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	Grade 7: Module 4B: Unit 1: Lesson 2

Close Reading:

Paragraphs 1-5 of “Water Is Life”



	Grade 7: Module 4B: Unit 1: Lesson 2
Close Reading: Paragraphs 1–5 of “Water Is Life”


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can analyze the development of central ideas in a text. (RI.7.2)

I can determine the meaning of words and phrases in text (figurative, connotative, and technical meanings). (RI.7.4)

I can analyze the impact of word choice on meaning and tone in an informational text. (RI.7.4)

	Supporting Learning Targets
	Ongoing Assessment

	· I can analyze the development of central ideas in “Water Is Life.”
· I can determine the meaning of figurative language in “Water Is Life.”

· I can analyze the impact of word choice on meaning in “Water Is Life.”
	· Reader’s Notes “Water Is Life” Paragraphs 1–5 (from homework)
· Answers to Paragraphs 1–5 text-dependent questions


	Agenda
	Teaching Notes

	1. Opening

A. Defining “Sustainable”: Frayer Model (15 minutes)

2. Work Time

B. Introducing Domain-Specific Vocabulary Anchor Chart (5 minutes)

C. Text-Dependent Questions on Paragraphs 1-5 of “Water Is Life” (20 minutes)

3. Closing and Assessment

D. Thinking Log: How Has Your Thinking about Water Management Been Clarified by Reading Paragraphs 1-5? (3 minutes)

E. Reviewing Learning Targets (2 minutes)

4. Homework

F. Read Paragraphs 6-9 and complete the Reader’s Notes for Paragraphs 6-9 of “Water Is Life”
	· In this lesson, students begin to define the key term sustainable through the use of a Frayer model. This vocabulary work is designed to support students as they build a deeper understanding of sustainable water management, the overarching theme of the module. Be sure students hold on to this handout to refer to in future lessons.

· Students begin to formally focus on key vocabulary through the use of the Domain-Specific Vocabulary anchor chart. The class will add to the chart throughout Units 1 and 2. Sometimes you will define words for students, and sometimes they will need to use context clues to build a working definition of important words. 

· In this lesson, students continue to work with Paragraphs 1–5 of “Water Is Life.” They have already heard the entire article read aloud and have reread the first five paragraphs for homework (focusing on main ideas and details plus vocabulary). The close reading in this lesson guides students through text-dependent questions that focus on the central ideas of the first five paragraphs and the use of figurative language to affect the author’s meaning. Along the way, students add domain-specific words to the anchor chart. 

· The homework focuses on RI.7.2 and also helps scaffold toward the skills necessary for SL.7.2, by having students practice using the same note-catcher that students will use when listening for main ideas and details. 

· In advance: Create and cut out the guiding question strips (one strip per student); create the Domain-Specific Vocabulary anchor chart.
· Post: Guiding questions, learning targets. 


	Lesson Vocabulary
	Materials

	analyze, tone, characteristics, domain-specific vocabulary; sustainable, sustainability, aqueous, primordial (Paragraph 1), thrall, runnel, aquifer, irrigate, briny, saline (Paragraph 2), levees, grave (Paragraph 3), arid, evaporation, blighted, sodden, purchase (Paragraph 4), gale (Paragraph 5)
	· Sustainable: Frayer Model (one per student and one to display)

· Document camera

· Sustainable: Frayer Model (for teacher reference)

· “What Is Sustainability?” quote (one to display)

· Domain-Specific Vocabulary anchor chart (new; teacher-created)

· Guiding question strips (one strip per student)

· Model Domain-Specific Vocabulary anchor chart (for teacher reference)

· “Water Is Life” by Barbara Kingsolver (from Lesson 1; one per student)

· Paragraphs 1–5 Text-Dependent Questions (one per student and one to display)

· Paragraphs 1–5 Close Reading Guide (for teacher reference)

· Thinking Log (begun in Lesson 1; one per student)

· Reader’s Notes “Water Is Life” Paragraphs 6–9 (one per student)

· Reader’s Notes

· “Water is Life” Paragraphs 6-9, Teacher’s Guide (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Defining “Sustainable”: Frayer Model (15 minutes)
· Distribute the Sustainable: Frayer Model handout and display it using the document camera. Orient students to each of the four boxes and explain that they will begin to develop a deeper understanding of what sustainable means over the course of the module, and they will use this Frayer model organizer to help them. Refer to Sustainable: Frayer Model (for teacher reference) as you guide students.

