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Psychological Effects of Camp
by Donna K. Nagata

1. Japanese Americans experienced a range of psychological effects related to their incarceration. These effects stemmed from multiple stressors that occurred over time. Some emerged soon after the bombing of Pearl Harbor. Others emerged during the incarceration itself, and still others extended decades after the war ended and the camps had closed.

Negative Psychological Effects
2. Shock, fear, and worry were common initial psychological reactions as Japanese Americans were forced to deal with the stress of enforced dislocation and the abandonment of their homes, possessions, and businesses. Without information about where they were being taken, how they would be treated by the government, or how long they would be gone, uncertainty about their future loomed large. Added to these concerns was the larger psychological burden of being stripped of their civil rights and the unjust ethnic denigration of being suspected of disloyalty based only on their Japanese heritage.
3. Within the camps, Japanese Americans endured dehumanizing conditions including poor housing and food, a lack of privacy, inadequate medical care, and substandard education. Feelings of helplessness emerged under the racially segregated colonial conditions where white administrators wielded power and set policy, and where Japanese Americans were treated more like prison inmates than individuals. Many incarcerees attempted to make the best of their situation by responding with the Japanese stance “Shikata ga nai” (It can’t be helped) and drawing upon the Japanese value of “gaman,” the internalization of and suppression of emotion. However, there was also anger and resentment about their unjust imprisonment. The “enforced idleness” and harsh living conditions aggravated tensions between incarcerees and the War Relocation Authority as well as among the incarcerees themselves as they argued about the distribution of camp resources and leadership positions. Added to this were tensions surrounding responses to the government’s loyalty questionnaire and the draft. Levels of disillusionment increased over time and approximately 20,000 incarcerees eventually expressed their frustration by filing for repatriation or expatriation to Japan. Extreme peer pressure and coercion played a major role in the large number of requests, especially at the Tule Lake camp and only about 8,000 actually left the country. Nonetheless, the large number who applied for this option has been seen as an indication of the levels of “outrage and alienation.”

4. More specific psychological effects of the incarceration were mediated by age, life stage, and gender. The oldest incarcerees were first generation Japanese immigrants (Issei). Although most Issei had lived in the US for decades, they were barred from citizenship in the US (See Ozawa v. US) Those who were leaders in the Japanese American community before the war were considered by the government to be high risk for disloyalty. These 1,500, mostly male Issei, were abruptly arrested by the FBI soon after the attack on Pearl Harbor and kept in Department of Justice (DOJ) internment camps as enemy aliens. DOJ internees experienced significant stress and worry from their sudden removal, loneliness at being separated from their families and friends for extended periods of time, and the clear loss of autonomy while imprisoned in highly controlled and Spartan conditions. Given that most of these internees were active men who had been community leaders before their removal, these difficult conditions were felt intensely. Those who were eventually moved to one of the ten incarceration camps encountered continued stress. Some found that their own children no longer recognized them. Others found themselves stigmatized by fellow incarcerees who viewed their previous DOJ detention with suspicion.

5. The incarceration also had psychological impacts on the Issei in non-DOJ camps. Born and raised in Japan, “For the honor-conscious Issei, it was the repudiation of many years of effort and hard work in this country.” Under the communal camp conditions Issei men lost their traditional roles as the heads of household and civic leaders. In addition to losing their livelihoods and no longer being the primary wage-earners, they found that their wives, freed from household chores, could take on camp jobs for the same pay as men. The absence of a home base and communal camp conditions diminished Issei authority within their own families. Children ate with peers rather than family members in the mess halls and frequently socialized with friends. At the same time, the Issei experienced an additional loss of status as a result of WRA policy that prohibited them from taking on leadership positions at the beginning of the camps and instead placed the younger Nisei in those roles.

