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Text: Team Moon Excerpt
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Excerpt from Team Moon

by Catherine Thimmesh. 
	Moving Forward . . .

	1.
	The final picture was altogether different from the dream. Most thought they’d be going straight to the moon with one spacecraft, land, and come straight back. Instead, as the plan evolved, it called for two very different craft: a command and service module for flight and a lunar module (LM) to land on the surface. No one ever imagined landing on the moon in a seatless, gold-foil-encased, four-legged, spidery-ish thingamajig nicknamed the “LEM.” After all, no one knew what a lunar module was ever supposed to look like. And so, form followed function. Never mind if it looked like a bug.

	2.
	“I can’t say that I’m aware of any program where more people understood what the schedule was, how important it was, and worked so hard to make it happen. We had a great team,” recalled Joe Gaven, vice president of the Grumman Aerospace Corporation, contractor for the lunar module.

	3.
	That team at Grumman was 7,500 workers strong. They designed, developed, and built the lunar module, christened Eagle for Apollo 11, from the ground up. Reliability was insisted upon. They had a motto: There is no such thing as a random failure. And failures were eliminated—one by one. Because it was their baby, their handiwork—eight years of their lives—that, very soon, would settle down (fingers crossed) on that giant glowing ball in the inky-black soup of space.

	And Onward . . .

	4.
	Space . . . it’s dangerous out there: micrometeoroids, radiation, airlessness. And coming home would be no picnic either. The compact-car-size space capsule would be greeted and surrounded by searing white-hot flames as it slammed madly back down to Earth.

	5.
	“In designing the command module, the one thing we had to be sure of was that we could keep the crew alive—that was a big item,” said Max Faget, NASA chief engineer and principal designer of the command module.

	6.
	Keeping the crew alive under such extreme conditions was indeed a big item. Only the command module, Columbia, would make the complete journey from Earth to the moon and back home again. It would serve as crew living quarters and as the spacecraft control center. And Columbia alone would confront the fiery Earth reentry.

	7.
	But the wizards at North American Rockwell (NASA’s prime contractor for the command module) were up to the challenge. Fourteen thousand folks there, plus a skilled hodgepodge of eight thousand other companies, toiled to ensure that millions of components on the command module were in top-notch order.

	8.
	Columbia was off to confront danger. Its builders would need to rely on their eight years of effort to give them confidence for a successful outcome. But it would be five hundred thousand miles before the truth of the matter would be told. Could their command module keep the crew alive?

	And Upward . . .

	9.
	Launch operations at Kennedy Space Center (KSC) in Florida was like its own little town. whopping seventeen thousand engineers, technicians, mechanics, contractors, and managers were needed to pull together the Apollo 11 launch. Needed to check, check, check the spacecraft: test it, stack the three rocket stages in the vehicle assembly building, or VAB, roll it out, recheck it, fuel it, and ready it for liftoff.

	10.
	One of the most critical preparations for launch was the orchestration and performance of the crucial CDDT.


	11.
	“The Countdown Demonstration Test, or CDDT, gives us confidence that we’re going to get there in time and everything’s going to percolate [work perfectly] together,” explained Ernie Reyes, chief of the Pre-flight Operations Branch for Apollo 11. “It’s a dress rehearsal for the countdown. The only thing we don’t do, is we don’t load the vehicle with all its fluids and juices [rocket fuel].”

	12.
	Come launch day, Ernie Reyes and about five hundred others would work the consoles from the Firing Room of the Launch Control Center (LCC), the nucleus of launch operations. They would run the controls that would catapult Apollo 11 moonward bound. Five thousand others would directly support them for the actual liftoff.

	13.
	It was a long, long march to that day, and the little town of KSC became a second home to quite a few folks. Many a lunch—dinners, anniversaries, birthdays—were forsaken in pursuit of Ready to Launch. On July 16, 1969, they were indeed ready. And at 9:32 A.M. . . . whoosh!


Source: Excerpt from Team Moon: How 400,000 People Landed Apollo 11 on the Moon by Catherine Thimmesh. Copyright © 2006 by Catherine Thimmesh. Reprinted by permission of Houghton Mifflin Harcourt Publishing Company. All rights reserved.
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Source: Excerpt from Team Moon: How 400,000 People Landed Apollo 11 on the Moon by Catherine Thimmesh. Copyright © 2006 by Catherine Thimmesh. Reprinted by permission of Houghton Mifflin Harcourt Publishing Company. All rights reserved.

