	Module Title
	Grade X: Module X: Unit X: Lesson X


	American Indian Boarding Schools
	Grade 6: Module 3: Unit 2: Lesson 2



Entrance Ticket: Unit 2, Lesson 2

RL.6.1, RL.6.3
(Example for Teacher Reference)
Directions: As you enter class, read the learning targets. Next, complete the following:

1. In chapter 20, how has Cal responded to his first week at Challagi? (RL.6.3)

He is depressed and considers running away.

He has adapted to the routines and no longer gets in trouble.
He continually gets in trouble and receives demerits.

He is enjoying the school and hopes to join the track team.

2. Cite one piece of evidence from chapter 20 that supports your answer. (RL.6.1)

“I pull on my boots, quickly put on the wrap leggings that were so much trouble for me to figure out six days ago” (208). 
“I line up proper. Back stiff, eyes straight. I don’t twitch a muscle, having learned my lesson at inspection the first day” (211). 
“I’ve learned a lot in the seven days I have been here” (211). 
“But a week of drilling has made my feet more attentive than my brain. I’m turning and staying in step with everyone else before having a chance to think about it” (214). 
“Then he smiles and pats my right shoulder. ‘Best job yet, cadet. Not a wrong step’” (215).
Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
Entrance Ticket: Unit 2, Lesson 2

RL.6.1, RL.6.3

Name:
Date:


Directions: As you enter class, read the learning targets. Next, complete the following:

3. In chapter 20, how has Cal responded to his first week at Challagi? (RL.6.3)

a. He is depressed and considers running away.

b. He has adapted to the routines and no longer gets in trouble.

c. He continually gets in trouble and receives demerits.

d. He is enjoying the school and hopes to join the track team.

4. Cite one piece of evidence from chapter 20 that supports your answer. (RL.6.1)

Close Reading Guide: Two Roads, 
Chapter 21 Excerpt

RL.6.1, RL.6.2, RL.6.3

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to analyze a text excerpt from Two Roads for how it reveals a particular theme. In addition, students analyze how the main character, Cal, is changing in response to his experiences at Challagi Indian Industrial School.

· This close read focuses on the first few pages of chapter 21 in Two Roads, starting at the beginning of chapter 21 on page 217 and ending on page 221 at “ . . . just for being born who they were.” Note that this is the first time that students have read this chapter.

· Rereads these pages aloud, and prompt students to follow along silently. From time to time, have students reread portions of the text in order to answer text-dependent questions.

· Students work in pairs for this close read.

· A note-catcher, along with text-dependent questions provides an opportunity for students to respond to the questions posed by the teacher during the close read.

· Continue to use discussion protocols (e.g., Turn and Talk, cold call, and total participation techniques) to engage all students in collaborative discussion about the text.

· NOTE: there are places where students are asked to underline. If this is not possible, they could use sticky flags instead.

	Excerpt of Text
	Questions and Directions

	Before reading
	· Distribute the Close Read: Two Roads, Chapter 21 Excerpt note-catcher.

· Explain that we are about to read and zero in on an important section of chapter 21 in Two Roads.

· Focus students on page 217 and direct them to quickly skim and scan the excerpt up to page 221, ending at “ . . . just for being born who they were.”

· Quickly establish the gist of this section: Cal has just arrived at the Challagi boarding school; this is his first day of class. In English class, they study a poem, and Cal, who is normally silent, responds to the teacher’s question about the poem. 

· First, remind students what they know about Cal’s experience up to this point in the text. 

	Read aloud the first paragraph on page 217
	· Read the text aloud as students follow along, reading silently.

· Working in partners, direct students to discuss, and then record in their note-catchers, their responses to this question: “What does Cal mean when he says, ‘When I first arrived, I was expecting Indians.’ What does he imply about what he actually found at the school?” (He means he used to hold a stereotype of what it meant to look or act Indian—a singular, homogeneous concept of “Indian-ness.” He is implying that what he actually found was different from that.)

	Read aloud paragraphs 2 and 3 on page 217
	· Read the text aloud as students follow along, reading silently.

· Working in partners, direct students to discuss, and then record in their note-catchers: “How does the first sentence of paragraph 2 build on the first paragraph?” (The sentence explains that he found the school to be very different from what he’d expected.)