6. Unlike their parents, the Nisei sons and daughters of the Issei were American-born US citizens. The majority were in their early adolescence and twenties when they were incarcerated. Their developmental stage as emerging adults in combination with their US citizenship made them especially vulnerable to psychological effects. The incarceration was a serious attack on their American identity development and had significant impact on Nisei self-image. Amy Iwasaki Mass noted that, for the American-born Nisei, the government’s treatment was a “betrayal by a trusted source” that led to “deep depression, a sense of shame, a sense of ‘there must be something wrong with me.’” The psychological conflicts generated a “psychological uncertainty” that extended well beyond the war. The feelings of humiliation and self-blame have been compared to those of victims of rape: even though they had done nothing to warrant incarceration, they felt that somehow they were responsible for being incarcerated.

7. The oldest Nisei, who were just beginning their college education and careers before the war were among those most adversely affected and tend to have more negative recollections of camp than those who were children. Yet, even those who were small children faced psychological challenges. Too young to fully comprehend their situation, they nonetheless experienced the harsh camp conditions, witnessed the humiliation of their parents, and sensed the feelings of shame associated with being Japanese.

Postwar Impacts
8. The closing of the camps did not end the psychological impacts of the incarceration. Post-camp adjustment was difficult for many Issei. By the time the war ended, most Issei were too old to restart their careers and forced to depend on their children. In the most extreme cases, the anguish of being released from camp without the opportunity to regain work and lost sense of purpose led some to commit suicide.

9. The Nisei faced additional psychological challenges during their resettlement after the war. Many struggled with the fact that they had been powerless to resist the injustice perpetrated upon them and wondered if somehow they, or Japanese Americans as a group, were responsible for their treatment. Although post-incarceration responses among the Nisei varied, virtually all avoided discussing their wartime experience. The detachment and avoidance of trauma-related stimuli demonstrated by the Nisei have been seen as paralleling symptoms of posttraumatic stress. However, Tetsuden Kashima referred to avoidance of discussion about the camps as a form of “social amnesia” that reflected not individual psychopathology, but rather a group attempt to suppress unpleasant memories and feelings. In addition to the silence about their incarceration, some Nisei also responded by distancing themselves from associating with other Japanese Americans and from anything related to Japan, in what has been seen as identification with the aggressor. In contrast, others developed a distrust of white America and chose to associate only with other Japanese Americans.

10. Regardless of their socialization choices, the Nisei maintained a low profile to avoid calling negative attention to themselves and focused instead on fitting into American culture. Mass likened their response to an abused child who hopes that by acting correctly he will be accepted: “By trying to prove we were 110 percent American, we hoped to be accepted.” The attempts of the Nisei to suppress their incarceration memories, blend in, and “prove” themselves to the country that had imprisoned them, however, took a psychological toll. Although precise data are not available, Mass also observed that a prevalence psychosomatic disorders, peptic ulcers, and depression in the Nisei population, conditions that she considered to be negative effects of the psychological defenses they adopted.
11. The Niseis’ postwar responses to the incarceration also had important intergenerational impacts for their Sansei children, the majority of whom were born after the war had ended. While the Sansei grew up hearing their parents refer to “camp” in indirect and cryptic ways (often as a reference point in time using phrases such as “before camp” and “after camp”), they experienced their parents’ reluctance to fully discuss their incarceration experiences and sensed that what had happened was too painful to discuss. The extended silence created a gap in the Sansei’s own personal history and identity development, and many carried feelings of sadness and anger about their parents’ unspoken pain. The Sansei were also affected by the Niseis’ efforts to blend into mainstream America and protect their children by minimizing the transmission of Japanese culture and language. As a result, most Sansei lost connection with much of their Japanese culture and language, experienced pressure to excel in academics and careers, and avoided doing anything that might draw negative attention.

