	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Lost Children of Sudan
	Grade 7: Module 1: Unit 1 Homework Resources (for Families)



Unit 1: Build Background Knowledge:
The Lost Boys of the Sudan

Common Core State Standards addressed:

· RL.7.2, RL.7.3, RL.7.4, RL.7.6, RL.7.10

· SL.7.1, SL.7.1a, SL.7.1b, SL.7.1c

· L.7.4, L.7.4a, L.7.4b, L.7.4c, L.7.4d, L.7.6
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 Guiding Questions and Big Ideas

Who are The Lost Boys of the Sudan, and what is their story?

· The second Sudanese civil war displaced millions of people, including hundreds of thousands of Lost Boys who walked through southern Sudan, Ethiopia, and Kenya in search of a safe haven.
What are the habits of character the Lost Boys used to survive?

· The Lost Children persevered to overcome the hardships of war, starvation, thirst, displacement, and threats by wild animals. Many of them show respect, empathy, and integrity as they help each other survive these same hardships. Some of them have also become leaders in the United States or in their home country (like Salva and his organization Water for South Sudan), using their strengths to help others grow, helping care for their environment and shared spaces, and using their learning to do so.
What will your student be doing at school?

Students begin Unit 1 reading the novel A Long Walk to Water.
 The focus of the first half of the unit of reading is catching questions about the conflict described, how the setting shapes the characters and plot, and how an author develops and contrasts the points of view of different characters in the text. In the second half of the unit, students begin to analyze how themes have developed throughout the story so far. Students also create discussion norms in order to have productive discussions about the text at the end of the unit.

Central to the EL Education curriculum is a focus on “habits of character” and social-emotional learning. Students work to become effective learners, developing mindsets and skills for success in college, career, and life (e.g., initiative, responsibility, perseverance, and collaboration); work to become ethical people, treating others well and standing up for what is right (e.g., empathy, integrity, respect, and compassion); and work to contribute to a better world, putting their learning to use to improve communities (e.g., citizenship and service).

In this unit, students focus on respect, empathy, and compassion as they respond to one another’s ideas and skills in written work and in discussions. During discussions, students also focus on collaboration and taking initiative. Also, they focus on integrity and perseverance as they work independently on assessments. As they track progress on their assessments, they take responsibility for their own learning.

How can you support your student at home?

Talk with your student about the Lost Boys and Girls of Sudan or other children/people displaced from their homes by war or disasters.

Read chapter books with your student, and discuss how the setting (time and place) develops the characters (people) and plot (events). Also, discuss the different points of view or opinions of the characters in the book and how the author develops those different points of view. Finally, discuss the theme or message the author is communicating through the book. You may use questions such as the following for your conversations:

· What is the setting of this story? How does the setting affect the characters? What must they do and be like to live in this setting?

· From whose point of view or perspective is this story told? How do we know? What is the character/narrator’s point of view of ____ (a topic/idea/character in the story)? How do we know?

· What is the theme of this story? What message is the author communicating? What lesson do the characters learn?

Unit 1: Homework

At the beginning of the unit for homework, students read the module guiding questions (listed above) and discuss them with a family member, talking about how the questions make them feel and why, and what the questions make them think about. Students can sketch or write their reflections. Also, students read chapter 1 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.

For homework in this unit, students answer selected response (multiple choice) questions about the plot (or events) happening in chapter 1 of A Long Walk to Water. Also, students read chapters of 
A Long Walk to Water to prepare for in-class reading and discussion of the chapters.

For homework in this unit, students use context (the words around a word) and, if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in chapters of A Long Walk to Water. Then students record the words and their definitions in the correct section of their vocabulary log. Also, students read chapters of A Long Walk to Water to prepare for in-class reading and discussion of the chapters.

In Lessons 9 and 15–16, homework focuses on research reading for which students read a topic-related book of choice and answer a question related to the unit’s ideas and skills. 

Research Reading: When not reading their anchor text, your student is expected to independently research the topic by reading topic-related books of his or her choice for approximately 20 minutes each day and responding to a prompt of choice in the front of the independent reading journal. These are usually books your student will bring home from school; however, they may be topic-related books chosen by the student at the public or your home library. Prompts for independent reading can be found in the homework materials provided below.