· Ask: “What are the three groups of students that Cal describes here?” (Full-blooded Indian students, “mixed bloods” with only one Indian parent, and white students who have limited Indian ancestry.) 

· Say: “Underline the sentence ‘They are real sensitive whenever a full-blood says they’re not real Indians.’ Then underline the sentence ‘They’re the ones who get called stahitkey, white boy.’”

· Ask, then record on note-catchers: “What do these sentences reveal about how the students at the school see each other?” (The ethnic divisions seem to be important at the school. There appears to be a hierarchy—the full-blood Indians look down on the mixed-blood students, and everyone seems to look down on the students who look white.)

	Read aloud paragraph 4 on page 217—the single sentence: “Us Creeks. I just said that, didn’t I?”
	· Read the text aloud as students follow along, reading silently.

· Use a total participation technique to ask: “What realization does Cal have in this moment?” (He seems surprised that he is beginning to think of himself as an Indian, specifically as Creek. This is a change for him.)

	Read from the bottom of page 217, starting at “some of those white-looking Indian kids” to the middle of page 218, ending at “then he married a Norwegian lady.”
	· Read the text aloud as students follow along, reading silently.

· Working in partners, direct students to discuss, and then record in their note-catchers, their responses to this question: “What does Cal mean when he says, ‘Me, I grew up just thinking of myself as a person. Being white means you have the luxury of doing that.’” (He means that, because he was white in a mostly white society, he never had to think about what group he belonged to. This line alludes to the idea that, in predominantly white communities, white people are often not expected to critically analyze their own whiteness, and thus can see themselves as individuals absent of race. This privilege is not typically extended to people of color.)

· Turn and Talk: “How does Cal see his own whiteness as very different from Tommy Wilson’s whiteness?” (Cal was never told he didn’t belong. Here, in the Indian school, Tommy is constantly being told he doesn’t belong.)

	Read aloud from page 218, starting at “Tommy sits next to me,” to the bottom of page 218, ending at “as we took our seats.”
	· Read the text aloud as students follow along, reading silently.

· Cold-call and ask: “What do you think Cal means when he writes, ‘Like me, I thought. Right.’ (He means that he realizes that, even though they both identify as Creek, he and Tommy are in very different situations.)

· Explain that this is an example of irony—Cal means the opposite of right.

	Read aloud page 219 in its entirety.
	· Read the text aloud as students follow along, reading silently.

· Ask: “How do the students in the class seem to feel about the poetry lesson Mrs. Tygue is teaching them? What evidence supports your thinking?” (They seem very disengaged. Nobody raises their hand. Tommy has to stand, and he looks uncomfortable.)

· Have students continue to work in pairs to discuss, then answer the following question on their note-catcher.

· “What do the teacher’s actions in this scene reveal about her point of view toward her students? What evidence supports your thinking?” (Mrs. Tygue seems disconnected and unfeeling toward her students. She speaks to them in commands, such as “Stand up.” She refers to Cal as “New student” rather than learning his name.)

	Read aloud from page 220, starting at “‘The next lines’, I said” to “right after that the bugle sounded to mark the end of the hour.”
	· Read the text aloud as students follow along, reading silently.

· Ask: “Cal says in his old school he was reticent to say more than a few words. What does the word reticent seem to mean? How does what you already know about Cal help you figure that out?” (It means very reluctant or unwilling. We already know from earlier chapters that Cal doesn’t talk much at all.)

· Ask: “Why do you think Cal speaks up here and even recites the next lines of the poem?” (Answers will vary, but may include: He has been well-educated, though the teacher seems to be skeptical of his intelligence; he is starting to feel more comfortable at the school and, therefore, feels confident enough to speak.)

· Point out that the author, Joseph Bruchac, likely chose this particular poem by Kipling to reinforce an idea that he wanted to convey to readers. Explain the basic premise of the poem: Two men, born on different sides of a border, were originally enemies. Yet, over the course of the poem, they develop mutual respect for each other, and, in the end, a genuine friendship.

· Turn and Talk, then answer on the note-catcher: “In your own words, restate the insight conveyed in the lines of the poem that Cal recites.” (Sample student response: A person’s race or birthplace should not be the measure by which they are judged.)

