	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Harlem Renaissance
	Grade 7: Module 3: Unit 2: Lesson 3



Entrance Ticket: Unit 2, Lesson 3
L.7.4
(Example for Teacher Reference)
Directions: As you enter class, record the new vocabulary you identified from the second half of “His Motto” and any remaining questions you have about the text.

New Vocabulary from the Text

Answers will vary, but may include:
confounded: confused
racket: loud noise
gilt: covered in gold
pecuniary compensation: financial payment
Remaining Questions about the Text

Answers will vary, but may include: How did Hilton get the message back from New York so quickly? What sort of opportunity is Durmont offering Hilton?
Entrance Ticket: Unit 2, Lesson 3
L.7.4
Name:
Date:


Directions: As you enter class, record the new vocabulary you identified from the second half of “His Motto” and any remaining questions you have about the text.

New Vocabulary from the Text

Remaining Questions about the Text
Story Elements: “His Motto,” Part II
Note-Catcher
RL.7.3, RL.7.6
(Example for Teacher Reference)
Continued from Story Elements: “His Motto,” Part I Note-Catcher
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Scene 3 Interactions (Shack)

	What is the setting in this final scene? How does the description of the setting develop the character of Hilton?

	The setting is the room where Hilton has set up his wireless telegraph. It is described as a “one-room shack” which has the wireless, a “shelf of books,” and pictures of airplanes as well as a model airplane. The description of the setting shows that even though Hilton doesn’t have a lot of resources in his “one-room shack,” he is very curious and creative.

	How are the relationships between the characters described? How do these relationships influence the plot of the story?

	Hilton has offered to help Durmont send an important message, using his wireless telegraph. Durmont is doubtful Hilton can help because he is prejudiced against him. Durmont’s doubts about Hilton make the reader wonder what will happen. When Hilton sends the message, it is a triumph for the character. Hilton’s success highlights how wrong and harmful Durmont’s prejudices are.
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Point of View

	How do Durmont and Hilton develop and change throughout the story and at the end? How are the characters and points of view contrasted?

	Character: Durmont
	In the beginning, Durmont is only focused on his own problem and is prejudiced against Hilton.
At the end, Durmont stops focusing only on his own problem to recognize the help from Hilton.
Sees that he was wrong about Hilton and decides to offer him a “chance.”
The author shows this change with the line:
“You certainly have studied; you have made yourself ready as far as your resources will permit, and I’ll be hanged if I don’t stand for the ‘chance.’”

	Character: Hilton
	Hilton is calm and confident about his ability to help, where Durmont is frazzled and stressed out.
Always willing to help someone else while Durmont is focused on his own problems.
Proves his capabilities and is excited about the possibility of working for Durmont, even though he has been prejudiced against him.
The author shows Hilton’s character and his confidence in himself by showing that he was faster than a horse would have been:
“Yes, that horse wouldn’t have got into town yet,” grinned the boy.
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	What is a theme of the story? How does the author develop it?

	A theme of the story is that prejudice prevents people from recognizing others’ humanity and worth. The author develops this theme by introducing the character of Hilton, who has the ability to operate a wireless telegraph to send messages. Because of his prejudice, the businessman, Durmont, doubts that Hilton can use the telegraph. Only when Durmont can see himself in Hilton does he begin to see beyond his own prejudice and offer him a chance in his business. This shows how prejudice prevents people from recognizing others’ humanity and worth.


Source: Dixon, Lottie Burell. “His Motto.” The Upward Path. Ed. Myron T. Pritchard and Mary White Covington. Harcourt, Brace, and Howe, 1920. Project Gutenberg. Web.

Story Elements: “His Motto,” Part II
Note-Catcher
RL.7.3, RL.7.6
Name:
Date:


Continued from Story Elements: “His Motto,” Part I Note-Catcher
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Scene 3 Interactions (Shack)

	What is the setting in this final scene? How does the description of the setting develop the character of Hilton?

	

	How are the relationships between the characters described? How do these relationships influence the plot of the story?
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Point of View

	How do Durmont and Hilton develop and change throughout the story and at the end? How are the characters and points of view contrasted?

	Character: Durmont
	

	Character: Hilton
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	What is a theme of the story? How does the author develop it?

	


Story Elements: “His Motto,” Part II Note-Catcher
RL.7.3, RL.7.6
Name:
Date:

Continued from Story Elements: “His Motto,” Part I Note-Catcher
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Scene 3 Interactions (Shack)

	What is the setting in this final scene? How does the description of the setting develop the character of Hilton?