	Glossary
evolve (verb): to develop slowly into a better, more complex state

handiwork (noun): something done by a particular person

confront (verb): to deal with something, like a problem or danger

hodgepodge (noun): a mixture of different things

orchestration (noun): organization and planning

nucleus (noun): a central or important part of something


Language Dive Guide: Team Moon, Paragraph 4
RI.6.1, RI.6.4, RI.6.6, SL.6.1, L.6.4, L.6.5c
(For Teacher Reference)
Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Language Dive Guide from the first three Language Dives in Module 3 for complete details.
Sentence
The compact-car-size space capsule would be greeted and surrounded by searing white-hot flames as it slammed madly back down to Earth. (from paragraph 4 of Team Moon by Catherine Thimmesh)

Rationale
· Daily Learning Target and Focus Standards: To help students to address the daily learning target (I can analyze the author’s point of view and purpose and how they are conveyed in the Team Moon text) and RI.6.4, RI.6.6, and L.6.5c, this sentence illustrates how words with specific connotations can convey the author’s point of view. This sentence also helps students address L.6.4 by featuring potentially unfamiliar vocabulary words (e.g., searing) that require vocabulary strategies to interpret. Supporting Standards: RI.6.1, SL.6.1.

· Guiding Question: To help students respond to the guiding question (what were the main events of the Space Race, and in what scientific, political, and social context did they occur?), this sentence highlights the dangers of Apollo 11, specifically the Columbia command module’s return to Earth after the moon landing.

· Language Structure: This sentence is compelling because it uses the modal would and it contains descriptive verbs (e.g., greeted, slammed) and hyphenated compound adjectives (compact-car-size, white-hot) to illustrate the potential danger of an event. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: would be greeted and surrounded by searing white-hot flames.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when discussing selecting words with precise connotations to convey authors’ points of view throughout Units 1 and 2.

Time
15 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2
Materials
· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Refer to the chart and ask the questions to model inquiry strategies for students.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence
· Use this Guide along with the Sentence Chunk Chart, note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues
· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about eighty-five percent of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important. Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically
· Use grammar terminology primarily as another tool for accessing the meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use Language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process
Throughout the Language Dive
· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive
Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct
· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled Sentence Chunk Strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)
· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the focus structure; for the focus structure, see step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time, and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)
· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)
· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct
· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to guiding question, big idea, learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)
· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles
· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: Team Moon, Paragraph 4 
Sentence Chunk Chart

RI.6.1, RI.6.4, RI.6.6, SL.6.1, L.6.4, L.6.5c

(For Teacher Reference)

Sentence
The compact-car-size space capsule would be greeted and surrounded by searing white-hot flames as it slammed madly back down to Earth. (from paragraph 4 of Team Moon by Catherine Thimmesh)

Launch

This Language Dive builds on the point-of-view work of the previous lesson’s Mini Language Dive. If productive, invite students to review and summarize with a partner what they learned about how Buzz Aldrin’s point of view was conveyed in the Mini Language Dive sentence.
The compact-car-size space capsule

Deconstruct

· compact-car-size
“What part of speech is this hyphenated compound word? How do you know?” (Even though two of its three individual words are nouns, this hyphenated compound word is an adjective because it is describing the noun space capsule.)

“How does the word compact-car-size help us better imagine the size of the command module?” (The word compact-car-size gives us a point of comparison. We know the approximate size of a compact car, and this helps us picture the space capsule.)

· Students can sketch this chunk on their note-catchers to reinforce their understanding of the space capsule’s size. Sketches might include separate drawings of a car and a space capsule; alternatively, students might want to combine these images into a single hybrid sketch!  Step 3
would be greeted and surrounded by searing white-hot flames

Deconstruct (Focus Structure)

· searing white-hot flames
“What do the adjectives searing and white-hot mean in this chunk? How do you know? Close your eyes and imagine the capsule surrounded by searing white-hot flames.” (These adjectives both mean very, very hot. Students may know the meaning as a result of their background knowledge or from deconstructing the context [i.e., these are adjectives describing the noun flames.])

