	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Harlem Renaissance
	Grade 7: Module 3: Unit 1: Lesson 7



Entrance Ticket: Unit 1, Lesson 7
L.7.4
(Answers for Teacher Reference)
Directions: As you enter class, match the following people and places with the definitions by writing the corresponding letters on the lines.

A. New Orleans
B. Abraham Lincoln
C. The Nile
D. The Euphrates
E. The Mississippi
F. The Congo
B 
The sixteenth president of the United States (1861–1865), who was commander in chief of the Union troops during the American Civil War and who signed the Emancipation Proclamation, thus bringing an end to slavery in the United States (b.1809–d.1865).

E 
The longest river in the United States. It flows from Minnesota to the Gulf of Mexico

D 
A river in southwest Asia. It flows from eastern Turkey south through Iraq. It joins the Tigris River in a valley where some of the most ancient civilizations were located.

A 
A port city (where ships load and unload) in Louisiana, in the United States.

C 
The longest river in the world. It flows north from Uganda in East Africa through Sudan and Egypt into the Mediterranean Sea.

F 
A river of Central Africa flowing into the Atlantic Ocean, also known as the Zaire River. 

Entrance Ticket: Unit 1, Lesson 7
L.7.4
Name:
Date:


Directions: As you enter class, match the following people and places with the definitions by writing the corresponding letters on the lines.

G. New Orleans

H. Abraham Lincoln

I. The Nile

J. The Euphrates

K. The Mississippi

L. The Congo

___ 
The sixteenth president of the United States (1861–1865), who was commander in chief of the Union troops during the American Civil War and who signed the Emancipation Proclamation, thus bringing an end to slavery in the United States (b.1809–d.1865).

___ 
The longest river in the United States. It flows from Minnesota to the Gulf of Mexico.

___ 
A river in southwest Asia. It flows from eastern Turkey south through Iraq. It joins the Tigris River in a valley where some of the most ancient civilizations were located.

___ 
A port city (where ships load and unload) in Louisiana, in the United States.

___ 
The longest river in the world. It flows north from Uganda in East Africa through Sudan and Egypt into the Mediterranean Sea.

___ 
A river of Central Africa flowing into the Atlantic Ocean, also known as the Zaire Ri

Analyze Poetry Note-Catcher
RL.7.2, RL.7.4, RL.7.5, L.7.5
(Example for Teacher Reference)
Poem Title and Author: “The Negro Speaks of Rivers” by Langston Hughes
Directions: Read the poem. Then complete the steps below.

First Impressions

Turn and Talk with a partner: What is this poem about? How did the poem make you feel? What do you notice? What do you wonder?

Analysis

Reread the poem. With a partner, complete the chart below.

	Gist

How is the poem organized?

The poem has short and long lines; indents in the middle of lines. It kind of looks like a river.
What is the gist of each section (line, couplet, or stanza) of the poem?

First Stanza: I’ve known ancient rivers in Egypt, Africa, and America and been part of human history near those rivers.
Last Stanzas: repetition of the connection between the speaker and the rivers

	Structure

How does structure (including rhyme and repetition) contribute to meaning?

The author begins and ends the poem with a similar phrase. This helps convey the importance of the rivers and his relationship to them throughout the poem. The author also repeats “I . . .” throughout the poem to show that he sees himself in ancient rivers and events (or in his ancestors). The chronological structure of the poem helps the reader travel from the earliest civilization and freedom, through slavery, and finally back to freedom.
	Language

How does the language (including word choice and figurative language) in the poem influence meaning?

In the title, the words “the Negro” suggest that the poem is about all black people. The poem highlights the significant role black people have played throughout human history.
“My soul has grown deep” (The speaker uses language comparing himself to the rivers. This connection may suggest a deep understanding or wisdom, like the rivers, he will endure.) “lulled me to sleep” (The author is discussing the river almost as if it were his mother.) “Muddy bosom turn all golden in the sunset” (suggests, in spite of the pain of slavery, a positive turn in the historical black experience)

	Theme

What is a theme of this poem?

Black people are connected to a long, rich, and painful history and draw strength and wisdom from it.
People hold deep connections to their past within them.


Putting It All Together

Below, write a paragraph explaining how the poet uses structure and language to develop a theme. Be sure to introduce the poem, state the theme, and support your interpretation with specific references to the structure and the language in the text.

