	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Lost Children of Sudan
	Grade 7: Module 1: Unit 1: Lesson 5



Entrance Ticket: Unit 1, Lesson 5

RL.7.4

(Answers for Teacher Reference)
Directions: As you enter class, answer the following question.

Read this sentence from A Long Walk to Water:

“Salva stumbled back to the barn” (19).

What does the word stumbled tell you about how Salva is moving and how he is feeling?

He is moving clumsily—tripping and staggering—because he is so afraid.
Entrance Ticket: Unit 1, Lesson 5

RL.7.4

Name:
Date:

Directions: As you enter class, answer the following question.

Read this sentence from A Long Walk to Water:

“Salva stumbled back to the barn” (19).

What does the word stumbled tell you about how Salva is moving and how he is feeling?
Close Reading Guide: 
“The Lost Boys of the Sudan”

RI.7.2, RI.7.4

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to trace the way the author develops the two central ideas of the article. 

· In this close read, students will focus only on the selected sections of the text, which are related to the two central ideas.

· For the sake of time, first read aloud the text. 

· After the text is first read aloud, students reread portions of the text as they answer text-dependent questions.

· A note-catcher along with text-dependent questions provide an opportunity for students to determine the two central ideas by first drawing out the common details that are related to each central idea.

· Continue to use discussion protocols (e.g., Think-Pair-Share, Conversation Cues, and total participation techniques) to engage all students in collaborative discussion about the text.

	Excerpt of Text
	Questions and Directions

	Read the text.
	· Read the whole text aloud as students read along silently in their heads. Invite students to Turn and Talk with a partner and then cold call students to share out: “What is this text about?”

· Explain that now you will look closely at sections of the text in order to better understand how the theme of the myth is conveyed.


	Excerpt of Text
	Questions and Directions

	Reread the first paragraph from “Since 1983, the Sudan People’s Liberation Army (SPLA) and the Sudanese Government . . .” to “The survivors are now in camps in Kenya, the Sudan and Uganda.”
	· Ask: “What is the gist of this paragraph? What purpose does the paragraph serve in the article?” (The gist of the article is that a war in southern Sudan has had an enormous effect on people. It has forced around 20,000 boys to walk “enormous distances” to try and find safety. This paragraph helps provide context for the rest of the article.)

· Display the Close Read: “The Lost Boys of the Sudan” note-catcher, and direct students’ attention to the box labeled “Vocabulary” at the bottom of the note-catcher. Focus students on the sentence “The conflict has already claimed more than 500,000 lives and displaced huge numbers of people.”
· Ask: “What details in this paragraph help you to understand the word displaced as it is used in this context? How can you use the parts of the words and your affix list to also help you understand the word?” (Students should mention words like “separated from their families”; “trekked enormous distances”; “crossed from the Sudan into Ethiopia and back”; “now in camps in Kenya, the Sudan, and Uganda.” The word can be broken down into dis- and placed, meaning to be forced to leave one’s home.) Together, as a class, add these clues and definition to the bottom of the note-catcher, in the box labeled “Vocabulary.” 

	Excerpt of Text
	Questions and Directions

	Read paragraph 2.
	· On the Close Read: “The Lost Boys of the Sudan” note-catcher, direct students’ attention to the box labeled “Paragraph 2.” Focus student attention on the first sentence, “This extraordinary exodus has its origins in traditional forms of migration,” and ask them to underline it. Inform students that they will now use context clues and supporting details to clarify the meaning of the sentence and then rephrase it in their own words.

· Ask: “Which words or phrases in this paragraph provide context clues for understanding the meaning of extraordinary exodus in this sentence?” (Students should identify words like migration; mobile; leave home; head for towns or cities; before returning home; send their children elsewhere.) If students need support, remind them to use word parts (ex-odus related to ex-it) to determine the meaning of the word. (RI.7.4)

· Ask: “What does the author mean by ‘traditional forms of migration’? What details in the text help you understand this phrase?” (The phrase means common ways of moving around. The author mentions that “young adolescent boys . . . have generally been quite mobile.” These boys “would leave home” before “eventually returning home.”)

