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“What We See: The Sun, Moon, and Stars” Poem

(For Teacher Reference)
Note to Teachers: Copy onto chart paper.

“What We See: The Sun, Moon, and Stars”

In the morning, when the day has begun, 

I see a round and orange rising sun.

During midday, I shade my eyes

Because the sun looks large, yellow, and bright.

By evening time, though the day is not over yet,

The sun looks red and fiery as it sinks below the horizon 
to set.

The moon can look different from night to night.

Sometimes it is thin and dim, sometimes it is big and bright.

From crescent moon to gibbous moon, it waxes and wanes;

Each night, the shape of the moon seems to change.

The moon can look white, or yellow, or gray,

Its color can change in a number of ways.

At night the stars shine and look so bright.

They are tiny and twinkly, and give off some light.
There are so many stars that we can see in the dark sky.

They are far, far, away and so very high.

The sun, moon, and stars can look different in many ways;

It makes them interesting to observe in a deep gaze.

Written by Vaishali Joshi for EL Education
“What We See: The Sun, Moon, and Stars” Poem

(Example, for Teacher Reference)
Note to Teachers: Below are the adjectives that you may circle/highlight as students uncover them during Opening.

“What We See: The Sun, Moon, and Stars”

In the morning, when the day has begun,

I see a round and orange rising sun.

During midday, I shade my eyes

Because the sun looks large, yellow, and bright.

By evening time, though the day is not over yet,

The sun looks red and fiery as it sinks below the horizon 
to set.
The moon can look different from night to night.

Sometimes it is thin and dim, sometimes it is big and bright.

From crescent moon to gibbous moon, it waxes and wanes;

Each night, the shape of the moon seems to change.

The moon can look white, or yellow, or gray,

Its color can change in a number of ways.

At night the stars shine and look so bright.

They are tiny and twinkly, and give off some light.

There are so many stars that we can see in the dark sky.
They are far, far, away and so very high.

The sun, moon, and stars can look different in many ways;
It makes them interesting to observe in a deep gaze.
Sun Photograph 1

Note to Teachers: Display or copy this photograph in color (if possible).
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Moon Photograph 1

Note to Teachers: Display or copy this photograph in color (if possible).
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Unit 2 Guiding Question Anchor Chart

(For Teacher Reference)

RI.1.1, RI.1.2, RI.1.7

Unit 2 Guiding Question: 

What patterns can we observe in the sky?
	We see a pattern 
with...
	Information about this pattern
	Diagram of this 
pattern

	
	
	

	
	
	

	
	
	

	
	
	


Close Read-aloud Guide: 
What Makes Day and Night
(For Teacher Reference)

· RI.1.1: Ask and answer questions about key details in a text.
· RI.1.2: Identify the main topic and retell key details of a text.
· RI.1.3: Describe the connection between two individuals, events, ideas, or pieces of information in a text.
· RI.1.7: Use the illustrations and details in a text to describe its key ideas.

· SL.1.2: Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

· SL.1.5: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.

Time: 90 minutes (three 20-minute sessions; two 15-minute sessions)

Key understandings:

· Day and night occur because the earth spins.

· The movement of earth creates day as it faces the sun and night as it turns away from the sun. 

Focus question:

· What makes day and night on earth?

Supporting Language and Engagement:

During every session of the close read aloud, identify a variety of total participation techniques (see Appendix) to engage students in the text-dependent questions. In addition, consider incorporating additional movement, role-play, and modeling as needed to support students understanding and engagement.

Culminating Task:

This will be an independent culminating task. Using the What Makes Day and Night response sheet, students will show what they know about how day and night occurs on earth. Students will create and label a diagram that will show the sun and earth and will illustrate day and night on earth.

Use what you know about how day and night occurs on earth to create a diagram. Follow the steps to show day and night on earth.

1. Cut out the sun and paste it beside the earth.

2. Color one half of the earth to show daytime and one half to show nighttime (remember to think about where the sun will be shining!).
3. Label your halves of the earth with the vocabulary words: day and night.
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	Session 1: General Understanding and Engagement

	Text to Read
	Questions/Activities

	Cover
	· Display the front cover of What Makes Day and Night and read the title aloud.

