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	Module Lessons
	Grade 5: Module 2: Unit 1: Lesson 3
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Close Read: The Most Beautiful Roof in the World,
Pages 11-12 Note Catcher
RI.5.1, RI.5.2, RI.5.4, RI.5.5, L.5.4, L.5.4a, L.5.4b, L.5.4c 

Name: ____________________________________ Date: ___________________

In this shadowed world, pierced occasionally by slivers of sunlight, are more varieties of living things than perhaps any other place on earth.
	Sketch what the rainforest is like. Label your sketch with words and phrases from the text that help you understand what the rainforest is like. (RI.5.1)


Close Reading Guide: The Most Beautiful Roof in the World, Pages 11-12

(For Teacher Reference)

RI.5.1, RI.5.2, RI.5.4, RI.5.5, L.5.4, L.5.4a, L.5.4b, L.5.4c ‘
Time: 20 minutes
	Directions and Questions
	Teaching Notes

	1. What is the purpose of this sentence? “In this shadowed world, pierced occasionally by slivers of sunlight, are more varieties of living things than perhaps any other place on earth.” (RI.5.5)
2. Use the information in this paragraph to sketch what the rainforest is like. Label your sketch with words and phrases from the text. (RI.5.1)
	· Throughout this close read, students will work in triads to discuss answers to the questions you ask and annotate their texts. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a whole group.

· Read page 12 once aloud for the whole group. Tell students to read along silently in their heads.

· Point out where Belize is on a map and invite students to share any experiences they have with Belize or Central America.

· Ask:

“What is Blue Creek?” (a rainforest in Belize)

“What does the word humid mean?” (damp, moist)

“Why is Blue Creek ‘considered one of the most humid places on the entire planet’?” (It gets nearly 40 inches of rainfall a month.)

· Invite students to reread the first paragraph on page 12 with their triad.

· Say: “Put your finger on the sentence that begins with “In this shadowed world …” and find the sentence on your Close Read: The Most Beautiful Roof in the World note-catcher. Read the sentence aloud.”

· Ask:

“What is the author describing with the phrase ‘shadowed world’? How does this phrase help you to understand what the rainforest is like?” (the rainforest; it is dark, it is in shadows)

“Look at the photograph on page 11. What might cause the rainforest to be in shadows? What evidence in the first paragraph supports your thinking?” (plants, trees; “there can be upward of two hundred different species of plants”)


	Directions and Questions
	Teaching Notes

	
	“According to the text, what occasionally pierces through the rainforest?” (slivers of sunlight)

“What familiar word do you see in occasionally that can help you figure out its meaning? Underline it.” (occasion)

“Use a dictionary to find the word occasionally. Read the definition to yourself.” (sometimes; not very often)

	
	“Listen again to this phrase: “In this shadowed world, pierced occasionally by slivers of sunlight …” What does this part of the sentence help you to understand about the rainforest? Share your answer with your triad.” (The rainforest does not get much direct sunlight; slivers of light sometimes come through.)

· Ask Question 1. (This sentence describes what the rainforest is like.) 
· Ask:

“How did the author describe what the rainforest is like in this paragraph?” (by giving facts about the rain and how many plants are in the rainforest; by telling what the rainforest looks like)

· Ask Question 2 and explain that students will add to this sketch throughout the close read. Invite them to respond in the appropriate spot on their note-catcher. (Sketches will vary; look for students labeling their sketches with quotations from the first paragraph that describe the rainforest.)

	3. What is the purpose of this sentence? “And there are animals, too.” (RI.5.5)
	· Invite students to reread the second paragraph on page 12 with their triad.

· Ask:

“What is the gist of this paragraph?” (There are many animals in the rainforest.)

	4. Use the information in the second paragraph to add to your rainforest sketch. Label your sketch with words and phrases from the text that help you understand what the rainforest is like. (RI.5.1)
	· Explain that bromeliads are a common type of plant in the rainforest that have spiky leaves and typically have a pool of water in the center. Invite students to turn to page 25 and examine the photograph of a bromeliad at the bottom of the page.

· Invite students to put their finger on the first sentence in the paragraph and to read it aloud.

· Ask:

“What does the first part of this sentence help you to understand about the rainforest?” (There are animals in the rainforest.)


	Directions and Questions
	Teaching Notes

	
	“Point to the word too. What does this word mean?” (in addition; also)

“How does this sentence link the information in the first paragraph to the information in the second paragraph?” (In addition to all of the kinds of plants in the rainforest, there are also many kinds of animals.)

· Ask Question 3. (This sentence links the first and second paragraphs.)