· Ask: “Using this understanding, how would we rephrase this key sentence?” (Refer to the Close Read: “The Lost Boys of the Sudan” note-catcher [example for teacher reference] for sample response.)

· Ask students which sentence best conveys the main idea in this paragraph. Students should identify the sentence: This extraordinary exodus has its origins in traditional forms of migration.

· Ask: “How can you express this main idea in your own words? What details does the author use to support this idea?” (Refer to the Close Read: “The Lost Boys of the Sudan” note-catcher [example for teacher reference] for sample answers.)

· Together, as a class, add the main idea and details to the note-catcher in the Paragraph 2 box.

	Excerpt of Text
	Questions and Directions

	Read paragraph 3 from “But during the war this process has escalated dramatically” to “. . . had to resort to begging or petty crime.”
	· Focus student attention on the sentence “But during the war this process has escalated dramatically.” Instruct students to underline it. Tell students that they will now use supporting details to clarify the meaning of the sentence and then rephrase it in their own words.

· Ask: “What ‘process’ is the author referring to in the first sentence of this paragraph? Where can we look for clues?” (We know that process refers to migration because the author is referring to the previous paragraph. The author starts the paragraph with “but” to clarify a previous point. This sentence is about how the migration caused by the war was different than previous kinds of migration. The author clarifies this by writing about how “many boys left their villages” to get away from the fighting.)

· Ask: “What does the phrase escalated dramatically say about the migration the boys were participating in?” (That it increased by a lot; it was much different than before.) 

· Direct students’ attention to the sections on their note-catcher labeled “Hopes or Expectations” and “Realities.” Invite students to work with a partner to identify the details in this paragraph that show what the Lost Boys’ hopes about their journey were versus what actually happened. Instruct students to add those details to the “Hopes or Expectations” versus “Realities” section. Review student annotations using details added in the Close Read: “The Lost Boys of the Sudan” note-catcher (example for teacher reference). Students may add details they may have missed. 

· Ask: “What is the main idea of this paragraph?” (More boys were forced to migrate than usual. This migration turned out differently than they expected and was very dangerous.) “How does looking at these hopes and expectations versus reality help us better understand the main idea discussed in this paragraph?” (Looking at the details shows that the boys hoped to find work or schooling, like they normally might on a journey, but instead they were forced into “begging” or “petty crime” because of how many boys there were. This shows how this migration was much larger and more difficult.)

· Invite students to write the main idea of paragraph 3 on their note-catcher. Refer to the Close Read: “The Lost Boys of the Sudan” note-catcher (example for teacher reference) for sample response. 

	Excerpt of Text
	Questions and Directions

	Read the paragraph 4 from “Others set out for refugee camps. . .” to “. . . to soldiers, swindlers or bandits.”
	· Direct students’ attention to the box labeled “Vocabulary” at the bottom of the note-catcher. Focus students on the sentence: “They believed the trek would last only a few days and discovered that they faced a harrowing journey of 6 to 10 weeks.”
· Ask: “What clues in this paragraph help you to understand the word harrowing as it is used in this context?” (“Continually under threat”; “losing their way in the wilderness”) 

· Invite students to work with a partner to identify additional details in paragraph 4 that show what the Lost Boys’ hopes about their journey were versus what actually happened. Instruct students to add those details to the “Hopes or Expectations” versus “Realities” section. Review student annotations using example details in the Close Read: “The Lost Boys of the Sudan” note-catcher (example for teacher reference). Students may add details they may have missed.

· Ask students to underline the sentence in this paragraph that best expresses that the realities of the journey were different from what they expected. (Students should identify the sentence: “Few had any idea of what lay ahead of them.”) 

· Ask: “How can you express the main idea of paragraphs 3 and 4 in your own words? What details does the author use to support this idea?”

· Refer to the Close Read: “The Lost Boys of the Sudan” note-catcher (example for teacher reference) for sample answers.