· Using a total participation technique, invite responses from the group:

“What are some words we might find as we read this text?” (moon, sun, night, day, sunset)

· If productive, use a Goal 3 Conversation Cue to encourage students to provide reasoning:

“Why do you think that?” (Responses will vary.)

· Point to the picture on the front cover. Ask:

“What do you notice that the characters on the front cover are pointing to?” (sunset, sun)

· Hold up the cover of the text from Unit 1, Summer Sun Risin’. Explain that this text from Unit 1 is a narrative text that tells a story, while the new text teaches the reader information.  

· State that Franklyn M. Branley is the author, and Arthur Dorros is the illustrator.

	Page 1-13
	· Draw students’ attention back to What Makes Day and Night and read aloud pages 1–13 with minimal interruptions.

· Stop to review and to provide word meanings for day, night, sun, and earth.

	Page 14
	· Read aloud page 14.

· Ask:

“What motion does the earth do?” (The earth spins, turns, and goes around and around.)

· Invite students to stand in their place and spin like the earth spins.

	Pages 16–19
	· Read aloud pages 16–19 with minimal interruptions. Stop to provide word meanings or to clarify only when you know the majority of your students will be confused.

	Page 20
	· Point out that the boy is doing an experiment. He is pretending to be the earth, spinning just as they did. They are pretending the lamp is the sun shining on earth and the boy.

· Ask:

“What do you notice about the boy spinning in front of the lamp?” (His arms are out; he is half in the light and half in the dark.)


	Session 1: General Understanding and Engagement

	Text to Read
	Questions/Activities

	Pages 22–31
	· Read aloud pages 22–31 with minimal interruptions. Stop to provide word meanings or to clarify only when you know the majority of your students will be confused.

· Invite students to turn and talk to an elbow partner:

“What is something you learned about day and night?” (The sun shines and makes day; night is when the earth is dark; half the earth is in day and half is in night; the earth spins/turns.)
· If productive, use a Goal 3 Conversation Cue to encourage students to think about their thinking:

“What did you do today that helped you succeed in the close read-aloud? I’ll give you time to think and discuss with a partner.” (Responses will vary.)

· Invite students to be seated again.

	Session 2: Day and Night:

	Text to Read
	Questions/Activities

	
	· Direct students’ attention to the posted learning targets and read the first one aloud:

“I can distinguish what I learn from the illustrations and what I learn from the text What Makes Day and Night to describe the pattern of light and dark on earth.”

· Tell students that today they will continue to closely read What Makes Day and Night so they can study the pattern of light and dark on earth.

· Review the focus question by reading it aloud:

“What makes day and night on earth?”

	Pages 14–15
	· Display and read aloud pages 14–15 with minimal interruptions.

· Focus students on page 14. Read the sentence “If you were way out in space and watching the earth, you would see it spin.”

· Explain that the word if in the sentence is signaling us to imagine/pretend we can look at planet earth from space. The picture shows us what earth looks like from outer space.

· Remind students that yesterday they read the earth moves by spinning or turning.

· Direct students’ attention to the word spins and define it (to move around a center point).

· Invite students to stand up and to spin one time in their spot on the rug. Remind students to be safe with their body as they spin.


	

	Text to Read
	Questions/Activities

	
	· Show students the Sun, Moon, and Stars Word Wall card for spins. Place the Word Wall card and picture for spins on the Sun, Moon, and Stars Word Wall.

	
	· Introduce the What Makes Day and Night anchor chart.
· Explain that half the chart is light (day) and half is dark (night). The chart will be used to record what students learn about how day and night happen.

· Show students the illustration on page 15.

· Ask:

“Where is day in this drawing of earth?” (The side lit up is day.)
“Where is night?” (The side that is dark is night.)

· Using a small sticky note or tape, label each side of the illustration in the book with the words day and night.

· Read the next sentence: “The earth spins around once in twenty-four hours.”

· Ask:

“How long does it take for the earth to spin around completely one time?” (24 hours)

“Does the earth spin during the day?” (yes)

“Does the earth spin during the night?” (yes)

· Explain that the earth spins one time around in a 24-hour period, which includes day and night.

· On the “What makes day?” side of the anchor chart, add “The earth spins.”

· On the “What makes night?” side of the anchor chart, add “The earth spins.”


