	Module Title
	Grade X: Module X: Unit X: Lesson X


	Plastic Pollution
	Grade 7: Module 4: Unit 1: Lesson 7



Entrance Ticket: Unit 1, Lesson 7

Name:
Date:


Directions: Review the feedback on your Module 3, End of Unit 3 Assessment. What is one star (area of strength) you want to continue to show in today’s assessment?   
What is one step (area of growth) you want to work toward in today’s assessment or the next time you take a reading assessment? 

If you would like support to understand or discuss the feedback on your End of Unit 3 Assessment, please write your name on the board for a one-on-one review.
Language Dive Guide: A Plastic Ocean 
(1:28:26–1:28:36)

RI.7.7, SL.7.3, L.7.1b

(For Teacher Reference)

Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Gradual Release section below for complete details.

Sentence
Through the Plastic Bank, we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean. (Transcribed from A Plastic Ocean. Directed by Craig Leeson. Brainstorm Media, 2017, minutes 1:28:26–1:28:36)

Rationale
· Daily Learning Target and Focus Standards: This sentence helps students to address the daily learning target (I can evaluate a speaker’s evidence and reasoning in A Plastic Ocean) and SL.7.3 by making the connection between recycling and positive effects, providing sound reasoning for the claim that plastic should be recycled. Supporting Standards: RI.7.7, L.7.1b

· Guiding Question: This sentence helps students respond to the guiding question (What can be done about plastic pollution? What is being done? What can I do?) by inviting students to discuss an example of something an organization is doing to tackle the problem of plastic pollution. 

· Language Structure: This sentence is compelling because it is a complex sentence, with three dependent clauses providing important context to support the independent clause. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: so that people in developing countries can earn an income,
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning of this sentence as they continue to discuss solutions for combatting plastic pollution throughout this unit, and when writing an objective summary explaining how central ideas are developed throughout this unit during the End of Unit 1 Assessment.

Time
10 minutes

Gradual Release in Module 3–4 Language Dives from Modules 1 and 2

Materials
· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Teachers may also ask these questions.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence
· Use this Guide along with the Sentence Chunk Chart, Note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues
· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4).

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important. Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically
· Use grammar terminology primarily as another tool for accessing meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process

Throughout the Language Dive
· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive
· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct

· First, organize students into small groups of three or four. Distribute one set of cut, scrambled sentence chunk strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)

· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see Step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)

· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)

· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct

· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to the guiding question, big idea, and learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)

· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence and for heavier and lighter support.

Overall Principles
· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: A Plastic Ocean 
(1:28:26–1:28:36) Sentence Chunk Chart

RI.7.7, SL.7.3, L.7.1b

(For Teacher Reference)

Sentence
Through the Plastic Bank, we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean. (Transcribed from A Plastic Ocean. Directed by Craig Leeson. Brainstorm Media, 2017, minutes 1:28:26–1:28:36)

Launch

Prior to the Language Dive, review the work with simple, compound, and complex sentences from Module 3. Invite students to recall the characteristics of each type of sentence, and to use this information to determine which type of a sentence this is.
Through the Plastic Bank,

Deconstruct

· the Plastic Bank

“What is this chunk about?” (The Plastic Bank, a company dedicated to reducing the plastic waste that enters the ocean. [noun phrase])
· Through

“What does the word through tell us in this chunk?” (Through means by means of or with the agency of, telling us that the Plastic Bank makes something happen. We will find out what happens through the Plastic Bank in the subsequent chunk. [preposition])
· Students discuss in pairs what they think happens through the Plastic Bank, reflecting on the transcript and video clip from the mid-unit assessment to support their discussion.
we make plastic waste a currency,

Deconstruct

· we

“Who is this chunk about?” (We refers to the Plastic Bank as a company, and the people who work there. [pronoun])

“What does the Plastic Bank do?” (They make plastic waste a currency, meaning they accept plastic waste as a type of money that can be exchanged for services, cash, or other items. [verb phrase])

· Students can recall from the transcript and video clip some of the exchanges that were made for plastic waste in Haiti. (Answers will vary, but may include solar cell phone charging, sustainable cook stoves, and cash.)

“Does this chunk form a complete sentence? How do you know?” (Yes; it contains a subject [we] and a verb phrase [make plastic waste a currency] and it tells a complete thought.)

