	Module Title
	Grade X: Module X: Unit X: Lesson X


	Epidemics
	Grade 7: Module 2: Unit 1: Lessons 12–13



Entrance Ticket: Unit 1, Lessons 12–13

Name:
Date:


Directions: Review the feedback on your Mid-Unit 1 Assessment.

What is one star (area of strength) you want to continue to show in today’s assessment?

What is one step (area of growth) you want to work toward in today’s assessment?

If you would like support to understand or discuss the feedback on your Mid-Unit 1 Assessment, please write your name on the board for a one-on-one review.
Solve Patient Zero, Chapter 4 
(Pages 89–93) Note-Catcher

RI.7.3, RI.7.3

(For Teacher Reference)

Use this note-catcher to keep track of reading done in preparation for a text-based discussion on the following prompt: how do the events and key individuals in this excerpt interact to change our ideas about disease?

Directions: As you read pages 89–93 of Patient Zero, fill out the chart below about all the key individuals, events, and ideas from the excerpt.
	Ideas about Disease before the Typhoid Epidemic

	Scientific

Lesson 10

The idea of healthy carriers was new, so most people didn’t believe in them.

The idea of germs was new, so most people didn’t believe in them.
	Social

Lesson 10

Typhoid was considered to be a disease only for the poor. “Rich and privileged” (79) people were not supposed to get typhoid.
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	Major Events of the Typhoid Epidemic
Lesson 10 

1. The first people to get sick were members of the Warren family.

Lesson 11

2. Dr. Sara Baker found Mary.

Then Dr. Baker tested her and quarantined her.

Lessons 12-13

3. Mary won her case and is released after other healthy carriers were found and not detained.
4. In 1915 there was an outbreak of typhoid in a hospital where Mary was found to be employed as a cook.
5. Mary was found and detained again for life.
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	Actions of Key Individuals
Lesson 10

Patient Zero:

The person who seemed to be infecting everyone is Mary Mallon. She cooked dessert for Warren family, who then became ill. 

She acted suspiciously when she left shortly after everyone got sick. 

She was frightened by Soper and reacted by grabbing a knife.

Lesson 11

Patient zero continued to defend herself, but refused to believe she could be a “healthy carrier.” 

Lessons 12-13

Patient zero protested against her loss of civil rights and won her case at the New York Supreme Court. She went to work as a laundress, and then returned to work as a cook in a maternity ward. But then she was found and quarantined again. 
(Habits of Character):

Patient Zero showed integrity with her work when she didn’t want to stop working after being confronted by Soper.

Lessons 12-13

Patient zero showed perseverance when she protested for her rights. 
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	Investigators:

One of the investigators was George Soper. To investigate the epidemic he investigated the home and found no cause. He was told of Mary making dessert, and finally found and confronted Mary.
Another investigator was Sara Josephine Baker. To investigate the epidemic she tracked down Mary and tested her, leading to her quarantine.

(Habits of Character):

The first investigator showed perseverance and initiative when he persisted and dug more deeply even when the solution was not obvious.

The second investigator showed perseverance when she tracked down Mary. She also showed a sense of belonging in the community as she struggled “against the odds” as a female doctor at the time.
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	Ideas about Disease after the Typhoid Epidemic

	Scientific

Lessons 12-13

Mary’s case confirmed the idea of the healthy carrier.
It also confirmed the idea of germs and the importance of sanitation.
	Social

Lessons 12-13

People still debate about whether Mary was a victim or “villain.” 
Mary’s case makes people wonder about “how far governments should go” (92) during epidemics. It is also clear that epidemics are not limited to certain types of people.


	Questions about the Epidemic

	Did Mary have other reasons for leaving the Warren family?

What would have happened if Soper had approached Mary differently?

Why was Mary so frightened?

Why did she keep working as a cook even when they told her it was dangerous?

What should the government officials and doctors have done about Mary to prevent her from infecting others but also so as not to violate her civil rights?

What do doctors/officials do today in situations like Mary’s?


Source: Peters, Marilee. Patient Zero. Annick Press, 2014.
Synopsis: Patient Zero, Pages 89–93

RI.7.2

Name:
Date:


Lesson 11, Pages 89–93

“Round Three”

· Mary Mallon protested (fought against) her loss of civil rights.
· She won her case and was freed as long as she agreed to not work as a cook again.
· The health department got her a hard, poor-paying job as a laundress (clothes cleaner) and stopped checking on her.
· In 1915 a maternity hospital had an outbreak of typhoid, and it was connected to Mary.
· The health department returned Mary to her quarantine on North Brother Island, where she stayed for twenty-three years until she died.
Potion Bottle Medicine Sidebar

· Tenements, or large apartment buildings, housed immigrants cheaply from Ireland, Germany, Italy, and Russia.
· The apartments had no running water and weren’t connected to sewage.
· They had frequent epidemics of disease.
· Immigrants were associated with (connected to) dirt and disease, which made their already challenging life even more difficult.
“Villain or Victim” and “Typhoid Today”