Resilience and Positive Effects
12. While numerous negative psychological consequences are linked to the incarceration, there were positive effects as well. The resilience and strengths of Japanese Americans during this time were significant and reflected their resourcefulness and ability to make the best of their situation. Incarcerees constructed furniture and artwork out of lumber scraps and natural materials from around the camp, painted and drew what they observed, and demonstrated a remarkable capacity to portray beauty in their bleak surroundings. Issei women, who had been released from meal preparation and domestic duties while in camp, benefited from increased free time and could pursue leisure activities such as flower arrangement, calligraphy, and wood carving. At the same time, Nisei women benefited by gaining camp work experience, experience that helped to increase their sense of independence and self-confidence. Another unexpected positive effect was experienced by young Nisei men and women who were cleared to leave the camps before the war’s end for work in areas of the Midwest or East. Although their transition was frightening and stressful, living far outside of their ethnic community broadened their views of the world and helped increase their self-confidence.
13. Despite the varied stresses encountered, Nisei relatives and friends provided support to each other during the camp years. Many of those friendships endured throughout their adult lives. Similarly, the strong family bonds between the Issei and Nisei and cultural values that characterized prewar Japanese America helped incarcerees to buffer the strains of their imprisonment and resettlement and to work through the challenges that confronted their nuclear families. Resilience may also be seen in the fact that many Nisei went on to establish successful lives after the war despite the psychological burdens that have been noted. In turn, their resilience and that of the Issei positively affected the Sansei, who view their parents and grandparents as inspirational role models.

14. The incarceration has also sensitized Japanese Americans to issues of social justice. Knowing the hardships and injustices imposed on their parents and grandparents, the Sansei generation played a key role in resurrecting the topic of internment within their families and communities and worked together with Nisei and Issei on the redress movement. Today, years after the successful redress effort, multiple generations of Japanese Americans remain watchful of policies and prejudices that unjustly target other groups.

Source: Nagata, Donna K. “Psychological Effects of Camp.” Densho Encyclopedia, Denshō: The Japanese American Legacy Project. Web. Used by permission.
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Close Reading Guide: 
“Psychological Effects of Camp”

RI.8.2

(For Teacher Reference)

Purpose and Notes
· The purpose of this close read is for students to analyze the first section of the text “Psychological Effects of Camp.” As they analyze, they will determine the meanings of key words and phrases in the text, including figurative and connotative meanings, and explore the impact of specific words and phrases on meaning and tone. In this close read, students will focus only on the first section of the article: “Negative Psychological Effects.” In the culminating task, students will explain the central idea of the text.

· Read each chunk of the section aloud, and prompt students to follow along, reading silently. From time to time, have students reread portions of the text.

· Students work in pairs for this close read. Since part of this will include rereading in pairs, students should be paired with this in mind.

· A note-catcher along with text-dependent questions provide an opportunity for students to think, talk, and write in order to analyze the text.

· Continue to use discussion protocols (e.g., Turn and Talk, cold call, and total participation techniques) to engage all students in collaborative discussion about the text.

	Excerpt of Text
	Questions and Directions

	Before reading
	· Explain that students are about to read some additional information about the internment experience. The text Farewell to Manzanar is a memoir, written from Jeanne’s personal perspective. Now they will read a text compiled from multiple sources to add to their understanding of Japanese American internment.

· Remind students that when they did research in Module 2, they learned a lot about the importance of using credible sources. This new text comes from a source called Densho Encyclopedia.

· Display the “About” page of the source. Cold-call on students to point out the various features of what makes the source credible (wide range of sources, editor and advisors with much experience, current).

· Ask, “Why is it important to pay attention to the credibility of the source when we read texts like this?” (If we are going to use the information, it’s important to know the information is accurate.)

· Distribute the Close Read: “Psychological Effects of Camp” note-catcher.

· Explain that an encyclopedia like this is often very densely written with lots of information. We will read slowly, and do some rereading, so we can understand the information. We will also use the way the text has been structured to help us make sense of the information.