· Ask:

“How did the author describe what the rainforest is like in this paragraph?” (by giving examples of the kinds of animals in the rainforest)

· Ask Question 4 and invite students to add to their sketches. (Sketches will vary; look for students labeling their sketches with quotations from the second paragraph that describe the rainforest.)

	5. What is the purpose of this sentence? “The rainforest is a timeless, uncharted world, where mysteries abound and new or rare species appear like undiscovered islands.” (RI.5.5)
6. 
	· Invite students to reread the third paragraph on page 12 with their triad.

· Invite them to put their finger on the first sentence in the paragraph and to read the sentence aloud.

· Ask:

“What suffix can help you understand the word timeless? What does timeless mean?” (less; “without time,” not having a beginning or end)

“The prefix un- appears twice in the sentence. Point to both words that have it. What does the prefix un- mean?” (uncharted, undiscovered; not)

“What does the root word chart mean in this sentence? What does the word uncharted mean?” (a map used to guide a ship across water; not mapped)
“What does the word undiscovered mean?” (not discovered

“Do you agree that the rainforest is uncharted and undiscovered? Why?” (Students may point out that indigenous people have been exploring, discovering, and living in the rainforest for thousands of years.)

“Some people might be disturbed that the author describes the rainforest as undiscovered. Why do you think that is?” (There were already people there exploring the rainforest.)


	Directions and Questions
	Teaching Notes

	7. How does the information in the first two paragraphs help you understand the idea introduced in paragraph 3? (RI.5.5)
8. Add to your sketch of the rainforest. Label your sketch with words and phrases from the text that help you understand what the rainforest is like. (RI.5.1)
	· Point out that the Ketchi are a Mayan indigenous people who reside near the rainforests of southern Belize. They migrated from neighboring Guatemala to escape slavery. Invite students to research the Ketchi people on the Internet.

· Ask:

“What does the author compare to undiscovered islands?” (new or rare species)

“A species is a group of living things that are the same; cats and dogs belong to different species. What new or rare species might be in the rainforest?” (species of animals, species of plants)

“How is a new species like an undiscovered island?” (An undiscovered island is a place that has been there all along, but no one knew about it; a new species is a living thing that has been in the rainforest all along, but no one knew about it.)

“Use a dictionary to find the word rare. Read the definition to yourself.”

“Think about these details. Now what do you think the word rare means? Why do you think so? Discuss your ideas with your triad.” (not often found or seen; not common)

	
	· Invite students to add rare and its definition to their vocabulary logs.

· Ask:

“In your own words, what does this sentence help you to understand about the rainforest? Share your answer with your triad.” (The rainforest is a mysterious place where new plants and animals are being discovered all the time.)

· Ask Question 5. (This sentence tells what the rainforest is like.)

· Ask:

“Reread the following two sentences, from ‘Within the tangled vines …’ to ‘… take over the altered habitats.’ What is the author describing in these two sentences?” (She is describing how things are always happening in the rainforest and gives an example by explaining what can happen if a tree falls.)

“Reread the last sentence of the third paragraph. What does the diversity of the rainforest allow?” (for life to thrive everywhere)

“In your own words, what do you think thrive means?”


	Directions and Questions
	Teaching Notes

	
	(Responses will vary.)

“What does the diversity of the rainforest allow to thrive? Which sentence in this paragraph gives an example of life thriving?” (life; “When a tree falls, the stump rots, bark loosens, and new creatures move in and take over the altered habitats.”)

“Think about these details. Now what do you think the word thrive means? Why do you think so? Discuss your ideas with your triad.” (to grow strong and healthy)

· Invite students to add thrive and its definition to their vocabulary logs.

· Ask:

“Reread the third paragraph. What new idea is introduced in this paragraph?” (Because the rainforest is so diverse, life thrives everywhere.)

· Tell students that diverse means many different kinds. Explain that all of the different kinds of plants and animals in the rainforest are the key to life growing strong and healthy there. Tell students the same is true for our communities—diversity of the way people look, act, and think is the key to having a strong and growing group.

· Ask Question 6. (The first two paragraphs describe the kinds of life in the rainforest; the many different kinds of plants and animals are what make the rainforest able to grow strong and healthy.)

· Ask:

“How did the author describe what the rainforest is like in this paragraph?” (by describing how the rainforest is always changing and full of life)
· Ask Question 7 and invite students to add to their sketches. (Sketches will vary; look for students labeling their sketches with quotations from the second paragraph that describe the rainforest.)

	Culminating Task

9. What is the purpose of this passage? (RI.5.2)
	· Invite students to look at all of the information recorded on their sketches.