· Journalists referred to Mary Mallon as Typhoid Mary, which now means anyone who spreads disease.
· Was she a villain (evil person), or was she a victim (a person hurt by others)?
· Mary was a poor woman, a servant, and an unmarried Irish immigrant.
· Even in her position of powerlessness, she stood up for herself.
· How far should the government go to protect people from epidemics?
· Cities with working sewer systems and reliable clean drinking water do not struggle with typhoid.
· Every year twenty-two million people get sick with typhoid.
· 216,000 of those people (mostly children) die of typhoid.
· Vaccinations are too expensive to be an option.
· Typhoid is most common in Asia and Africa.
Language Dive Guide: Patient Zero, Page 89

RI.7.3, L.7.1a

(For Teacher Reference)

Sentence

Over the next three years Mary Mallon spent her time writing letters, protesting that her civil rights had been ignored, and pleading for help to get her released from quarantine. (from page 89 of Patient Zero by Marilee Peters.)

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze how individuals, events, and ideas interact with one another.) and RI.7.3 by inviting students to discuss how Mary Mallon’s actions help shape our ideas about disease. It also helps to address L.7.1a by inviting students to discuss the function of the adjective phrases in this sentence. 

· Guiding Question: The sentence helps students respond to the guiding question (How do people respond to epidemics?) by inviting them to discuss how an individual was impacted by the government’s response to the typhoid epidemic.

· Language Structure: This sentence is compelling because it uses verb participle ([verb] + -ing) adjective phrases with the purpose of describing the letters that Mary spent time writing. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: protesting that her civil rights had been ignored.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when responding to the prompt: “how do the events and key individuals in this excerpt interact to change our ideas about disease?” to prepare for the text-based discussion on the End of Unit 1 Assessment.

· Note: This sentence can be interpreted in several ways. In this Language Dive, it is assumed that the letters protested Mary’s civil rights and pleaded for her release. Consider allowing alternative interpretations from students.

Time

10 minutes

Throughout the Language Dive

Refer to the instructions provided in the first three Language Dives of Module 1.

Deconstruct

· Invite students to put their finger by this sentence from Patient Zero on their note-catchers: 
Over the next three years Mary Mallon spent her time writing letters, protesting that her civil rights had been ignored, and pleading for help to get her released from quarantine.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with their partners.

· Ask:

“What does this sentence mean to you?” (Responses will vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question?” (Responses will vary. Encourage and acknowledge all responses.)
Over the next three years

Deconstruct

· Display and read aloud the following sentence chunk: Over the next three years
· Ask:

“What is the period of time in which this sentence takes place? (Over the next three years; this sentence will tell us about something that will happen during the next three years.)

· Invite students to discuss in pairs whether they think the information in this sentence will be about the future—the upcoming three years. (Responses will vary, but may include that the information in this sentence is about the next three years from a moment in the past, rather than the next three years from now, since it is from a chapter in Patient Zero, which is about historical events and written in the past tense.)

· After inviting responses, write and display students’ ideas.

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____?” (Responses will vary.)

· Say:

“Let’s talk about the second chunk.”

Mary Mallon spent her time writing letters,

Deconstruct

· Display and read aloud the following chunk: Mary Mallon spent her time writing letters,
· Ask:

“Who is this chunk about?” (Mary Mallon, the first person in the United States identified for carrying typhoid without any of its symptoms.)

“What does this chunk tell us about Mary Mallon?” (She spent her time writing letters.)
“What does her time refer to?” (the next three years of Mary’s life, as mentioned in the first chunk)

“Does this chunk tell us about something that happened in the past, or something that will happen in the future?” (The past. Spent is written in the past tense, telling us that Mary’s time spent writing letters is done. Her time spent writing letters started from a moment in the past, lasted for three years, and is now complete.)

· Display and read aloud the first two chunks together: Over the next three years Mary Mallon spent her time writing letters,
· Invite students to discuss in pairs when the period of time “the next three years” started and why Mary spent those three years writing letters. Consider inviting students to review the previous paragraph on this page to support their discussions. (Responses will vary, but may include that the three years Mary spent time writing letters started when she was brought to a quarantine hospital on North Brother Island and that she wrote letters to advocate for herself to be released.)
protesting that her civil rights had been ignored,

Deconstruct (Focus Structure)

· Display and read aloud the following chunk: protesting that her civil rights had been ignored,
· Ask:

“What does this chunk tell us about the letters that Mary wrote?” (The letters were protesting something; protesting means doing or saying something to publicly show that you think something is wrong or unfair. Mary was writing letters to publicly say something was unfair.)