The poem “The Negro Speaks of Rivers” is about a vision the speaker has of connecting with different rivers throughout history. The speaker says he’s known “rivers as ancient as the world” and refers to rivers from ancient Egypt and Africa and the Middle East, as well as America. The rivers trace black history from freedom, to slavery, and back to freedom. He talks about how his soul has “grown deep like the river,” which further shows this connection. The title of the poem also indicates that the author is speaking for more people than just himself. He is saying that his people have a deep, rich history. Together, this develops the theme that black people are connected to a long, rich, and painful history and draw strength and wisdom from it.
Making Connections

What other poems, songs, or visual art pieces does this poem remind you of? What themes do they share? In what ways are they similar in structure or use of language? Capture your thinking below.

	Titles of Works (poems, songs, or visual art)
	Type of Connection (theme, structure, or language) and Explanation

	“Lift Every Voice and Sing”
	Both of these works develop the theme of connecting to the past—but the past “Lift Every Voice and Sing” refers to is negative. The connection to the past in “The Negro Speaks of Rivers” is positive. Both suggest that a difficult past can make you strong.

	
	

	
	

	
	


Analyze Poetry Note-Catcher
RL.7.2, RL.7.4, RL.7.5, L.7.5
Name:
Date:


Poem Title and Author:  

___________________________________________________________________________

Directions: Read the poem. Then complete the steps below.

First Impressions

Turn and Talk with a partner: What is this poem about? How did the poem make you feel? What do you notice? What do you wonder?

Analysis

Reread the poem. With a partner, complete the chart below.

	Gist

How is the poem organized?

What is the gist of each section (line, couplet, or stanza) of the poem?



	Structure

How does structure (including rhyme and repetition) contribute to meaning?


	Language

How does the language (including word choice and figurative language) in the poem influence meaning?



	Theme

What is a theme of this poem?




Putting It All Together

Below, write a paragraph explaining how the poet uses structure and language to develop a theme. Be sure to introduce the poem, state the theme, and support your interpretation with specific references to the structure and the language in the text.

Making Connections
What other poems, songs, or visual art pieces does this poem remind you of? What themes do they share? In what ways are they similar in structure or use of language? Capture your thinking below.

	Titles of Works (poems, songs, or visual art)
	Type of Connection (theme, structure, or language) and Explanation

	
	

	
	

	
	

	
	


Analyze Poetry Note-Catcher
RL.7.2, RL.7.4, RL.7.5, L.7.5
Name:
Date:

Poem Title and Author: _______________________________________________________
___________________________________________________________________________

Directions: Read the poem. Then complete the steps below.

First Impressions
Turn and Talk with a partner: What is this poem about? How did the poem make you feel? What do you notice? What do you wonder?

Analysis
Reread the poem. With a partner, complete the chart on the following pages.

	Gist
How is the poem organized?

What is the gist of each section (line, couplet, or stanza) of the poem?

	Structure

How does structure (including rhyme and repetition) contribute to meaning?


	Language

How does the language (including word choice and figurative language) in the poem influence meaning?



	Theme

What is a theme of this poem?




Putting It All Together

Using the prompts below, write a paragraph explaining how the poet uses structure and language to develop a theme. Be sure to introduce the poem, state the theme, and support your interpretation with specific references to the structure and the language in the text.


The poem “                                                                                                  ” 
is about


A theme developed in the poem is



The poem is structured with



This structure develops the theme by



The poet also uses figurative language such as



The figurative language develops the theme by



Together these elements develop the theme


Making Connections

What other poems, songs, or visual art pieces does this poem remind you of? What themes do they share? In what ways are they similar in structure or use of language? Capture your thinking below.