· Explain that we’re about to read and zero in on the first section of this article, “Negative Psychological Effects.” Since this is just one section of the article, it will be helpful to get a good sense of the author’s purpose for this section within the entire article.

· Read aloud to students the introduction to the article, which says,

· “Japanese Americans experienced a range of psychological effects related to their incarceration. These effects stemmed from multiple stressors that occurred over time. Some emerged soon after the bombing of Pearl Harbor. Others emerged during the incarceration itself, and still others extended decades after the war ended and the camps had closed.”

· Ask, “What do you think the word psychological means?” (in someone’s mind, how someone feels)

· “What does effects mean?” (the results or impact)

· “How does this introduction help you understand the purpose of what you are about to read?” (The author is going to write about a large number of different psychological effects. This particular section will concentrate on the harmful effects.)

	Read aloud from “Shock, fear” to “heritage” (first paragraph).
	· Direct students to read silently as you read aloud.

· Use equity sticks to ask: “What is the basic gist of this first paragraph?” (Being sent to camps was very stressful in many ways.)

· Prompt students: “With your partner, reread the section aloud.

Based on the context, what do you think the term unjust ethnic denigration might mean?”

· (Unjust means unfair, and ethnic means based on the group you belong to, so denigration must mean that the Japanese Americans were being treated badly based unfairly on the group they belonged to.) Prompt students to record their responses on the note-catcher.

	Read aloud from “within the camps” to “outrage and alienation” (second paragraph). 
	· Direct students to read silently as you read aloud.

· Cold-call, asking, “What is the basic gist of this second paragraph?” (Conditions were hard in camp, and people responded in various ways.)

· Prompt students: “With your partner, reread the first sentence. What do you think the word dehumanizing means?” (treated without dignity, not the way a human being should be treated)

· Remind students that just as they need to give specific evidence to support their point when they write, so do published authors.

· Prompt students: “On your note-catcher, name some of the evidence/examples the author gives in this sentence of ‘dehumanizing conditions.’” (poor housing, food, poor medical care, inadequate education)

· Say: “Now with your partner, reread the next two sentences from ‘feelings of helplessness’ to ‘emotion.’”

· Ask students to Think-Pair-Share: “What effects, or results, of these camp conditions is the author beginning to discuss here?” (feeling helpless, like they had no control over their lives, responding with Japanese cultural pattern of shikata ga nai, it can’t be helped)

· Prompt students: “Discuss with your partner: What do you think the word incarcerees means? Why do you think the author uses this word?” (Being imprisoned. The author wants to point out that these camps were really a form of prison.)

· “Where did you hear the term shikata na gai in Farewell to Manzanar?” (Jeanne frequently referred to this as how her family and other families coped with life in the camps.)

· “Notice that the next sentence begins with the word however. This is an important word to pay attention to.

When did you use this word when you wrote your argument essay?” (We used it in the counterclaim paragraph, when we were explaining how our thinking was different from the people who disagreed with us.)

· Prompt students: “On your note-catcher, write to answer this question: what does however tell you about the type of information the author is now going to give?” (The author will bring in some new effects of incarceration in the camps that are different from shikata na gai.)

· “What does the rest of the sentence tell us about these effects?” (Some incarcerees were angry about the treatment in the camps.)

	
	· Prompt students: “Now, reread the rest of the paragraph with your partner. Discuss: What evidence does the author give of anger and resentment? Name two of these on your note-catcher.’” (People argued, even among themselves; disagreement about the loyalty oath.)

	Read aloud from “More specific psychological effects” to “suspicion” (third paragraph).
	· Direct students to read silently as you read aloud.

· Cold-call, asking “What is the basic gist of this third paragraph?”

(The effects on the oldest generation of Japanese Americans, the Issei, who were in DOJ camps, were hard in several ways.)

· Prompt students: “Reread the paragraph independently. Then, work with your partner to record on your note-catcher two pieces of evidence or examples of negative effects on the Issei in DOJ camps.” (Responses will vary but may include being arrested, bad conditions in the DOJ camps, no longer being community leaders, sometimes own children did not recognize them when they came back.)