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	1
	Students participate in the Infer the Topic protocol by engaging with the texts they will read throughout the module. Also, students first encounter the performance task and guiding questions for the module, as well as the module’s anchor text.
	1. Students complete Homework: Module Guiding Questions anchor chart to read and reflect on the guiding questions for the module. With their family, they talk about how the questions make them feel and why, and what the questions make them think about. Students can sketch or write their reflections.

2. Students read chapter 1 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 2
	

	2
	Students explore the learning targets and discuss the difference between academic and domain-specific words and review dictionary use. Students reflect on the module guiding questions and begin reading the anchor text of the module, A Long Walk to Water.
	3. Students complete Homework: Selected Response Questions: A Long Walk to Water, answering selected response questions about plot unfolding in chapter 1 of A Long Walk to Water and identify the strategies used to answer the questions.

4. Students read chapter 2 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 3
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	3
	Students generate strategies to answer selected response questions. Then they read chapter 2 of A Long Walk to Water and analyze how the setting affects the character and plot development. Students conclude the lesson with a discussion about the different points of view of the two main characters: Nya and Salva.
	5. Students use context and if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in chapter 2 of A Long Walk to Water. Then they record the words and their definitions in the correct section of their vocabulary log.

6. Students read chapter 3 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 4
	

	4
	Students read chapter 3 of A Long Walk to Water and analyze how the setting affects the character and plot development and how the author develops and contrasts different points of view.
	7. Students use context, word parts, and if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in chapter 3 of A Long Walk to Water. Then they record the words and their definitions in the correct section of their vocabulary log.

8. Students complete Homework: Text-Dependent Questions: A Long Walk to Water, Chapter 3, using evidence to support their responses.
	Lesson 5
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	5
	Students participate in a close reading of the article “The Lost Boys of the Sudan,” focusing on information related to the Sudanese Civil War and the stories of the Lost Boys, who escaped the fighting and found refuge elsewhere.
	9. Students use context and if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in “The Lost Boys of the Sudan.” Then they record the words and their definitions in the correct section of their vocabulary log.

10. Students read chapter 4 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 6


	

	6
	Students read chapter 4 of A Long Walk to Water and analyze point of view, setting, characters, and plot. Students also choose independent research reading texts according to the teacher’s or a suggested plan.
	11. Students complete Homework: Analyze Point of View: A Long Walk to Water, Chapter 4.

12. Students read chapter 5 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 7


	

	7
	Students read chapter 5 of A Long Walk to Water and analyze how setting shapes character and plot and how the author develops and contrasts Nya’s and Salva’s points of view.
	13. Students use context, word parts, and if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in chapter 5 of A Long Walk to Water. Then they record the words and their definitions in the correct section of their vocabulary log.

14. Students read chapter 6 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 8
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	8
	Students read chapter 6 of A Long Walk to Water and analyze how setting shapes plot and characters, and analyze how the author develops and contrasts points of view, including evidence for the mid-unit assessment.
	15. Students read chapter 7 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 9
	

	9
	Students read chapter 7 of A Long Walk to Water and discuss themes in relation to the novel. Students conclude the lesson by analyzing a model summary and identifying the components of effective summaries.
	16. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 10
	

	10
	Students analyze the author’s use of language in greater detail through a Language Dive. Then students delve deeper into analyzing theme and summary in chapter 7 of A Long Walk to Water, answering text-dependent questions to help guide their discussion of the theme and strategies for writing a summary. 
	17. Students complete Homework: Themes and Summary: A Long Walk to Water, Chapter 7.

18. Students read chapter 8 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 11
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	11
	Students continue their work analyzing theme and writing summaries of A Long Walk to Water, focusing on chapter 8.
	19. Students complete Homework: Summary and Theme: A Long Walk to Water, Chapter 8, answering questions related to the use of language to develop the tone and theme of chapter 8.

