	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Harlem Renaissance
	Grade 7: Module 3: Unit 2: Lessons 6–7



Entrance Ticket: Unit 2, Lessons 6–7
Name:
Date:


Directions: Review the feedback on your End of Unit 1 Assessment. What is one star (area of strength) you want to continue to show in today’s assessment? 
What is one step (area of growth) you want to work toward in today’s assessment or next time you take a reading assessment? 

If you would like support to understand or discuss the feedback on your End of Unit 1 Assessment, please write your name on the board for a one-on-one review.

Story Elements: “The Boy and the Bayonet,”
Part III Note-Catcher
RL.7.3, RL.7.6
(Example for Teacher Reference)
Continued from Story Elements: “The Boy and the Bayonet,” Part II Note-Catcher
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Scenes 4 and 5 (School and Back Home)

	How does the scene at school impact Bud?

	The scene makes Bud feel grateful and proud. He feels this way because he is praised for his discipline in front of everyone, and his classmates cheer.

	How does Bud’s return home impact Hannah and “little sister”?

	Bud’s return makes Hannah and “little sister” feel proud. This shows that they were right to encourage him to go into school. For example, “little sister” says she was “prouder” than if he had won. Also, Hannah asks, “what did I tell you ‘bout backin’ out?”
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Conclusions

	What changes for each character at the end (including points of view)?

	Character: Bud
	Bud learns that even though he made a mistake, his ability to carry on was the true definition of discipline.

	Character: “little sister”
	“Little sister” continues to feel pride in Bud and supports him as he decides to put his uniform back on.

	Character: Hannah
	Hannah is proven right by making Bud go to school, as he is praised by an officer in front of everyone.

	What is a theme of the story? How does the author develop it?

	A theme of the story is that success and failure are a part of life. It’s important to “fail forward” and be proud of our loved ones in success and in failure. You can learn a great deal from failure. The author develops this theme through the points of view of all the characters and the way they support and encourage Bud. For example, when Bud comes home after dropping the bayonet, his sister and mother encourage him, telling them they’re proud of him and know he will have another chance. These examples develop the theme that it is important to “fail forward” and be proud of our loved ones in success and in failure.


Source: Dunbar, Paul Laurence. “The Boy and the Bayonet.” The Upward Path. Ed. Myron T. Pritchard and Mary White Covington. Harcourt, Brace, and Howe, 1920. Project Gutenberg. Web. 

Story Elements: “The Boy and the Bayonet,”
Part III Note-Catcher
RL.7.3, RL.7.6
Name:
Date:


Continued from Story Elements: “The Boy and the Bayonet,” Part II Note-Catcher
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Scenes 4 and 5 (School and Back Home)

	How does the scene at school impact Bud?

	

	How does Bud’s return home impact Hannah and “little sister”?
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Conclusions
	What changes for each character at the end (including points of view)?

	Character: Bud


	

	Character: “little sister”


	

	Character: Hannah


	

	What is a theme of the story? How does the author develop it?
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Scenes 4 and 5 (School and Back Home)

	How does the scene at school impact Bud?

	The scene makes Bud feel
He feels this way because



	How does Bud’s return home impact Hannah and “little sister”?

	Bud’s return makes Hannah and “little sister” feel
This shows that
For example, “little sister” says
Also, Hannah asks,
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Conclusions

	What changes for each character at the end (including points of view)?

	Character: Bud


	Bud learns


	Character: “little sister”


	“Little sister” continues to feel


	Character: Hannah


	Hannah is


	What is a theme of the story? How does the author develop it?

	A theme of the story is
The author develops this theme through
For example,
These examples develop the theme that



Language Dive Guide: “The Boy and 
the Bayonet,” Part III, Paragraph 19
RL.7.6, L.7.1, L.7.4b
(For Teacher Reference)
Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Gradual Release section below for complete details.
Sentence

“I told you we was more prouder dan if you’d won,’ said ‘little sister.” (“The Boy and the Bayonet” by Paul Laurence Dunbar, Part III, paragraph 19)

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can identify the points of view of Tom, Hannah, and “little sister” in “The Boy and the Bayonet”) and RL.7.6 by highlighting dialogue that shares Hannah and “little sister’s” point of view. Supporting Standards: L.7.1, L.7.4b

· Guiding Question/Module Understanding: The sentence helps students respond to the module understanding (There are common themes, practices, and structures across the art, music, and literature of the Harlem Renaissance) by highlighting perseverance as a common theme across the art, music, and literature of the Harlem Renaissance.