	Read aloud page 220 (starting at “‘Mu-to,’ Tommy said to me”) through page 221 (ending at “kicked by a mule”).
	· Read the text aloud as students follow along, reading silently.

· Have students continue to work in pairs to discuss, then ask: “What is happening in this section?” (Two Indian students who are friendly to Cal are asking him if he likes the white boy, Tommy.)

· Direct students to answer the following question on their note-catcher: “Why do you think the author includes this incident?” (It shows how hard it is to be seen as a white boy in this school; it shows how aware Cal is of what it means to be Indian here, and how he fits in to the whole hierarchy.)

	Read aloud page 221 from “It’s a big thing” to “being born who they were”
	· Read the text aloud as students follow along, reading silently.

· Have students continue to work in pairs to discuss, then answer the following questions on their note-catcher.

· “What does Cal realize about the Challagi school in this excerpt?” (He realizes that it’s almost as hard to be white here as it is to be Indian in the outside world.)

· “What does he realize about his own identity?” (He is lucky not to be treated as an outsider, because he is Indian.)

· “What does he realize about his beliefs or values?” (He believes that people shouldn’t be treated badly because of how they were born.)

· Turn and Talk, then answer on the note-catcher: “How does the scene in which Cal recites the poem connect to Cal’s statement at the end of this excerpt?” (The poem reinforces Cal’s thinking at the end of the excerpt. Cal is realizing that one’s identity extends far beyond their race or birthplace; no one should be judged solely on the way they were born.)

	Culminating Task
	· Direct them to the Culminating Task short response question on the Close Reading note-catcher. 

· Read aloud and ask: “Even though this is only an excerpt from the whole book, it seems to be pointing to several big ideas, or themes. As you know, a theme is a big idea that comes from the text but is bigger than the text. Here, an important theme is ‘Finding one’s identity often involves recognizing one’s values.’ What evidence from the text supports this theme?”


Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
Close Read: Two Roads, 
Chapter 21 Excerpt Note-Catcher

RL.6.1, RL.6.2, RL.6.3

(Example for Teacher Reference)

Directions: Answer the questions as your teacher reads the first section of chapter 21 in Two Roads. Complete the questions with your partner.

Page 217, Paragraph 1:

5. What does Cal mean when he says, “When I first arrived, I was expecting Indians.”? What does he imply about what he actually found at the school?

He means he used to hold a stereotype of what it meant to look or act Indian—a singular, homogeneous concept of “Indian-ness.” He is implying that what he actually found was different from that.

Page 217, Paragraphs 2 and 3:

6. How does the first sentence of paragraph 2 build on the first paragraph?

The sentence explains that he found the school to be very different from what he’d expected.

7. What do these sentences reveal about how the students at the school see one another?

The ethnic divisions seem to be important at the school. There appears to be a hierarchy—the full blood Indians look down on the mixed blood students, and everyone seems to look down on the students who look white.

Pages 218–219:

8. What does Cal mean when he says, “Me, I grew up just thinking of myself as a person. Being white means you have the luxury of doing that”?

He means that, because he was white in a mostly white society, he never had to think about what group he belonged to. This line alludes to the idea that, in predominantly white communities, white people are often not expected to critically analyze their own whiteness, and thus can see themselves as individuals absent of race. This privilege is not typically extended to people of color.

Page 219:

9. What do the teacher’s actions in this scene reveal about her point of view toward her students? What evidence supports your thinking?

Mrs. Tygue seems disconnected and unfeeling toward her students. She speaks to them in commands, such as “Stand up.” She refers to Cal as “New student” rather than learning his name.

Page 220:

10. In your own words, restate the insight conveyed in the lines of the poem that Cal recites.

Answers will vary, but may include: A person’s race or birthplace should not be the measure by which they are judged.

Pages 220–221:

11. Why do you think the author includes this incident?

It shows how hard it is to be seen as a white kid in this school; it shows how aware Cal is of what it means to be Indian here, and how he fits in to the whole hierarchy.

Page 221:

12. What does Cal realize about . . .

	the Challagi school?
	He realizes that it’s almost as hard to be white here as it is to be Indian in the outside world.

	his identity?
	He is lucky not to be treated as an outsider, because he is Indian.

	his beliefs or values?
	He believes that people shouldn’t be treated badly because of how they were born.