20. Students read chapter 9 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 12
	

	12
	In the first part of this end of unit assessment, students demonstrate their understanding of how authors develop theme as well as write an objective summary of chapter 9 of A Long Walk to Water.
	21. Students read chapter 10 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 13
	

	13
	Students continue their work examining how theme is developed in A Long Walk to Water. Then students work together to generate discussion norms based on reflections of their own previous text-based discussions and observations of a group discussion.
	22. Students complete Homework: Text-Dependent Questions: A Long Walk to Water, Chapter 10, answering questions related to the use of language to develop the tone and theme of chapter 8.

23. Students read chapter 11 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lesson 14
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	14
	Students read chapter 11 of A Long Walk to Water and prepare for the end of unit text-based discussion, in which they will analyze how themes develop in A Long Walk to Water.
	24. Students read chapter 12 of A Long Walk to Water to prepare for in-class reading and discussion of the chapter.
	Lessons 15–16
	

	15–16
	Students read chapter 12 of A Long Walk to Water and update their Text-Based Discussion note-catchers. Finally, students complete the end of unit assessment, in which they participate in a group discussion about themes in A Long Walk to Water. 
	25. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Unit 2, 
Lesson 1
	


Independent Reading

Directions: Remember to record responses to research reading in the front of your independent reading journal and responses to choice reading in the back. Try to choose a different prompt each time. Record any new vocabulary in your vocabulary log. Underline vocabulary found during independent reading.

Record:

· Date

· Title and author of your reading book

· Pages you have read

· Prompt

· Response

Example:

Date: 09/25/20

Book Title and Author: A Long Walk to Water by Linda Sue Park

Pages Read: 51–75 

Prompt: How does the setting affect (character/person)? What kind of person does he/she have to be in that setting?

Response: The setting of the desert affects Salva by challenging him almost beyond his limits. He feels he cannot go on, but his uncle tells him to just walk “one painful step at a time” (54). Salva survives the desert with this help from his uncle. This setting makes Salva severely challenged and forces him to be strong, persevere, and rely on the support of others. 

Consider using the following independent reading prompts.

· How does this text add to your understanding of one of the guiding questions of the module?

· How does the setting affect (character/person)? What kind of person does he/she have to be in that setting?

· What kind of events does (character/person) experience in the setting?

· From whose point of view is this part of the text told? How does the author develop this person’s/character’s point of view?

· How does reading from the author’s/character’s point of view help you understand something about Sudan?

· What theme or central idea is present in the text you read? Give text details that convey that theme or central idea.

· How does (character/person)’s experiences relate to Salva’s?

· How does (character/person)’s experiences relate to Nya’s?

· How does (character/person) grow and change?

· If you were (character/person), what would you do differently?

· Record two or three facts in your own words that you learned from the text.

· Summarize your research reading today in no more than five sentences.

· What questions do you have about the topic after reading?

· Choose one new word from your reading today and analyze it on a vocabulary square.
	Definition in your own words
	Synonyms (words with the same meaning)

	Words with the same affix or root
	Sketch

	Translation in home language (if appropriate)


Vocabulary

Directions: In the classroom, you have been recording words from your texts in your vocabulary log. Throughout this unit, you have been research reading topic-related books at home to build your knowledge of Sudan and recording words in your independent reading journal.

Choose a word from your research reading or from a text you’ve read in class and add the word to your vocabulary log. Try to choose a different word to add and to practice a different vocabulary strategy each time. For each word, be sure to add the following:

26. The definition, or meaning, of the word

27. The vocabulary strategy you used to figure out the meaning of the word

28. A sketch or diagram that helps you to better understand the meaning of the word

Record new vocabulary in vocabulary logs and mark academic vocabulary with a symbol, for example a star:

· Academic vocabulary: words you might find in informational texts on many different topics. For example, the words evidence and rationale are words that could be found in books on any topic.

· Domain-specific vocabulary: words about a particular topic. For example, the words tadpoles, frogspawn, and amphibian are some that would be found on the topic of frogs.

Vocabulary Strategies

As a reminder, the vocabulary strategies we’ve been working on in class are:

· Context: Read the sentence around the word.

· Look at the affixes for clues.

· Look at the root of the word for clues.

· Use a dictionary.

· Discuss the word with another person (after attempting some of the above strategies).
Homework: Module Guiding Questions 
Anchor Chart

(Example for Teacher Reference) 

What thoughts do you have about the guiding questions for the module? Record your thoughts in the Notes column.

