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	Lessons from Japanese American Internment
	Grade 8: Module 4: Unit 3: Lesson 1



Entrance Ticket: Unit 3, Lesson 1 
RI.8.1
(Example for Teacher Reference)
Directions: As you enter class, read the following excerpt from the “Power of Words Handbook” and respond to the question below. 

CONCENTRATION CAMP
In 1994, the Japanese American National Museum (JANM) in Los Angeles curated a new exhibit entitled “America’s Concentration Camps: Remembering the Japanese American Experience,” which ran from November 11 to October 15 a year later. A traveling version was exhibited at the Ellis Island Immigration Museum in New York in 1998–1999. But in the preparation of moving the exhibit from Los Angeles to Ellis Island, a controversy over “concentration camps” emerged in New York where a large Jewish population lives. A number of Holocaust survivors and relatives expressed sensitivity towards public confusion over ‘death camps’ with “concentration camps.” A meeting of representatives from JANM and seven American Jewish organizations resulted in the following text distinguishing the Nazi death camps from the American concentration camps, which was placed at the beginning of the exhibition (Ishizuka, 2006, 166–167):

“A concentration camp is a place where people are imprisoned not because of any crimes they committed, but simply because of who they are. Although many groups have been singled out for such persecution throughout history, the term ‘concentration camps’ was first used at the turn of the century in the Spanish American and Boer Wars.
During World War II, America’s concentration camps were clearly distinguishable from Nazi Germany’s. Nazi camps were places of torture, barbarous medical experiments, and summary executions; some were extermination centers with gas chambers. Six million Jews and many others including Gypsies, Poles, homosexuals, and political dissidents were slaughtered in the Holocaust.
In recent years, concentration camps have existed in the former Soviet Union, Cambodia, and Bosnia.
Despite the difference, all had one thing in common: the people in power removed a minority group from the general population and the rest of society let it happen.”

What does this text show about the importance of being sensitive to how we use language?

This text shows that we must be sensitive to using language that respects people. We must respect Japanese Americans who experienced or are descendants of those who experienced internment or incarceration and the language they use to describe their experiences. We must also respect Jewish people who experienced or are descendants of those who experienced concentration camps in Nazi Germany and the language they use to describe their experiences.
Source: Excerpt from the “Power of Words Handbook.” Japanese American Citizens League, 27 Apr. 2013, 
pp. 9–14. Web. Used by permission.
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Directions: As you enter class, read the following excerpt from the “Power of Words Handbook” and respond to the question below. 

CONCENTRATION CAMP

In 1994, the Japanese American National Museum (JANM) in Los Angeles curated a new exhibit entitled “America’s Concentration Camps: Remembering the Japanese American Experience,” which ran from November 11 to October 15 a year later. A traveling version was exhibited at the Ellis Island Immigration Museum in New York in 1998–1999. But in the preparation of moving the exhibit from Los Angeles to Ellis Island, a controversy over “concentration camps” emerged in New York where a large Jewish population lives. A number of Holocaust survivors and relatives expressed sensitivity towards public confusion over ‘death camps’ with “concentration camps.” A meeting of representatives from JANM and seven American Jewish organizations resulted in the following text distinguishing the Nazi death camps from the American concentration camps, which was placed at the beginning of the exhibition (Ishizuka, 2006, 166–167):

“A concentration camp is a place where people are imprisoned not because of any crimes they committed, but simply because of who they are. Although many groups have been singled out for such persecution throughout history, the term ‘concentration camps’ was first used at the turn of the century in the Spanish American and Boer Wars.
During World War II, America’s concentration camps were clearly distinguishable from Nazi Germany’s. Nazi camps were places of torture, barbarous medical experiments, and summary executions; some were extermination centers with gas chambers. Six million Jews and many others including Gypsies, Poles, homosexuals, and political dissidents were slaughtered in the Holocaust.

In recent years, concentration camps have existed in the former Soviet Union, Cambodia, and Bosnia.

Despite the difference, all had one thing in common: the people in power removed a minority group from the general population and the rest of society let it happen.”
What does this text show about the importance of being sensitive to how we use language?

Source: Excerpt from the “Power of Words Handbook.” Japanese American Citizens League, 27 Apr. 2013, 
pp. 9–14. Web. Used by permission.
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Seeking Redress

By APM Reports

1. Japanese Americans incarcerated during World War Two demand that the federal government take account of their suffering and make reparations.