· Language Structure: This sentence is compelling because it uses a local variety of English to help develop the characters’ identities in the text. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: “I told you we was more prouder
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning of this sentence when responding to selected response questions on the Mid-Unit 2 Assessment about how dialogue at the end of the story helps develop the characters’ point of view.

Time

10 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1 and 2
Materials

· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Teachers may also ask these questions.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence

· Use this Guide along with the Sentence Chunk Chart, note-catcher, Sentence Chunk Strips, Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk look and sound like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues

· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: “There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important.” Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically

· Use grammar terminology primarily as another tool for accessing meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process
Throughout the Language Dive

· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive

· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct
· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled sentence chunk strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)
· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see Step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)
· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)
· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct
· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to guiding question, big idea, learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)
· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles

· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: “The Boy and the Bayonet,”
Part III, Paragraph 19 Sentence Chunk Chart
RL.7.6, L.7.1, L.7.4b
(For Teacher Reference)
Sentence

“I told you we was more prouder dan if you’d won,’ said ‘little sister.” (“The Boy and the Bayonet” by Paul Laurence Dunbar, Part III, paragraph 19)

Launch
Prior to the Language Dive, consider inviting students to review the meaning of standard English grammar and usage per L.7.1. It may be most effective to present students with multiple definitions of standard English retrieved from distinct sources (e.g., from the dictionary vs. from an academic article written by a linguist). Students are likely to find that no clear definition of standard English exists, despite this being a common term that many use freely. The curriculum uses the term academic English to describe language expectations.

Remind students that this text includes dialogue that varies from standard English, as mentioned in previous lessons, in order to capture how spoken language sounds in different times and places.

said “little sister.”

Deconstruct
· Ask:

“What does this chunk tell us?” (That the dialogue in this sentence is said by “little sister.” Said “little sister” is the dialogue tag used to identify who is speaking.)
· “little sister”
“Can you figure out why the author put quotation marks around “little sister”? Why does the author refer to this character as “little sister” rather than giving her a name?” (The quotation marks signal an unofficial name given to this character. By referring to this character as “little sister” rather than giving her a name, the author is emphasizing the importance of this character’s relationship to Bud, the main character in the story.)
“I told you we was more prouder

Deconstruct (Focus Structure)
· Ask:

“What does this chunk tell us?” (“Little sister” is speaking directly to Bud, telling him that she and their mom were proud of something.)
· Students can take 30 seconds in pairs to discuss what happened that made Bud’s mom and “little sister” proud. Then, invite them to discuss what “little sister” will compare this to. Encourage them to refer to the text as they do so. (Responses will vary, but may include: they were proud of the way Bud acted after losing the competition. “Little sister” may compare this to how proud they would have been if Bud hadn’t lost the competition.)

· we was
“What do you notice about the subject-verb agreement in this chunk?” (The subject and verb do not agree. We is a plural subject, but the verb form in this chunk is singular [was]. In academic English, a subject and verb must agree in number, meaning if there is a plural subject there must also be a plural verb form, making it we were instead of we was [subject + verb].)
· Circle we was more prouder. Then, display we were more proud near this chunk. Read aloud this chunk with both varieties: we was more prouder/we were more proud.

· we was more prouder
“In our classroom English academic prose, we would usually write we were more proud. Can you figure out why “little sister” said we was more prouder instead?” (To signal the use of a variety of English that is used in some language communities. The author uses a local variety of English that varies from academic English when providing dialogue by Bud’s mother and “little sister” as a way to develop the characters’ identities, sharing that they are a part of the local community where this variety of English is used. Note that more prouder adds emphasis to how proud “little sister” and their mom were, by using both the adverb more and the comparative suffix -er. [plural pronoun + singular verb form + comparative adjective].)
· Students can work in pairs to identify one or two other examples of the local variety of English in the text. Encourage students to specifically look for examples where the subject-verb agreement varies from that of academic English. (Examples: “We is proud,” she whispered, “we’s mos’ prouder dan if you’d won,”; “You ain’t a-goin to back down, is you, Buddie?”) Invite students to write the example(s) on their note-catchers. 
· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:
· Goal 1: Can you say more about that?