	Questions and Big Ideas
	Notes

	· Who are The Lost Boys of the Sudan, and what is their story?

· What are the habits of character the Lost Boys used to survive?

· The second Sudanese civil war displaced millions of people, including hundreds of thousands of Lost Boys who walked through southern Sudan, Ethiopia, and Kenya in search of a safe haven.

· Some of the Lost Boys were sent to the United States to begin new lives in safety.
	Student responses will vary.


Homework: Selected Response Questions: 
A Long Walk to Water, Chapter 1

(Answers for Teacher Reference) 

Underline your answers for the selected response questions. Then identify the strategies you used to answer them on the lines below the questions.

29. What does the reader learn from Nya’s introduction? (Select two.)

a. how old she is
b. the setting she is in
c. the outcome of her journey

d. how many siblings she has

e. her family’s relationship to the war

Strategies:

I covered up the options while reading the questions and then tried to answer without knowing the options. Then I chose the option that was closest to my answer.

30. What is the main feeling created by the description in Nya’s section?

a. difficulty
b. enjoyment

c. hope

d. sadness

Strategies:

I eliminated incorrect answers.

31. How does the author create surprise in Salva’s section of this chapter?

a. by showing the conflict between Salva and the teacher

b. by explaining why Salva enjoys playing with his brothers

c. by showing how Salva learned the lesson in school already

d. by contrasting a calm setting with the loud sound of gunshots

Strategies:

I answered the question first in my own words.

32. What does the ending of the chapter suggest about Salva?

a. that he is used to conflict

b. that he will soon find safety

c. that he is leaving behind what he knows

d. that he is preparing to fight against the rebels

Strategies:

I reread the text and compared each answer to the text.
Homework: Text-Dependent Questions: 
A Long Walk to Water, Chapter 3

(Answers for Teacher Reference) 

Part I

Directions: Reread each passage from chapter 3 of A Long Walk to Water. Then answer the questions below each passage.

33. “The dirt under her feet turned to mud, then sludge, until at last she was ankle-deep in water.” (14)

What word in this sentence best helps in understanding the meaning of sludge? 
(L.7.4a, L.7.6)

a. dirt

b. feet

c. mud

d. water

34. Part A

“It took two gourdfuls before she felt a little cooler inside.” (14)

Complete the chart below to break up the word gourdfuls into a suffix and root. You may use your affix list as a resource. (L.7.4b)

	gourdfuls
	Root:

gourd
	Suffix:

-ful

	Meaning
	the rounded fruit of a plant related to the squash
	full of


Part B

Use what you know about these word parts to write a definition of gourdfuls in your own words. (L.7.4b, L.7.6)

Gourdfuls means a fruit or plant that is full of something.

35. “The woman looked up and saw him. Salva flinched at her glance.” (16)

Write a first guess of what you think the word flinched means in this context.

I think flinched means to move quickly because you’re startled.

Use a print or online dictionary. Below, copy the meaning of the word flinched as it is used in this sentence. (L.7.4c, L.7.4d, L.7.6)

Flinched means to move away in sudden pain or fear.

36. “Squatting on his haunches next to her, Salva shelled the nuts and ate them.” (17)

Write a first guess of what you think the word haunches means in this context:

I think haunches means feet or backside.

Use a print or online dictionary. Below, copy the meaning of the word haunches as it is used in this sentence. (L.7.4c, L.7.4d, L.7.6)

Haunches means the hip, buttocks, and upper thigh of a person or animal.

Part II

Directions: Use the text to answer these questions about how the setting shapes the characters and plot and how Linda Sue Park develops and contrast different points of the view in chapter 3 of A Long Walk to Water.

37. Review Salva’s narrative beginning on page 15. What is the setting? Describe the time and place. How does the setting shape Salva and what happens to him? What kind of person does Salva have to be in this setting? Use text evidence to support your response. (RL.7.3)

The setting is an old woman’s house in southern Sudan in 1985. Salva must work hard to help the old woman. When she says she will leave, Salva must be brave, strong, and responsible for himself. 

All quotations in this handout from: 

Park, Linda Sue. A Long Walk to Water: Based on a True Story. Houghton Mifflin Harcourt, 2010. Chapter 3.