“What is the impact of using these adjectives instead of an adjective with a similar denotation, like hot?” (Responses will vary, but may include: these adjectives indicate a stronger or more intense heat.)

“What do these adjectives suggest about the author’s point of view toward the return mission of Apollo 11?” (These adjectives suggest that the author thinks this is a very dangerous mission.) 

· be greeted and surrounded by
“In what contexts do you usually hear or use the verb greet? Does this verb generally have a positive or negative connotation?” (Responses will vary, but may include: The verb greet is generally used in contexts where someone is saying hello to another person in a friendly or welcoming way. This verb generally has a positive connotation.)

“What is the effect of using a word with a positive connotation in a sentence describing a negative event?” (Responses will vary, but may include: This combination of language feels ironic and unexpected. The mismatch of the verb greet and the events of the sentence emphasizes the idea that returning home after a trip to the moon might not be as pleasant as one would expect.)

· would
“Can you figure out what would means in this sentence?” (It is the past tense of the modal will. It is describing a future event, but from the perspective of the past.)

“When we write about the past, we can use would in front of a verb to signal to our audience that an event took place after the period of time that we’re writing about. Would tells the reader that an event took place in the past, but that at the time of the other events in a text, it was still in the future.”

· Consider providing examples of the word would in context to support students’ understanding of the word and to help students differentiate this use from other uses they may be familiar with (e.g., would to signal the conditional mood). Some examples may include the ones listed below:

· By the end of the book, the character would experience many challenges.

· If I were an astronaut, I would want to go to the moon.

· Students can examine the two sentences and reflect on the different uses of the word would.

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:
· Let’s take time to think and write or sketch. (Goal 1)

· Can you give an example? (Goal 2)

· Who can repeat what your classmate said in your own words? (Goal 3)

· What strategies helped you figure out the meaning of would? (Goal 4)

Practice (Focus Structure)

· In fifth grade, the students learned about earthquakes and hurricanes. In sixth grade, they would ___________________.  Step 4

· Students can explore an example sentence to help them make sense of this use of would: on the first day of sixth grade, the students would begin reading The Lightning Thief . Students can use the grid on their note-catchers to track the chronology of the events they include in their sentence.  Step 5

· To provide lighter support: “Can you explain the purpose and function of the modal would using your own words?”

· To provide heavier support: Offer sample answers from which students can select an appropriate response. Invite students to sketch the sentence they produce. Some sample answers may include: “On the first day of sixth grade, the students would look around for a friend in class” or “On the first day of sixth grade, the students would line up outside a new classroom and meet their teacher.”
as it slammed madly back down to Earth.

Deconstruct

· Ask:

 “Which words in this chunk further support the author’s point of view that Apollo 11’s return to Earth would be very dangerous? Explain your answer.” (Slammed and madly both emphasize the idea that returning to Earth would be dangerous. The verb slammed suggests a strong impact, and the adverb madly suggests that the capsule would be out of control.)

The compact-car-size space capsule would be greeted and surrounded by searing white-hot flames as it slammed madly back down to Earth.

Reconstruct

Ask:

 “What if we rewrote this sentence in the past simple without the modal would? How would the meaning and perspective of the sentence change?” (The new sentence would be “The compact-car-size space capsule was greeted and surrounded by searing white-hot flames as it slammed madly back down to Earth.” This new sentence suggests that this event has already taken place, and the author is reflecting on it in the past. The original sentence was describing something that did happen eventually, but had not yet occurred in the timeline of the article.)

“What do you think was the author’s purpose in including this information about the dangers of Apollo 11’s return to Earth?” (Responses will vary, but may include that the author wanted to remind readers how dangerous this mission was as a way to emphasize how amazing Apollo 11 was, how crazy it was, or how serious it was.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the Daily Learning Target, I can analyze the author’s point of view and purpose and how they are conveyed in the Team Moon text?” (Responses will vary.) 

Practice (Sentence)

· Students can complete the frame to illustrate the likely point of view of the Apollo 11 astronauts toward their upcoming mission before the launch. Students can draw from their background knowledge, from past in-class readings, or from their imaginations to complete the frame. Students should use vivid adjectives and verbs to convey the astronauts’ point of view.