· Invite students to add the main idea and additional supporting details to the note-catcher in the paragraphs 3 and 4 box.

· Invite students to review their note-catchers to reflect on the following question: “What central ideas has the author introduced in the article so far?”

· Ask students to write a sentence summarizing the two central ideas they’ve identified so far in the appropriate spot on their note-catchers. (Refer to the Close Read: “The Lost Boys of the Sudan” note-catcher [example for teacher reference] for sample answers.)

· Discuss responses as a class. Encourage students to revise as needed.

	Excerpt of Text
	Questions and Directions

	Reread the last three paragraphs together, from “The survivors who reached the camps in Ethiopia . . .” to the next paragraph ending “We children of the Sudan, we were not lucky.”
	· Focus students on the key sentences “The survivors who reached the camps in Ethiopia started to lead a relatively peaceful life. But it was not to last.”
· Invite students to work with partners to identify and orally share the details in the paragraph that support this idea.

· Instruct students to answer the question on their note-catcher: How do these sentences and supporting details further develop the central ideas you’ve identified in the text?

· Ask students to focus on these sentences in the final paragraph: “But approximately 17,000 remain in camps in the region. The harsh memories remain as well.”
· Ask: “What do you notice about the verb tenses in these sentences and in this paragraph overall versus the rest of the article?” (“Remain is in the present tense, talking about something that is still happening. The rest of the article is in the past tense, describing the journey that happened.)

	
	· Ask: “What does this tell you about the Lost Boys?” (That even though they are getting help, they continue to suffer.)

· Note: This article was written in 1996, so be sure to clarify that this is true of the time the article was written, but that students will continue to learn about the war in Sudan as the module goes on.

· Focus students on the last sentence of the article, “We children of the Sudan, we were not lucky.” Invite students to Turn and Talk with their partners and jot down notes about what the impact of the author’s choice to end the article with a quote is. (Refer to Close Read: “The Lost Boys of the Sudan” note-catcher [example for teacher reference] for sample responses.)

· Ask for volunteers to share out their responses.


	Excerpt of Text
	Questions and Directions

	Culminating Task
	· Invite a student to use the notes on their note-catcher to orally summarize the central ideas the article.

· Using a Total Participation Technique, ask: “What details does the author use to develop these central ideas?” Encourage students to use the notes they have taken, providing instruction and affirmation where appropriate.


“The Lost Boys of the Sudan”

Name:
Date:

Since 1983, the Sudan People’s Liberation Army (SPLA) and the Sudanese Government have been at war in southern Sudan. The conflict has already claimed more than 500,000 lives and displaced huge numbers of people. Among these were at least 20,000 children, mostly boys, between 7 and 17 years of age who were separated from their families. These ‘lost boys’ of the Sudan trekked enormous distances over a vast unforgiving wilderness, seeking refuge from the fighting. Hungry, frightened and weakened by sleeplessness and disease, they crossed from the Sudan into Ethiopia and back, with many dying along the way. The survivors are now in camps in Kenya, the Sudan and Uganda.

This extraordinary exodus has its origins in traditional forms of migration. After being initiated into manhood, young adolescent boys in southern Sudan have generally been quite mobile. Organized into small groups of their peers, they would leave home for a period to look after cattle. Or they might head for the towns or cities to go to school or to seek their fortune, before eventually returning home. In addition, at times of stress families all over Africa send their children elsewhere to find safety, food, work and schooling.

But during the war this process has escalated dramatically. Fearing they would be targeted as potential combatants, many boys left their villages and headed for cities such as Juba and Khartoum. Here they hoped to find work or schooling, though as these cities became saturated with migrants, the boys often had to resort to begging or petty crime.

Others set out for refugee camps in Ethiopia. Some travelled with friends or relatives, others slipped away on their own at night. Few had any idea of what lay ahead of them. They believed the trek would last only a few days and discovered that they faced a harrowing journey of 6 to 10 weeks. Continually under threat, they would flee for their lives, losing their way in the wilderness. Often they lost everything en route—blankets, sheets, shoes, clothes and pots—to soldiers, swindlers or bandits. Many fell victim to killer diseases. Others were so weakened by hunger and lack of sleep that they could go no further and sat down by the roadside—prey for lions and other animals.