	Titles of Works (poems, songs, or visual art)
	Type of Connection (theme, structure, or language) and Explanation

	
	Both works have a similar

For example, in the work

Similarly, in the work



	
	

	
	


Techniques Anchor Chart
RL.7.7
(Example for Teacher Reference)
Literary Techniques

· structure

· repetition: writing or saying things over and over

· stanza: lines of poetry grouped together and usually separated by a space; often develop ideas, as paragraphs do in stories
· figurative language

· metaphors: comparisons between two different things to explain something in a new and interesting way

· allusions: indirect references to another work such as the Bible or mythical texts

Musical Techniques

· volume: amount of sound

· tone: the sound of words as they show a feeling

· tempo: the speed of music

· pitch: the high or low quality of a musical note

Visual Art Techniques

· position of figures: where the artist places people

· movement of figures: how the figures seem to move

· use of light: how the artist uses light

· symbolism: expressing ideas with objects

Effects of Techniques

· add emphasis

· create mood or emotion

· develop theme

Harlem Renaissance Themes Anchor Chart
RL.7.1, RL.7.2
(Example for Teacher Reference)
How has the author developed a theme?

Directions: Identify a theme you have seen represented multiple times in the work so far. Collect evidence of that theme on the note-catcher below.

	Title and Synopsis of Work

What is the form of the work (poem, song, story, artwork)? What is the gist of the work? What is it mainly about?

	The poem “The Negro Speaks of Rivers” is about how the speaker has known ancient rivers and been a part of history all over the world.

	Theme 

(a statement—not one word; may be revised as evidence grows)

	Black people are connected to a long, rich and painful history and draw strength and wisdom from it.

People hold deep connections to their past within them.

	Evidence of Theme 

Provide line, stanza, or page number or part of the artwork [foreground, background, top, right corner, etc.].

	The poem suggests that black people were present since the beginning of time and at important places and events throughout history. “My soul has grown deep” (4) — the speaker uses language comparing himself to the rivers. This connection may suggest a deep understanding or wisdom.

The author begins and ends the poem with a similar phrase. This helps convey the importance of the rivers and his relationship to them throughout the poem.

The speaker also repeats “I . . .” throughout the poem to show that he sees himself in his ancestors. “lulled me to sleep” (6) — the author is discussing the river almost as if it were his mother.

	How does the author or artist develop the theme? (For artwork, the theme may be communicated by different parts of the piece or the whole piece and may not develop over the course of the piece. However, details may add to or change the theme.)

	The speaker describes historical places and rivers and his connection to them. He repeats the phrase “I’ve known rivers” to show his connection to them. He uses figurative language to show how important the rivers are to him. The chronological structure of the poem helps the reader travel from the earliest civilization and freedom, through slavery, and finally back to freedom.


Language Dive Guide: “The Negro Speaks 
of Rivers,” Lines 4 and 13 
RL.7.2, RL.7.4, L.7.5
(For Teacher Reference)
Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Gradual Release section below for complete details.
Sentence (Lines)

My soul has grown deep like the rivers. (from page 65 of One Last Word by Nikki Grimes: lines 4 and 13 of “The Negro Speaks of Rivers” by Langston Hughes)

Rationale

· Daily Learning Target and Focus Standards: These lines help students to address the daily learning target (I can determine the meaning of figurative language in “The Negro Speaks of Rivers”) and RL.7.4 and L.7.5 by highlighting the figurative language used in this sentence, and inviting students to discuss how the figurative language creates meaning in the poem. Supporting Standards: RL.7.2

· Guiding Question: To help students respond to the guiding question (What are some of the historical factors surrounding and contributing to the Harlem Renaissance?), this sentence invites students to discuss the historical factors that contributed to the speaker’s soul growing deep like the rivers, the rivers representing important historical moments in African and black American history since the beginning of time.

· Language Structure: This sentence is compelling because it includes figurative language to capture readers’ attention and help develop a theme in the poem—that people are connected to their pasts and hold these deep connections within them. It also uses the present perfect verb tense (has grown deep) to signal that a past action took place over time, and that this action impacts the present. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: My soul has grown deep.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning of this sentence throughout the unit, when explaining how poets use figurative language to develop a theme and contribute to the meaning of a poem, as well as during the Collaborative Discussion in Lesson 12.

Time

10 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2
Materials:

· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence Chunk Strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Teachers may also ask these questions.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence

· Use this Guide along with the Sentence Chunk Chart, note-catcher, Sentence Chunk Strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues

· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4).

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: “There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important.” Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically

· Use grammar terminology primarily as another tool for accessing meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure.