The night before the launch, the ____________ astronauts would ____________. 
(The night before the launch, the well-prepared astronauts would gaze at the sky and imagine themselves in the stars.)  Step 6 

· To provide lighter support: invite students to write multiple versions of the sentence to encapsulate different points of view toward the Apollo 11 mission (e.g., fear, awe, patriotism).

· To provide heavier support: invite students to discuss ideas in their home languages first before completing the sentence frame in English.

Language Chunk Wall Suggestions

· Adjectives and adjectival phrases and clauses: The compact-car-size space capsule; would be greeted and surrounded by searing white-hot flames
· Language to capture a reader’s imagination or attention: The compact-car-size space capsule; would be greeted and surrounded by searing white-hot flames
· Adverbs and adverbial phrases and clauses: as it slammed madly back down to Earth.
Language Dive: Team Moon, Paragraph 4 
Note-Catcher
RI.6.1, RI.6.4, RI.6.6, SL.6.1, L.6.4, L.6.5c
(Example for Teacher Reference)
1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

would be greeted and surrounded by searing white-hot flames
The compact-car-size space capsule
as it slammed madly back down to Earth.
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: what is this sentence about?

2. Consider the focus structure.

would be greeted and surrounded by searing white-hot flames
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What do the adjectives searing and white-hot mean in this chunk? How do you know? Close your eyes and imagine the capsule surrounded by searing white-hot flames.” 

3. Sketch a compact-car-size space capsule.

	Sketches will vary.


4. Complete the frame to describe a future event for a Grade 6 student from the perspective of the past. Imagine that you are writing this sentence from the perspective of last summer, before sixth grade began.

In fifth grade, the students learned about earthquakes and hurricanes. In sixth grade, they 

would begin reading The Lightning Thief.
5. Use the grid to track the order of the events you include in your sentence.

	past
	On the first day of sixth grade,
	
	
	

	past future
	students would begin reading The Lightning Thief.
	
	
	

	now
	We are talking about the Space Race.
	
	
	

	future
	The school year ends.
	
	
	


6. Complete the sentence frames to illustrate the likely point of view of the Apollo 11 astronauts toward their upcoming mission before the launch. Use vivid adjectives and verbs to convey the astronauts’ point of view.

The night before the launch, the well-prepared astronauts would gaze at the sky and 

imagine themselves in the stars.

Language Dive: Team Moon, Paragraph 4 
Note-Catcher
RI.6.1, RI.6.4, RI.6.6, SL.6.1, L.6.4, L.6.5c
Name:
Date:

7. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

would be greeted and surrounded by searing white-hot flames
The compact-car-size space capsule
as it slammed madly back down to Earth.
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: what is this sentence about?

8. Consider the focus structure.

would be greeted and surrounded by searing white-hot flames
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What do the adjectives searing and white-hot mean in this chunk? How do you know? Close your eyes and imagine the capsule surrounded by searing white-hot flames.” 

9. Sketch a compact-car-size space capsule.

	


10. Complete the frame to describe a future event for a Grade 6 student from the perspective of the past. Imagine that you are writing this sentence from the perspective of last summer, before sixth grade began.

In fifth grade, the students learned about earthquakes and hurricanes. In sixth grade, they

would ____________________________________________________________________
__________________________________________________________________________.

11. Use the grid to track the order of the events you include in your sentence.

	past
	On the first day of sixth grade,
	
	
	

	past future
	students would begin reading The Lightning Thief.
	
	
	

	now
	We are talking about the Space Race.
	
	
	

	future
	The school year ends.
	
	
	


12. Complete the sentence frames to illustrate the likely point of view of the Apollo 11 astronauts toward their upcoming mission before the launch. Use vivid adjectives and verbs to convey the astronauts’ point of view.

The night before the launch, the _________________________________ astronauts would

__________________________________________________________________________.

Language Dive: Team Moon, Paragraph 4
Sentence Chunk Strips
	The compact-car-size space capsule

	would be greeted and surrounded 
by searing white-hot flames

	as it slammed madly back down 
to Earth.


Exit Ticket: Unit 1, Lesson 3
RI.6.1, RI.6.6, RI.6.8
(Example for Teacher Reference)
Directions: Read the quote by astronaut Michael Collins, who, along with Neil Armstrong and Buzz Aldrin, was part of the Apollo 11 mission to send human beings to the moon for the first time. After you read the quote, answer the questions. Refer to the provided glossary as necessary.