The survivors who reached the camps in Ethiopia started to lead a relatively peaceful life. But it was not to last. Following the change of government in Ethiopia in May 1991 they had to flee again, back to camps in the Sudan. This time the journey was during heavy rains, and many perished crossing the swollen rivers or were hit by aerial bombardment. The luckier ones made it to a camp where they received help from the International Committee of the Red Cross.

This relative security was shattered again late in 1991 when fighting erupted around them, and they and children from other camps were on the move once more, eventually heading for Kenya.

Since 1992, UNICEF has managed to reunite nearly 1,200 boys with their families. But approximately 17,000 remain in camps in the region. The harsh memories remain as well. As 14-year-old Simon Majok puts it: “We were suffering because of war. Some have been killed. Some have died because of hunger and disease. We children of the Sudan, we were not lucky.”
Source: “The Lost Boys of the Sudan.” The State of the World’s Children 1996. Copyright © 1996 UNICEF. Used by permission.

Close Read: “The Lost Boys of the Sudan”
Note-Catcher

(Example for Teacher Reference)
What are the central Ideas of this text? How does the author develop these ideas?

Source: “The Lost Boys of the Sudan.” The State of the World’s Children 1996. Copyright © 1996 UNICEF. Used by permission. 

	Paragraph 2

	Main Idea: 

It was not unusual for boys to travel together.

Supporting Details: 

“they would leave home for a period to look after cattle,” “head for the towns or cities to go to school or to seek their fortune,” “at times of stress families all over Africa send their children elsewhere”


	Paragraphs 3 and 4

	Main Idea: 

During the war, the boys were forced to migrate much more than usual. This migration was not what they expected and became very dangerous.

	Hopes or Expectations:

Here they hoped to find work or schooling.

They believed the trek would last only a few days.
	Realities:

Had to resort to begging or petty crime.

Discovered that they faced a harrowing journey of six to ten weeks.

Continually under threat, they would flee for their lives, losing their way in the wilderness.

Often, they lost everything en route.

Fell victim to killer diseases.

Prey for lions and other animals.

	Other Supporting Details:

often lost everything to “soldiers, swindlers and bandits”

died of diseases

killed by lions and other animals

	Central ideas of the article and how they are related: 

So far, the author shows that the boys were used to traveling together. However, they discovered that this journey would be very different and much more difficult for them.


	Closing Paragraphs

	How do these sentences and supporting details further develop the central ideas you identified?

This journey was nothing like what they had experienced before. Even when they thought they were safe, the troubles kept coming.

Notes on the Final Sentence

In his own words, a Lost Boy explains his situation and journey. This is a powerful ending that shows first-hand how the boys suffered. Saying that they were not “lucky” also suggests that the speaker had hoped that things would turn out differently.


	Vocabulary

	displaced 
(clues): 

“separated from their families”; “trekked enormous distances”; “crossed from the Sudan into Ethiopia and back”; “now in camps in Kenya, the Sudan and Uganda”

(definition): 

to force out of a home territory or particular place

harrowing 
(clues): 

“Continually under threat”; “losing their way in the wilderness”

(definition): 

deeply distressing or painful


Close Read: “The Lost Boys of the Sudan”
Note-Catcher

Name:
Date:

What are the central Ideas of this text? How does the author develop these ideas?

Source: “The Lost Boys of the Sudan.” The State of the World’s Children 1996. Copyright © 1996 UNICEF. Used by permission. 

	Paragraph 2

	Main Idea: 

Supporting Details: 



	Paragraphs 3 and 4

	Main Idea: 

	Hopes or Expectations:
	Realities:

	Other Supporting Details:

	Central ideas of the article and how they are related: 

	Closing Paragraphs

	How do these sentences and supporting details further develop the central ideas you identified?