· Focus them on the lower left box, Examples. Ask: 

· “What might be done to create a sustainable environment?”
· Let the students know that you will give them a list of examples to include in the Examples box:

· A farmer harvests his corn, but instead of eating it all, he saves some to plant next year.

· A town gives out free rainwater collection barrels.

· A state creates tax breaks for businesses that install solar panels on their buildings. 

· Next, focus students on the Non-Examples box in the lower right-hand corner. Ask: 

· “What might a person do that’s the opposite of sustainable?” 

· Give them this list to record:

· In Haiti, people have cut down so many of the trees for firewood that there are not enough trees to hold the soil in place.

· A country’s government places all of its energy funding into fossil fuels. 

· A family throws all their garbage into one bin without sorting or recycling. 

· Draw students’ attention to the Definition box in the upper left-hand corner. Say: 

· “Using the examples I just gave you, write the definition of the word sustainable in your own words. Use your knowledge from the Gallery Walk as well.” 

· Give students 1 or 2 minutes to complete this. 

· Using the document camera, project the “What Is Sustainability?” quote (one of the Gallery Walk items from Lesson 1). Ask students to read the quote silently and to use context clues to infer the meaning of the word sustainable. 
	· Guiding questions provide motivation for student engagement in the topic and give a purpose to reading a text closely.

· Consider creating a large poster of the “What Is Sustainability” quote to post throughout the module. 

· Consider filling in the Frayer model Examples box ahead of time for students who may need visual or physical modifications. 

· Consider selecting students ahead of time to take on the role of responder to the cold call. Students who need practice in oral response or extended processing time can be told the prompt before class begins and prepare for their participation. This also allows for a public experience of academic success for those who may struggle with on-demand questioning, or for struggling students in general. 


	Opening (continued)
	Meeting Students’ Needs

	· Ask them to turn and talk to a partner:

· “In your own words, what do you think sustainability or sustainable means?”
· Cold call pairs of students to share their ideas. 
· Together, create a class definition of the word sustainability.  Listen for students to suggest things like “Having enough of something for the future,” or “Using natural resources in a responsible way.” Write the word and its definition on the Domain-Specific Vocabulary anchor chart. Let students know that you will explain the chart in detail in a few minutes. 

· Again display the Frayer model. Draw the class’s attention to the Characteristics/Explanation box in the upper right-hand corner of the handout. Ask students to turn and talk with their partner: 

· “What characteristics or qualities does something that is sustainable have?” 

· Cold call several pairs to share. Listen for characteristics like: “thinking about the future,” “not using more of something than is needed so that there is still some in the future,” “keeping the earth healthy,” “using resources wisely and protecting future generations.” 

· On the displayed copy of the Frayer model, write down some of the characteristics students suggested. Ask them to also write these characteristics down on their own copies of the Frayer model.

· Tell the students that now that they have a completed Frayer model for the word sustainability, they have only one more thing to add: one example of their own, in both the Examples and Non-Examples boxes. Ask students to turn and talk to a partner and discuss:

· “What examples or non-examples of sustainability can you add?” 

· Cold call student pairs and record some of the examples. Listen for examples such as: “recycling plastics,” “turning down the thermostat,” “carbon taxes”; and non-examples like: “littering,” “non-local foods,” “leaky faucets,” “watering lawns with sprinklers that are not aimed properly,” “allowing cars to burn huge amounts of fossil fuel,” “dumping pollution into the ocean and rivers.”

· Tell students that they will be learning more about sustainability in the coming lessons and will need to refer to their Sustainable: Frayer Model handout. 
	· Whenever possible, have students who need physical activity take on the active roles of managing and writing on the anchor chart, handing out the materials, or perhaps even making the necessary notes on the teacher reference sheets under the document camera.


	Work Time
	Meeting Students’ Needs

	A. Introducing Domain-Specific Vocabulary Anchor Chart (5 minutes)

· Formally introduce students to the Domain-Specific Vocabulary anchor chart. Remind students that domain-specific vocabulary includes words that are not necessarily common in everyday conversation. Instead, they would hear these words when talking about specific content, as in science or social studies class. Complex informational text often contains lots of domain-specific vocabulary words. Connect the purpose of the anchor chart to the first word you have placed on it: sustainability. 