· Goal 2: Who can tell us what your classmate said in your own words?

· Goal 4: Who can add on to what your classmate said?

Practice (Focus Structure)
· Students can complete the following sentence frames using the present perfect verb tense, using both academic English and the variety of English used in “little sister’s” dialogue. (Refer to the previous language dive, which focused on present perfect verb tense, for support.) 
I told you we _______________________________________ proud of you.


present perfect verb tense of is
(I told you we have been proud of you.)
I told you we _______________________________________ proud of you.


singular present tense verb tense of is
(I told you we has been proud of you.)
· Invite students to discuss when each variety of English would be used. (Responses will vary, but may include that academic English would be used in the classroom, while a more local variety of English would be used within the community where it is spoken, and among people from the local community.)

· To provide lighter support: Invite students to extend the frames, using the conjunction because to include a reason:

I told you we ______________proud of you because _____________.
(e.g., I told you we have/has been proud of you because you have always chosen to do the right thing, even when it proves to be hard.)

· To provide heavier support: Provide present tense verb phrases on index cards for students to choose form when completing the frames.

dan if you’d won,”

Deconstruct
· dan
“What do you think the word dan means? What does it tell us about this chunk?” (Dan means than, as pronounced in the local variety of English used by “little sister” and her mom. Than is used to compare two things that are not equal. It tells us that what follows would have made “little sister” and their mom less proud of Bud than they were for what happened [conjunction].)
· if you’d won
“What would have made “little sister” and their mom less proud of Bud than they were for what happened?” (If Bud had won, instead of dropping his bayonet and losing the competition, they would have been less proud. [conjunction + pronoun + past perfect verb form [past tense of “have” + past participle = past perfect].)
· Students can discuss in pairs why “little sister” and their mom were more proud of Bud for what happened than if he had won. (Responses will vary, but may include that they were proud of Bud’s conduct when he lost because it demonstrated Bud’s habits of character. It would have been easy for Bud to show self-control and to keep trying if he was winning, but it took integrity and perseverance to do so after he dropped his bayonet and lost, which is why Bud’s “little sister” and mom were more proud of him for this than if he had won.)

“I told you we was more prouder dan if you’d won,” said “little sister.”

Reconstruct
· “I told you we was more prouder dan if you’d won,” said “little sister.”
“In what classroom contexts will we use this variety of English? In other classroom contexts, what variety of English will we use?” (If the variety of English used in this story is commonly spoken within one of your language communities, it may be appropriate to use this variety of English during casual in-class conversations with friends or with others from your language community. If it is not spoken within one of your language communities, it would be respectful to get to know and learn from members of the community where it is spoken before considering using their local variety. In other classroom contexts, it would be more appropriate to use academic English.)
“Does Dunbar only use a local variety of English in this text? What, in the text makes you think so?” (No. Dunbar switches from using the local variety of English when Hannah and “little sister” are speaking, to using academic English throughout the rest of the text.) Pairs can identify one or two examples of academic English used in the text.
· Ask:

“Do you ever use a variety of English that is different from the variety of English we use in the classroom? How is the language we speak a reflection of our identity?” (Answers will vary.)
“How does this sentence help us understand a theme of this text?” (Answers will vary, but may include: a theme of this text is that from failure can come great learning; failure helps us grow. This sentence helps show that “little sister” and their mom love and are proud of Bud even though he failed, and that they understand failure will help him grow.)
“Now what do you think is the meaning of this sentence?” (Answers will vary.)
“How does the Language Dive add to your understanding of the daily learning target:
I can identify the points of view of Tom, Hannah, and “little sister” in “The Boy and the Bayonet”? (by showing how “little sister” and their mom, Hannah, support Bud continuing with bayonet, even after he had failed)
Practice (Sentence)
· Invite students to say and write this sentence in their own words. Encourage students to use a variety of English they use outside of the classroom, or their home language to do so. 
· To provide lighter support: “Can you write the sentence in a different order?” (e.g., By placing the dialogue tag at the beginning or in the middle of the dialogue)

· To provide heavier support: Work with students to identify the parts of the sentence that use a local variety of English (e.g., we was; prouder, dan) and discuss how these parts of the sentence vary from academic English before students write in their own words.