· Note: as time permits, explain the meaning of stigmatized in the last sentence. 

	Read aloud from “the incarceration” to “in those roles” (fourth paragraph).
	· Direct students to read silently as you read aloud.

· Use equity sticks to ask: “What is the basic gist of this fourth paragraph?” (Issei even in non-DOJ camps suffered bad effects.)

· Say: “Reread the paragraph independently. Then, work with your partner to record on your note-catcher two pieces of evidence or examples that the author gives about negative effects on the Issei in non-DOJ camps.” (Responses will vary but may include feeling all their hard work for years was worth nothing, men lost role of head of household, family life changed, women could go to work, younger men took more control.)

· Remind students to think about Farewell to Manzanar and how Papa was an Issei.

· Ask: “Which of these psychological effects did you notice in him?” (Responses will vary but may include all of the above.)

	Read aloud from “unlike their parents” to end of the passage (fifth and sixth paragraphs).
	· Direct students to read silently as you read aloud.

· Cold-call, asking “What is the basic gist of these last two paragraphs?” (Nisei were born in America, developed a sense of shame about having something wrong with them because they were of Japanese descent.)

· Prompt students: “Reread the paragraph independently. Then, work with your partner to record on your note-catcher two pieces of evidence or examples that the author gives about negative effects on the Nisei. (Responses will vary but may include: deep depression and a sense of self-blame for being incarcerated.)

· “Think about Farewell to Manzanar. Jeanne was a Nisei. Which of these psychological effects did you notice in her?” (Responses will vary but may include how hard she tried to be American after leaving the camp, how she accepted not being allowed to be a Girl Scout, and how she felt for years that something was wrong with her for being Japanese.)

· Prompt students: “Discuss with your partner, then write on your note-catcher: why are all these effects considered psychological?” (They all have to do with how people thought of and felt about themselves and their lives.)

· “What is the central idea of this section of the article?” (Internment had various long-lasting harmful psychological effects on Japanese Americans.)

	Culminating Task
	· Distribute and review the culminating task short-response question, and allow students 5 minutes to respond independently in writing.

· “The first section of the article ‘Psychological Effects of Camp’ develops the central idea and lesson that the internment of people based on the group they belong to has long-lasting harmful effects. Write a paragraph that develops this idea.”


Source: Houston, Jeanne Wakatsuki and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.

Close Read: “Psychological Effects of Camp” 
Note-Catcher

RI.8.1, RI.8.2, RI.8.4, L.8.4

(Example for Teacher Reference)

Directions: In this close read, you will work with a partner to discuss and answer the questions to help yourself deeply understand this important chapter.

Turn and Talk with your partner before writing to answer each question.

15. Based on the context, what do you think the term unjust ethnic denigration might mean?

Responses will vary but may include: Unjust means unfair, and ethnic means based on the group you belong to, so the term must mean that the Japanese Americans were being treated badly based unfairly on their group.

16. What evidence does the author give in this sentence of “dehumanizing conditions”?

Responses will vary but may include: poor housing, food, medical care, and inadequate education.

17. What does the word however tell you about the type of information the author is now going to give?

Responses will vary but may include: The author will bring in some new effects that are different from shikata na gai.
18. What evidence does the author give of anger and resentment? Name two of these.

Responses will vary but may include: people argued, even among themselves; disagreement about the loyalty oath.

19. Complete the chart below, listing evidence from the article “Psychological Effects of Camp” and Farewell to Manzanar.

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Issei in DOJ Camps (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Papa and Other Issei in DOJ Camps

	Responses will vary but may include: being arrested, bad conditions in the DOJ camps, no longer being community leaders, and sometimes own children did not recognize them when they came back.
	Papa felt ashamed, especially when others accused him of being inu, so he stayed in his barracks and drank (60–61).
When Papa stepped off the bus, Jeanne saw how much he had changed: “He had aged ten years. He looked over sixty, gaunt, wilted as his shirt, underweight, leaning on that cane and favoring his right leg” (41).