· Say:

“Authors include phrases and clauses for specific functions, or purposes, in a sentence. What is the function of this phrase?” (It’s describing the letters that Mary wrote.)

· Explain that, since this phrase describes a noun, it is an adjective phrase.

· Underline protesting that her civil rights had been ignored, and invite students to do the same on their note-catchers. 
· Ask:

“What do you notice about the way this adjective phrase starts, that is different from other adjectives?” (This adjective phrase starts with a [verb] + -ing, which makes it look like a verb phrase.)

· Explain that, in English, we can use a [verb] + -ing to function as an adjective or to start an adjective phrase.

· Ask:

“What were Mary’s letters protesting?” (That her civil rights had been ignored. Civil rights are rights that every person should have, such as the right to be treated fairly by the law. Mary was publicly stating that her civil rights were ignored; that she was not being treated fairly by the law.)

· Invite students to reread the second-to-last sentence in the previous paragraph on page 89: Healthy, strong, able-bodied Mary Mallon was sent to live on the desolate, windswept island, with the sick and dying as her only companions. Invite students to close their eyes and imagine healthy, strong, able-bodied Mary Mallon. Then, with their eyes still closed, invite them to imagine Mary being sent to live on the desolate, windswept island, with the sick and dying as her only companions.

· Invite students to open their eyes and discuss in pairs what civil rights of Mary’s had been ignored. Then, invite them to write on their note-catchers what they think Mary may have written in her letters to protest this treatment. (Responses will vary, but may include that Mary’s right to freedom was ignored when she was forced to live on an island with others who were sick and dying, and that she wrote about the injustice of being isolated from society against her will, even though she was healthy.) 
Practice (Focus Structure)
· Display the sentence frame:

In one of my classes this year, I spent time writing an essay,
____________________________________________________.


verb + -ing + that + independent clause

([dependent clause], + [independent clause], + [(verb) + -ing] + [conjunction that] + [independent clause].)

· Example: In one of my classes this year, I spent time writing an essay, explaining that the Lost Children of Sudan overcame many obstacles.
· Tell students they will have time to think and discuss with their partners.

· Say:

“Use this frame to describe to your partners an essay you wrote in one of your classes this year.”
and pleading for help to get her released from quarantine.

Deconstruct

· Display and read aloud the following chunk: and pleading for help to get her released from quarantine.
· Ask:

“What else does this adjective phrase tell us?” (This adjective phrase also describes the letters that Mary wrote. It tells us that the letters were also pleading for something; pleading means asking for something you want very much in a sincere way.)

“What were Mary’s letters pleading for?” (Help to get her released. Mary was publicly asking for help to be let free.)

“What did Mary plea to be released from?” (From quarantine. Quarantine is a period of time when a person or animal is kept apart from others in case they are carrying a disease. Mary wanted to be released from the quarantine hospital on New York’s East River where she was placed.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)
Over the next three years Mary Mallon 
spent her time writing letters, protesting 
that her civil rights had been ignored, 
and pleading for help to get her released from quarantine.

Reconstruct

· Point to and read aloud the entire sentence on display: Over the next three years Mary Mallon spent her time writing letters, protesting that her civil rights had been ignored, and pleading for help to get her released from quarantine.
· Ask:

“What does this sentence demonstrate about Mary’s habits of character?” (This sentence demonstrates Mary’s perseverance and initiative as she wrote letters for three years about the injustice of her situation in an effort to fight for her rights and to gain her freedom.)

“How does this sentence help address the daily learning target, I can analyze how individuals, events, and ideas interact with one another?” (This sentence demonstrates how the individual Mary Mallon, after the event of being quarantined, wrote a letter to protest the injustices done to her, raising questions about the idea of how much governments should be involved during epidemics.)

· Invite students to discuss in pairs whether they think Mary is a victim or a “villain” in this case, and how far they think governments should go during epidemics.

· If time allows, consider asking the following questions, inviting students to explore the use of the comma, and to emphasize that the use of the comma can be ambiguous.

· Ask: 

“Can you figure out how the writer uses commas in this sentence?” (To emphasize the adjective phrases that follow each comma—protesting that her civil rights had been ignored and pleading for help to get her released from quarantine. The function of each of these adjective phrases is to tell us more about the letters Mary wrote.)

“What if the commas in this sentence were used to make a list, rather than to add emphasis? How would that change the meaning?” (If the commas were used to make a list, it would mean that Mary spent her time writing letters, and that she spent her time protesting, and that she spent her time pleading for help. This would change the meaning by listing each of these as separate things Mary did, rather than providing us with more information about Mary’s letters.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question?” (Responses will vary.)

Practice

· Display the sentence frame:

Over the next three years Mary Mallon ________________________,


verb phrase

_________________________________ and _________________________________.


verb + -ing adjective phrase
verb + -ing adjective phrase

(Over the next three years Mary Mallon + [verb phrase], + [(verb) + -ing adjective phrase] + and + [(verb) + -ing adjective phrase].)