13. How does the scene in which Cal recites the poem connect to Cal’s statement at the end of this excerpt?

The poem reinforces Cal’s thinking at the end of the excerpt. Cal is realizing that one’s identity extends far beyond their race or birthplace; no one should be judged solely on the way they were born.

Culminating Task
The following theme could be inferred from this excerpt: Finding one’s identity often involves recognizing one’s values. What evidence from the text supports this theme?

The more time that Cal spends at Challagi, the more time he spends thinking critically about issues of ethnicity and identity. He is realizing that, when it comes to race, he cares more about the person than the label. For example, a boy at the school, Tommy, has light skin but yearns to be seen as more than a stahitkey, or white boy. Cal has had the experience of being accepted as white in a world that discriminates against Indians. He has also been accepted by the Indians in a school that looks down on whites. Having experienced the benefits and consequences of each, he concludes that he does not approve of people being judged harshly “just for being born who they were” (221).

Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
Close Read: Two Roads, 
Chapter 21 Excerpt Note-Catcher

RL.6.1, RL.6.2, RL.6.3

Name:
Date:


Directions: Answer the questions as your teacher reads the first section of chapter 21 in Two Roads. Complete the questions with your partner.

Page 217, Paragraph 1:

14. What does Cal mean when he says, “When I first arrived, I was expecting Indians.”? What does he imply about what he actually found at the school?

Page 217, Paragraphs 2 and 3:

15. How does the first sentence of paragraph 2 build on the first paragraph?

16. What do these sentences reveal about how the students at the school see one another?

Pages 218–219:

17. What does Cal mean when he says, “Me, I grew up just thinking of myself as a person. Being white means you have the luxury of doing that”?

Page 219:

18. What do the teacher’s actions in this scene reveal about her point of view toward her students? What evidence supports your thinking?

Page 220:

19. In your own words, restate the insight conveyed in the lines of the poem that Cal recites.

Pages 220–221:

20. Why do you think the author includes this incident?

Page 221:

21. What does Cal realize about. . .

	the Challagi school?
	

	his identity?
	

	his beliefs or values?
	


22. How does the scene in which Cal recites the poem connect to Cal’s statement at the end of this excerpt?

Culminating Task
The following theme could be inferred from this excerpt: Finding one’s identity often involves recognizing one’s values. What evidence from the text supports this theme?

Synopsis: Two Roads, Chapter 21

Name:
Date:

Chapter 21, “Expecting Indians”

· Cal reflects on his expectations of the type of Indians he would see at Challagi versus the reality of the population of students at the school.

· Tommy Wilson considers himself Muskogee Creek like Cal, but Tommy is blond haired and blue eyed, so others do not accept Tommy.

· Cal thinks about how teachers treat the students at Challagi. A few teachers, like Mrs. Tygue, are good teachers. Other teachers, like the math teacher Mr. Pond, are degrading and insulting to the students. The students do not learn much in those classes. 

· Cal thinks of how students are treated by some of the adults at Challagi, and Cal considers running away. The only thing that keeps Cal at school is that he does not want to disappoint Pop.

· Cal recognizes that some guys in his gang, like Bear Meat, are very judgmental and not accepting of students who are either too fair-skinned or too dark-skinned. 

· Cal acknowledges that he does not like how others are treated so differently.

· Cal recognizes the segregation in the mess hall because the students who are too dark, the staluskey, all sit together at tables separate from the other students.

Language Dive Guide: Two Roads, Page 221

RL.6.1, RL.6.2, RL.6.3, RL.6.4, RL.6.6, SL.6.1, L.6.1d, L.6.4c

(For Teacher Reference)

Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Gradual Release section below for complete details.

Sentence

But it still didn’t mean that I felt good about seeing people treated bad just for being born who they were. (from page 221 of Two Roads by Joseph Bruchac)

Rationale

· Daily Learning Target and Focus Standards: To help students to address the daily learning target (I can determine possible themes in Two Roads) and RL.6.2, RL.6.3, and RL.6.6, this sentence presents Cal’s developing awareness of and conflicting attitudes toward race and identity. Cal’s relationship to his own race and identity transforms over the course of the novel, and the content of this sentence will support students as they determine possible identity-related themes in the text. This sentence also helps students address RL.6.4, L.6.1d, and L.6.4c by providing opportunities to clarify a pronoun (it) with a vague antecedent and use dictionaries to verify the precise meaning of the pronouns it and that. Supporting Standards: RL.6.1, SL.6.1.