	Session 2: Day and Night

	Text to Read
	Questions/Activities
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	· Direct students to study the illustration on page 15 while you read aloud the sentences “Light from the sun falls on one-half of the spinning earth. The half in the light has day.”

· Define light (an area of brightness).

	
	· Show students the Sun, Moon, and Stars Word Wall card for light.

· Place the Word Wall card and picture for light on the Sun, Moon, and Stars Word Wall.

· If productive, use a Goal 3 Conversation Cue to challenge students:

“Can you figure out, in the illustration, what is causing day on this side of the earth? I’ll give you time to think and discuss with a partner.”   

· Direct students back to the illustration on page 15 while you read aloud the last two sentences of the second paragraph: “The other half is dark. It is in the earth’s shadow. That half has night.”

· Define shadow (an area of darkness).

· Show students the Sun, Moon, and Stars Word Wall card for shadow.

· Place the Word Wall card and picture for shadow on the Sun, Moon, and Stars Word Wall.


	Session 2: Day and Night

	Text to Read
	Questions/Activities

	
	· If productive, use a Goal 3 Conversation Cue to challenge students:

“Can you figure out, in the illustration, what is causing night on this side of the earth? I’ll give you time to think and discuss with a partner

· Add “Half of the earth is lit up by sun” and “When the whole side faces the sun, it is day” to the “What makes day?” side of the anchor chart.

· Add “Half of the earth is in shadow (darkness)” and “When the whole side faces away from the sun, it is night” to the “What makes night?” side of the anchor chart.

· Invite students to turn and talk to an elbow partner: 

“What causes day? What causes night?” (When one side of the earth is facing the sun it is day; when the other side faces away and is in shadow, it is night.)

· If productive, use a Goal 3 Conversation Cue to encourage students to provide reasoning:

“Why do you think that?” (Responses will vary.)

· Confirm students’ thinking that the side that has light is day, and the side that is in the shadow is night.

· Invite students to be seated again.

	Page 14

Language Dive
	· Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.


	Session 2: Day and Night

	Text to Read
	Questions/Activities

	Page 14

Language Dive
	· Place your finger on the sentence: “As the earth spins we move through the light, into the darkness, and back again”.

· Read the sentence aloud twice, following along with your finger.

· Invite students to chorally read it aloud with you as one of the students points to each word. 

· Ask:

“What is the meaning of this sentence?” (Responses will vary.)

“How does this Language Dive help you understand our 
Unit 2 guiding question: ‘What patterns can we observe in the sky?’” (Responses will vary)

	Page 14

Language Dive
	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Say:

“There are some words and phrases in this sentence that you might not know: darkness.”

“Darkness means not having light, or where it is dark.” 

· Invite students to cover their eyes so they are in darkness.

· Ask: 

“When are some other times that you experience darkness?” (When I am outside at night. In my room before I fall asleep.)

	Page 14

Language Dive
	· Display and read aloud the following chunk: we
· Ask:

“Who is this sentence about?” (Us. All people. The book is about how the earth moves all people).

	Page 14

Language Dive
	· Display and read aloud the following chunk: move through the light, 

· Ask:

“What do we do?” (move through the light; move with the earth)

“What is making us move? What, in the text, makes you think so?” (The earth. We are moving because we are standing on earth. The text says the earth is always spinning.)

	Session 2: Day and Night

	Text to Read
	Questions/Activities

	
	“Why did the author use the word through?” (to say we moved inside of and back out of light areas; the earth is moving us into the light until, and then out of the light until we pass it.)

“What if we replaced through with around. Would that change the meaning of the sentence? How?” (Yes. Then we would only be around the edges of light areas and we would never see light.)

· Invite a few volunteers to move their fingers through the light using the illustration on page 15. (cross the light at any angle with their fingers; around the circumference, horizontally, or diagonally)

· Turn off the lights and shine a flashlight. Students can take turns crossing the beam of light to show how they move through the light.

	Page 14

Language Dive
	· Display and read aloud the following chunk: into the darkness,

· Ask:

“Once the earth has moved us through the light, where do we go?” (into the darkness)

· Invite a few volunteers to move their fingers into the darkness using the illustration on page 15 or using the flashlight beam. (cross the darkness at any angle with their fingers; around the circumference, horizontally, or diagonally)

· Invite students to cover their eyes whenever you say “into darkness” and to uncover them when you say, “through the light.” Play a game to see who can react fastest when you call out each phrase.