· Ask students to read silently the vocabulary from their homework, the Reader’s Notes for Paragraphs 1–5. 
· Cold call students to share their definitions and how they determined them. Write the answers on the anchor chart and clarify as needed by referring to the Model Domain-Specific Vocabulary anchor chart (for teacher reference). Tell students that they will continue to use this anchor chart throughout this module.  
	· Teachers should guide this close reading as much as needed to help students gain the skills necessary to independently read closely when doing research in Unit 2. Close reading of informational texts requires perseverance and teacher support.

	B. Text-Dependent Questions on Paragraphs 1–5 of “Water Is Life” (20 minutes)
· Ask students to retrieve their copies of “Water Is Life.” Distribute Paragraphs 1–5 Text-Dependent Questions. Use the Paragraphs 1–5 Close Reading Guide (for teacher reference) to help students work through this handout.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Thinking Log: How Has Your Thinking about Water Management Been Clarified by Reading Paragraphs 1–5? (3 minutes)

· Ask students to get out their Thinking Logs. Read the prompt aloud: 

· “Reread what you wrote in Lesson 1. Based on what we did today, how 

· Distribute Reader’s Notes “Water Is Life” Paragraphs 6–9. Explain that students may not find the main idea or key supporting details of “Water Is Life” in single sentences in the text. Instead, encourage them to read the entire section first before trying to identify the main ideas and details. 
	

	B. Reviewing Learning Targets (2 minutes)

· Read the learning targets aloud:

· “I can analyze the development of central ideas in ‘Water Is Life.’”

· “I can determine the meaning of figurative language in ‘Water Is Life.’”

· “I can analyze the impact of word choice on meaning in ‘Water Is Life.’”

· Ask students to turn and talk with a partner:

· “What is figurative language? How might it affect the meaning of a passage?” 

· Cold call a few students to share what their partner said. Listen for something like: “language that is not literal but helps build a picture of what the author is writing about.” Clarify if needed.
	


	Homework
	Meeting Students’ Needs

	· Read Paragraphs 6–9 and complete the Reader’s Notes “Water Is Life” Paragraphs 6–9.
	


	Grade 7: Module 4B: Unit 1: Lesson 2
Supporting Materials


	


Sustainable:

Frayer Model

	Name:

	Date:


	Definition
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	Characteristics/Explanation

	Examples


	Non-Examples


Sustainable:

Frayer Model

	Definition

Sustainable means to meet the needs of the present without changing the ability of future generations to meet their own needs.

Sustainable water management is using only the freshwater that is needed so that future generations have enough.
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	Characteristics/Explanation
Sustainable has the characteristics of: 

· thinking about the future

· not using more of something than is needed so that there is still some in the future

· keeping the earth healthy

· global and local perspective 

· using resources wisely

· evaluating risks

· encouraging innovation



	Examples

· A farmer harvests his corn, but instead of eating it all, he saves some to plant next year.

· A town gives out free rainwater collection barrels.

· A state creates tax breaks for businesses that install solar panels on their buildings. 

· recycling 

· composting

· reusing items 

· inventing new technologies 

· harvesting rainwater


	Non-Examples
· In Haiti, people have cut down so many of the trees for firewood that there are not enough trees to hold the soil in place.

· A country’s government places all of its energy funding into fossil fuels. 

· A family throws all their garbage into one bin without sorting or recycling. 

· littering

· non-local foods

· leaky faucets

· watering lawns with sprinklers that are not aimed properly 

· allowing cars and industries to burn huge amounts of fossil fuel




What is Sustainability?
Sustainability is based on a simple principle: Everything that we need for our survival and well-being depends, either directly or indirectly, on our natural environment. Sustainability creates and maintains the conditions under which humans and nature can exist in productive harmony, that permit fulfilling the social, economic, and other requirements of present and future generations.

Sustainability is important to making sure that we have and will continue to have the water, materials, and resources to protect human health and our environment. 
http://www.epa.gov/sustainability/basicinfo.htm
Domain-Specific Vocabulary Anchor Chart
	Word
	Definition

	
	


Guiding Question Strips
	How can we balance the needs of people and the environment? 




	How can we meet basic human needs for water in a sustainable system? 