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Issei in Non-DOJ Camps (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Papa and Other Issei in Non-DOJ Camps

	Responses will vary but may include: feeling all their hard work for years was worth nothing, men lost role of head of household, family life changed, women could go to work, and younger men took more control.
	Mama works; Papa doesn’t.
Mama and Woody make decisions for the family until Papa gets to camp and then sometimes after, because he is withdrawn.

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Nisei (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Jeanne and Other Nisei

	Responses will vary but may include: deep depression and sense of self-blame for being incarcerated.
	Jeanne took “twenty years to accumulate the confidence to deal with” her internment experiences (167) and still she knows that the shame and “the traces that remained would always remain, like a needle” (177).


20. Why do you think all these effects are considered psychological?

They all have to do with how people thought of and felt about themselves and their lives.

21. What is the central idea of this section of the article?

Internment had various long-lasting harmful psychological effects on Japanese Americans.

Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.

Close Read: “Psychological Effects of Camp” 
Note-Catcher

RI.8.1, RI.8.2, RI.8.4, L.8.4

Name:
Date:


Directions: In this close read, you will work with a partner to discuss and answer the questions to help yourself deeply understand this important chapter.

Turn and Talk with your partner before writing to answer each question.

22. Based on the context, what do you think the term unjust ethnic denigration might mean?

23. What evidence does the author give in this sentence of “dehumanizing conditions”?

24. What does the word however tell you about the type of information the author is now going to give?

25. What evidence does the author give of anger and resentment? Name two of these.

26. Complete the chart below, listing evidence from the article “Psychological Effects of Camp” and Farewell to Manzanar.

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Issei in DOJ Camps (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Papa and Other Issei in DOJ Camps

	
	

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Issei in Non-DOJ Camps (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Papa and Other Issei in Non-DOJ Camps

	
	

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Nisei (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Jeanne and Other Nisei

	
	


27. Why do you think all these effects are considered psychological?

28. What is the central idea of this section of the article?

Close Read: “Psychological Effects of Camp” 
Note-Catcher

RI.8.2

Name:
Date:


Directions: In this close read, you will work with a partner to discuss and answer the questions to help yourself deeply understand this important chapter.

Turn and Talk with your partner before writing to answer each question.

29. Based on the context, what do you think the term unjust ethnic denigration might mean?

Unjust means _______________________________________________, and ethnic means 


, so the term must mean that

30. What evidence does the author give in this sentence of “dehumanizing conditions”?

poor ________________________________ and inadequate _________________________
31. What does the word however tell you about the type of information the author is now going to give?

The author will bring in some new effects that are _______________________________ from shikata na gai.

32. What evidence does the author give of anger and resentment? Name two of these.

33. Complete the chart, listing evidence from the article “Psychological Effects of Camp” and Farewell to Manzanar.

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Issei in DOJ Camps (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Papa and Other Issei in DOJ Camps

	
	

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Issei in Non-DOJ Camps (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Papa and Other Issei in Non-DOJ Camps

	
	

	Evidence from “Psychological Effects of Camp” of Negative Effects on the Nisei (List two.)
	Evidence from Farewell to Manzanar of Negative Effects on Jeanne and 
Other Nisei

	
	


34. Why do you think all these effects are considered psychological?

35. What is the central idea of this section of the article?

Close Read: “Psychological Effects of Camp” Culminating Task

RI.8.2

(Example for Teacher Reference)

Directions: After the close read, answer the following prompt.

The first section of the article “Psychological Effects of Camp” develops the central idea and lesson that internment of people based on the group they belong to has long-lasting harmful effects. Write a paragraph that develops this idea. (RI.8.1, RI.8.2)

In your response, be sure to include evidence from the first section of the article “Psychological Effects of Camp.”