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process
Throughout the Language Dive

· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive

· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct
· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled Sentence Chunk Strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)
· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see Step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)
· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)
· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct
· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to guiding question, big idea, learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)
· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles

· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: “The Negro Speaks of Rivers,”
Lines 4 and 13 Sentence Chunk Chart
RL.7.2, RL.7.4, L.7.5
(For Teacher Reference)
Sentence (Lines)

My soul has grown deep like the rivers. (from lines 4 and 13 of “The Negro Speaks of Rivers” by Langston Hughes on page 65 of One Last Word by Nikki Grimes)

Launch
Remind students that they have been focusing on how poets use figurative language to create meaning. Consider displaying the previous Language Dive from Module 3, Unit 1, Lessons 5–6 (Out from the gloomy past, Till now we stand at last, Where the white gleam of our bright star is cast.) and invite students to recall how the author used figurative language to develop the theme of the poem. Share that this Language Dive also uses figurative language to develop the theme of the poem.

My soul has grown deep

Deconstruct
· My soul
“Who or what is this chunk about? What word(s) helps us figure this out?” (This chunk is about the speaker’s soul. My refers to the speaker in the poem and indicates that the soul belongs to the speaker. A soul is the part of a person that is not physical but contains a person’s thoughts, feelings, and character.) (noun phrase)
· Students can discuss in pairs whether they think Langston Hughes is referring to his own soul or the soul of another speaker. (Responses will vary, but may include that Langston Hughes is referring to the soul of black people, rather than his own soul or that of a specific individual, and that the poem alludes to the speaker being present during important moments in African and black American history since the beginning of time. This suggests that the speaker represents the voices of black people over thousands of years.)

· has grown deep
“What does this chunk tell us about the speaker’s soul?” (That it has grown deep.) (present perfect verb tense + adverb = verb phrase)
“What if we replaced has grown with grew? How would that change the meaning?” (Replacing has grown with grew would tell us that the speaker’s soul grew deep at a specific moment in the past, rather than over time. Has grown tells us the speaker’s soul grew deep over time, emphasizing the importance of the journey, and telling us there is a connection to the present.)
· For heavier support, consider explaining that has grown is written in the present perfect verb tense. Note the following about the present perfect verb tense:

· Present perfect tells us the action is completed (the speaker’s voice has already grown deep) but the action impacts the present (the speaker’s soul is now deep because it has grown).

· Present perfect emphasizes the importance of the journey—has grown tells us this action happened over time, rather than in one specific moment.

· To identify present perfect, look for a present tense form of have (have or has) followed by a past participle (present tense form of have + past participle = present perfect verb tense).

· Consider adding a timeline with the word soul written at a point in the past, and an arrow connecting from the word soul, leading up to the present. The arrow could get bigger over time, emphasizing the importance of the journey and the impact on the present moment.

· Students can discuss in pairs what they think caused the speaker’s soul to grow deep over time. Encourage students to refer to other lines of the poem as they discuss. (Responses will vary, but may include that the speaker’s soul has grown deep over thousands of years because of historical events. Students may reference the lines in the poem stating that the speaker “bathed in the Euphrates,” “built my hut near the Congo,” “heard the singing of the Mississippi . . . ” These moments represent important moments in African and black American history, starting with the Euphrates river symbolizing the beginning of human civilization, leading up to freedom from slavery at the Mississippi.)

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:

· Goal 1. Let’s take time to think and write or sketch.

· Goal 1: So, do you mean ________?

· Goal 3: Why do you think so?

· Goal 4: Who can add on to what your classmate said?

Practice (Focus Structure)
· Students can complete the sentence frame to share about something they have done over time that has an impact on the present. 
“I __________________________________________________ over the years.”


have + past participle + adjective or adverb

(e.g., I have become empathetic over the years.)

· To provide lighter support: Invite students to extend the frame using the conjunction because to add more context. I have ________over the years because ___________. (e.g., I have become empathetic over the years because I have intentionally listened to others and seek to understand their perspective.)

· To provide heavier support: Provide a word bank for students to choose from when completing the frames (e.g., grown/become; empathetic/compassionate/respectful/responsible).

like the rivers.