Homework: Analyze Point of View: 
A Long Walk to Water, Chapter 4

(Answers for Teacher Reference) 

Directions: Complete the chart to show Nya’s point of view of taking her little sister with her (page 20) and Salva’s point of view of what the Dinka people think of him (page 21).

Tip: What is something that is similar about these two experiences? For example, what is similar about how other people see Salva and Nya’s little sister?
	Nya
	Salva

	feels burdened because she thinks her younger sister is going to slow her down
	feels like a burden because the Dinka people say so

	How do you know? How has the author developed this point of view?

This is developed through the narrator describing Nya’s thoughts in response to her mother’s request, “Akeer, who was only five years old, was too small and walked too slowly.” (20)
	How do you know? How has the author developed this point of view?

This is developed through the direct speech aimed not at Salva, but which Salva can hear. Many Dinka people speak and say things like, 
“He is a child. He will slow us down,” and “He is too young to do any real work—he’ll be of no help to us.” (21) It is then shown in Salva’s reaction to the direct speech as he hangs his head.


Homework: Themes and Summary: 
A Long Walk to Water, Chapter 7
(Answers for Teacher Reference) 

Directions: An author can use characters, descriptions, and other tools to develop the theme in a chapter. Use the text to answer the questions below about how the author develops a theme in chapter 7 of A Long Walk to Water.

38. Read this sentence from chapter 7: 

“If it hadn’t been for Uncle, Salva might have gone crazy with fear” (41).

What theme in the text does this sentence help develop?

a. Nature can present many challenges to humans.

b. Dangerous situations can make people become leaders.

c. People need to depend on one another in order to survive.

d. People often do not appreciate what they have until it is gone.

39. How are Nya’s and Salva’s uncles similar in this chapter? How does this develop the theme you identified in question 1?

Both are offering help to their family. Nya’s uncle tells them of a medical clinic for Akeer to go to, in the same way that Salva’s uncle comforts him and promises to protect him.

40. How does the boat-building scene further develop the theme you identified above? Use examples from the text to support your answer. 

The boat-building scene develops the theme that people need to depend on one another in order to survive because it shows everyone in the group playing a part to build the boats to cross the river. The author writes that “everyone was busy” and “some people were cutting down the tall papyrus grass” while others were bringing the stalks to the people who were building the boats (43). This scene shows the group working together to accomplish a goal, which is an example of how people must depend on one another in order to survive.

41. (Thinking about Thinking) How are writing summaries and discussing themes in a text similar? How are they different? Use the example of the boat-building scene to think of this difference. If you were summarizing the scene, what would you write? What would you say if you were talking about the theme?

They both require you to find the big ideas or big events in a text and the details that are most important for developing them. However, a summary is just a description of events in a text, and discussing the theme requires you to go an “extra step” to find what the message of the text is, or what the author is trying to say in the text. For example, if I were to summarize the boat-building scene, I would say that the group stopped to build boats so they could cross the river. I would mention that everyone helped and maybe that Salva gathered lots of reeds. But when I’m discussing the theme of this scene, I say what the scene is meant to show about the characters and life in general. So, I would say that everyone working together shows that people must depend on one another in order to survive.
Homework: Summary and Theme: 
A Long Walk to Water, Chapter 8
(Answers for Teacher Reference) 

Directions: Answer the following questions to help you analyze the theme of chapter 8.

42. What does the author mean when she writes that Akeer’s laugh “was like music” (45)?

a. It was loud.

b. It made Nya happy.
c. It went on for a long time.

d. It sounded strange to Nya.

43. Describe the way Nya’s mood changes over the course of her section. Use evidence from the text.

She is happy that her sister is recovering, and Akeer’s laugh sounds “like music” to her (45). But Nya also becomes concerned as she listens to the nurse explain about drinking clean water to her mother. The author writes, “Nya could see the worry” in her mother’s eyes, because they both know that it is very difficult for them to get clean water (45).

44. How do the words abundance and impressive contribute to understanding Salva’s feelings as he arrives at the island of fishermen on page 47?

a. They show that he is jealous about where the fishermen live.

b. They show why he wants to leave the group and join the fishermen. 

c. They show how excited he is to see all the food the fishermen have.

d. They show that he is uncertain about whether the fishermen will help.

