	Module Title
	Grade X: Module X: Unit X: Lesson X


	Remarkable Accomplishments in Space Science
	Grade 6: Module 4: Unit 1: Lesson 6



Entrance Ticket: Unit 1, Lesson 6
RI.6.1, RI.6.6
(Answers for Teacher Reference)
Directions: As you enter class, read the learning targets. Then, answer the question below based on “This Is How the Space Race Changed the Great Power Rivalry Forever” by Martand Jha.  
1. Which sentence best describes the author’s point of view toward the Space Race?

a. The Space Race caused too much international tension among countries.

b. The Space Race inspired incredible advancements in science and technology.
c. The Space Race was most important for its contributions to the military.

d. The Space Race made future space research and travel less likely.

2. Which two pieces of evidence from the excerpt best help to convey that point of view?

a. “The Space Race between the United States and the Union of Soviet Socialist Republics post World War II was a tipping point in the history of mankind.” (paragraph 1)
b. “When the human race ventured into space, it was a “paradigm shift” moment.” (paragraph 5)

c. “The space programs of both the superpowers were not just for civilian purposes; it was as much about the military-space program.” (paragraph 8)

d. “The Space Race didn’t have an end date and in many ways the race still continues.” (paragraph 11)

e. “The Space Race left a legacy in the field of space research worldwide.” (paragraph 12)
f. “In conclusion, the Space Race is one of the most iconic moments in the history of mankind.” (paragraph 14)
Entrance Ticket: Unit 1, Lesson 6
RI.6.1, RI.6.6
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Date:
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f. “In conclusion, the Space Race is one of the most iconic moments in the history of mankind.” (paragraph 14)

Language Dive Guide: “This Is How the Space 
Race Changed the Great Rivalry Forever”
RI.6.1, RI.6.2, RI.6.5, SL.6.1a
(For Teacher Reference)
Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Language Dive Guide from the first three Language Dives in Module 3 for complete details.
Sentence
One thing is for sure though—if there had been no Space Race, then surely the world of space research and space missions would be quite different from what it is today. (from paragraph 14 of “This Is How the Space Race Changed the Great Rivalry Forever” by Martand Jha)

Rationale
· Daily Learning Target and Focus Standards: To help students to address the daily learning target (I can determine the central ideas and how they are conveyed in a text about the Space Race) and RI.6.2 and RI.6.5, this sentence concludes an argument-structure essay with a concise summary of central idea presented in the article. Supporting Standards: RI.6.1, SL.6.1a.

· Guiding Question: To help students respond to the guiding question (what were the main events of the Space Race, and in what scientific, political, and social context did they occur?), this sentence describes the culmination and impact of the Space Race and its effects on scientific advancements.

· Language Structure: This sentence is compelling because it uses the past perfect and a conditional structure to speculate on events that could have, but did not, take place in the past. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: would be quite different from what it is today. Based on students’ comfort with developing the past perfect text (L.5.1b), consider adding days for extended conversation and practice with a new focus structure: if there had been no Space Race. 

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when interpreting and verbalizing arguments about the Space Race in the last lessons of the unit (e.g., if there had been no Space Race, money for space exploration could have gone to help people suffering on Earth instead).

Time
15 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2
Materials
· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Refer to the chart and ask the questions to model inquiry strategies for students.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence
· Use this Guide along with the Sentence Chunk Chart, note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues
· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about eighty-five percent of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important. Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically
· Use grammar terminology primarily as another tool for accessing the meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use Language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process
Throughout the Language Dive
· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive
· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct
· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled sentence chunk strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)
· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the focus structure; for the focus structure, see step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time, and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)
· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)
· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct
· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to guiding question, big idea, learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)
· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles
· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: “This Is How the Space Race Changed the Great Rivalry Forever” 
Sentence Chunk Chart
RI.6.1, RI.6.2, RI.6.5, SL.6.1a
(For Teacher Reference)
Sentence
One thing is for sure though—if there had been no Space Race, then surely the world of space research and space missions would be quite different from what it is today. (from paragraph 14 of “This Is How the Space Race Changed the Great Rivalry Forever” by Martand Jha)

Launch
This Language Dive revisits the past perfect verb tense, which students first examined in Grade 5 (L.5.1b). If productive, consider inviting students to recall what they remember about the past perfect (e.g., its form or its use) before beginning the Language Dive.