	Page 14

Language Dive
	· Display and read aloud the following chunk: and back again. 

· Ask:

“Finally, where does the earth move us once we’ve moved through the light and into darkness? What makes you think so?” (back to the light again; When you go back again it means you go back to where you were before.)

“Once we go back again to the light, where do you think we go next? Why do you think that? (to the darkness again; It is a pattern, so it happens again and again.)

“How does this happen?” (The earth keeps spinning, so it is moving us in and out of the light, so we are always going forward in and out of the light.)

	Session 2: Day and Night

	Text to Read
	Questions/Activities

	Page 14

Language Dive
	· Display and read aloud the following chunk, placing it at the end of the sentence: As the earth spins

· Ask:

“When are we going in and out of the darkness and light?” (as the earth is spinning; while the earth is spinning; at the same time that the earth is spinning)

· Invite a few volunteers to move their fingers through the darkness, into the light, and back again as the earth spins using the illustration on page 15 (move several times around the circumference of the earth, or in a circular motion across any part of the earth) 

· Move the chunk in front of the other chunks. Explain that this chunk goes at the beginning, but it still makes sense at the end. Practice reading the sentence both ways.

	Page 14

Language Dive
	· Remind students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. Say:

“Put the chunks of the sentence in the correct sequence.”

· Invite students to work with their partners. Cold call students to come to the front to put the chunks in the correct order for the whole class to see.

· Invite students to look again at all of the chunks in sequence: As the earth spins we move through the light, into the darkness, and back again.

· Read the sentence aloud again.

	
	· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include: We move with earth, in and out of the light over and over again.)

“How does this Language Dive help you understand our Unit 2 
guiding question: ‘What patterns can we observe in the sky?’” (Responses will vary, but may include: It tells us that the earth spins and we move in a pattern of light and dark.)

	Session 2: Day and Night

	Text to Read
	Questions/Activities

	
	· If productive, use a Goal 3 Conversation Cue to encourage students to provide evidence:

“What, in the sentence, makes you think so?” (Responses will vary.)

	Page 14

Language Dive
	· Tell students they will use similar language to describe other patterns in the sky.

· Display and read aloud the sentence frame: 

As the earth spins, ______ move(s) through the _____, and back again.

For lighter support: Can you use this frame in a different order? How? 

For heavier support: Consider completing the first blank and asking students to complete the second one. Consider using a word bank with possible responses.

· Model using this sentence frame to discuss patterns in the sky:

As the earth spins, we move through the darkness, and back again.

For lighter support: The moon moves though the sky, and back again as the earth spins.

· Tell students you will give them time to think and discuss with their partners. Say:

“Use this frame to tell your partner about patterns we can observe in the sky.” (Responses will vary.)

· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks. 

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”

	
	Examples:

	
	Language to talk about time
	Nouns and noun phrases (people, places, things)
	Language to talk about location

	
	As the earth spins
	we
	move through the light, into the darkness, and back again.


	Session 3: Experimenting with Day and Night

	Text to Read
	Questions/Activities

	Pages 18–19
	· Remind students of the purpose for the close read-aloud by posting and reviewing the focus question, “What makes day and night on earth?”

· Read aloud pages 18–19 with minimal interruptions.

	Page 18
	· Reread the first sentence on page 18 aloud: “As the earth turns we have sunrise, daylight, sunset, and night.”

· Review the definitions for sunrise (the moment each day when the sun can first be seen), sunset (the part of the moment of the day when the sun goes below the horizon), and night (the hours of darkness between sunset and dawn).

· Read aloud the word daylight and show the Sun, Moon, and Stars Word Wall card for daylight.

· Using a total participation technique, invite responses from the group:

“What two words do you see in the word daylight? What does daylight mean?” (I see day and light. Daylight means the light in the day.)

· As students share responses, confirm thinking and explain that daylight is the light of the day. Give an example of the word daylight used in a sentence by saying: “The bright daylight woke me up from my nap.”

· Place the Word Wall card and picture for daylight on the Sun, Moon, and Stars Word Wall.

	
	· Tell students you are going to do a little demonstration to help them think about the ideas in the text.