	The setting is
The description of the setting shows that



	How are the relationships between the characters described? How do these relationships influence the plot of the story?

	Hilton has offered to help
Durmont is doubtful Hilton can help because
When Hilton sends the message,
Hilton’s success highlights
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Point of View

	How do Durmont and Hilton develop and change throughout the story and at the end? How are the characters and points of view contrasted?

	Character: Durmont


	In the beginning, Durmont is
At the end, Durmont
The author shows this change with


	Character: Hilton


	Hilton is
The author shows Hilton’s character
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	What is a theme of the story? How does the author develop it?

	A theme of the story is that
The author develops this theme by
This shows how



Harlem Renaissance Themes Anchor Chart
RL.7.1, RL.7.2
(Example for Teacher Reference)
How has the author developed a theme?

Directions: Identify a theme you have seen represented multiple times in the work so far. Collect evidence of that theme below.

	Title and Synopsis of Work

What is the form of the work (poem, song, story, artwork)? What is the gist of the work? What is it mainly about?

	“His Motto” is a story about a businessman who must deliver an important message while on vacation. The regular telegraph is broken, so he is forced to try to send the message by wireless, with the help of a boy named Robert Hilton. Though the businessman doubts him at first, he comes to see his value after he successfully sends the message.

	Theme 

(a statement—not one word; may be revised as evidence grows)

	It is important to work hard even if others don’t believe in you. Prejudice prevents people from recognizing others’ humanity and worth. It is important to believe in yourself. If you work hard and believe in yourself, opportunity will come.

	Evidence of Theme

Provide line, stanza, or page number or part of the artwork (foreground, background, top, right corner, etc.).

	“I offered to help you because you needed it, and I was glad of the chance to prove what I believed I could do. I’m satisfied because I succeeded.” (part II)

He read it thoughtfully, considered how hard the boy had worked because of that, his hopes of the future based on that; saw the human element in him as it had not appealed to him before, and then turning something over in his mind, muttered to himself, “It’s nobody’s business if I do.” (part II)


	How does the author or artist develop the theme? (For artwork, the theme may be communicated by different parts of the piece or the whole piece and may not develop over the course of the piece. However, details may add to or change the theme.)

	The author develops the theme by using dialogue and description to show how Durmont did not initially believe that Hilton could succeed, while contrasting that with Hilton’s positive point of view of his own abilities.


“The Boy and the Bayonet”
Name:
Date:


The Boy and the Bayonet
By Paul Laurence Dunbar

Part I (Lesson 4)

It was June, and nearing the closing time of school. The air was full of the sound of bustle and preparation for the final exercises, field day, and drills. Drills especially, for nothing so gladdens the heart of the Washington mother, be she black or white, as seeing her boy in the blue cadet’s uniform, marching proudly to the huzzas of an admiring crowd. Then she forgets the many nights when he has come in tired out and dusty from his practice drill, and feels only the pride and elation of the result.

Although Tom did all he could outside of study hours, there were many days of hard work for Hannah Davis, when her son went into the High School. But she took it upon herself gladly, since it gave Bud the chance to learn, that she wanted him to have. When, however, he entered the Cadet Corps it seemed to her as if the first steps toward the fulfilment of all her hopes had been made. It was a hard pull to her, getting the uniform, but Bud himself helped manfully, and when his mother saw him rigged out in all his regimentals, she felt that she had not toiled in vain. And in fact it was worth all the trouble and expense just to see the joy and pride of “little sister,” who adored Bud.

As the time for the competitive drill drew near there was an air of suppressed excitement about the little house on “D” Street, where the three lived. All day long “little sister,” who was never very well and did not go to school, sat and looked out of the window on the uninteresting prospect of a dusty thoroughfare lined on either side with dull red brick houses, all of the same ugly pattern, interspersed with older, uglier, and viler frame shanties. In the evening Hannah hurried home to get supper against the time when Bud should return, hungry and tired from his drilling, and the chore work which followed hard upon its heels.

Things were all cheerful, however, for as they applied themselves to the supper, the boy, with glowing face, would tell just how his company “A” was getting on, and what they were going to do to companies “B” and “C.” It was not boasting so much as the expression of a confidence, founded upon the hard work he was doing, and Hannah and the “little sister” shared that with him.