One thing is for sure though—
Deconstruct
· Ask:

“Can you figure out why the writer began the sentence this way? What was his purpose?” (The author wanted to emphasize that something is definitely true. He wanted to remove any doubts the reader might have about the truthfulness of the sentence. [independent clause])
“What does the meanings of the adverb though suggest about what came before this sentence in the text?” (Responses will vary, but may include: The adverb though usually signals a contrast. This suggests that what came before this sentence might have been speculation. If the author is sure about his statement in this sentence, though tells the readers that may he may have been less sure about his previous statements.)
· Draw students’ attention to the dash at the end of the chunk. If productive, to activate prior knowledge, ask, “How have you seen dashes used in texts?”

“What does the dash at the end of the sentence tell us about what will follow?” (Responses will vary, but may include: the dash tells us that more information will follow; it introduces the next clause; it prepares the reader for an important conclusion.)
if there had been no Space Race,
Deconstruct
· if
“What does the word if tell us about the information in this chunk?” (Responses will vary, but may include: The word if tells us that the information in the chunk will be speculation. The chunk will ask the reader to imagine something that has not or did not happen.)
· had been
“What verb tense is had been?” (past perfect)
· Remind students that they studied perfect verb forms in Grade 5.

“With this sentence, what is the writer implicitly asking the reader to do?” (The writer is asking the reader to imagine that the Space Race had never occurred.)
“How would the meaning of this chunk change if it were written as, if there were no Space Race? (Because of this change in meaning, why is the past perfect an appropriate grammatical choice for this sentence?” If the chunk were written as if there were no Space Race, it would mean that the Space Race was happening currently. The past perfect is an appropriate grammatical choice because it allows us to imagine events in the past, like the Space Race.)
· If time allows, invite students to speculate aloud in pairs what might be different if there had been no Space Race.

then surely the world of space research and space missions 
Deconstruct
· the world of space research and space missions 

“What nouns do you see in this chunk? Underline them in blue.” (world, space, research, missions)

“What kinds of things is the author referring to with this noun phrase? What is included in the world of space research and space missions?” (Responses will vary, but may include that the author is referring to programs like NASA or missions like Apollo 11.)
would be quite different from what it is today.
Deconstruct (Focus Structure)
· would be quite different
“What does the word would tell us about this sentence?” (Responses will vary, but may include: It tells us that this sentence is written using the conditional mood. It tells us to imagine a different result or effect than what actually occurred.)
“According to the text, what would be different about the world of space research and space missions if there had been no Space Race?” (Responses will vary, but may include: space research would have received less attention and space missions would have received less funding; other countries, like India, would have less developed space programs; there may have been more problems between the United States and the USSR.)
· Display the following sentence, alongside the Language Dive sentence: If there had been no Space Race, then surely the world of space research and space missions would have received less attention.
“What do you notice about the difference between the form of this sentence and the form of the Language Dive sentence?” (This sentence includes the construction would have received, whereas the Language Dive sentence has would be.)
“What does this difference in form tell you about the difference in meaning?” (The Language Dive sentence describes an imaginary circumstance in the past. This is the past unreal conditional. The second sentence describes an imaginary circumstance that could be, but isn’t, taking place now. This is the present conditional.)
· Students may need additional examples or support as they interpret the differences in form and meaning between these two sentences. Tell students that they will be exploring the conditional mood in more detail in Grade 8 (L.8.1c), so it is okay if they don’t fully understand these concepts now. Congratulate them on their hard word interpreting this chunk!

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:
· So, do you mean ____? (Goal 1)

· Can you say more about that? (Goal 1)

· Who can tell us what your classmate said in your own words? (Goal 2)

· Who can add on to what your classmate said? (Goal 4)

Practice (Focus Structure)
· Students can complete the sentence frame to imagine what might be different if the United States had not participated in the Space Race.

· If the United States had not participated in the Space Race, then _______. (If the United States had not participated in the Space Race, then NASA probably would not exist today.)  Step 3 

· To provide lighter support: Challenge students to write two versions of this sentence—one that uses the present conditional (i.e., describes something that would be different now) and one that uses the past unreal conditional (i.e., describes something that would be different in the past).