· Direct students’ attention to a globe or spherical shaped object. Mark the globe with the letter A to represent the school/town/city of your school. (Example: Boston, New York, Denver). Use the illustration on page 18 to help.

· Using a flashlight to simulate the sun, shine the flashlight on the globe.

	
	· Direct students’ attention to the first illustration on page 18. Read the text at the bottom of the illustration aloud:

“People at point A have sunrise.”


	Session 3: The Sun at Noontime—What’s Different?

	Text to Read
	Questions/Activities

	
	· Invite a student volunteer to hold the flashlight steady while shining the light on the globe. Position the marker on the globe labeled with an A to mimic the position of sunrise. Use the illustration on page 18 to help.

· Using a total participation technique, invite responses from the group:

 “What do you notice about the light and darkness when our class is at sunrise?” (There is a little bit of light and a little bit of dark.)

· Direct students’ attention to the second illustration on page 18. Read the text at the bottom of the illustration aloud:

· “Later, because the earth is turning, they are at point B. It is the middle of the day for them. It is noontime.”

· Invite students to turn and talk to an elbow partner: 

“What two words do you see in noontime?” “When is noon?” (I see noon and time. I think noon is around lunchtime.)

· Confirm students’ thinking that noontime is midday.

· Invite a student volunteer to hold the flashlight steady while shining the light on the globe. Rotate the globe so that the position of the marker on the globe labeled with an A mimics the position of the sun at noontime. Use the illustration on page 18 to help.

· Using a total participation technique, invite responses from the group:

“What do you notice about the light and darkness when our class is at noontime?” (It is all lit up. There is no darkness.)

	Page 19
	· Direct students’ attention to the first illustration on page 19. Read the text at the bottom of the illustration aloud:

“As the earth turns, it carries them to point C. They have sunset.”

· Invite a student volunteer to hold the flashlight steady while shining the light on the globe. Rotate the globe so that the position of the marker on the globe labeled with an A mimics the position of the sun at sunset. Use the illustration on page 19 to help.

· Remind students that sunset is a part of the moment of the day when the sun goes below the horizon.


	Session 3: The Sun at Noontime—What’s Different?

	Text to Read
	Questions/Activities

	
	· Using a total participation technique, invite responses from the group:

“What do you notice about the light and darkness when our class is at sunset?” (There is a little bit of light and a little bit of dark. It’s like sunrise, but upside down.)

· Direct students’ attention to the second illustration on page 19. Read the text at the bottom of the illustration aloud:

“By the time they reach point D it is the middle of the night for them. It is midnight. At the end of the twenty-four hours they have sunrise again.”

· Invite students to turn and talk to an elbow partner: 

“What two words do you see in midnight?” (mid and night)

“Put the chunks of the sentence in the correct sequence.”

“What does mid mean?” (in the middle or halfway point)

“When is midnight?” (I think mid means middle. Midnight is in the middle of the night.)

· Confirm students’ thinking that midnight is the middle of the night.

· Invite a student volunteer to hold the flashlight steady while shining the light on the globe. Rotate the globe so that the position of the marker on the globe labeled with an A mimics the position of the sun at midnight. Use the illustration on page 19 to help.

· Using a total participation technique, invite responses from the group:

“What is causing the pattern of light and dark on earth that we refer to as day and night? (We are spinning. The earth is turning.)

	Page 20
	· Read aloud page 20.

· Tell students that later today they will participate in an experiment to model the pattern of light and dark that we refer to as day and night on earth.

· Direct students’ attention back to the What Makes Day and Night anchor chart.

· Review and read both sides aloud.

· Invite students to be seated again.


	Session 4: Sunrise to Sunset

	Text to Read
	Questions/Activities

	
	· Review the focus question by reading it aloud:

“What makes day and night on earth?”

· Invite students to turn and talk with an elbow partner: 

“What have we learned from the illustrations and from the text about day and night on earth?”(The sun shines on half of the earth, and that half has day. The other half is in the shadow or darkness; that half has night. The earth spins, so the sun shines on different parts of it.)

· Refocus students whole group and invite a few students to share out. 

· Confirm students’ thinking by directing their attention to the What Makes Day and Night anchor chart. Review and read both sides aloud.

	Page 24
	· Direct students’ attention to the illustration on page 24. Ask:

“What is this picture showing us about the earth and the sun?” (There are arrows showing that the earth spins. The part of the earth that is facing the sun is light. The part of the earth that is not facing the sun is dark.)