Responses will vary, but may include: The lesson people can draw from the first section of the article “Psychological Effects of Camp” is that racist programs like internment have long-lasting harmful effects. The article shows this lesson by explaining the numerous negative psychological effects that incarcerated Japanese-Americans experienced. For example, when they were forced from their homes and jobs, they at first felt “shock, fear, and worry.” Then as they experienced the “dehumanizing conditions” of the camps, they felt “helplessness” and “tensions” among each other. Issei incarcerees experienced extreme “stress” and “loneliness” in DOJ camps. They were separated from their families and falsely accused of treason. In non-DOJ camps, Issei men were no longer heads of household and community. Nisei’s experienced strong negative effects as well. Their college education and careers were interrupted by the incarceration. All these examples convey the lesson that racist programs like internment have long-lasting harmful effects.
Close Read: “Psychological Effects of Camp” Culminating Task

RI.8.1, RI.8.2, W.8.10

Name:
Date:


Directions: After the close read, answer the following question.

The first section of the article “Psychological Effects of Camp” develops the central idea and lesson that internment of people based on the group they belong to has long-lasting harmful effects. Write a paragraph that develops this idea. (RI.8.1, RI.8.2)

In your response, be sure to include evidence from the first section of the article “Psychological Effects of Camp.”

Lessons from Internment Note-Catcher

RI.8.2

(Example for Teacher Reference)

Directions: In the first box of each table, write a brief summary of each section from the article “Psychological Effects of Camp.” Then, record evidence from Farewell to Manzanar and other texts read throughout the module that aligns to the evidence in the article “Psychological Effects of Camp.” Synthesize all the evidence to determine what lesson from internment the texts convey. Write those lessons at the bottom of each table.

	Negative Psychological Effects

	Summary of this section from “Psychological Effects of Camp”

	The central idea of section one of the article “Psychological Effects of Camp” is that there were negative psychological effects of internment. For example, after being forced from their homes and lives, Japanese Americans at first felt “shock, fear, and worry.” Then as they experienced the “dehumanizing conditions” of the camps, they felt “helplessness” and “tensions” among themselves. Issei men experienced extreme “stress” and “loneliness” in DOJ camps, separated from their families and falsely accused of treason. In non-DOJ camps, Issei men lost their status as heads of household and community. Nissei experienced strong negative effects as their college education and careers were disrupted by the incarceration. All these examples show how there were negative psychological effects of internment.

	Evidence from Farewell to Manzanar and other texts

	From Farewell to Manzanar
•
Mama’s outrage at the conditions at Manzanar; through dialogue from Mama—“Animals live like this” (24).
•
Descriptions of Mama reacting to the disgusting latrines (28–30).
•
“Some meetings turned into shouting sessions. Some led to beatings . . . 
Assassination threats were commonplace” (66).
•
Pages 68–69: before and at the beginning of the riot, the rioters beat other internees. 
•
Papa’s arrival from DOJ camp to Manzanar: “the first thing we saw was a cane 
. . . then Papa stepped out, wearing . . . a wilted shirt . . . He had aged ten years. He looked over sixty, gaunt, wilted as his shirt, underweight, leaning on that cane and favoring his right leg” (41).
•
Distinction between Papa before the camps and Papa in camp in chapter 8: Papa’s “dark, bitter, brooding presence” (59) is “unfamiliar” and a “demon” compared with the man who “lived in Ocean Park” (63).

	Lessons from Internment

	It is wrong to view entire populations as homogeneous.

In times of great fear, people and government sometimes make decisions that hurt innocent people.
There are deep psychological effects of racist programs such as internment.