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups. Add the nouns in students’ home languages to the Parts of Speech anchor chart.

One thing is for sure though—if there had been no Space Race, then surely the world of space research and space missions would be quite different from what it is today.
Reconstruct
· Ask:

“What words in this sentence do you see used more than once? This includes words written in different forms.” (Space, is, sure/surely)
“Can you figure out why the author chose to use the words sure and surely?” (Responses will vary, but may include: the writer wanted to demonstrate how much he believed in his statement; he wanted to emphasize that what he was saying is true.)
“What other words or phrases could the author have used in this sentence to express certainty about his statement?” (Responses will vary, but may include certain; unquestionably.)
“How does this sentence fit into the structure of the overall article? How does it relate to the rest of the text?” (This sentence is the final sentence in the article. It restates one of the central ideas in the article.)
“Can you repeat the main claim presented in this sentence, using your own words?” (Responses will vary, but may include that the Space Race led to major changes and advancements in the world of space research.)
“What details does the writer use to support this claim in the article?” (Responses will vary, but may include: The competition of the Space Race meant that both the United States and the USSR were trying to do new things for the first time. The Space Race led to the development and launch of artificial satellites. It made human spaceflight possible.)
“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the guiding question: 
What were the main events of the Space Race, and in what scientific, political, and social context did they occur?” (Responses will vary, but look for students to point out that this sentence highlights the scientific impact of the Space Race.)
Practice (Sentence)
· Students can complete the frame below to imagine the impact of a past event that did not take place. 

If _______________ then _______________. 
(If the United States had spent its space exploration money on social problems, then fewer people would suffer from hunger or homelessness.)  Step 4 

· To provide lighter support: In the following lessons, we will read articles that argue against the United States’ participation in the Space Race. These articles assert that the money spent on space exploration could have been used more effectively for people on Earth. Use this frame to produce a main claim that you might see in an essay about this topic. Use your imagination to fill in details that you might not know yet.

· To provide heavier support: provide options to fill in either the first part of the frame (e.g., the astronauts of Apollo 11 had not returned to Earth; Russia had reached the moon first) or the second (e.g., the United States would not have made it to the moon).

Language Chunk Wall Suggestions
· Language to emphasize: One thing is for sure though—
· Language to talk about possibility: if there had been no Space Race; would be quite different from what it is today.
· Language to talk about cause and effect: if there had been no Space Race, then surely the world of space research and space missions would be quite different from what it is today.
Language Dive: “This Is How the Space 
Race Changed the Great Rivalry Forever” 
Note-Catcher
RI.6.1, RI.6.2, RI.6.5
(Example for Teacher Reference)
5. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

would be quite different from what it is today.
if there had been no Space Race,
One thing is for sure though—
then surely the world of space research and space missions 
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: what is this sentence about?

6. Consider the focus structure.

would be quite different from what it is today.
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What does the word would tell us about this sentence?”

7. Complete the sentence frame to imagine what might be different if the United States had not participated in the Space Race.

If the United States had not participated in the Space Race, then 

NASA probably would not exist today.

8. Complete the sentence frame to imagine the impact of a past event that did not take place.

If 

the United States had spent its space exploration money on social problems, 
then 

fewer people would suffer from hunger or homelessness.
Language Dive: “This Is How the Space 
Race Changed the Great Rivalry Forever” 
Note-Catcher
RI.6.1, RI.6.2, RI.6.5
Name:
Date:

9. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

would be quite different from what it is today.
if there had been no Space Race,
One thing is for sure though—
then surely the world of space research and space missions 
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: what is this sentence about?

10. Consider the focus structure.

would be quite different from what it is today.
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What does the word would tell us about this sentence?”

11. Complete the sentence frame to imagine what might be different if the United States had not participated in the Space Race.

If the United States had not participated in the Space Race, then ______________________ 

__________________________________________________________________________.

12. Complete the sentence frame to imagine the impact of a past event that did not take place.

If _________________________________________________________________________, 

then ______________________________________________________________________.

Language Dive: “This Is How the Space Race Changed the Great Rivalry Forever” 
Sentence Chunk Strips
	One thing is for sure though—

	if there had been no Space Race,

	then surely the world of space research and space missions

	would be quite different from 
what it is today.