Notes on the Final Sentence


	Vocabulary

	displaced 

(clues):  

(definition): 

harrowing 

(clues): 

(definition): 




Work to Become Effective Learners 
Anchor Chart

(Example for Teacher Reference)

Develop the mindsets and skills for success in college, career, and life.

	Habit of Character
	I persevere.

	What Does It Mean?
	This means I challenge myself. When something is difficult or demanding, I keep trying and ask for help if I need it.

	What Does It Look Like?
	· Keep trying

· Asking someone for help

	What Does It Sound Like?
	· “I am finding this challenging. I have tried _________, but I need help moving forward.”

	Habit of Character
	I collaborate.

	What Does It Mean?
	This means I can work well with others to accomplish a task or goal.

	What Does It Look Like?
	· One person talking at a time and the others listening

	What Does It Sound Like?
	· “What do you think?” 

· “I’m not sure I understand; would you say that again?” 

· “I’d like to build on that idea . . .” 

· “That sounds like a great idea, and perhaps we could 
also . . .”

	Habit of Character
	I take responsibility.

	What Does It Mean?
	This means I take ownership of my ideas, my work, my goals, and my actions.

	What Does It Look Like?
	· Self-assessing

· Setting goals

	What Does It Sound Like?
	· “I think I did this well, and here is evidence of that . . .”

· “I think I could improve . . . by . . .”

· “I decided to make this change because . . .”

	Habit of Character
	I take initiative.

	What Does It Mean?
	This means I see what needs to be done and take the lead on making responsible decisions.

	What Does It Look Like?
	· When group members aren’t talking to one another or working well together, one person stepping forward to make a decision to help move the group forward

· Someone being a facilitator and allocating roles

· Doing things without being asked

	What Does It Sound Like?
	· “How about we try this?”

· “I have an idea. Perhaps we could . . .”


Work to Become Effective Learners 
Anchor Chart

Teacher Directions: Write the following on chart paper, leaving space to add to it throughout the unit.
Develop the mindsets and skills for success in college, career, and life.

	Habit of Character
	I persevere.

	What Does It Mean?
	This means I challenge myself. When something is difficult or demanding, I keep trying and ask for help if I need it.

	What Does It Look Like?
	

	What Does It Sound Like?
	

	Habit of Character
	I collaborate.

	What Does It Mean?
	This means I can work well with others to accomplish a task or goal.

	What Does It Look Like?
	

	What Does It Sound Like?
	

	Habit of Character
	I take responsibility.

	What Does It Mean?
	This means I take ownership of my ideas, my work, my goals, and my actions.

	What Does It Look Like?
	

	What Does It Sound Like?
	

	Habit of Character
	I take initiative.

	What Does It Mean?
	This means I see what needs to be done and take the lead on making responsible decisions.

	What Does It Look Like?
	

	What Does It Sound Like?
	


Language Dive Guide: 
“The Lost Boys of the Sudan,” Paragraph 4

RI.7.2, L.7.4

(For Teacher Reference)

Sentence

Continually under threat, they would flee for their lives, losing their way in the wilderness. 
(“The Lost Boys of the Sudan,” UNICEF)

Rationale

· Daily Learning Target and Focus Standards: The sentence helps to address the daily learning target (I can determine central ideas and how they are developed in “The Lost Boys of the Sudan” informational text) and RI.7.2 by inviting students to discuss a central idea from the text.

· Supporting Standards: SL.7.1, L.7.4

· Guiding Question: The sentence helps respond to the guiding question (Who are the Lost Children of Sudan, and what is their story?) by illustrating a common experience that The Lost Boys of the Sudan had to endure.

· Language Structure: This sentence is compelling because it uses the adjective phrase Continually under threat with a “would” clause (they would flee for their lives) with the purpose of conveying a past routine. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: Continually under threat,
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their own lives. Students transfer their understanding of the meaning and structure of this sentence when determining the habits of character that enabled the Lost Boys to survive, and during the end of unit assessment when writing an objective summary.

