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What Makes Weather?” Song

(For Teacher Reference)
Note to Teachers: Copy the text of this song on chart paper.

“What Makes Weather?”

Sung to the tune of “London Bridge”
Weather has four components,

Components,

Components.

Components that work together,

Making weather.

Temperature is number one;

Changing because

Of the sun.

Temperature goes high or low,

Making weather.

Moisture is the second thing;

Rain, snow, clouds

and fog it brings.
Moisture is water in the air,

Making weather.
Blowing wind is number three;

Moving air,

it sways the trees.

Warm and cool air that combines,

Making weather.

Air pressure, it is the fourth;

Pressing air

down on earth.

Pressure can be high or low,

Making weather.
Created by Vaishali Joshi for EL Education
Weather Words and What They Mean 
Close Read-aloud Guide

Time: 120 minutes (six 20–25 minute sessions)

Key understandings:

· A combination of factors influences what the weather is like from day to day.

· Weather is made up of temperature, moisture, and wind.

Focus questions:

· What makes weather?

· How can we describe the weather?

Supporting Language and Engagement:

During every session of the close read aloud, identify a variety of total participation techniques (see Appendix) to engage students in the text-dependent questions. In addition, consider incorporating additional movement, role-play, and modeling as needed to support students understanding and engagement.

Culminating Task: Describing Components That Make Weather
This will be an independent writing culminating task. On the Culminating Task response sheet, students write the name of each of the three components, one in each section; draw a picture; and add labels to show understanding of that component. As they complete the culminating task, students will have access to the resources created during the close read-aloud: Frayer Models and the Weather Word Wall.

	Session 1: General Understanding and Engagement

	Text to Read
	Questions/Activities

	Cover
	Introduction:

· Display the front cover of the text, read the title (“This book is entitled Weather Words and What They Mean”), and ask:

“What are some weather words we might encounter/read in this text?” (Answers will vary, but may include: rain, clouds, wind, sunny, snow, thunderstorm, etc.)

· Point to the pictures on the front cover and ask:

“What do you notice about the weather in these three pictures?” (I see the sun; I see lightning; I see snowflakes.)

· Point to the first picture and read the first word in the bubble: “Hot.”

· Invite the class to repeat the word after you read it.

· Explain that the word says hot because there is a picture of the sun.

· Point to the next picture and ask:

“What do you think this speech bubble says?” (thunder, lightning, thunderstorm)

· Read the words in the second bubble: “Thunder & Lightning.”

· Invite the class to repeat the words after you read them.

· Point to the last picture and ask:

“What do you think this speech bubble says?” (snowflake, snowstorm, snow)

· Read the word in the last bubble: “Snow.”

· Invite the class to repeat the word after you read it.

· Point to the author’s name on the cover and read it to students.

	Pages 1–15
	· Read aloud pages 1–15 fluently, with expression, and with minimal interruptions. (It is expected that, on this first read, many concepts will be unclear and much of the vocabulary will be unfamiliar. Students will work with this book for many days and will build understanding through discussion and activities in subsequent sessions.)


	Session 2: General Understanding and Engagement

	Text to Read
	Questions/Activities

	Pages 16–30
	· Using just the pictures, briefly review the pages students read in Session 1.

· Read aloud the remainder of the book (pages 16–30) fluently, with expression, and with minimal interruptions.

· Explain that there were many new words and concepts in the book and that, over the next few days, you will reread parts of the book so students can learn more about the weather. Post and read aloud the first focus question, “What makes weather?”

	Page 1
	· Reread page 1 (beginning with the text on the bottom of the page and then moving to the speech bubbles), and then stop.

· Point to the speech bubbles and say: “Authors use these to show that someone is speaking. In these speech bubbles, the people in the pictures are describing the weather using weather words. Throughout the book, the author puts the weather words into the speech bubbles as if someone is saying that word to describe the weather that is in the picture.”

	Pages 2–5
	· Reread pages 2–5, first reading the text at the bottom of the page, then reading the text in the bubbles, and then reading the text included in the illustrations. Ask:

“What are the four things the author says make up the weather?” (temperature, air pressure, moisture, and wind)

· Explain that we can observe temperature, moisture, and wind in our own weather and the class will use this book to learn more about each of them over the next few days.

	Session 3: Temperature

	Text to Read
	Questions/Activities

	Pages 6–7
	· Review the three components of weather that students will focus on (temperature, moisture, and wind) by showing the picture of each on pages 2, 4, and 5 and asking students to name each component.

· Remind students of the purpose for the close read-aloud by posting and reviewing the first focus question: “What makes weather?”

· Direct students’ attention to the posted Frayer Model: Temperature.