· Ask Question 8. (to describe the rainforest at Blue Creek; to describe the biodiversity of life in the rainforest)

· If productive, cue students to listen carefully and seek to understand:

“Who can tell us what your classmate said in your own words?” (Responses will vary.)


Descriptive Structure: The Most Beautiful Roof in the World, Pages 11-12 Graphic Organizer

RI.5.5

Name: ____________________________________ Date: ___________________

*How does the way a text is structured support our understanding of complex ideas?

Text: _______________________________________________
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Descriptive Structure: The Most Beautiful Roof in the World, Pages 11-12 Graphic Organizer

(Answers, for Teacher Reference)
RI.5.5

*How does the way a text is structured support our understanding of complex ideas?

Text: The Most Beautiful Roof in the World, pages 11-12
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Finding the Gist and Unfamiliar Vocabulary: 
“Rainforests and Why They Are Important”

(Answers, for Teacher Reference)
RI.5.4, L.5.4


Note: Responses in the Unfamiliar Vocabulary column will vary. Words students are likely to be unfamiliar with (and their accompanying definitions) have been included for each section. Encourage students to use the strategies on the Close Readers Do These Things anchor chart to determine the meaning of unfamiliar vocabulary.

	Text
	Gist
What is it mostly about?
	Unfamiliar Vocabulary
	Meaning
(use a dictionary if you need to)

	biological

diversity
	Rainforests have many different kinds of plants and animals.
	Common
Diversity
craft
materials
	shared jointly variety

make thing

anything used to make

something else

	cultural diversity
	Rainforests are culturally diverse.
	cultural
destruction
unfortunately
cycles
	having to do with the customs of a group of people

ruining something

describing something

that turned out badly

circles of events that repeat

	climate stability
	Rainforests help regulate the earth’s climate.
	regulating conservation combating
	controlling so that a certain level or standard is maintained

preservation or protection from waste

fighting against


	Finding the Gist and Unfamiliar Vocabulary: 
"Rainforests and Why They Are Important"
	RI.5.4, L.5.4

Name: ____________________________________________________ Date: ___________________
	Meaning 
(use a dictionary if you need to)
	
	
	

	
	
	Unfamiliar Vocabulary
	
	
	

	
	
	Gist
(What is it mostly about?)
	
	
	

	
	
	Text
	biological diversity
	cultural diversity
	climate stability


For ELLs: Language Dive Guide I: The Most Beautiful Roof in the World
(For Teacher Reference)

Rationale: This sentence was chosen for its complexity, its use of the pronoun It and conjunction that for referring back, its different uses of to as both part of an infinitive and to talk about purpose, and its connection to future content. Invite students to discuss each chunk briefly, but slow down to focus on the highlighted structure that allows life to thrive everywhere. Students will apply their understanding of the content of this sentence when discussing rainforests during their Science Talk in Lesson 13. Depending on student need and time, consider dividing this Language Dive across several days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice.

Time: 20 minutes

	Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	Deconstruct

	· Invite students to place their finger on this sentence in the third paragraph of page 12: It is the very diversity of the rainforest that allows life to thrive everywhere, to spring back with a rush of opportunistic species to fill the gaps.


	· Invite students to chorally read the sentence aloud with you, then ask them to turn to a partner and take turns reading the sentence aloud.
“What is the meaning of this sentence?” (Responses will vary.)

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)

· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students. •

· Say:

“There is one word in this sentence you might not know: opportunistic. Place your finger on opportunistic. What is the translation of opportunistic in our home languages? What is the meaning of opportunistic? What, in the sentence, makes you think so?” 

· After providing time, call on student volunteers to share. Ask other students to choose one translation to quietly repeat. Invite them to say their chosen translation aloud when you give the signal. Choral repeat the translations and the word in English. Invite self- and peer correction of the pronunciation of the translations and the English. (duhapang in Filipino; taking advantage of opportunities, resourceful; ready to take something you need the first chance you get.)

· Display and read aloud the following chunk: It is the very diversity of the rainforest
· Ask:

“What is this sentence about? What is It in this chunk? What, in the sentence, makes you think so?” (the diversity; Lasky wrote It directly before diversity)

· Draw an arrow from It to diversity to emphasize the reference and invite students to do the same on their note-catcher.

· Ask:

“Close your eyes and imagine the diversity of the rainforest. What do you see?” (Responses will vary, but could include: many colorful plants and animals.)