“I really believe that if the political leaders of the world could see their planet from a distance of 100,000 miles their outlook could be fundamentally changed. That all-important border would be invisible, that noisy argument silenced. The tiny globe would continue to turn, serenely ignoring its subdivisions, presenting a unified façade that would cry out for unified understanding, for homogeneous treatment. The earth must become as it appears: blue and white, not capitalist or Communist; blue and white, not rich or poor; blue and white, not envious or envied. Small, shiny, serene, blue and white, FRAGILE.” 

Source: Collins, Michael. “Statement from Apollo 11 Astronaut Michael Collins.” NASA, 15 July 2009, http://www.nasa.gov/home/hqnews/2009/jul/HQ_09-164_Collins_statement.html.

	Glossary
fundamentally (adverb): in central or important ways

all-important (adjective): absolutely necessary

serenely (adverb): calmly; free from trouble

subdivisions (noun): smaller parts of a larger whole

façade (noun): outward appearance; exterior

homogenous (adjective): the same

envious (adjective): jealous


13. Which best describes Michael Collins’s point of view toward the political leaders of the world? (RI.6.6)

a. Political leaders have perspective that helps them understand the world. 

b. Political leaders care about space exploration and are supportive of astronauts.

c. Political leaders focus too much on differences and fight too much.
d. Political leaders spend too much time thinking about the big picture.

14. Which two phrases from the text best convey this point of view? (RI.6.1)

a. “distance of 100,000 miles”

b. “all-important border”
c. “noisy argument”
d. “cry out for unified understanding”

e. “blue and white”

15. Which sentence best represents a claim that Collins is making in this excerpt? (RI.6.8)

a. Seeing Earth from far away would help political leaders recognize that some problems don’t matter. 
b. Investing in space exploration is an important way to build relationships with countries across borders.

c. Astronauts and political leaders are similar because they both feel isolated and lonely sometimes.

d. Though big enough to hold everyone, Earth is actually much smaller than we can imagine.

Exit Ticket: Unit 1, Lesson 3
RI.6.1, RI.6.6, RI.6.8
Name:
Date:

Directions: Read the quote by astronaut Michael Collins, who, along with Neil Armstrong and Buzz Aldrin, was part of the Apollo 11 mission to send human beings to the moon for the first time. After you read the quote, answer the questions. Refer to the provided glossary as necessary.

“I really believe that if the political leaders of the world could see their planet from a distance of 100,000 miles their outlook could be fundamentally changed. That all-important border would be invisible, that noisy argument silenced. The tiny globe would continue to turn, serenely ignoring its subdivisions, presenting a unified façade that would cry out for unified understanding, for homogeneous treatment. The earth must become as it appears: blue and white, not capitalist or Communist; blue and white, not rich or poor; blue and white, not envious or envied. Small, shiny, serene, blue and white, FRAGILE.” 

Source: Collins, Michael. “Statement from Apollo 11 Astronaut Michael Collins.” NASA, 15 July 2009, http://www.nasa.gov/home/hqnews/2009/jul/HQ_09-164_Collins_statement.html.

	Glossary
fundamentally (adverb): in central or important ways

all-important (adjective): absolutely necessary

serenely (adverb): calmly; free from trouble

subdivisions (noun): smaller parts of a larger whole

façade (noun): outward appearance; exterior

homogenous (adjective): the same

envious (adjective): jealous


16. Which best describes Michael Collins’s point of view toward the political leaders of the world? (RI.6.6)

a. Political leaders have perspective that helps them understand the world. 

b. Political leaders care about space exploration and are supportive of astronauts.

c. Political leaders focus too much on differences and fight too much.

d. Political leaders spend too much time thinking about the big picture.

17. Which two phrases from the text best convey this point of view? (RI.6.1)

a. “distance of 100,000 miles”

b. “all-important border”

c. “noisy argument”

d. “cry out for unified understanding”

e. “blue and white”

18. Which sentence best represents a claim that Collins is making in this excerpt? (RI.6.8)

a. Seeing Earth from far away would help political leaders recognize that some problems don’t matter. 

b. Investing in space exploration is an important way to build relationships with countries across borders.

c. Astronauts and political leaders are similar because they both feel isolated and lonely sometimes.

d. Though big enough to hold everyone, Earth is actually much smaller than we can imagine.
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