“If this chunk is a complete sentence, why are there additional chunks in our Language Dive? What kind of information might the additional chunks add?” (Answers will vary, but may include: the additional chunks might give an explanation and provide additional context, just as the previous chunk provided information about who makes plastic waste a currency.)
so that people in developing countries can earn an income,

Deconstruct (Focus Structure)

· Ask:

“What additional information does this chunk provide? What words help us figure this out?” (This chunk tells us the reason the Plastic Bank makes plastic waste a currency. The words so that show purpose and signal that what follows will be a reason for information mentioned previously. Note that so is often followed by that when used to show purpose, but that can be removed without changing the meaning. [so that = conjunction; collocation])

“What is the reason the Plastic Bank makes plastic waste a currency?” (So that people in developing countries can earn an income.)
· developing countries

“What are developing countries? Is there a familiar word or affix in the word developing that helps us understand what it means?” (Develop means to grow into something bigger, stronger, and more advanced. A developing country is a country with an economy that is not yet as developed, or advanced, as other countries, but that is growing. [noun phrase])
· Students can discuss in pairs some ways they think people in developing countries earn an income from plastic waste. (Answers will vary, but may include that people earn an income by picking up plastic waste from beaches and bringing it to the Plastic Bank in exchange for services, cash, or other items.) Then, students can switch pairs and discuss why they think the Plastic Bank focuses specifically on supporting people in developing countries to earn an income. (Answers will vary, but may include that the Plastic Bank has a social impact by supporting people who may not otherwise have many other opportunities to earn an income.)

· It is important to note that, while the economy in developing countries may not be as advanced as other countries, developing countries are advanced in other ways and have many assets, such as people having a strong sense of compassion for one another, and working in collaboration to make the world a better place. Invite students to share other ways developing countries may be advanced and some of the assets they might have.

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:

· Let’s take time to think and write or sketch. (Goal 1)

· Can you say more about that? (Goal 1)

· Do you agree or disagree with what your classmate said? Why? (Goal 4)

· Who can add on to what your classmate said? I’ll give you time to think. (Goal 4)

Practice (Focus Structure)

· Students can complete the following sentence frame, using the conjunction so that to provide an explanation for why they do something.

I ___________________ so that _________________________.


verb phrase
noun phrase + verb phrase 
while preventing plastic from entering the ocean.

Deconstruct

· while

“Can you figure out why the author started this chunk with the word while?” (While is used to signal that the information in this chunk is happening at the same time as the information in the previous chunk [people in developing countries can earn an income], and is also part of the reason the Plastic Bank makes plastic waste a currency. [conjunction])
“What are the people in developing countries doing at the same time they earn an income?” (They are preventing plastic from entering the ocean.)
“Can you say more about that?” (Answers will vary.) 
· Students can discuss in pairs how making plastic waste a currency helps prevent plastic from entering the ocean, at the same time it helps people earn an income. Invite them to reflect on the images in the video clip to help them do so. (Answers will vary, but may include: Making plastic waste a currency encourages people to pick up the plastic that would otherwise enter the ocean and allows them to earn an income by exchanging the plastic waste for other goods.)
Through the Plastic Bank, we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean.

Reconstruct

· Through the Plastic Bank, we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean.
“Is this sentence a simple, compound, complex, or compound-complex; how do you know? How does this sentence signal differing relationships among ideas?” (This sentence is a complex sentence because it has one independent clause [we make plastic waste a currency] and three dependent clauses [Through the Plastic Bank; so that people in developing countries can earn an income; while preventing plastic from entering the ocean.] The dependent clauses add important information about who makes plastic waste a currency [the Plastic Bank], and the reasons plastic currency is made [so that people in developing countries can make an income; to prevent plastic from entering the ocean].) 
“Can we say this sentence in a different order? What would we have to remove or change?” (Answers will vary, but may include: We make plastic waste a currency through the Plastic Bank, so that people in developing countries can earn an income, while preventing plastic from entering the ocean. They may also rearrange the last two dependent clauses, making slight changes such as: We make plastic waste a currency through the Plastic Bank, so that people in developing countries prevent plastic waste from entering the ocean, while earning an income.)
“How does this sentence help us understand the speaker’s reasoning for the claim that plastic should be recycled?” (The speaker uses sound reasoning for the claim by explaining the connection between recycling and positive effects, such as the social impact of supporting people with earning an income, and the environmental impact of minimizing the plastic waste entering the ocean.)
· Replay the video clip at 1:28:26–1:28:36, where this sentence is stated, and invite students to compare the sentence in the transcript to the way it is portrayed in the video. (Answers will vary, but may include that the images in the video help emphasize the social and environmental impact of the Plastic Bank, with images of people smiling as they earn an income and picking up plastic waste along the ocean shore. The music also helps make the video clip more interesting.)