· Read the last two lines of the first paragraph on page 24: 

“As the earth turns we are always moving from day to night. And from night to day.”

	Pages 24–27
	· Read aloud from the second paragraph on page 24 through page 27 with minimal interruptions.

· Ask:

“Can you figure out what happens with the sun because the earth is rotating?” (sunrise and sunset)

· Explain that because the earth is rotating, the sun appears to move across the sky.


	Session 4: Sunrise to Sunset

	Text to Read
	Questions/Activities

	Page 24
	· Direct students’ attention to the illustrations on the bottom of page 27. Using a total participation technique, invite responses from the group.

· Ask:

“What do you notice about the sun in these three illustrations?” (The sun looks like it is in different places in the sky.)
· Read the caption beneath the illustrations on page 27: 

“As the earth turns, the sun seems to move across the sky.”

· Using a total participation technique, invite responses from the group.

· Ask:

“Why does the sun seem to be in different places in the sky?” (The earth is rotating.)

	Session 5: Culminating Task

	Text to Read
	Questions/Activities

	Reread whole text
	· Reread the entire text fluently and without interruptions. If possible, use a document camera to make illustrations more accessible.

· Direct students’ attention to the What Makes Day and Night anchor chart and review both sides, reminding them that they have been reading to answer the focus question, “What makes day and night on earth?”

	
	· Tell students that now they are going to use what they know about how day and night occur on earth to create a diagram.

· Display the What Makes Day and Night Culminating Task Diagram and What Makes Day and Night Culminating Task icons.

· Using a total participation technique, invite responses from the group:

“What does the circle represent?” (earth)

· Read aloud the instructions for completing the student diagram at the top of the page: 

“Use what you know about what causes day and night on earth to create a diagram. Follow the steps to show day and night on earth.” Direct students’ attention to the culminating task icons that are used to create the diagram.

	

	Text to Read
	Questions/Activities

	
	· Model the steps for completing the diagram while referencing the student sheet.

4. Read aloud Step 1: “Label the circle with the word: earth.”

5. Model completing Step 1.

6. Read aloud Step 2: “Cut out the sun and paste it beside the earth.”

7. Model completing Step 2.

8. Read aloud Step 3: “Color one half of the earth yellow to show daytime and one half black to show nighttime.”

9. Model completing Step 3.

10. Read aloud Step 4: “Cut out the labels and paste them on the earth: day and night.”

11. Model completing Step 4.

12. Read aloud Step 5: “Use your yellow crayon to draw the sun’s rays.”

13. Model completing Step 5.

	
	· Tell students that they will find the What Makes Day and Night Culminating Task diagram and icons, as well as scissors, glue, pencils, and crayons at their workspaces.

· Dismiss students to their workspaces and tell them they may begin completing the task.

· After 10 minutes, signal students to stop working and prompt them to begin cleaning up by placing scissors, glue, pencils, and crayons back on the tables where they found them.

· Refocus students whole group and invite a few students to share their diagram with a partner on the carpet.

· Collect diagrams when students are finished sharing.


What Makes Day and Night Anchor Chart

(For Teacher Reference)
RI.1.1, RI.1.2, RI.1.6, RI.1.7, SL.1.2
Note to Teachers: This chart is created in Session 2 of the close read-aloud, and then referenced in Sessions 3 and 4.
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What Makes Day and Night 
Culminating Task Diagram
Name: __________________________ Date: ______________
RI.1.1, RI.1.2, RI.1.6, RI.1.7, SL.1.5
Use what you know about what causes day and night on earth to create a diagram. Follow the steps to show day and night on earth.
1. Label the circle with the word: earth.

2. Cut out the sun and paste it beside the earth.

3. Color one half of the earth yellow to show daytime and one half black to show nighttime (remember to think about where the sun will be shining).

4. Cut out the labels and paste them on the earth: day and night.

5. Use your yellow crayon to draw the sun’s rays.
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What Makes Day and Night 
Culminating Task Icons
Note to Teachers: Copy one per student to use on the culminating task diagram.
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MODULE LESSONS 


Grade 1: Module 2: Unit 2: Lesson 2


Close Read-aloud, Session 1: What Makes Day and Night
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