2. In the 1960s and ’70s, large numbers of Japanese Americans started demanding redress for the incarceration they or their family endured during World War II. On college campuses, Japanese American students were joining the civil rights and anti-war movements. They were signing up for classes in a new area of academic research: Asian-American Studies. In some cases, this was the first time they learned about what their parents had experienced during the incarceration. Some criticized their elders for never speaking about the injustice, and for not doing more to fight back. They began calling on Japanese Americans to talk about the history of the camps.

	STUDENT NOTE: The point of view of some Japanese Americans is they have to speak about injustice of incarceration, seek redress, fight back.


3. At the same time, some Japanese Americans began making annual pilgrimages to camps where they or their family had been imprisoned. The second and third generation of Japanese Americans—known as the Nisei and Sansei—became principal organizers. In the early years, these get-togethers played a key role in building a movement for reparations. It was a place where activists could talk strategy and recruit support. In time, Japanese Americans would demand compensation and a government apology for the suffering of former prisoners.

4. The government actually offered reparations in 1948. But it wasn’t much. Congress passed a law that offered limited compensation for the financial losses suffered by Japanese Americans. But the terms of the law were narrow. The camps had closed three years earlier. Former incarcerees were required to provide sworn testimony and receipts as proof of lost property. There was no money for the loss of income or potential business profit. Many families actually paid more in legal fees than they got in compensation.

5. As the movement for reparations gained momentum, some Japanese Americans worried it would stoke anti-Japanese racism and incite a backlash. Other Japanese Americans opposed the redress movement because they felt financial reparations would cheapen their sacrifice. They argued that no amount of money could heal the ordeal of imprisonment during World War Two.

6. The reparations movement took a big step forward in 1980, when Congress established the Commission on Wartime Relocation and Internment of Civilians. Its goal was to investigate the incarceration and its aftermath. In 1981, the commission held 20 days of public hearings in 10 cities. More than 750 people testified about being incarcerated. Many Japanese Americans who testified had never told their stories before. Not even to their children. Some older people spoke in Japanese and had an interpreter.

7. One of the commission’s jobs was to examine a key question: Was the administration of President Franklin D. Roosevelt justified in removing all Japanese Americans from the West Coast during the war? After reviewing troves of archival documents uncovered during the investigation, the commission determined that the incarceration of Japanese Americans was not caused by military necessity. It was caused by racial prejudice, war hysteria and a failure of political leadership.

8. The commission made a series of recommendations. Among them, the president of the United States should issue a formal apology, a foundation should be established to educate the public about the history of the incarceration, and the federal government should pay $20,000 to each surviving prisoner.

9. President Ronald Reagan signed what became known as the Civil Liberties Act of 1988, largely enacting the commission’s recommendations. Its purpose was to formally acknowledge and compensate for the actions of the US government against Japanese Americans during World War II.

10. A number of Japanese American civic groups that pushed for redress, such as the Japanese American Citizens League, are still active on the national stage. They speak out in defense of other minorities that have come under attack. That includes American Muslims since 9/11 and other immigrant groups in the era of Donald Trump.

Source: “Order 9066, Chapter 8: Seeking Redress” from APM Reports, a production of Minnesota Public Radio®. © 2018 Minnesota Public Radio®. Used with permission. All rights reserved.
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The Simplest Lesson of Internment

The following editorial appeared in the Los Angeles Times on February 23, 2017.

Editorial: “75 Years Later, Looking Back at The Times’ Shameful Response to the Japanese Internment”

By THE TIMES EDITORIAL BOARD

11. Seventy-five years ago today, President Franklin Roosevelt signed Executive Order 9066, declaring parts of the United States to be military zones from which particular groups of people could be “excluded” for security reasons. The order set the stage for the relocation and internment, beginning the following month, of 120,000 people of Japanese ancestry, most of whom were American citizens living on the West Coast.

12. To our lasting shame, here’s what The Times editorial page had to say about the matter at the time:

“This is war. And in wartime, the preservation of the nation becomes the first duty. Everything must be subordinated to that. Every necessary precaution must be taken to insure reasonable safety from spies and saboteurs so that our armed forces can function adequately and our industrial machinery may continue to work free from peril.”