“How many different kinds of plants and animals are there? What makes you think so?” (a lot of different kinds; the word diversity tells me there are a lot of different kinds—otherwise, it would not be diverse)

· Consider asking students how Lasky emphasized the importance of diversity in this chunk. (She began with emphatic It to refer to the diversity instead of beginning with The diversity; she used the adjective very to be exact and precise.)

· Display the following chunk: that allows life to thrive everywhere,
· Ask:

“What does the diversity do?” (It acts as an ideal environment for plants and animals throughout the rainforest.)

“Why did Lasky write that in this chunk? (Lasky wrote that directly after diversity, so that introduces an effect of diversity.)


	· Draw an arrow from that to diversity to emphasize the connection and invite students to do the same on their note-catcher.

· Ask:

“Close your eyes and think about life thriving everywhere. What do you see?” (healthy animals; birds flying around; lots of moving and jumping)

“Where does the rainforest allow life to thrive?” (everywhere; everywhere in the rainforest)

Display and read aloud the following chunk: to spring back
· Ask:

“Can you show me what it looks and sounds like to spring back?” (Responses will vary, but students can bounce and say “boing.”)

· “So what else does diversity allow life to do?” (to repopulate, to revive, to bring to life) “What is an example of life springing back in our neighborhood?” (In the springtime, leaves of trees start to grow back.)
· Display and read aloud the following chunk: with a rush of opportunistic species

· Ask:

“How does life spring back? What makes you think so?” (Plants and animals very quickly take advantage of every chance they get; spring back and rush tell me something is happening very quickly.)

“Why did Lasky write with in this chunk?” (to signal she will add information to tell us how life springs back)

· Draw an arrow from with to spring back to emphasize the connection and invite students to do the same on their note-catcher.

· Invite students to sketch life springing back with a rush of opportunistic species on their note-catcher.

· Display and read aloud the following chunk: to fill the gaps.

· Ask:

“What gaps? What fills the gaps? Can you give an example?” (When an animal dies, another animal can take its place. If a tree dies, another plant can take its place or some animals can make it their home.)

	Reconstruct

	· Tell students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display them so all students can see.

· Ask students to come to the front and put the chunks in the correct order for the whole class to see.


	· Point to and read the entire sentence on display: It is the very diversity of the rainforest that allows life to thrive everywhere, to spring back with a rush of opportunistic species to fill the gaps.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Diversity makes animals grow and live.)

“How does this Language Dive add to your understanding of the guiding question?” (Responses will vary.)

· Tell students you will give them time to think and discuss with their partner.

· Ask:

“How does diversity help life thrive and spring back?” (There are so many different animals and plants that there are many kinds of food and shelter to help animals in the rainforest live and grow.)

“What kind of text structure is this sentence? What, in the sentence, makes you think so?” (description because it gives rainforest details about the rainforest; cause/effect because It is shows that the cause is diversity and that shows the effect is life thriving)
“So what is the cause in this sentence, and what is the effect?” (diversity is the cause and the effect is life thriving)

· If productive, cue students to listen carefully and seek to understand:

“Who can tell us what your classmate said in your own words?” (Responses will vary.)

	Practice

	· Display the sentence frame:

· It is ______ that _______. 

· Say:

“This is a cause and effect sentence frame. Which words show cause? Which show effect? (It is; that)

“Say your own cause and effect sentence in your triad. Talk about the rainforest or something in your own life.” (It is the mystery of the rainforest that attracts scientists. It is my eyes that allow me to see.)

· Tell students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.

· Say and call on volunteers:

“Now take each chunk and post it to the appropriate Language Chunk Wall. You can refer to these chunks again as you speak and write.”

Examples:

	Language to make references
	Language to connect words, phrases, clauses
	Language to talk about cause and effect

	It is the very diversity
	that allows life to thrive everywhere,
with a rush of opportunistic species
	It is the very diversity
that allows life to thrive everywhere,


For ELLs: Language Dive Note Catcher Part I:
The Most Beautiful Roof in the World

Name: ____________________________________ Date: ___________________
	Draw arrows from It, that, and with to the words they represent:

It is the very diversity of the rainforest that allows life to thrive everywhere, to spring back with a rush of opportunistic species to fill the gaps.

Sketch rainforest life springing back with a rush of opportunistic species.

Complete the cause and effect sentence to talk about the rainforest or your own life.

It is ___________ that ___________.

             (cause)                     (effect)




For ELLs: Language Dive Sentence Strip Chunks I:
The Most Beautiful Roof in the World
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.


	It is the very diversity of the rainforest

	that allows life to thrive everywhere,

	to spring back

	with a rush of opportunistic species

	to fill the gaps.
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