Homework: Text-Dependent Questions: 
A Long Walk to Water, Chapter 10
(Answers for Teacher Reference) 

Directions: Answer the following questions to help you discuss theme in chapter 10 of A Long Walk to Water.

45. Reread these sentences: 

“Salva reached for his gourd. He knew it to be half full, but suddenly it felt much lighter, as if there was hardly any water left in it” (58).

What does this description say about the water in the gourd?

a. Salva is just realizing he is carrying the wrong water gourd.

b. Carrying the water for so long is making some of it evaporate.

c. Salva is mistaken about how much water was left in the gourd.

d. The idea of having to give away water makes it seem like there’s less of it.

46. Reread this sentence: 

“Like a miracle, the small amounts of water revived them. They were able to stagger to their feet and join the group as the walking continued” (58).

Based on context, what is the meaning of revived as it is used in this sentence?

a. caused to be tired

b. made more visible

c. brought back to life

d. affected in a strong way

47. Reread the text from page 59: 

“If he were older and stronger, would he have given water to those men? Or would he, like most of the group, have kept his water for himself?”

What do these questions show about Salva in this part of the story? How does this develop the theme?

These questions show that Salva is thinking about what he would have done if his situation were different. He is wondering what kind of person he is and if he would have been brave and selfless and shared with the men or been like the others who haven’t. This develops the theme that surviving in harsh conditions means making difficult decisions.

48. Look more closely at the ways Salva’s thinking and state of mind are described in the text with these examples: 

“He felt sick at the thought of those men” (59).

“. . . a worry that had been growing like a long shadow across his thoughts . . .” (59)

“Salva shook his head, unable to imagine what life would be like in the camp without Uncle” (60).

“I mustn’t act like a baby—I must try to be strong” (60).

How do these descriptions of Salva’s thinking develop a theme in the text? Use evidence from these quotes or other quotes in the book in your response.

These descriptions show that surviving in difficult conditions is just as difficult mentally as it is physically. The author describes how Salva is “sick at the thought” of the men dying of thirst and that his worry “had been growing like a long shadow across his thoughts” (59). It is clear that trying to survive in these conditions is affecting Salva’s mind negatively. But he also knows he has to remain strong in order to survive, and he reminds himself of this when he tells himself that “he mustn’t act like a baby” (60). This helps him to keep going even in these difficult circumstances.

49. Reread this sentence: 

“‘Maybe they will leave us alone now that they have robbed us,’ Salva thought” (63).

How does this sentence affect the ending of the chapter?

It makes the ending sadder and more surprising, because it shows that Salva thinks the men will leave, but in fact they kill his uncle. 

50. Write a brief, objective summary of chapter 10, following the criteria you established in earlier lessons.

The chapter opens with the men who are visiting Nya’s village walking by her house and looking at the trees. One of the men says that they will find water in between the trees, but Nya doesn’t know what they are talking about because she is sure there is no water there.

Salva’s story continues with him thinking about giving water to the thirsty men, but his uncle stops him. Salva expresses his worry that his family will never find him, and his uncle tells him that they probably did not survive. 

Salva is trying his best to stay strong as they make it through the desert. 

Just as they are reaching the end of the desert, they run into a group of men with guns, from the Nuer tribe. The men take the belongings from others but leave Salva alone. Just as he is hoping they are going to leave, they tie up his uncle and shoot him. This chapter further develops the theme that people must be strong to survive nature and war.

All quotations in this handout from:

Park, Linda Sue. A Long Walk to Water: Based on a True Story. Houghton Mifflin Harcourt, 2010. Chapter 10.
Homework: Module Guiding Questions 
Anchor Chart
Name:
Date:

What thoughts do you have about the guiding questions for the module? Record your thoughts in the Notes column.
	Questions and Big Ideas
	Notes

	· Who are the Lost Boys of Sudan, and what is their story?
· What are the habits of character the Lost Boys used to survive?
· The second Sudanese civil war displaced millions of people, including hundreds of thousands of Lost Boys who walked through southern Sudan, Ethiopia, and Kenya in search of a safe haven.
· Some of the Lost Boys were sent to the United States to begin new lives in safety.
	