Text: The Space Shuttle Decision Excerpt
Name:
Date:

13. On an afternoon in July 1969, while the Apollo 11 mission stood poised for a flight to the moon, Tom Paine found himself confronted by a group of civil rights demonstrators. Their leader was Reverend Ralph Abernathy, president of the Southern Christian Leadership Conference. Abernathy had succeeded Martin Luther King in that post, following the death of King a year earlier. Abernathy now came to Cape Canaveral on the eve of NASA’s triumph.
14. A light mist of rain fell intermittently, as thunder rumbled in the distance. Paine stood coatless under a cloudy sky, accompanied only by NASA’s press officer, as Abernathy approached with his party, marching slowly and singing “We Shall Overcome.” Several mules were in the lead, as symbols of rural poverty. Abernathy then gave a short speech. He deplored the condition of the nation’s poor, declaring that one-fifth of the nation lacked adequate food, clothing, shelter, and medical care. In the face of such suffering, he asserted that space flight represented an inhuman priority. He urged that its funds be spent to feed the hungry, clothe the naked, tend the sick, and house the homeless.

15. Paine replied that “if we could solve the problems of poverty by not pushing the button to launch men to the moon tomorrow, then we would not push that button.” He added that NASA’s technical advances were “child’s play” compared to “the tremendously difficult human problems” that concerned the SCLC. He offered the hope that NASA indeed might contribute to addressing these problems, and then asked Abernathy, a minister, to pray for the safety of the astronauts. Abernathy answered with emotion that he would certainly do this, and they ended this impromptu meeting by shaking hands all around.

16. Their brief conversation brought no lasting consequence. Yet it was heavy with history, for Paine and Abernathy stood as representatives of two deep themes that had marked the nation’s experience before America even existed.

17. Paine was the technologist, heir to a record of splendid accomplishment. His forebears had built ships, constructed transcontinental railroads, dug the Panama Canal, captured water to allow cities to grow in the arid West, flung power and telephone lines from coast to coast. They had built highways and factories, had put the nation on wheels, had mastered the art of flight. At that very moment, others were winning achievement in the realm of computers.

18. There was, however, another and far more somber side to America’s history, for the nation had been conceived in the original sin of slavery. Abraham Lincoln had proposed that “every drop of blood drawn with the lash shall be paid by another drawn with the sword”; yet the stain ran so deep that not even the Civil War could expunge it. Like Lincoln, Martin Luther King had grappled with this sin, had sought the moral authority to sway a deeply divided people; and like Lincoln, he had paid with his life, with his goal only partly won . . .

Source: Heppenheimer, T. A. The Space Shuttle Decision. NASA, 1999, pp. 151–152. Web. Public Domain.
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Exit Ticket: Unit 1, Lesson 6
RI.6.1, RI.6.2, W.6.10
(Answers for Teacher Reference)
Directions: Complete the following questions about The Space Shuttle Decision excerpt.

19. What is a central idea developed in the text?

Possible student response: the meeting between Tom Paine and Ralph Abernathy on the afternoon of the Apollo 11 launch symbolized two views about the mission as well as the conflicted nature of this country’s past.

20. What are two details that help to develop the central idea in Part A?

Possible student response:
“Paine and Abernathy stood as representatives of two deep themes that had marked the nation’s experience before America even existed.” 

“There was, however, another and far more somber side to America’s history, for the nation had been conceived in the original sin of slavery.”

Exit Ticket: Unit 1, Lesson 6
RI.6.1, RI.6.2, W.6.10
Name:
Date:

Directions: Complete the following questions about The Space Shuttle Decision excerpt.

21. What is a central idea developed in the text?

22. What are two details that help to develop the central idea in Part A?

5-Minute Mini Language Dive Guide 

RI.6.1, RI.6.4, RI.6.6, RI.6.8, SL.6.1

(For Teacher Reference)
Sentence

In the face of such suffering, he asserted that space flight represented an inhuman priority. (from paragraph 2 of The Space Shuttle Decision excerpt by T. A. Heppenheimer)

Lesson 6 Placement 

Lead this Mini Language Dive after students read and analyze the excerpt of The Space Shuttle Decision during Work Time B.