The child often, listening to her brother, would clap her hands or cry, “Oh, Bud, you’re just splendid an’ I know you’ll beat ‘em.”

“If hard work’ll beat ‘em, we’ve got ‘em beat,” Bud would reply, and Hannah, to add an admonitory check to her own confidence, would break in with, “Now, don’t you be too sho’; dey ain’t been no man so good dat dey wasn’t somebody bettah.” But all the while her face and manner were disputing what her words expressed.

The great day came, and it was a wonderful crowd of people that packed the great baseball grounds to overflowing. It seemed that all of Washington’s colored population was out, when there were really only about one-tenth of them there. It was an enthusiastic, banner-waving, shouting, hallooing crowd. Its component parts were strictly and frankly partisan, and so separated themselves into sections differentiated by the colors of the flags they carried and the ribbons they wore. Side yelled defiance at side, and party bantered party. Here the blue and white of company “A” flaunted audaciously on the breeze beside the very seats over which the crimson and gray of “B” were flying and they in their turn nodded defiance over the imaginary barrier between themselves and “C’s” black and yellow.

The band was thundering out Sousa’s “High School Cadet’s March,” the school officials, the judges, and reporters, and some with less purpose were bustling about discussing and conferring. Altogether doing nothing much with beautiful unanimity. All was noise, hurry, gaiety, and turbulence.

In the midst of it all, with blue and white rosettes pinned on their breasts, sat two spectators, tense and silent, while the breakers of movement and sound struck and broke around them. It seemed too much to Hannah and “little sister” for them to laugh and shout. Bud was with company “A,” and so the whole program was more like a religious ceremonial to them. The blare of the brass to them might have been the trumpet call to battle in old Judea, and the far-thrown tones of the megaphone the voice of a prophet proclaiming from the hill-top.

Hannah’s face glowed with expectation, and “little sister” sat very still and held her mother’s hand save when amid a burst of cheers company “A” swept into the parade ground at a quick step, then she sprang up, crying shrilly, “There’s Bud! there’s Bud! I see him!” and then settled back into her seat overcome with embarrassment. The mother’s eyes danced as soon as the sister’s had singled out their dear one from the midst of the blue-coated boys, and it was an effort for her to keep from following her little daughter’s example even to echoing her words.

Company “A” came swinging down the field toward the judges in a manner that called for more enthusiastic huzzas that carried even the Freshmen of other commands “off their feet.” They were, indeed, a set of fine-looking young fellows, brisk, straight, and soldierly in bearing. Their captain was proud of them, and his very step showed it. He was like a skilled operator pressing the key of some great mechanism, and at his command they moved like clockwork. Seen from the side it was as if they were all bound together by inflexible iron bars, and as the end man moved all must move with him.

Part II (Lesson 5)

The crowd was full of exclamations of praise and admiration, but a tense quiet enveloped them as company “A” came from columns of four into line for volley firing. This was a real test; it meant not only grace and precision of movement, singleness of attention and steadiness, but quickness tempered by self-control. At the command the volley rang forth like a single shot. This was again the signal for wild cheering and the blue and white streamers kissed the sunlight with swift impulsive kisses. Hannah and “little sister” drew closer together and pressed hands.

The “A” adherents, however, were considerably cooled when the next volley came out, badly scattering, with one shot entirely apart and before the rest. Bud’s mother did not entirely understand the sudden quieting of the adherents; they felt vaguely that all was not as it should be, and the chill of fear laid hold upon their hearts. What if Bud’s company (it was always Bud’s company to them), what if his company should lose. But, of course, that couldn’t be. Bud himself had said that they would win. Suppose, though, they didn’t; and with these thoughts they were miserable until the cheering again told them that the company had redeemed itself.

Someone behind Hannah said, “They are doing splendidly, they’ll win, they’ll win yet in spite of the second volley.”

Company “A,” in columns of four, had executed the right oblique in double time, and halted amid cheers; then formed left front into line without halting. The next movement was one looked forward to with much anxiety on account of its difficulty. The order was marching by fours to fix or unfix bayonets. They were going at a quick step, but the boys’ hands were steady—hope was bright in their hearts. They were doing it rapidly and freely, when suddenly from the ranks there was the bright gleam of steel lower down than it should have been. A gasp broke from the breasts of company “A’s” friends. The blue and white dropped disconsolately, while a few heartless ones who wore other colors attempted to hiss. Someone had dropped his bayonet. But with muscles unquivering, without a turned head, the company moved on as if nothing had happened, while one of the judges, an army officer, stepped into the wake of the boys and picked up the fallen steel.