13. And this:

“The time has come to realize that the rigors of war demand proper detention of Japanese and their immediate removal from the most acute danger spots. It is not a pleasant task. But it must be done and done now. There is no safe alternative.”

14. And this, a year or so later, when some people were calling for the release of those who had been interned:

“As a race, the Japanese have made for themselves a record for conscienceless treachery unsurpassed in history. Whatever small theoretical advantages there might be in releasing those under restraint in this country would be enormously outweighed by the risks involved.”

15. Even in times of stress and fear, we need to keep a firm grip on our core values and bedrock principles.

16. That was another time, and another Times. This newspaper has long since reversed itself on the subject. Not only was some of our reasoning explicitly racist, but in our desperate attempts to sound rational—by supposedly balancing the twin imperatives of security and liberty in the midst of World War II—we exaggerated the severity of the threat while failing to acknowledge the significance of revoking the most fundamental rights of American citizens based solely on their ancestry. In the 1980s, the Commission on Wartime Relocation and Internment of Civilians found there had been no military justification for the exclusion and noted that no Japanese Americans had been convicted of spying or sabotage. The incarceration was a “grave injustice,” the congressional commission concluded.

17. Korematsu vs. United States, the 1944 Supreme Court decision that found Executive Order 9066 to be constitutional, has never been officially overturned, but it is widely viewed as odious and discredited, and in 1998, President Clinton awarded its plaintiff, Fred Korematsu, the Presidential Medal of Freedom. The original executive order, signed by President Roosevelt, and many other artifacts of the period are currently on display in an exhibit titled “Instructions to All Persons: Reflections on Executive Order 9066” at the Japanese American National Museum in Little Tokyo.

18. Strange things happen in times of turmoil, hysteria and populist anger. Given what we wrote in 1942, the 75th anniversary is a time for The Times editorial board to exercise some humility and to reflect on how we reach our positions on the passionate issues of the day. Here’s one obvious conclusion: Even in times of stress and fear, we need to keep a firm grip on our core values and bedrock principles.

19. For Americans more generally, the mistreatment of innocent Japanese people and Japanese Americans (and thousands of Germans and Italians as well) during the war is particularly relevant as a new administration in Washington stokes fears of a surge in nationalism and xenophobia — rejecting humanitarianism and internationalism in favor of isolationism and America First-ism. The simplest and clearest lesson from the exclusion and internment is that it is wrong to view entire populations as monoliths and attribute to all members of a group—be they Japanese or Muslims or Mexicans or Iranians or even Americans—the characteristics of a few. This is at the heart of what it means to not be prejudiced.

Source: The Times Editorial Board. “Editorial: 75 Years Later, Looking Back at The Times’ Shameful Response to the Japanese Internment.” Copyright © 2017 Los Angeles Times. Used with permission.
5-Minute Mini Language Dive Guide

RI.8.1, RI.8.2, RI.8.6, L.8.2a, L.8.1c, L.8.3a

(For Teacher Reference)

Sentence

The simplest and clearest lesson from the exclusion and internment is that it is wrong to view entire populations as monoliths and attribute to all members of a group—be they Japanese or Muslims or Mexicans or Iranians or even Americans—the characteristics of a few. (from paragraph 9 of “The Lesson of Internment Is Still Relevant Today”)

Lesson 1 Placement

Lead this Mini Language Dive after Work Time B.

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can determine a central idea and analyze its development over the course of a text about Japanese American internment) and RI.8.2 by clearly stating a lesson from Japanese American internment. The sentence also helps to address RI.8.1 and RI.8.6 by providing textual evidence of the author’s point of view that internment was caused by dangerous beliefs and shameful practices. The sentence also helps students to address L.8.2a, as it uses dashes to offset examples within the sentence, as well as L.8.1c and L.8.3a, because it uses a subjunctive verb (be they). Supporting standard: L.8.4b.

· Module Guiding Question: The sentence helps students respond to the guiding question (What are the main lessons that can be learned from Japanese American internment?) by directly providing one lesson from Japanese American internment.

· Language Structure: This sentence is compelling because it uses dashes to offset examples within a clause. It also uses a set phrase, be they, in the subjunctive mood, to introduce hypothetical examples.