· Delivery: The focus structure practice (Continually [adjective phrase] ______, I would [verb phrase] ________) is presented after the second chunk has been deconstructed to provide additional context and allow for better understanding and discussion.

Time

10 minutes

Throughout the Language Dive
Encourage rich conversation among students about the meaning of each of the sentence chunk strips, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

After asking questions, provide students up to 1 minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

Record and display student responses next to or underneath the target language for visual reference.

Although students should briefly discuss all chunks in each Language Dive sentence, invite them to slow down during one chunk, called the focus structure, to investigate and practice a particularly compelling language structure.

Where possible, place sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This allows students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary logs.

Note: Some responses to questions in the Language Dive indicate only that “Responses will vary.” Like one the larger goals of Language Dives, “Responses will vary” is intended to suggest that students should be encouraged to grapple with questions and ideas, develop interest and participation, and not be immediately steered toward “correct” responses. Indeed, even where correct responses are provided, continue to invite a culture of inquiry and grappling.

Key

Yellow

Blue

Red

Green

Launch
· Welcome students to their first Grade 7 Language Dive. Display the term Language Dive.

· Tell students they will have time to think and discuss with their partner. Say:

“What do you think a Language Dive is?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

· If productive, cue students to clarify the conversation by confirming what they mean. If necessary, prompt students’ responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Say:

“So, do you mean _____?” (Responses will vary.)

· Confirm or amend and display students’ ideas.

Deconstruct
· Tell students about the first step in the Deconstruct stage:

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Invite students to put their finger by this sentence from “The Lost Boys of the Sudan” on their note-catchers: Continually under threat, they would flee for their lives, losing their way in the wilderness.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with their partners.

· Say:

“What does this sentence mean to you?” (Responses may vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question?” (Responses may vary. Encourage and acknowledge all responses.)

· After inviting responses, write and display students’ ideas.

Continually under threat,

Deconstruct (Focus Structure)
· Display and read aloud the following sentence chunk strip: Continually under threat,
· Underline the adjective phrase under threat in yellow, and invite students to do the same on their note-catcher. (
· Say:

“Does anyone know what the phrase under threat means?” (Threat means there is a possibility something very bad will happen. Under threat is a phrase that means someone or something is in a situation where they are being threatened, where something bad could happen). 

“Based on your understanding of the article, who or what was under threat? Why were they under threat?” (The “lost boys” of Sudan were under threat; they were under threat because they were likely to be attacked, to starve to death, to get a disease, to be forced to fight.)

· Invite students to discuss in pairs how they would feel and what they would do if they were under threat.

· Remind students that movement and acting out can also help them figure out the meaning of sentences and chunks. Say:

“Can you show me with your face and body how it looks to be under threat?” (Responses will vary, but look for students to open their eyes wide, raise their eyebrows, and tense up their bodies.)

· Point to the word continually.

· Say:

“What does the word continually tell us? Is there a familiar word or affix in this word that helps us understand its meaning?” (Continue means “to keep happening” or “to not stop.” The suffix -ly tells us that continually is an adverb and describes the adjective phrase under threat. It tells us someone or something is under threat over and over again; they are frequently in a situation where something bad could happen.)

“What if we replace continually in this chunk with rarely? How does that change the meaning?” (Replacing the word continually with rarely would mean that someone or something is almost never under threat.)

· Say:

“Why do you think the author put this chunk at the beginning of the sentence? What does it tell us about the next part of the sentence?” (The author put this chunk at the beginning of the sentence to emphasize that someone or something was under threat over and over again. We know that the next part of the sentence will tell us about someone or something that was constantly in a situation where something bad could happen.)

· After inviting responses, write and display students’ ideas.

· Say:

“Let’s talk about the second chunk.”
they would flee for their lives,

Deconstruct
· Display and read aloud the following chunk: they would flee for their lives
· Underline they in blue and invite students to do the same on their note-catcher. (
· Say:

“Who or what does they refer to in this chunk? How do you know?” (They refers to the “lost boys” of Sudan who set out for refugee camps in Ethiopia; it tells us in the beginning of the paragraph.)