	How does human activity influence the availability of water resources? 




	How should humans manage water resources in a way that is equitable and sustainable?
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Model Domain-Specific Vocabulary Anchor Chart

(For Teacher Reference)

	Word
	Definition

	sustainability

aqueous (Paragraph 1)
runnel (Paragraph 2)
aquifer (Paragraph 2)
saline (Paragraph 2)

arid (Paragraph 4)
evaporation (Paragraph 4)

	being aware of and responsible with our natural resources.

made of, by, or with water
a tiny river or stream
a water-bearing layer of rock, sand, or gravel capable of absorbing water
consisting of or containing salt
very dry; especially: not having enough rainfall to support agriculture
the process of passing off or causing to pass off into vapor from a liquid state


Paragraphs 1-5 Text-Dependent Questions

	Name:

	Date:


	Questions
	Notes

	1.   In Paragraph 1, Barbara Kingsolver describes the wonders that she and her daughter experience. Underline in the text the four specific wonders you see. 

2.   In Paragraph 1, Kingsolver uses really powerful descriptive language. For each of the wonders you underlined, what is the picture you see in your head? Describe it. 

3.   Kingsolver compares a “spider web drooping with dew” to a “rhinestone necklace.” How does the simile affect the meaning of the sentence? 
	


Paragraphs 1-5 Text-Dependent Questions

	Name:

	Date:


	Questions
	Notes

	4.   In Paragraph 2, Kingsolver says, “… water changes the face of the land, splitting open rock desert like a peach, leaving mile-deep gashes of infinite hue.” What does “infinite hue” mean? 

5.   What image do you see when Kingsolver describes “mile-deep gashes of infinite hue”? 

6.   What is responsible for “splitting open rock desert like a peach, leaving mile-deep gashes of infinite hue”? 

7.   What famous landmark is Kingsolver describing?
	

	8.   Kingsolver writes in Paragraph 2, “But such is the inclination to take water as a birthright that public fountains still may bubble in Arizona’s town squares and farmers there raise thirsty crops.” What examples does Kingsolver include to show that humans are not using water in a sustainable way?
	


Paragraphs 1-5 Text-Dependent Questions

	Name:

	Date:


	Questions
	Notes

	9.   In Paragraph 3, Kingsolver writes that “humans understand in our bones that she is the boss.” Who is “she,” and why does Kingsolver say she is the boss? 

10. Based on her use of the words “Mother Water” and “boss” to describe water, what does Kingsolver see as humans’ relationship to water?
	


Paragraphs 1-5 Close-Reading Guide
(For Teacher Reference)
Time: 20 minutes

	Questions
	Notes

	1.   In Paragraph 1, Barbara Kingsolver describes the wonders that she and her daughter experience. Underline in the text the four specific wonders you see. 

2.   In Paragraph 1, Kingsolver uses really powerful descriptive language. For each of the wonders you underlined, what is the picture you see in your head? Describe it. 

3.   Kingsolver compares a “spider web drooping with dew” to a “rhinestone necklace.” How does the simile affect the meaning of the sentence? 


	(10 minutes)

Explain to students that today they are reading closely to examine how the author uses word choice, specifically the use of figurative words and phrases, to affect the meaning and tone of her writing and to convey the central ideas of the text. 

Point out that Kingsolver sometimes uses figurative language in this essay and remind them that figurative language is not meant to be taken literally. She also uses technical language that is specifically related to science. 

Explain that authors often use figurative language to help their readers “see” what they want them to see in vivid or imaginative ways. 

Tell students that one way to make meaning of text that is filled with metaphors and images is to explore the meaning more deeply. For example, let’s take a look at Paragraph 1. 

Ask the questions one at a time. For each question, ask students to think individually and then raise their hands when they know the answer. When most of the class has a hand up, cold call several students to share out. 

Listen for students to say:
1. spider web, heron, frogs, turtle

2. descriptions of the spider web, the heron, the frogs, the turtle

3. It makes an ordinary thing like a spider web seem like a beautiful, precious thing.


Paragraphs 1-5 Close-Reading Guide
(For Teacher Reference)
	Questions
	Notes

	4.   In Paragraph 2, Kingsolver says, “… water changes the face of the land, splitting open rock desert like a peach, leaving mile-deep gashes of infinite hue.” What does “infinite hue” mean? 