· Tell students they will have time to think and discuss with their partners.

· Say:

“Use this frame to talk with your partners, in your own words, about how Mary Mallon’s letters advocated for her civil rights.”

· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.

· Say the following, then call on volunteers:

“Now take each chunk and post it to the appropriate section of the Language Chunk Wall. You can refer to these chunks again as you speak and write.”
	Language to Talk 
about Time
	Verbs and Verb Phrases
	Language to Describe

	Over the next three years
	Mary Mallon spent her time writing letters
	protesting that her civil rights had been ignored, 

and pleading for help to get her released from quarantine.


Linguistic Reference

Over the next three years (prepositional phrase)

Mary Mallon spent her time writing letters, (independent clause)

protesting that her civil rights had been ignored, (adjective phrase)

and pleading for help to get her released from quarantine. (conjunction + adjective phrase)
Language Dive: Patient Zero, Page 89
Sentence Chunk Strips

	Over the next three years

	Mary Mallon spent her 
time writing letters,

	protesting that her civil rights 
had been ignored,

	and pleading for help to get her released from quarantine.


Language Dive: Patient Zero, Page 89
Note-Catcher

RI.7.3, L.7.1a

(Example for Teacher Reference)

Over the next three years Mary Mallon spent her time writing letters, protesting that her civil rights had been ignored, and pleading for help to get her released from quarantine.

6. Create a complete sentence by filling in the box with an adjective phrase that starts with a verb + -ing.

	In one of my classes this year, I spent time writing an essay,
	explaining that the Lost Children of Sudan overcame many obstacles.


	Below, write what you think Mary may have written in her letters to protest her treatment.

Responses will vary.


7. Complete the sentence frame, using your own words, to practice writing how Mary Mallon’s letters advocated for her civil rights.

[verb phrase] [verb + -ing adjective phrase] [verb + -ing adjective phrase]

(Over the next three years Mary Mallon + [verb phrase], + [verb + -ing adjective phrase] + and + [verb + -ing adjective phrase].)

Over the next three years Mary Mallon wrote letters, advocating for her rights and begging for her freedom.

Language Dive: Patient Zero, Page 89
Note-Catcher

RI.7.3, L.7.1a

Name:
Date:


Over the next three years Mary Mallon spent her time writing letters, protesting that her civil rights had been ignored, and pleading for help to get her released from quarantine.

8. Create a complete sentence by filling in the box with an adjective phrase that starts with a verb + -ing.

	In one of my classes this year, I spent time writing an essay,
	


Below, write what you think Mary may have written in her letters to protest her treatment.

9. Complete the sentence frame, using your own words, to practice writing how Mary Mallon’s letters advocated for her civil rights.

Over the next three years Mary Mallon _________________________________________, 

verb phrase

_______________________________ and _______________________________________.


verb + -ing adjective phrase
verb + -ing adjective phrase

(Over the next three years Mary Mallon + [verb phrase], + [verb + -ing adjective phrase] + and + [verb + -ing adjective phrase].)
Track Progress: Read, Understand, 
and Explain New Text

Name:
Date:


Learning Target: I can independently read, understand, and explain the meaning of a new text.

Standards I’m Tracking: RI.7.1, RI.7.4, RI.7.10, L.7.4

Text Type (underline):    Informative      Story      Poem      Play/Readers Theater

10. How am I doing?

· For each criterion, self-assess by putting a check mark in the appropriate column.

· Write the number of each standard on a sticky note or flag. Then, in your assessment materials, place each sticky note in an area that shows evidence you have met that criterion. This might be next to a selected response question or a short piece of writing. Make sure you have evidence for each criterion.

· Strive to be honest with yourself. Remember, your ability grows with your effort, so it’s fine if you aren’t there yet!

You will receive feedback on different colored sticky notes/flags, and in a different colored pen on the checklist.

	Standard
	Criteria for Reading, Understanding, and Explaining a New Text
	4

Advanced
	3

Proficient
	2

Developing
	1 

Beginning

	RI.7.1


	I support explanations and interpretations of the text with several pieces of evidence.
	
	
	
	

	RI.7.4, L.7.4


	I use a range of strategies to determine the meaning of words and phrases as they are used in the text, including figurative, connotative, and technical meanings.
	
	
	
	

	RI.7.10


	I read and understand Grade 7–level texts independently.
	
	
	
	


11. How have I improved since I last worked on this skill?

Teacher Response:

12. How can I improve next time?

Teacher Response:

Anchor Standards

R.1
By the end of Grade 12 I will be able to: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

R.4
By the end of Grade 12 I will be able to: Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.

R.10
By the end of Grade 12 I will be able to: Read and comprehend complex literary and informational texts independently and proficiently.

L.4
By the end of Grade 12 I will be able to: Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
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