Homework: Selected Response Questions: 
A Long Walk to Water, Chapter 1
Name:
Date:


Underline your answers for the selected response questions. Then identify the strategies you used to answer them on the lines below the questions.

51. What does the reader learn from Nya’s introduction? (Select two.)

a. how old she is

b. the setting she is in

c. the outcome of her journey

d. how many siblings she has

e. her family’s relationship to the war

Strategies:

52. What is the main feeling created by the description in Nya’s section?

a. difficulty

b. enjoyment

c. hope

d. sadness

Strategies:

53. How does the author create surprise in Salva’s section of this chapter?

a. by showing the conflict between Salva and the teacher

b. by explaining why Salva enjoys playing with his brothers

c. by showing how Salva learned the lesson in school already

d. by contrasting a calm setting with the loud sound of gunshots

Strategies:

54. What does the ending of the chapter suggest about Salva?

a. that he is used to conflict

b. that he will soon find safety

c. that he is leaving behind what he knows

d. that he is preparing to fight against the rebels

Strategies:
Homework: Text-Dependent Questions: 
A Long Walk to Water, Chapter 3
Name:
Date:


Part I

Directions: Reread each passage from chapter 3 of A Long Walk to Water. Then answer the questions below each passage.

55. “The dirt under her feet turned to mud, then sludge, until at last she was ankle-deep in water.” (14)

What word in this sentence best helps in understanding the meaning of sludge? (L.7.4a, L.7.6)

a. dirt

b. feet

c. mud

d. water

56. Part A

“It took two gourdfuls before she felt a little cooler inside.” (14)

Complete the chart below to break up the word gourdfuls into a suffix and root. You may use your affix list as a resource. (L.7.4b)

	gourdfuls


	Root:

gourd
	Suffix:



	Meaning
	the rounded fruit of a plant related to the squash
	


Part B

Use what you know about these word parts to write a definition of gourdfuls in your own words. (L.7.4b, L.7.6)

57. “The woman looked up and saw him. Salva flinched at her glance.” (16)

Write a first guess of what you think the word flinched means in this context.

Use a print or online dictionary. Below, copy the meaning of the word flinched as it is used in this sentence. (L.7.4c, L.7.4d, L.7.6)

58. “Squatting on his haunches next to her, Salva shelled the nuts and ate them.” (17)

Write a first guess of what you think the word haunches means in this context:

Use a print or online dictionary. Below, copy the meaning of the word haunches as it is used in this sentence. (L.7.4c, L.7.4d, L.7.6)

Part II

Directions: Use the text to answer these questions about how the setting shapes the characters and plot and how Linda Sue Park develops and contrast different points of the view in chapter 3 of A Long Walk to Water.

59. Review Salva’s narrative beginning on page 15. What is the setting? Describe the time and place. How does the setting shape Salva and what happens to him? What kind of person does Salva have to be in this setting? Use text evidence to support your response. (RL.7.3)

All quotations in this handout from: 

Park, Linda Sue. A Long Walk to Water: Based on a True Story. Houghton Mifflin Harcourt, 2010. Chapter 3.
Homework: Analyze Point of View:  
A Long Walk to Water, Chapter 4
Name:
Date:


Directions: Complete the chart to show Nya’s point of view of taking her little sister with her (page 20) and Salva’s point of view of what the Dinka people think of him (page 21).

Tip: What is something that is similar about these two experiences? For example, what is similar about how other people see Salva and Nya’s little sister?
	Nya
	Salva

	
	

	How do you know? How has the author developed this point of view?
	How do you know? How has the author developed this point of view?


Homework: Themes and Summary: 
A Long Walk to Water, Chapter 7
Name:
Date:


Directions: An author can use characters, descriptions, and other tools to develop the theme in a chapter. Use the text to answer the questions below about how the author develops a theme in chapter 7 of A Long Walk to Water.

60. Read this sentence from chapter 7: 

“If it hadn’t been for Uncle, Salva might have gone crazy with fear” (41).