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze the author’s point of view in The Space Shuttle Decision and how it is conveyed in the text) and RI.6.4 and RI.6.6 by including strong vocabulary with specific connotations to express the point of view of a key figure. The sentence also helps students to address RI.6.8 by presenting an argument against space flight. Supporting standards: RI.6.1, SL.6.1.

· Language Structure: This sentence is compelling because it uses words with specific connotations (e.g., suffering, inhuman, asserted) to support an argument. It also uses a prepositional phrase (In the face of such suffering) to introduce the sentence and provide context.

· Transfer: Words with precise connotations and academic reporting language (e.g., asserted) to accurately present the claims of others when tracing and evaluating claims in argument essays throughout the module.

Deconstruct

· Display and read aloud the sentence: In the face of such suffering, he asserted that space flight represented an inhuman priority.
· Ask:

“What is the meaning of this sentence?” (Responses will vary. Encourage and acknowledge all responses, but look for students to notice that this sentence presents someone’s opinion about space travel.)
“Whom is the pronoun he referring to in this sentence?” (He refers to civil rights leader Ralph Abernathy.)
“Based on the excerpt you just read in class, what do you know about Ralph Abernathy?” (Responses will vary, but may include: He was a civil rights leader. He was president of the Southern Christian Leadership Conference after Martin Luther King Jr. was killed.)
· Read aloud the focus structure: he asserted that space flight represented an inhuman priority.
· Draw students’ attention to the word inhuman, and display its definition: cruel; showing no interest in people or their feelings.

“Based on its denotation, does the word inhuman have a positive or negative connotation?” (It has a very negative connotation.)
“How do the affix in- and the root human relate to the definition of this word?” 
(In- means not or no. Inhuman doesn’t mean not human, but it does mean against or without care for humans.)
· Draw students’ attention to the word priority. If needed, explain that a priority is something that is more important than other things and is going to be addressed first.

“What would make a priority inhuman?” (Answers will vary, but may include that a priority would be inhuman if it were based on cruelty or if it did not take human needs or feelings into account.)
“What does the phrase an inhuman priority indicate about Abernathy’s point of view toward space travel?” (This phrase indicates that Abernathy strongly disagrees with making space travel the most important national goal. He thinks it is cruel to do so because the basic needs of the people on Earth are being ignored.)
“How is Abernathy’s point of view toward space travel different from, say, Buzz Aldrin’s point of view, which we analyzed earlier in the unit?” (Whereas Abernathy believes that it is wrong to go to space because we have other problems that need attention first, Buzz is very excited about the idea of space travel.) 
“Based on the rest of The Space Shuttle Decision excerpt that we read in class, what national priorities does Abernathy consider more important?” (Abernathy believes that the nation should prioritize social problems like hunger, poverty, and homelessness.)
Reconstruct

· Read aloud the entire sentence on display: In the face of such suffering, he asserted that space flight represented an inhuman priority.
· Ask: 

“How does the phrase In the face of such suffering add context to this sentence?” (It clarifies why Abernathy believes it is wrong to prioritize space flight [i.e., because people are suffering].)
“If this were the main claim in an argument essay, what would you expect to follow this sentence in the essay? Hint: Think about your Module 3 literary argument essays.” (Responses will vary, but may include: clear reasons to support the argument; evidence to support the reasons; and reasoning drawn from the evidence.)
“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the daily learning target
 I can analyze the author’s point of view in The Space Shuttle Decision and how it is conveyed in the text?” (Responses will vary.)
Practice

· Display the sentence frame:

Space flight __________________________ because ______________________________.

predicate
independent clause
· Say:

“Use this frame to rewrite the Language Dive sentence as a main claim that you might find in an argument essay. Preserve the meaning of the original sentence, even if you personally disagree with it. Elaborate on the claim by providing a reason. Use your own words and work with your partners.”
· Responses will vary, but may include:

Space flight should not be a national priority because many people on this planet are hungry and in pain.
5-Minute Mini Language Dive Note-Catcher

RI.6.1, RI.6.4, RI.6.6, RI.6.8, SL.6.1

Name:
Date:


Sentence
In the face of such suffering, he asserted that space flight represented an inhuman priority. (from paragraph 2 of excerpt of The Space Shuttle Decision)

Practice

Space flight ________________________________________________________________ 
predicate
because ___________________________________________________________________.


independent clause
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