· Guiding Question: To help students respond to the module guiding question (What factors influence our identities?), this sentence highlights the big idea that our peers can affirm or threaten our identities by treating us differently based on who we are.

· Language Structure: This sentence is compelling because it uses the pronoun it with a vague antecedent. It also begins with a linking word (But) that indicates contrast from an idea stated in a previous sentence, and it contains multiple embedded gerund phrases (e.g., seeing people treated bad; being born who they were). Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: But it still didn’t mean that I felt good about.
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives and in the text. Students transfer their understanding of the meaning and structure of this sentence when addressing the prompt “How are Cal’s attitudes toward race and ethnicity changing at Challagi?” during the QuickWrite of Closing and Assessment A in this lesson (e.g., Cal is learning more about his identity at Challagi, but that doesn’t mean that he feels comfortable about who he is yet). A variation of this structure may also usefully contribute to students’ short constructed responses about point of view on the Mid-Unit 2 Assessment (e.g., Cal felt hesitant to describe his visions at first, but that didn’t mean that he was ashamed of them).

· Delivery: The chunks are presented in reverse order to provide context for the reason presented in the final chunk, allowing for better understanding and discussion.

Time

15 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2

Materials

· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-Catcher: guidance to support students in leading sections of the Language Dive independently, as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Refer to the chart and ask the questions to model inquiry strategies for students.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence

· Use this Guide, along with the Sentence Chunk Chart, note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk look and sound like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues

· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: “There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important.” Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.
Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?
Emma: It is adding on to the, like, the idea of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (exchange continues)

Discuss Grammar Strategically

· Use grammar terminology primarily as another tool for accessing meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure.

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process

Throughout the Language Dive

· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display a student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive

· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct

· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled sentence chunk strips to each group.

· Then, using the note-catcher , student groups discuss ways to rearrange the chunks to make a meaningful sentence. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)

· First, consider preteaching one or two key vocabulary words to the whole group.

· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see Step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)

· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)

· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct

· Students reconstruct the meaning of a sentence, play with the sentence structure, and make connections to the guiding question, big idea, and learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)

· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles

· For Students: The Modules 3 and 4 note-catchers contain sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: Two Roads, Page 221 
Sentence Chunk Chart

RL.6.1, RL.6.2, RL.6.3, RL.6.4, RL.6.6, L.6.1d, L.6.4c, SL.6.1a

(For Teacher Reference)

Sentence

· But it still didn’t mean that I felt good about seeing people treated bad just for being born who they were. (from page 221 of Two Roads by Joseph Bruchac)
just for being born who they were.

Deconstruct: Language Goals

· being born who they were
“What does this chunk mean to you?” (gerund noun phrase)

· just 

“Can you figure out what the word ‘just’ means in this chunk?” (adverb)

· Students can use an online learner’s dictionary to clarify the precise meaning of the word. If no learner’s dictionary is available, display the following definitions and invite students to select the most precise definition.

· very recently (as in, I just finished eating lunch)

· to an exact degree (as in, you look just like your brother)

· simply; nothing more than (as in, she was just a baby when her family moved to New York)

· If the answer is not yet clear to students based on this chunk, they can revisit this question during the Reconstruct section, once the entire sentence has been examined.

seeing people treated bad

Deconstruct: Language Goals

· bad
“What part of speech is the word ‘bad’? Is that how ‘bad’ is being used in this sentence?” (‘Bad’ is an adjective. In this sentence, however, it is functioning as an adverb because it is modifying the verb ‘treated.’)

“Why do you think the author chose to use the word ‘bad’ as an adverb in this chunk instead of using the adverb ‘badly’?” (Answers will vary, but may include: because the author wanted to show Cal’s unique use of language.)

· seeing people treated bad
“How does it make you feel when you see people treated badly?” (Answers will vary. [gerund phrase])

“How do you think Cal feels when he sees people treated badly just for being born who they were? What, in the text, makes you think so?” (Cal probably feels bad or sympathetic when he sees people treated badly just for being born who they are. The text describes Cal as a sensitive and caring character. He is likely to care about the pain of other people.)