	Session 3: Temperature

	Text to Read
	Questions/Activities

	
	· Repeat the names of the three weather components students will be studying (temperature, moisture, and wind) and, using a total participation technique, invite responses from the group:

“Based on the letters you see here; which weather component do you think is written in the box?” (temperature)

· Define temperature for students and write the definition on the Frayer Model: Temperature in Box 1.

· Add the temperature pictures to Box 2 on the Frayer Model: Temperature.

· Reread page 6 and ask:

“What does it feel like when the temperature ‘goes up’?” 
(It gets warmer.)

“What does it feel like when the temperature ‘goes down’?” (It gets cooler.)

“What does it look like when the sun rises in the morning?”
(It gets lighter/brighter.)

“What happens to the temperature when the sun rises?” 
(It gets warmer.)

“What does it look like when the sun sets in the evening?” 
(It gets darker.)

“What happens to the temperature when the sun sets?” 
(It gets cooler.)

· Reread page 7 and ask:

“How is the temperature different in the summer and the winter?” (It’s warmer in the summer and cooler in the winter.)

· Direct students’ attention to Box 3 on the Frayer Model: Temperature and ask:

“Can you give an example of a time when the temperature is high?” (Responses will vary, but may include: in the summer, in the middle of the afternoon, etc.)

· Call on one or two students to share and write their examples in Box 3 on the Frayer Model: Temperature.

· Repeat the same process, but ask for examples of times when temperatures are low.
· Tell students that in the final box, you will write words from the book that can help you describe the temperature.


	Session 3: Temperature

	Text to Read
	Questions/Activities

	
	· Point to the words in speech bubbles on pages 6–7. For each word, do the following:

1. Read the word and briefly discuss what it means.

2. Have students show they understand the word using their bodies (e.g., they might give a physical shiver for the word chilly).

3. Add the word to Box 4 on the Frayer Model: Temperature.

4. Have students chorally repeat the new word while showing what it means with their bodies.

· When all the words from the speech bubbles have been added to the chart, ask:

“Which temperature word would best describe the weather today?” (Answers will vary.)

	Session 4: Moisture

	Text to Read
	Questions/Activities

	Page 10
	· Briefly review the names of the three components of weather that students are focusing on (temperature, moisture, and wind).

· Remind students of the purpose for the close read-aloud by posting and reviewing the first focus question: “What makes weather?”

· Remind students that they learned about temperature in the last lesson. Share that today they will learn about moisture.

· While displaying the text, reread page 10 aloud.

· Direct students’ attention to the posted Frayer Model: Moisture.

· Define moisture (the amount of water in the air) for students and write the definition in Box 1 on the Frayer Model: Moisture.

· Add the moisture pictures to Box 2 on the Frayer Model: Moisture.

· Tell students that clouds are one example of moisture in the air and write the word cloud in Box 3 on the Frayer Model.


	Session 4: Moisture

	Text to Read
	Questions/Activities

	Pages 16–17
	· Reread pages 16–17 and ask:

“What does the author tell us are one or two more examples of moisture?” (fog, rain)

· Remind students that, in Box 4 of the Frayer Model: Moisture, you will write words that can help you describe different kinds of moisture in the air.

	Pages 18–19
	· Point to the words in the speech bubbles on page 18. For each word, do the following:

1. Read the word and the definition in the box.

2. Have students show the sound of the rain by patting their hands on their knees (lightly for drizzle through hard and fast for rainstorm).

3. Add the word to Box 4 on the Frayer Model: Moisture.

4. Have students chorally repeat the new word while showing what it means with their hands before moving on to the next speech bubble.

· When all the words in the speech bubbles have been added, use a total participation technique and ask:

“What do you notice about the rain in each of these pictures?” (The rain looks light in the first picture and heavier in each of the following pictures.)

“What is the difference between a drizzle and a rainstorm?” (A rainstorm has lots of rain; a drizzle is very light rain.)

· Tell the students that they are going to review all the moisture words they have recorded by creating a “rainstorm” in the classroom!

· Lead students in the following activity:

1. Point to and read the first moisture word in Box 4 (drizzle).

2. Invite students to show what the word means by lightly tapping on their knees or tables.

3. Invite students to continue making this sound until they hear the next moisture word (shower). When they hear the new word, they should show what it means using their hands (sound increases).


	Session 4: Moisture

	Text to Read
	Questions/Activities

	
	5. Continue to read the moisture words in sequence, pausing for a few seconds between words to allow students to hear how the sound intensifies to reflect the meaning of each word.

· Practice a few times until the class can smoothly create a “rainstorm” in the classroom.

	Session 5: Moisture

	Text to Read
	Questions/Activities

	Pages 20–23
	· Briefly review the work students have previously done with this text: “We have been reading Weather Words and What They Mean to learn about different types of weather. We have been learning how temperature, moisture, and wind make different types of weather.”

· Remind students that they have been reading to answer the focus question, “What makes weather?”