· Underline would flee for their lives in red and invite students to do the same on their note-catcher. (
· Say:

“What did the ‘lost boys’ do?” (They would flee for their lives. Flee means to run away from danger. For their lives means to save their lives. The boys ran away from danger in order to save their lives.)

“Why did the author use the word would?” (Would is used to express a repeated action in the past. It tells us the ‘lost boys’ fled over and over again in the past.) 

“Why would the ‘lost boys’ flee for their lives over and over again?” (They would flee for their lives because they were continually under threat, as expressed in the first chunk.) 

· Point out that this chunk alone produces a complete sentence, but the first chunk gives us more information about why the boys would flee. Point out there is still another chunk left and, if time allows, consider asking students to guess what extra information might be added to the end of this sentence.

· After inviting responses, write and display students’ ideas.

Practice (Focus Structure)
· Tell students that now they have worked with the first two chunks, they will practice the focus structure to use in their own speaking and writing.

· Display the sentence frame:
Continually _______________, I would ________________________. 


adjective phrase
verb phrase

(Continually + adjective phrase + would clause)
· Invite students to use this frame to talk about something they have done many times in the past. Give them time to think and discuss with their partners. Provide an example: “Continually excited about learning, I would check out new books from the library.”

· Say:

“Let’s talk about the third chunk.”
losing their way in the wilderness.

Deconstruct
· Display and read aloud the following chunk: losing their way in the wilderness.
· Say:

“What does this chunk tell us?” (Losing their way means getting lost, not knowing where they were going. This chunk gives us more information about what happened to the “lost boys” when they would flee for their lives—they would get lost in the wilderness.)

· Underline in the wilderness in green and invite students to do the same on their note-catcher. (
· Say:

“Does anyone know the meaning of wilderness? Is there a familiar word or affix in this word that helps us understand its meaning?” (Wild is a familiar adjective that means something is in its natural state, not changed or controlled by people. -ness is a suffix that is added to an adjective to make it a noun—a person, place, thing, or idea. The wilderness is a place that is in its natural state, never having been changed or controlled by people.)

“What kinds of places can you think of that might be called the wilderness?” (Responses might include deserts, big forests, the jungle, etc.)

· Tell students that visualization can help them figure out the meaning of sentences and chunks.
· Say:

“Close your eyes and imagine what it would feel like to lose your way in the wilderness.”

· Invite students to open their eyes and share what they visualized and felt with a partner. (Responses will vary, but may include visualizing being in danger with no one to help them and feeling scared.)

· After inviting responses, write and display students’ ideas.
Continually under threat, they would
flee for their lives, losing their way in the wilderness.

Reconstruct
· Say:

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Tell students they will now go from the Deconstruct to the Reconstruct stage: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read aloud the entire sentence on display: Continually under threat, they would flee for their lives, losing their way in the wilderness.
“How could this sentence be rewritten as two sentences? What would you need to add or change?” (The ‘lost boys’ were continually under threat. Because of this, they would flee for their lives, losing their way in the wilderness.)

“What if we remove the chunk, Continually under threat,? How would this change the meaning of the sentence?” (It would still be a complete sentence, but we would not have information about why the boys would flee for their lives.)

· Remind students that central ideas are the key points the author wants the reader to take away from a text. Invite students to discuss in pairs what this sentence tells us about the central ideas of the text, “The Lost Boys of the Sudan.” (Responses will vary, but may include the following: The Lost Boys of the Sudan had to escape because their lives were in danger over and over again.)

· If productive, cue students to expand the conversation:

“Can you say more about that?” (Responses will vary.)

· Say:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

Practice
· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added to your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage:

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frame:

Continually ______________, the “lost boys” would ______________, ______________.

adjective phrase
verb phrase
gerund phrase

(adjective phrase + independent clause + gerund phrase)
· Tell students they will have time to think and discuss with their partners.