No two eyes had seen half so quickly as Hannah and “little sister’s” who the blunderer was. In the whole drill there had been but one figure for them, and that was Bud,—Bud, and it was he who had dropped his bayonet. Anxious, nervous with the desire to please them, perhaps with a shade too much of thought of them looking on with their hearts in their eyes, he had fumbled, and lost all he was striving for. His head went round and round and all seemed black before him.

He executed the movements in a dazed way. The applause, generous and sympathetic, as his company left the parade ground, came to him from afar off, and like a wounded animal he crept away from his comrades, not because their reproaches stung him, for he did not hear them, but because he wanted to think what his mother and “little sister” would say, but his misery was as nothing to that of the two who sat up there amid the ranks of the blue and white, holding each other’s hands with a despairing grip. To Bud all of the rest of the contest was a horrid nightmare; he hardly knew when the three companies were marched back to receive the judges’ decision. The applause that greeted company “B” when the blue ribbons were pinned on the members’ coats meant nothing to his ears. He had disgraced himself and his company. What would his mother and his “little sister” say?

To Hannah and “little sister,” as to Bud, all of the remainder of the drill was a misery. The one interest they had had in it failed, and not even the dropping of his gun by one of company “E” when on the march, halting in line, could raise their spirits. The little girl tried to be brave, but when it was all over she was glad to hurry out before the crowd got started and to hasten away home. Once there and her tears flowed freely; she hid her face in her mother’s dress, and sobbed as if her heart would break.

“Don’t cry, Baby! don’t cry, Lammie, dis ain’t da las’ time da wah goin’ to be a drill. Bud’ll have a chance anotha time and den he’ll show ‘em somethin’; bless you, I spec’ he’ll be a captain.” But this consolation of philosophy was nothing to “little sister.” It was so terrible to her, this failure of Bud’s. She couldn’t blame him, she couldn’t blame anyone else, and she had not yet learned to lay all such unfathomed catastrophes at the door of fate. What to her was the thought of another day; what did it matter to her whether he was a captain or a private? She didn’t even know the meaning of the words, but “little sister,” from the time she knew Bud was a private, thought that was much better than being a captain or any other of those things with a long name, so that settled it.

Her mother finally set about getting the supper, while “little sister” drooped disconsolately in her own little splint-bottomed chair. She sat there weeping silently until she heard the sound of Bud’s step, then sprang up and ran away to hide. She didn’t dare to face him with tears in her eyes. Bud came in without a word and sat down in the dark front room.

“Dat you, Bud?” asked his mother.

“Yassum.”

“Bettah come now, supper’s puty ‘nigh ready.”

“I don’t want no supper.”

“You bettah come on, Bud, I reckon you’s mighty tired.”

He did not reply, but just then a pair of thin arms were put around his neck and a soft cheek was placed close to his own.

“Come on, Buddie,” whispered “little sister,” “Mammy an’ me know you didn’t mean to do it, an’ we don’t keer.”

Bud threw his arms around his little sister and held her tightly.

“It’s only you an’ ma I care about,” he said, “though I am sorry I spoiled the company’s drill; they say “B” would have won anyway on account of our bad firing, but I did want you and ma to be proud.”

“We is proud,” she whispered, “we’s mos’ prouder dan if you’d won,” and pretty soon she led him by the hand to supper.

Hannah did all she could to cheer the boy and to encourage him to hope for next year, but he had little to say in reply, and went to bed early.

Part III (Assessment)

In the morning, though it neared school time, Bud lingered around and seemed in no disposition to get ready to go.

“Bettah git ready fer school,” said Hannah cheerily.

“I don’t believe I want to go any more,” Bud replied.

“Not go any more? Why, ain’t you ‘shamed to talk that way! O’ cose you goin’ to school.”

“I’m ashamed to show my face to the boys.”

“What you say about de boys? De boys ain’t a-goin’ to give you an edgication when you need it.”

“Oh, I don’t want to go, ma; you don’t know how I feel.”