	Post-War Impacts

	Summary of this section from “Psychological Effects of Camp”

	The section “Post-War Impacts” develops the central idea that “the closing of the camps did not end the psychological impacts of the incarceration.” The Issei were often too old to return to work, so they became depressed; some even committed suicide. Most of the Nisei were ashamed and traumatized, so they didn’t speak of their camp experiences and tried to fit in to American culture. Many of the Sansei felt sadness and anger at their parents’ silence about their pain. Many also lost connection to their Japanese language and culture because their parents didn’t want to associate with anything Japanese. These details demonstrate that the psychological impacts of the incarceration affected all three generations of Japanese-Americans after the war.

	Evidence from Farewell to Manzanar and other texts

	From Farewell to Manzanar
•
 “Papa’s life ended at Manzanar” (176) — shows how like other Issei, he was depressed and couldn’t hold a job. “Papa seemed to shrink, lose potency” (149).
•
For most of her life, Jeanne was “filled with shame for being a person guilty of something enormous enough to deserve that kind of treatment” — like other Nisei, she felt guilt and humiliation for being incarcerated.
•
She tried to “become someone acceptable” to “live agreeably in Anglo-American society” (167–168) — like other Nisei, she tried to fit into Anglo-American society.
•
She and her family “seldom discussed the internment” (168). — like other Nisei, they didn’t speak of their pain.

	Lessons from Internment

	Upholding the rights of other human beings is critical work.

It is wrong to view entire populations as homogeneous.


	Resilience and Positive Effects

	Summary of this section from “Psychological Effects of Camp”

	The section “Resilience and Positive Effects” develops the central idea that there were some positive effects of the incarceration. Incarcerees demonstrated resilience and resourcefulness in the camps. They made art, improved living conditions, and learned new jobs. Some Nisei also relocated to the Midwest and East. The move was stressful but broadened their horizons. Also, the incarcerees supported one another and established strong, life-long connections. Additionally, many Nisei went on to live successful lives, and the Sansei view their parents and grandparents as role models. Finally, the incarceration made Japanese Americans more aware of social justice issues and “watchful of policies and prejudices that unjustly target other groups.” These details demonstrate that there were some positive effects of the incarceration.

	Evidence from Farewell to Manzanar and other texts

	From Farewell to Manzanar
•
“Gardens had sprung up everywhere . . . professional gardeners built a small park” 
(88–89) — shows that in Manzanar people were resourceful
•
“Mama made her daily rounds to the mess halls, helping young mothers with their feeding”
Evidence from “Japanese Internment Camp Survivors Protest Ft. Sill Migrant Detention Center”
•
Former incarcerees of Japanese descent protest the detention of migrant children because they see the detention centers as the same kind of concentration camps that they were incarcerated in.

	Lessons from Internment

	In times of terrible struggle, people can draw strength from their identities and communities.

Upholding the rights of other human beings is critical work.


Source: Houston, Jeanne Wakatsuki and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
Lessons from Internment Note-Catcher
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Name:
Date:


Directions: In the first box of each table on the following pages, write a brief summary of each section of the article “Psychological Effects of Camp.” Then, record evidence from Farewell to Manzanar and other texts read throughout the module that aligns to the evidence in the article “Psychological Effects of Camp.” Synthesize all the evidence to determine what lesson from internment the texts convey. Write those lessons at the bottom of each table.

	Negative Psychological Effects

	Summary of this section from “Psychological Effects of Camp”

	

	Evidence from Farewell to Manzanar and other texts

	

	Lessons from Internment

	It is wrong to view entire populations as homogeneous.


	Post-War Impacts

	Summary of this section from “Psychological Effects of Camp”

	

	Evidence from Farewell to Manzanar and other texts

	

	Lessons from Internment

	Upholding the rights of other human beings is critical work.


	Resilience and Positive Effects

	Summary of this section from “Psychological Effects of Camp”

	

	Evidence from Farewell to Manzanar and other texts

	

	Lessons from Internment

	In times of terrible struggle, people can draw strength from their identities and communities.
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