What theme in the text does this sentence help develop?

a. Nature can present many challenges to humans.

b. Dangerous situations can make people become leaders.

c. People need to depend on one another in order to survive.

d. People often do not appreciate what they have until it is gone.

61. How are Nya’s and Salva’s uncles similar in this chapter? How does this develop the theme you identified in question 1?

62. How does the boat-building scene further develop the theme you identified above? Use examples from the text to support your answer. 

63. (Thinking about Thinking) How are writing summaries and discussing themes in a text similar? How are they different? Use the example of the boat-building scene to think of this difference. If you were summarizing the scene, what would you write? What would you say if you were talking about the theme?

Homework: Summary and Theme: 
A Long Walk to Water, Chapter 8
Name:
Date:


Directions: Answer the following questions to help you analyze the theme of chapter 8.

64. What does the author mean when she writes that Akeer’s laugh “was like music” (45)?

a. It was loud.

b. It made Nya happy.

c. It went on for a long time.

d. It sounded strange to Nya.

65. Describe the way Nya’s mood changes over the course of her section. Use evidence from the text.

66. How do the words abundance and impressive contribute to understanding Salva’s feelings as he arrives at the island of fishermen on page 47?

a. They show that he is jealous about where the fishermen live.

b. They show why he wants to leave the group and join the fishermen. 

c. They show how excited he is to see all the food the fishermen have.

d. They show that he is uncertain about whether the fishermen will help.

Homework: Text-Dependent Questions: 
A Long Walk to Water, Chapter 10
Name:
Date:


Directions: Answer the following questions to help you discuss theme in chapter 10 of A Long Walk to Water.

67. Reread these sentences: 

“Salva reached for his gourd. He knew it to be half full, but suddenly it felt much lighter, as if there was hardly any water left in it” (58).

What does this description say about the water in the gourd?

a. Salva is just realizing he is carrying the wrong water gourd.

b. Carrying the water for so long is making some of it evaporate.

c. Salva is mistaken about how much water was left in the gourd.

d. The idea of having to give away water makes it seem like there’s less of it.

68. Reread this sentence: 

“Like a miracle, the small amounts of water revived them. They were able to stagger to their feet and join the group as the walking continued” (58).

Based on context, what is the meaning of revived as it is used in this sentence?

a. caused to be tired

b. made more visible

c. brought back to life

d. affected in a strong way

69. Reread the text from page 59: 

“If he were older and stronger, would he have given water to those men? Or would he, like most of the group, have kept his water for himself?”

What do these questions show about Salva in this part of the story? How does this develop the theme?

70. Look more closely at the ways Salva’s thinking and state of mind are described in the text with these examples: 

“He felt sick at the thought of those men” (59).

“. . . a worry that had been growing like a long shadow across his thoughts . . .” (59)

“Salva shook his head, unable to imagine what life would be like in the camp without Uncle” (60).

“I mustn’t act like a baby—I must try to be strong” (60).

How do these descriptions of Salva’s thinking develop a theme in the text? Use evidence from these quotes or other quotes in the book in your response.

71. Reread this sentence: 

“‘Maybe they will leave us alone now that they have robbed us,’ Salva thought” (63).

How does this sentence affect the ending of the chapter?

72. Write a brief, objective summary of chapter 10, following the criteria you established in earlier lessons.

All quotations in this handout from:

Park, Linda Sue. A Long Walk to Water: Based on a True Story. Houghton Mifflin Harcourt, 2010. Chapter 10.
�A Long Walk to Water contains references to sensitive topics such as war (including the violent death of family members and children), displacement, family separation, hunger, thirst (including death from lack of water), refugee camps, violent deaths from wild animals, and serious illness of family members. The issues presented will be carefully and sensitively discussed to give students context as they read the story. You might speak with your student about this at home both before and after reading the book. Raise any concerns with the teacher.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


� Some of the prompts will not be appropriate for the text students are reading. Invite students to choose a prompt that works for the text they have just read.





	[image: image3.emf]
	| Language Arts Curriculum
	2

	© 2019© 2019 EL Education Inc.




	[image: image2.png][T Education Language Arts Curriculum




	
	12

	© 2019 EL Education Inc.



[image: image2.png][image: image3.emf]