· Say:

“Use this frame to talk about another central theme in your own words with your partners.”

· If productive, cue students to clarify their sentences by confirming what they mean:

“So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)

· After inviting responses, write and display students’ ideas.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own speaking and writing.

Continually under threat, they would
flee for their lives, losing their way in the wilderness.

Linguistic Reference
Continually under threat, (adverb + adjective phrase = adjective phrase)

they would flee for their lives, (independent clause)

losing their way in the wilderness. (gerund phrase)

Language Dive: “The Lost Boys of the Sudan,” Paragraph 4 Sentence Chunk Strips

	Continually under threat,

	they would flee for their lives,

	losing their way in the wilderness.


Language Dive: “The Lost Boys of the Sudan,” Paragraph 4 Note-Catcher

RL.7.1, RI.7.1

(Example for Teacher Reference)

Continually under threat, they would flee for their lives, losing their way in the wilderness.
1. Create a complete sentence by filling in the boxes with an adjective phrase and a “would” clause.

	Continually

excited about learning,


	I would

check out new books from the library.




	Sketch the Lost Boys “losing their way in the wilderness.”

Drawings will vary.




2. Complete the sentence frames to practice writing about a central theme in your own words:

Continually in danger, the ‘lost boys’ would work together, helping one another to survive.
(adjective phrase + independent clause + gerund phrase)

Language Dive: “The Lost Boys of the Sudan,” Paragraph 4 Note-Catcher

RL.7.1, RI.7.1

Name:
Date:

Continually under threat, they would flee for their lives, losing their way in the wilderness.
3. Create a complete sentence by filling in the boxes with an adjective phrase and a “would” clause.

	Continually


	I would




	Sketch the Lost Boys “losing their way in the wilderness.”




4. Complete the sentence frames to practice writing about a central theme in your own words:

Continually ___________________________, the ‘lost boys’ would ____________________
__________________________________, _______________________________________.
(adjective phrase + independent clause + gerund phrase)

QuickWrite: Make Connections 

RL.7.1, RI.7.1

(Example for Teacher Reference)

QuickWrite to answer this question (this means write whatever comes into your head based on what you have read in the text):

What connections are you making between “The Lost Boys of the Sudan” informational text, and A Long Walk to Water? What information is similar in both?
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Both the article and the book show . . .

Also, the article and book both show . . .

Sample student response: Both the article and the book show the difficulties of the Lost Boys’ journeys. In the article, the author describes how the boys spent four years “wandering in and out of war zones.” In the book, the author writes that the boys tried to avoid the rebels. That is because anywhere the rebels were, “there was sure to be fighting” (12). 

Both examples show how the Lost Boys had to face the difficulties of war.

QuickWrite: Make Connections 

RL.7.1, RI.7.1

Name:
Date:

QuickWrite to answer this question (this means write whatever comes into your head based on what you have read in the text):

What connections are you making between “The Lost Boys of the Sudan” informational text, and A Long Walk to Water? What information is similar in both?

QuickWrite: Make Connections

RL.7.1, RI.7.1

Name:
Date:


QuickWrite to answer this question (this means write whatever comes into your head based on what you have read in the text):

What connections are you making between “The Lost Boys of the Sudan” informational text and A Long Walk to Water? What information is similar in both?
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Both the article and the book show

Also, the article and book both show

Notes

Copyright License
Except where otherwise noted, EL Education’s Language Arts Curriculum is published under a Creative Commons Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License. To view a copy of this license, visit https://creativecommons.org/licenses/by-nc/4.0/.
Licensed third party content noted as such in this curriculum is the property of the respective copyright owner. Responsibility for securing any necessary permissions as to such third party content rests with parties desiring to use such content. For example, certain third party content may not be reproduced or distributed (outside the scope of fair use) without additional permissions from the content owner and it is the responsibility of the person seeking to reproduce or distribute this curriculum to either secure those permissions or remove the applicable content before reproduction or distribution.
For more information, visit our Terms of Use at https://curriculum.eleducation.org/terms-of-use. 
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