“I’m kinder sorry I let you go into dat company,” said Hannah musingly, “’cause it was de teachin’ I wanted you to git, not the prancin’ and steppin’; but I did t’ink it would make mo’ of a man of you, an’ it ain’t. Yo’ pappy was a po’ man, ha’d wo’kin’, an’ he wasn’t high-toned neither, but from the time I first see him to the day of his death, I nevah seen him back down because he was afeared of anything,” and Hannah turned to her work.

“Little sister” went up and slipped her hand in his. “You ain’t a-goin to back down, is you, Buddie?” she said.

“No,” said Bud stoutly, as he braced his shoulders, “I’m a-goin’.”

But no persuasion could make him wear his uniform.

The boys were a little cold to him, and some were brutal. But most of them recognized the fact that what had happened to Tom Harris might have happened to any one of them. Besides, since the percentage had been shown, it was found that “B” had outpointed them in many ways, and so their loss was not due to the one grave error.

Bud’s heart sank when he dropped into his seat in the Assembly Hall to find seated on the platform one of the blue-coated officers who had acted as judge the day before. After the opening exercises were over he was called upon to address the school. He spoke readily and pleasantly, laying especial stress upon the value of discipline; toward the end of his address he said “I suppose company ‘A’ is heaping accusations upon the head of the young man who dropped his bayonet yesterday.” Tom could have died. “It was most regrettable,” the officer continued, “but to me the most significant thing at the drill was the conduct of that cadet afterward. I saw the whole proceeding; I saw that he did not pause for an instant, that he did not even turn his head, and it appeared to me as one of the finest bits of self-control I had ever seen in any youth; had he forgotten himself for a moment and stopped, however quickly, to secure the weapon, the next line would have been interfered with and your whole movement thrown into confusion.” There were a half hundred eyes glancing furtively at Bud, and the light began to dawn in his face. “This boy has shown what discipline means, and I for one want to shake hands with him, if he is here.”

When he had concluded the Principal called Bud forward, and the boys, even his detractors, cheered as the officer took his hand.

“Why are you not in uniform, sir?” he asked.

“I was ashamed to wear it after yesterday,” was the reply.

“Don’t be ashamed to wear your uniform,” the officer said to him, and Bud could have fallen on his knees and thanked him.

There were no more jeers from his comrades, and when he related it all at home that evening there were two more happy hearts in that South Washington cottage.

“I told you we was more prouder dan if you’d won,” said “little sister.”

“An’ what did I tell you ‘bout backin’ out?” asked his mother.

Bud was too happy and too busy to answer; he was brushing his uniform.
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Source: Dunbar, Paul Laurence. “The Boy and the Bayonet.” The Upward Path. Ed. Myron T. Pritchard and Mary White Covington. Harcourt, Brace, and Howe, 1920. Project Gutenberg. Web. Public domain.

5-Minute Mini Language Dive Guide 
RL.7.6, SL.7.1, L.7.4
(For Teacher Reference)
Sentence

“The chance wouldn’t be standing here now if you had not had the inclination and the determination to live up to those words on the wall.” (from “His Motto” by Lottie Burrell Nixon)

Lesson 3 Placement 

Lead this Mini Language Dive after students read and analyze “His Motto” in Work Time A.
Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can explain how an author develops and contrasts the points of view of Durmond, Hilton, and the “youth” in “His Motto”) and RL.7.6 by illustrating Durmont’s changing attitudes toward Hilton. This sentence also helps students address L.7.4 by including a potentially unknown word (inclination), which students can use vocabulary strategies to interpret.

· Language Structure: This sentence is compelling because it uses a potentially unfamiliar noun whose affixes may be familiar to students (inclination) and whose connotation helps support the readers’ understanding of a character’s point of view. 

· Transfer: Relationships between word connotation and point of view on the Mid-Unit 2 Assessment.

· Note: This sentence features the past perfect verb tense, which is connected to a critical Grade 5 language standard (L.5.1b). An extension in Lesson 3 of the Teacher’s Guide for English Language Learners reinforces students’ understanding of the form and use of the past perfect.

Deconstruct

· Display and read aloud the sentence: “The chance wouldn’t be standing here now if you had not had the inclination and the determination to live up to those words on the wall.”
· Ask:

“What is this sentence about?” (Responses may vary. Encourage and acknowledge all responses.)
“Who uttered this sentence, and to whom? Where in the course of the story was this sentence uttered?” (This sentence was uttered by Durmont to Robert Hilton. It is the final sentence of the story.)
· Read aloud the focus structure: if you had not had the inclination and the determination
· Ask:

“What part of speech are the words inclination and determination? What affix helps you determine their part of speech?” (They are nouns. Words that end in the suffix -ation are generally nouns.)