But it still didn’t mean that I felt good about

Deconstruct: Language Goals (Focus Structure)

· didn’t mean that
“What does the chunk didn’t mean that tell us about what comes after it?” (It negates it; it makes it clear that what follows is not true. In this case, it indicates that Cal did not feel good about seeing people treated badly.)

· it
“Can you figure out what the pronoun it refers to in this chunk? You can look at the previous sentence on page 221 to help you.” (Answers will vary, but may include: Students are likely to discover that this pronoun has no clear antecedent, nor does it seem to be a non-referential pronoun that does not require an antecedent [as seen in the sentence “It’s raining,” in which the sentence is clearly referring to weather, but “The weather is raining” would be considered grammatically odd.]) 

“What if this chunk used the pronoun that or this instead of the pronoun it?” Can you figure out how the sentence might be different or clearer as a result?” (This or that is used more frequently than it to refer back to actions, ideas, or full clauses. It generally refers to objects or things.)

· Students can use an online learner’s dictionary to look up the small difference in meaning between the pronoun it and the pronouns this or that. Display the definitions if no learner’s dictionary is available.

· it: used to refer to an object, thing, or substance that was just mentioned.

· that: used to refer to a time, action, event, or idea that was just mentioned.

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:
· Goal 1: I’ll give you a minute to think.

· Goal 1: So, do you mean ____?

· Goal 3: Why do you think that?

· Goal 4: Do you agree or disagree with what your classmate said? Why?

Practice (Focus Structure)

· On their note-catchers, students can complete the following sentences from the text with the pronoun it or that, depending on which is more appropriate. They can check their answers in the book.

The natural oils in your scalp are all you need. ____ is what Mom taught me. (105)

He stops dead in his tracks, spins on his heel, and favors me with a grin so big it about splits his face. ____ does sort of look like a possum’s wide, tooth-baring smile. (153)

 Step 3

· To provide lighter support: “Can you explain why you chose the pronoun you did?”

· To provide heavier support: “Can you repeat what your classmate said in your own words?”
But it still didn’t mean that I felt good about seeing people treated bad just for being born who they were.

Reconstruct

· Say:

“Look at the word that in this sentence (But it still didn’t mean that . . .). Can you figure how the meaning of the first that is different from the meaning of the pronoun that, which we said could be an alternative to it?” (That as it is used here is a conjunction. It introduces a subordinate clause. In this case, it introduces an independent clause that clarifies how Cal feels.)

· Students may need a reminder of the many different meanings and grammatical functions of the word that in English. See Lesson 2 of the Teacher’s Guide for English Language Learners for extensions that provide lighter and heavier support for students as they interpret the multiple meanings of that.

“What does this sentence tell us about Cal’s point of view toward the other students at Challagi? How does this point of view connect to habits of character?” (Cal seems to have a sympathetic point of view toward other students at Challagi. He doesn’t want people to be treated badly. This connects to habits of character, like compassion and empathy.)

· Students can refer to the Determine Themes: Two Roads anchor chart from Lesson 1.

“In what ways does this sentence connect to a possible theme of the text? Are there any themes we should add or wording we should change on the anchor chart?” (Answers will vary, but may include: Students may notice connections to possible themes like, ‘Respect all you encounter—people and nature both’ or ‘Our peers can affirm or threaten or identities.’)

“Now what do you think is the meaning of this sentence?” (Answers will vary.)

“How does the Language Dive add to your understanding of the module guiding question, What factors influence our identities?” (Answers will vary, but may include: the sentence in this Language Dive suggests that seeing how other people are treated based on their identities may change how we feel about our own.)

Practice (Sentence)

· Cal ______, but ______ [it/that] still didn’t mean that he ______. (Cal agreed to go to Challagi, but that still didn’t mean that he felt good about being away from Pop.)  Step 4

· To provide lighter support: Encourage students to adapt this frame and use it to support their answer to the prompt of the QuickWrite during Closing and Assessment A, “How are Cal’s attitudes toward race and ethnicity changing at Challagi?” Because the prompt is written in the present tense, the response should also be written in the present tense; invite students to rewrite the frame using present-tense verbs (e.g., Cal is [verb + -ing], but that still doesn’t mean that he _____).