Deconstruct 
· like
“What does the word like tell us?” (Like is used to compare the upcoming chunk to the previous chunk; it tells us the speaker’s soul is similar to what comes next.) (preposition)
· the rivers
“What is the speaker’s soul similar to? How are they similar?” (The speaker’s soul is similar to the rivers because they are both deep. Both the speaker’s soul and the rivers go back to the beginning of time and have been shaped throughout history.)
· Students can close their eyes and imagine rivers that go back to the beginning of time. Then, they can imagine the speaker traveling with these rivers, encountering the many important moments throughout history. They can open their eyes and sketch what they imagined on their note-catchers. 
· Students may recall from their work in Grade 6 (L.6.5a) that the word like is used to form a simile. Remind students that a simile is a type of figurative language that uses like or as to directly compare two unlike things. Similes are often used in poetry to compare living things (e.g., my soul) to nonliving things (e.g., the rivers) in order to spark the readers’ imagination and make their writing more interesting and lyrical.

· Students can work in pairs to list other similes they know, using the word like or as (e.g., to sleep like a log, as hungry as a bear) and to discuss the literal meanings behind the similes. Encourage students to share similes in their home language. If time allows, students can add the similes on their note-catchers. 
My soul has grown deep like the rivers.

Reconstruct
· My soul has grown deep like the rivers.
“How can we say these lines in a more literal way?” (Responses will vary, but may include: The speaker, who represents the voices of black people over thousands of years, feels connected to their past and has been shaped by history since the beginning of time.)
· Remind students that earlier in this lesson they looked at how figurative language is used to develop the theme in the poem. Invite students to share out what one theme of the poem is. (People are connected to their pasts; they can hold these deep connections within them.)

“Can you figure out how the author uses figurative language to develop the theme in this poem? Why do you think the author uses figurative language to develop the theme rather than doing so in a more literal way?” (Responses will vary, but may include that the author uses figurative language to develop the theme by comparing the speaker’s soul to rivers. The rivers go back to the beginning of time, symbolizing the speaker’s deep connection to the past. The author uses figurative language to capture the reader’s attention and emphasize the speaker’s strong connection to different periods of time.)
· If time allows, consider inviting students to discuss why the author repeats this line twice in the poem—once at the beginning and once at the end. (Responses will vary, but may include that repetition helps to develop the theme, emphasizing the speaker’s connection to the past through the rivers.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the guiding question, ‘What are some of the historical factors surrounding and contributing to the Harlem Renaissance?’” (Responses will vary.)
Practice (Sentence)
· Students can complete the following sentence frame to practice using figurative language to express how something they have done in the past over time impacts the present. 
__________________ has/have grown ____________ like __________________.


noun phrase
adjective
noun phrase
(e.g., My heart has grown bright like the stars.)

· Ask: 

“How can we use figurative language in our own writing to develop them and contribute to meaning?”
· To provide lighter support: Invite students to rearrange the sentence frame, writing the sentence in a different order. (e.g., Like ________, ______ has/have grown deep.) 

· To provide heavier support: Invite students to discuss the meaning of the original lines in home language groups.

Language Chunk Wall Suggestions
· Language to compare (e.g., prepositions): My soul has grown deep like the rivers.

· Verbs and verb phrases (actions, states of being): My soul has grown deep like the rivers.

· Language to capture a reader’s imagination or attention: My soul has grown deep like the rivers.

Language Dive: “The Negro Speaks of Rivers,” 
Lines 4 and 13 Sentence Chunk Strips
	My soul has grown deep

	like the rivers.


Language Dive: “The Negro Speaks of Rivers,” 
Lines 4 and 13 Note-Catcher
RL.7.2, RL.7.4, L.7.5
(Example for Teacher Reference)
1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

My soul has grown deep
like the rivers.

Answers will vary.
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

Answers will vary.
2. Consider the focus structure.

My soul has grown deep

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.

[image: image1.png]


 Recommendation: “What if we replaced has grown with grew? How would that change the meaning?”

Answers will vary.
3. Create a complete sentence frame to share about something you have done over time that has an impact on the present. 
	I
	have become empathetic
	over the years.


4. Sketch what you visualized when imagining rivers that go back to the beginning of time, and the speaker traveling with these rivers.

	Sketches will vary.


5. In the table below, add other similes you know, using like or as.

	Answers will vary.


6. Complete the following sentence frame, using figurative language to share about something you have done over time that has an impact on the present.

                   My heart                      has/have grown                        bright                      


noun phrase
adjective
like                                                          the stars                                                               .


noun phrase
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