most Beautiful Roof in the World?
Page 12 of The Most Beautiful Roof in the World puts the reader in the role of a rainforest scientist, and pages 17–20 describe plants and animals in the rainforest.

Page 12 of The Most Beautiful Roof in the World describes a rainforest, and pages 17–20 explain what one scientist does as she studies the rainforest.

Page 12 of The Most Beautiful Roof in the World focuses on the emotional effects of exploring the rainforest canopy, and pages 17–20 share statistics to provide more information about rainforests.

Page 12 of The Most Beautiful Roof in the World offers details about the experience of a rainforest scientist, and pages 17–20 discuss the reasons scientists study the rainforest.

Part B
Write two details from the texts that support the answer to Part A. Write one detail from page 12 of The Most Beautiful Roof in the World and one detail from pages 17–20 of The Most Beautiful Roof in the World.
	

	


Exit Ticket: Comparing Text Structures

(Answers, for Teacher Reference)
RI.5.5

Directions: Answer the question below.

Part A

Which sentence best states a difference between how information is presented on page 12 of The Most Beautiful Roof in the World and how information is presented on pages 17–20 of The Most Beautiful Roof in the World?
a. Page 12 of The Most Beautiful Roof in the World puts the reader in the role of a rainforest scientist, and pages 17–20 describe plants and animals in the rainforest.

Page 12 of The Most Beautiful Roof in the World describes a rainforest, and pages 17–20 explain what one scientist does as she studies the rainforest.

Page 12 of The Most Beautiful Roof in the World focuses on the emotional effects of exploring the rainforest canopy, and pages 17–20 share statistics to provide more information about rainforests.

Page 12 of The Most Beautiful Roof in the World offers details about the experience of a rainforest scientist, and pages 17–20 discuss the reasons scientists study the rainforest.

Part B

Write two details from the texts that support the answer to Part A. Write one detail from page 12 of The Most Beautiful Roof in the World and one detail from pages 17–20 of The Most Beautiful Roof in the World.
Student responses may include:

Page 12:  Meg brings back parts of plants – leaves or blossoms. These she must carefully preserve by pickling or pressing. Page 17-20:  In this shadowed world, pierced occasionally by slivers of sunlight, are more varieties of living things than perhaps any other place on earth. The rainforest is a timeless, uncharted world, where mysteries abound and new or rare species appear like undiscovered islands. It is important to understand the bigger picture of our planet, and where we live, how it functions. What we do with it, and how that will have an impact.[image: image1.emf]
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Close Read: Pages 16-20 of The Most Beautiful Roof in the World
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