· To provide heavier support: “What is different about this frame and the structure of the original sentence? Why do you think we are practicing with a frame that doesn’t begin at the word but?”

Language Chunk Wall Suggestions

· Language to connect words, phrases, clauses: But it still didn’t mean that I felt good about
· Language to emphasize: But it still didn’t mean that I felt good about; just for being born who they were.
· Adverbs and adverbial phrases and clauses: seeing people treated bad/badly
Language Dive: Two Roads, Page 221 
Sentence Chunk Strips

	just for being born who they were.

	seeing people treated bad

	I felt good about

	But it still didn’t mean that


Language Dive: Two Roads, Page 221 
Note-Catcher

(Example for Teacher Reference)

23. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

just for being born who they were.

seeing people treated bad

But it still didn’t mean that I felt good about

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

24. Consider the focus structure.

But it still didn’t mean that I felt good about

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out what the pronoun it refers to in this chunk?”

25. Complete the following sentences from the text with the pronoun it or that, depending on which is more appropriate. Then, check your answers in the book.

· “The natural oils in your scalp are all you need. That is what Mom taught me” (105).

· “He stops dead in his tracks, spins on his heel, and favors me with a grin so big it about 
splits his face. It does sort of look like a possum’s wide, tooth-baring smile” (153).

26. Create a complete sentence by filling in the frame.

Cal agreed to go to Challagi, but          that          [it/that] still didn’t mean 


verb phrase
pronoun it/that
that he felt good about being away from Pop.


verb phrase
Language Dive: Two Roads, Page 221 
Note-Catcher

Name:
Date:


27. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

just for being born who they were.

seeing people treated bad

But it still didn’t mean that I felt good about

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

28. Consider the focus structure.

But it still didn’t mean that I felt good about

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out what the pronoun it refers to in this chunk?”

29. Complete the following sentences from the text with the pronoun it or that, depending on which is more appropriate. Then, check your answers in the book.

· “The natural oils in your scalp are all you need. _______ is what Mom taught me” (105).

· “He stops dead in his tracks, spins on his heel, and favors me with a grin so big it about 
splits his face. _______ does sort of look like a possum’s wide, tooth-baring smile” (153).

30. Create a complete sentence by filling in the frame.

Cal _________________________________, but ________________ [it/that] still 


verb phrase
pronoun it/that
didn’t mean that he _______________________________________________.


verb phrase
Exit Ticket: Unit 2, Lesson 2

RL.6.1, RL.6.2

(Example for Teacher Reference)

Directions: Reflect on the lesson’s close read and Language Dive. Complete the chart below. You may use your Close Read: Two Roads, Chapter 21 Excerpt note-catcher, Language Dive: Two Roads, Page 221 note-catcher, and Two Roads as resources. Please focus your evidence on pages 217–221 from “When I first arrived . . .” to “. . . being born who they were.”

	Topic
race and identity
	Emerging Theme
Our peers, our school, our families, and our experiences can affirm or threaten our identities.
Finding one’s identity often involves recognizing one’s values.

	Text Evidence
“Full-bloods, Indian-looking boys and girls with black hair and brown skin, make up only about four of every ten students” (217).
“. . . mixed bloods . . . They are real sensitive whenever a full-blood says they’re not real Indians” (217).
“Blond-haired and blue-eyed white. They’re the ones who get called stahitkey, white boy, by some of us Creeks” (217).
“White looking, he calls himself Creek. He grew up on historic Creek land” (218).
“Being labeled as a white student here at Challagi . . . you still might be made to feel like an outsider a lot of the time” (221).
“I’d come to realize just how lucky I was not to be seen that way. But it still didn’t mean that I felt good about seeing people treated bad just for being born who they were” (221).


Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
Exit Ticket: Unit 2, Lesson 2

RL.6.1, RL.6.2

Name:
Date:

Directions: Reflect on the lesson’s close read and Language Dive. Complete the chart below. You may use your Close Read: Two Roads, Chapter 21 Excerpt note-catcher, Language Dive: Two Roads, Page 221 note-catcher, and Two Roads as resources. Please focus your evidence on pages 217–221 from “When I first arrived . . .” to “. . . being born who they were.”

	Topic
race and identity
	Emerging Theme


	Text Evidence



Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
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