Language Chunk Wall Suggestions
· Language to compare: “I told you we was more prouder
· Language to talk about conditional situations: dan if you’d won,”
· Verbs and verb phrases (actions, states of being): “I told you we was more prouder, dan if you’d won,”
· Language to introduce dialogue: said “little sister.”
Language Dive: “The Boy and the Bayonet,”
Part III, Paragraph 19 Sentence Chunk Strips
	said “little sister.”

	“I told you we was more prouder

	dan if you’d won,”


Language Dive: “The Boy and the Bayonet,”
Part III, Paragraph 19 Note-Catcher
RL.7.6, L.7.1, L.7.4b
(Example for Teacher Reference)
1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

dan if you’d won,”
said “little sister.”

“I told you we was more prouder

Answers will vary.
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

2. Consider the focus structure.

“I told you we was more prouder

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out why Dunbar wrote ‘we was more prouder’ instead of ‘we were prouder’?”

Answers will vary.
3. In the table below, add one or two other examples of the local variety of English used in the text.

	Answers will vary.


4. Complete the following sentence frames, using the present perfect verb tense, using both academic English and the variety of English used in “little sister’s” dialogue. 

I told you we        have been        proud of you. 


present perfect verb

(academic English)

I told you we proud of you.

I told you we        have been        proud of you. 


variety of English
(variety of English used by “little sister”)

5. Write this sentence in your own words, using a variety of English you use outside of the classroom, or your home language.

Answers will vary.
Language Dive: “The Boy and the Bayonet,”
Part III, Paragraph 19 Note-Catcher
RL.7.6, L.7.1, L.7.4b
Name:
Date:


6. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

dan if you’d won,”
said “little sister.”

“I told you we was more prouder

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

7. Consider the focus structure.

“I told you we was more prouder

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out why Dunbar wrote ‘we was more prouder’ instead of ‘we were prouder’?”

8. In the table below, add one or two other examples of the local variety of English used in the text.

	


9. Complete the following sentence frames, using the present perfect verb tense, using both academic English and the variety of English used in “little sister’s” dialogue. 

I told you we _____________________________ proud of you. (academic English)


present perfect verb
I told you we _____________________________ proud of you. 


variety of English
(variety of English used by “little sister”)

10. Write this sentence in your own words, using a variety of English you use outside of the classroom, or your home language.

Harlem Renaissance Themes Anchor Chart
RL.7.1, RL.7.2
(Example for Teacher Reference)
How has the author developed a theme?

Directions: Identify a theme you have seen represented multiple times in the work so far. Collect evidence of that theme below.

	Title and Synopsis of Work

What is the form of the work (poem, song, story, artwork)? What is the gist of the work? What is it mainly about?

	In the story “The Boy and the Bayonet,” the character Bud seems to be preparing for a big day, which he has been working hard at for some time. The big day finally arrives, and Bud drops his bayonet during the competition. Bud does not want to go to school due to his mistake, and he decides not to wear his uniform due to his embarrassment. He goes to Assembly, where the judge from the competition discusses how well Bud handled himself in spite of the mistake. Bud feels better about himself.

	Theme

(a statement—not one word; may be revised as evidence grows)

	Hard work will pay off. Success and failure are part of life. It’s important to “fail forward” and be proud of our loved ones in success and in failure. You can learn a great deal from failure. Collaboration with your community can help you reach your dreams.
You should not let fear stand in the way of your dreams. When you make a mistake, keep your head high and persevere.


	Evidence of Theme

Provide line, stanza, or page number or part of the artwork (foreground, background, top, right corner, etc.).

	“Someone had dropped his bayonet. But with muscles unquivering, without a turned head, the company moved on as if nothing had happened, while one of the judges, an army officer, stepped into the wake of the boys and picked up the fallen steel.” (Part II)

When the failure occurs, the company moves on as if nothing had happened and perseveres.

“Come on, Buddie,” whispered ‘little sister,’ “Mammy an’ me know you didn’t mean to do it, an’ we don’t keer.” (Part II) 

Bud threw his arms around his little sister and held her tightly.