· Draw student attention to the affix inclin-. Ask:

“In what other words might you see this affix?” (Responses will vary, but students may think of the noun incline, which describes an ascent or slope.)

· Display the definitions of the affix inclin- and the noun inclination.

inclin- (affix): to bend toward something 

inclination (noun): a feeling of wanting to do something; a tendency to do something

· Ask:

“How are these two meanings connected?” (Inclination refers to doing or wanting one thing over another, as if a person is leaning or bending in one direction. Students might be reminded of the phrase “I’m leaning toward . . .” as a way to express preference.)

· If time allows, consider inviting students to act out different sentences that use the phrase 
“I’m leaning toward . . .” as a way to reinforce understanding of the relationship between inclination and leaning (e.g., “I’m leaning toward pizza for lunch”).

Reconstruct

· Read aloud the entire sentence on display: “The chance wouldn’t be standing here now 
if you had not had the inclination and the determination to live up to those words on the wall.”
· Ask: 

“What is Durmont’s point of view toward Hilton at the end of ‘His Motto’? Which phrases in this sentence convey this point of view?” (Durmont is impressed by Hilton at the end of the story. The phrase “the inclination and the determination to live up to those words” conveys Durmont’s amazement at Hilton’s abilities.)
“How is this different from Durmont’s point of view toward Hilton at the beginning of the story?” (At the beginning of the story, Durmont is dismissive and cruel toward Hilton. Durmont does not want or trust Hilton’s input because Hilton is black.)
“Why did Durmont’s attitude change?” (Durmont’s attitude changed because Hilton surprised Durmont with the telegraph machine that Hilton made. Durmont realized that he has misjudged Hilton’s abilities.)
“Why is it unfair and cruel that Durmont’s point of view toward Hilton only changed after Hilton helped Durmont?” (Responses will vary, but may include: It is unfair and cruel because Durmont assumed that Hilton could not help him because Hilton is black. Hilton helped Durmont anyway, despite Durmont’s racism, and only after receiving help did Durmont express a positive attitude toward Hilton.)
“What might this exchange illustrate about relationships between white and black people at the time of the Harlem Renaissance?” (Responses will vary, but may include: There were huge differences in power between white and black people at the time. Instead of respecting people for being people, white people may have expected black people to prove their own worth before showing them respect or compassion.)
· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the daily learning target:
 I can explain how an author develops and contrasts the points of view of Durmond, Hilton, and the ‘youth’ in ‘His Motto’?” (Responses will vary.)
“How does the Language Dive change your point of view toward Durmont or Hilton?” (Responses will vary, but may include: The Language Dive makes me feel conflicted about the transformation of Durmont’s character. It makes me feel more amazed at Hilton’s patience and kindness, which Durmont did not deserve from him.)
Practice

· Display the sentence frame:

Durmont’s inclination might have been to show Hilton kindness immediately if 
_______________________________.


independent clause using past perfect
(independent clause with past unreal conditional + if + independent clause with present perfect)

· Ask:

“Use this frame to talk a situation in which Durmont might have responded differently to Hilton. Use an independent clause in the past perfect tense. Use your own words with your partners.”
· Possible student answers:

Durmont’s inclination might have been to show Hilton kindness immediately if Hilton had been white.
(independent clause with past unreal conditional + if + independent clause with present perfect)

5-Minute Mini Language Dive Note-Catcher
Name:
Date:

Lesson 3

RL.7.6, SL.7.1, L.7.4
Sentence
“The chance wouldn’t be standing here now if you had not had the inclination and the determination to live up to those words on the wall.” (from “His Motto” by Lottie Burrell Nixon)

Practice

Durmont’s inclination might have been to show Hilton kindness

immediately if ____________________________________________________________. 


independent clause using past perfect
Lesson 11

RI.7.5, W.7.1b, W.7.1c, SL.7.1, L.7.1a
Sentence
In his poem “The Negro Speaks of Rivers,” Langston Hughes develops the same theme of finding strength and hope in the past. (from Proof Paragraph 2 of the Model Argument Essay: Strength from the Past)

Practice

In ____________________________________, ___________________________________

work title 
artist name
develops the same theme of ___________________________________________________
__________________________________________________________________________.


gerund phrase
(prepositional phrase, independent clause)
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