· Transfer: —be they + noun phrase + — to insert examples into a sentence when writing. Students may also use be they to provide examples during the discussion in the Mid-Unit 3 Assessment and during their presentations in the End of Unit 3 Assessment.

Deconstruct

· Display and read aloud the sentence: The simplest and clearest lesson from the exclusion and internment is that it is wrong to view entire populations as monoliths and attribute to all members of a group —be they Japanese or Muslims or Mexicans or Iranians or even Americans— the characteristics of a few.

· Ask:

“What is this sentence about?” (Responses may vary. Encourage and acknowledge all responses.)

“Can you figure out the meaning of monoliths using your affix list?” (The affix mono- means alone or single. The word monoliths is used in this sentence to refer to a large, impersonal, uniform group of people.)

· As time allows, invite students to use a dictionary to look up the meaning of monoliths.

· Ask:

“Why do you think the writer uses dashes at the beginning and end of this chunk?” 
(To separate examples from the rest of the sentence. The dashes indicate a brief pause, which helps the reader to focus on the information between them.)

“What are these examples of?” (groups of people with shared ethnic, national, or religious identities) 

“How is be they different from for example?” (Be they suggests that these are hypothetical, not specific, concrete examples. It tells us that these examples could be extended to include other possibilities.)

· Tell students that be they is a collocation (a fixed phrase) that uses the subjunctive mood to introduce hypothetical possibilities or examples. It is used mostly in writing or in more formal speaking contexts, like when participating in a formal discussion giving a presentation.

“How can we use be they in our speaking or writing?” (Responses will vary, but help students to recognize that they can use this phrase during the Mid-Unit 3 Assessment discussion and during their presentations at the End of Unit 3 Assessment as well as when writing summaries or essays.)

Reconstruct

· Read aloud the entire sentence on display: The simplest and clearest lesson from the exclusion and internment is that it is wrong to view entire populations as monoliths and attribute to all members of a group—be they Japanese or Muslims or Mexicans or Iranians or even Americans—the characteristics of a few.
· Ask: 

“What happens if we remove the dashes and information between them?” (The sentence still makes sense, but we lose important examples that help us to think more deeply about the idea being presented.)

“How does this sentence help us understand the central idea of the article?” (It clearly states a lesson from Japanese American internment, which is that we shouldn’t think that all people from a particular ethic, national, or religious group are all the same based on a few people.)

“Can you figure out the author’s point of view toward Japanese American internment?” (The author’s point of view toward internment is that the Japanese American incarceration is a shameful and ugly part of our past, and we need to ensure we do not allow it to happen ever again.)

· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the module guiding question: What are the main lessons that can be learned from Japanese American internment?” (Responses will vary.)

Practice

· Display the sentence frame:

We can learn many lessons from Japanese American
internment—_____________________________________________________________—


be + they + noun phrase
and apply them in our own lives.

· Say:

“Use this frame to talk about lessons from Japanese American internment in your own words with your partners.”

· Responses will vary, but may include:

We can learn many lessons from Japanese American internment—be they respect, justice, or 

strength in times of struggle—and apply them in our own lives.


be + they + noun phrase
5-Minute Mini Language Dive Note-Catcher

Name:
Date:


Lesson 1

RI.8.1, RI.8.2, RI.8.6, L.8.2a

Sentence
The simplest and clearest lesson from the exclusion and internment is that it is wrong to view entire populations as monoliths and attribute to all members of a group—be they Japanese or Muslims or Mexicans or Iranians or even Americans—the characteristics of a few. (from paragraph 9 of “The Lesson of Internment Is Still Relevant Today”)

Practice
We can learn many lessons from Japanese American internment— 
___________________________________________________________________________

be + they + noun phrase
_________________________________________________________________________—

and apply them in our own lives.

Lesson 4

RI.8.1, L.8.1a

Sentence
“We are here today to protest the repetition of history,” proclaimed camp survivor Satsuki Ina, 75, of San Francisco, one of about two dozen former internees and their descendants in attendance. (from paragraph 1 of “Japanese Internment Camp Survivors Protest Ft. Sill Migrant Detention Center” by Molly Hennessy-Fiske)

Practice
We remember the lessons from Japanese American internment today 
___________________________________________________________________________

infinitive phrase
__________________________________________________________________________. 

(infinitive + base form of verb + [object] = infinitive phrase)
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