“It’’s only you an’ ma I care about,” he said, “though I am sorry I spoiled the company’s drill; they say “B” would have won anyway on account of our bad firing, but I did want you and ma to be proud.” (Part II)

“We is proud,” she whispered, “we’s mos’ prouder dan if you’d won,” and pretty soon she led him by the hand to supper. (Part II)

This conversation between Bud and “little sister” shows that Bud’s family is proud of him no matter what, and failure is okay.

“I saw the whole proceeding; I saw that he did not pause for an instant, that he did not even turn his head, and it appeared to me as one of the finest bits of self-control I had ever seen in any youth; had he forgotten himself for a moment and stopped, however quickly, to secure the weapon, the next line would have been interfered with and your whole movement thrown into confusion.” (Part III) 

The officer helps Bud realized how well he handled the mistake, and how proud he should be of himself. Through mistakes, we learn a great deal.

“‘I told you we was more prouder dan if you’d won,’ said ‘little sister’.

‘An’ what did I tell you ’bout backin’ out?’ asked his mother.

Bud was too happy and too busy to answer; he was brushing his uniform.” (Part III)

This part shows that having a family’s support when mistakes are made helps one persevere in the face of challenge. Pride doesn’t only come from watching someone succeed; it also comes from watching someone struggle and persevere.


	How does the author or artist develop the theme? (For artwork, the theme may be communicated by different parts of the piece or the whole piece and may not develop over the course of the piece. However, details may add to or change the theme.)

	The author develops this theme through the dialogue and actions of the three characters showing how Bud can persevere through this failure. The author develops the theme through the officer’s discussion of Bud’s mistake as a strength and place of learning, and the principal’s discussion of how proud Bud should be to wear his uniform. At the end, the author drives this point home through “little sister’s” pride in her brother, and Hannah’s insistence that he didn’t give up when faced with challenge.


Interactive Flowchart Directions
RL.7.2, RL.7.4, RL.7.5, L.7.5
11. Choose an Interactive Flowchart card. Read the card aloud (e.g., “His Motto”).

12. Using an arrow card, connect this card to another Interactive Flowchart card by form, language and/or theme, (e.g., “The Boy and the Bayonet”).

13. Read the second card aloud.

14. Explain why the two Interactive Flowchart cards belong together, how one is similar to another in form, language, and/or theme (e.g., “His Motto” is connected to “The Boy and the Bayonet” by the theme of persevering to reach one’s dreams. In “His Motto,” the boy named Robert Hilton has a quote by Abraham Lincoln on his wall, “I will study and make ready, and maybe my chance will come.” This quote speaks to the importance of working hard in pursuit of your dreams, which Robert does as he perseveres despite prejudice to learn electronics, help an important businessman, and get a good job. In “The Boy and the Bayonet,” the theme of perseverance to reach one’s dreams occurs through Bud’s failure in dropping the bayonet. Even though he makes a big mistake, he perseveres and returns to school and once again wears his uniform in order to reach his dreams.)

15. Another member of the group takes a turn by either:

· Adding a new arrow and another card anywhere on the “flowchart.”

· Verbally explaining a new connection between any of the cards already connected on the table.

· Writing an element of form (structure, repetition, rhyme), element of language (figurative, connotative), or theme from the poetry or artwork on an index card and then using an arrow to add it to the flowchart.

16. Take turns using the remaining Interactive Flowchart cards and continuing to explain the connections between them.

17. The activity ends when time is up or when all cards have been used and group members have explained all the connections they see.

Interactive Flowchart Cards and Arrows
RL.7.2, RL.7.4, RL.7.5, L.7.5
Teacher Directions: Cut these cards out in advance of the lesson. Provide one set of cards per triad of students.

	Langston Hughes, “The Negro Speaks of Rivers”
	Claude McKay, 
“I Shall Return”
	Shuffle Along
	Winold Reiss, African Phantasy
	Meta Warrick Fuller, Ethiopia Awakening

	Georgia Douglas Johnson, “Calling Dreams”
	Georgia Douglas Johnson, “Hope”
	James Weldon Johnson, “Lift Every Voice and Sing” poem and song
	Augusta Savage, The Harp or Lift Every Voice and Sing
	Lottie Burrell Dixon, “His Motto”

	Paul Laurence Dunbar, “The Boy and the Bayonet”
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