5.   What image do you see when Kingsolver describes “mile-deep gashes of infinite hue”? 

6.   What is responsible for “splitting open rock desert like a peach, leaving mile-deep gashes of infinite hue”? 

7.   What famous landmark is Kingsolver describing?
	(5 minutes)

Listen for students to say:

4. many colors, many shades of the same color 

5. a canyon with rocks that are many different shades

6. water, or a river

7. the Grand Canyon. Students may not know this, so consider being prepared with a photograph to show the Grand Canyon. 



	8.   Kingsolver writes in Paragraph 2, “But such is the inclination to take water as a birthright that public fountains still may bubble in Arizona’s town squares and farmers there raise thirsty crops.” What examples does Kingsolver include to show that humans are not using water in a sustainable way?
	(2 minutes)

8. using clean water for public fountains, raising crops in the desert that need a lot of water


Paragraphs 1-5 Close-Reading Guide
(For Teacher Reference)
	Questions
	Notes

	9.   In Paragraph 3, Kingsolver writes that “humans understand in our bones that she is the boss.” Who is “she,” and why does Kingsolver say she is the boss? 

10. Based on her use of the words “Mother Water” and “boss” to describe water, what does Kingsolver see as humans’ relationship to water?
	(3 minutes)

9. “She” is Mother Water, or water in general. 

10. a parent who takes care of us, an authority figure, someone who takes control; we need water; humans are obedient to water




Reader’s Notes:
“Water Is Life” Paragraphs 6-9

	Name:

	Date:


Directions: Use this note-catcher to get the gist of the reading. Remember that the main idea and supporting details are often not just a single sentence of the text; rather, they may involve multiple sentences. 

	Main idea:


	Supporting detail:


	Supporting detail:


	Supporting detail:


	Supporting detail:


	Supporting detail:


	Supporting detail:


	Supporting detail:


	Supporting detail:



Reader’s Notes:

“Water Is Life” Paragraphs 6-9

	Name:

	Date:


Vocabulary
	
	Definition
	Context clues: How did you figure out this word?

	endemic (Paragraph 5)


	
	

	holocene (Paragraph 6)


	a geological time period that began about 12,000 years ago and continues to the present day
	

	El Niño (Paragraph 6)
	a climate pattern in which warm air develops over the Pacific. It can affect weather throughout North and South America, as well as other parts of the world. 
	

	desertification (Paragraph 7)
	
	

	exhumed (Paragraph 8)
	
	

	beleaguered (Paragraph 8)
	
	


Reader’s Notes:
“Water Is Life” Paragraphs 6-9
(For Teacher Reference)
Directions: Use this note-catcher to get the gist of the reading. Remember that the main idea and supporting details are often not just a single sentence of the text; rather, they may involve multiple sentences. 

	Main idea:
Bajo Piura is an example of a place that doesn’t have enough water. 



	Supporting detail: It is a very dry region (arid), getting only a few inches of rain a year. 
	Supporting detail: People came there because the land was free, but their presence has caused more desertification (because they cut down trees for firewood).

	Supporting detail: People who live there have to walk 8 hours a day to collect water. 
	Supporting detail: People who live there are trying to dig wells for water, but it isn’t working. 


Reader’s Notes:
“Water Is Life” Paragraphs 6-9
(For Teacher Reference)
Vocabulary
	Word
	Definition
	Context clues: How did you figure out this word?

	endemic (Paragraph 5)


	originating or growing or found especially or only in a certain area
	a type of (thorny) life

	holocene (Paragraph 6)


	a geological time period that began about 12,000 years ago and continues to the present day
	a type of sand

	El Niño (Paragraph 6)
	a climate pattern in which warm air develops over the Pacific. It can affect weather throughout North and South America, as well as other parts of the world. 
	affects the amount of rainfall

	desertification (Paragraph 7)
	the process of becoming desert (as from land mismanagement or climate change)
	something that happens when people cut down trees, and by looking at the word, I see “desert”

	exhumed (Paragraph 8)
	removed from a place of burial
	what the men are doing with the sand as they remove it to dig for the well—taking it out

	beleaguered (Paragraph 8)
	harassed; subjected to troublesome forces
	used to describe people who are tired after building a well 


Sustainable





Sustainable
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