· If time allows, invite volunteers to act out picking up plastic waste along the ocean shore and exchanging it for other goods, demonstrating how this prevents plastic from entering the ocean. Encourage students to get creative as they act this out! (For example, one student might act as the ocean, smiling and giving a sigh of relief as the plastic waste is picked up, rather than entering its waters.) Students can sketch what they acted out on their note-catcher. 
“Now what do you think is the meaning of this sentence?” (Answers will vary.)
“How does the Language Dive add to your understanding of the guiding question:
What can be done about plastic pollution? What is being done? What can I do?” (Answers will vary.)
Practice (Sentence)

· Students can complete the following sentence frames by stating a claim about the importance of reducing plastic waste, with reasons to support their claim. 
_________________________________ so that __________________________________ 


claim about reducing plastic waste
reason to support claim
while ________________________________________.


reason to support claim
Language Chunk Wall Suggestions

· Language to talk about the means by which something happens (e.g., prepositions): Through the Plastic Bank,
· Language to connect words, phrases, clauses: so that people in developing countries can earn an income, while preventing plastic from entering the ocean.
· Verbs and verb phrases (actions, states of being): we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean.
Language Dive: A Plastic Ocean 
(1:28:26–1:28:36) Sentence Chunk Strips

	Through the Plastic Bank,

	we make plastic waste a currency,

	so that people in developing countries can earn an income,

	while preventing plastic from 
entering the ocean.


Language Dive: A Plastic Ocean 
(1:28:26-1:28:36) Note-Catcher

RI.7.7, SL.7.3, L.7.1b

(Example for Teacher Reference)

1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

Through the Plastic Bank, 
we make plastic waste a currency, 

so that people in developing countries can earn an income, 

while preventing plastic from entering the ocean. 

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about? 

2. Consider the focus structure.

so that people in developing countries can earn an income,

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.

[image: image1.png]


 Recommendation: “Can you figure out why the author started this chunk with the words so that?” Answers will vary.

3. Complete the following sentence frame, using the conjunction so that to provide an explanation for why you do something.

I study so that I do well in school.

verb phrase
verb phrase + noun phrase
4. Sketch picking up plastic waste along the ocean shore and exchanging it for other goods, preventing plastic from entering the ocean.

	Answers will vary.


5. Complete the following sentence frames by stating a claim about the importance of reducing plastic waste, with reasons to support your claim. 

It’s important to recycle so that we minimize the use of plastic being 
claim about reducing plastic waste 
reason to support claim
produced, while also ensuring plastic isn’t thrown away and ending up in 

reason to support claim

the ocean.

Language Dive: A Plastic Ocean 
(1:28:26-1:28:36) Note-Catcher

RI.7.7, SL.7.3, L.7.1b

Name:
Date:


6. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

Through the Plastic Bank, 
we make plastic waste a currency, 

so that people in developing countries can earn an income, 

while preventing plastic from entering the ocean. 

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about? 

7. Consider the focus structure.

so that people in developing countries can earn an income,

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out why the author started this chunk with the words so that?” Answers will vary.

8. Complete the following sentence frame, using the conjunction so that to provide an explanation for why you do something.

I ___________________________________________________________________ so that 


verb phrase
__________________________________________________________________________.


verb phrase + noun phrase
9. Sketch picking up plastic waste along the ocean shore and exchanging it for other goods, preventing plastic from entering the ocean.

	


10. Complete the following sentence frames by stating a claim about the importance of reducing plastic waste, with reasons to support your claim. 

_____________________________________________________________________ so that 


claim about reducing plastic waste

___________________________________________________________________________ 


reason to support claim

while _____________________________________________________________________.

reason to support claim
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