· Post the second focus question, “How can we describe the weather?” Read the question aloud and remind students that this question is asking them to think about the language we can use to talk about the weather.

· Share with students what they will read about today. Say: “Today we will continue to read about how moisture makes different types of weather.”

· Direct students’ attention to the posted Frayer Model: Moisture. Briefly review the definition and the pictures of moisture on the Frayer Model.

· Explain that today students will learn about what happens to moisture in the air when it is very cold.

	Pages 23–25
	· Reread page 23 and ask:

“What are snowflakes made of?” (frozen water)

· Add snow to Box 3 of the Frayer Model: Moisture as an example of moisture.

· Remind students that in the final box, there are words that help describe different kinds of moisture in the air.

· Explain that today you will add more words to describe moisture in the air when it is cold outside.


	Session 5: Moisture

	Text to Read
	Questions/Activities

	
	· Point to the words in the speech bubbles on pages 24–25. Complete the following for each word:

6. Read the word and the explanation in the box.

7. Invite students to determine a hand motion that shows the meaning of the word.

8. Add the word to Box 4 on the Frayer Model: Moisture.

9. Invite students to chorally repeat the new word while showing what it means with their hands.
· When you have added all the words to the chart, use a total participation technique and ask:

“What details do you notice in the pictures that help you understand the differences between these types of snow?” (The flurries picture shows a few snowflakes, and the blizzard picture shows lots of snow blowing around and high piles of snow.)

· Review the moisture words rain and snow in Box 4 by holding up a rain picture and snow picture and asking students to provide an appropriate weather word.


	Session 6: Wind

	Text to Read
	Questions/Activities

	
	· Briefly review the three components of weather that students have been learning about (temperature, moisture, and wind) and ask students which one they have not learned about yet (wind).

· Remind students that they have been reading to answer the focus questions, “What makes weather?”; “How can we describe the weather?”

· Invite students to turn to an elbow partner and ask:

“Can you think of and describe a time that you experienced wind or remember a windy day you have experienced?” (Responses will vary.)


	Session 6: Wind

	Text to Read
	Questions/Activities

	Pages 26–27
	· Reread page 26 aloud.

· Direct students’ attention to the posted Frayer Model: Wind.

· Point to Box 1 on the Frayer Model: Wind and define the word wind in student-friendly language.

· Add the wind pictures to Box 2.

· Reread page 27. Remind students that Box 3 on the Frayer Model: Wind is for examples.

· Direct students’ attention to the pictures on page 27 and ask:

“What are some examples of wind that we can add to Box 3 of the Frayer Model: Wind?” (hurricane, tornado)

· Remind students that in the final box, you will write words that can help you describe different kinds of wind.

· Point to the words in the speech bubbles on pages 26–27. Complete the following steps for each:

10. Read the word and the definition in the box.

11. Invite students to determine a hand motion that shows the meaning of the word.

12. Add the word to Box 4 on the Frayer Model: Wind.

· When all the words in the speech bubbles have been reviewed, use a total participation technique and ask:

“What do you notice in these pictures to help us figure out the difference between gusty, windy, and breezy?” (the leaves blowing, the woman holding on to her hat)

· Review each word by pointing to the picture underneath each speech bubble in the book and inviting students to provide the word that describes the wind in the picture.


My Meteorologist’s Notebook
Name: __________________________ Date: ______________
Meteorologist’s Notebook
Observing Weather
SL.K.5

Name: __________________________ Date: ______________
What did you observe about the weather?
Draw a picture and add labels to show what you observed.
	


Meteorologist’s Notebook
Temperature
SL.K.5

Name: __________________________ Date: ______________
What did you observe about the thermometer and temperature?

Draw a picture and add labels to show what you observed.

	


Meteorologist’s Notebook
Moisture
SL.K.5

Name: __________________________ Date: ______________
What did you observe about clouds and rain?

Draw a picture and add labels to show what you observed.

	


Meteorologist’s Notebook
Cloud Fact
Name: __________________________ Date: ______________
Clouds
	


Fact about Clouds:
	


Meteorologist’s Notebook
Rainbow Fact
Name: __________________________ Date: ______________
Rainbows
	


Fact about Rainbows:
	


Meteorologist’s Notebook 
Planning for the Weather

Name: __________________________ Date: ______________
Planning for the Weather
	


Fact about Planning for the Weather:
	


Responsibility Anchor Chart

Note to Teachers: Create this anchor chart on chart paper. This will be added to throughout the module.

Responsibility anchor chart

I take ownership for …
	1. My work.
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	2. My actions
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	3. My materials and space.
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MODULE LESSONS 


Grade K: Module 2: Unit 1: Lesson 2


Reading, Speaking, and Listening: Close Read-aloud, Session 1 and Observing Weather
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