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Letter from the Principal

Dear Kindergarten Students,

Thank you for your letter. I enjoyed reading it and learning about the toys you prefer. I hope you solved my riddle. Remember, your imagination is always your best toy!

You have learned a lot about toys and play. Now I’d like you to continue becoming play experts by learning about the toys others prefer.

What toys did children long ago play with? What toys does your friend prefer?

Kindergarten students, you still have a lot of work to do! I hope you will write me back to share all that you learn.

Your friend,

Principal _________________________

Toys and Play 
Word Wall Card
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Imagination




Unit 3 Guiding Questions

What toys do others prefer?

Why do they prefer them?

Close Read-aloud Guide: 
Have Fun, Molly Lou Melon
RL.K.1, RL.K.3, RL.K.4, RL.K.5, RL.K.6, RL.K.7, SL.K.1a, W.K.2

Time: 140 minutes (seven 20-minute sessions)

Key Understanding: Through interacting with Molly Lou Melon, Gertie’s perspective about what makes toys fun changes. Gertie learns that you can have fun using your imagination.

Focusing Question: What did Gertie learn about playing with toys from Molly Lou?

Supporting Language and Engagement: During every session of the close read aloud, identify a variety of total participation techniques (see Module 1 Appendix) to engage students in the text-dependent questions. In addition, consider incorporating additional movement, role-play, and modeling as needed to support students understanding and engagement.

Culminating Task: This is a drawing and writing task. On the Picture Story Paper: Student Version, students draw a picture to show what toy Gertie prefers to play with at the beginning of the story, and another picture to show what Gertie prefers to play with at the end. Partners take turns explaining their work, saying more about how Gertie’s ideas about having fun have changed.

	Session 1: Reading the Whole Text for 
General Engagement and Understanding

	Text to Read
	Questions/Activities

	
	· Introduce the text and show the front cover. Say:

“This is the book you are going to hear read aloud today.”
· Read the title aloud slowly and clearly.
· Invite students to look closely at the cover illustration.
· Explain that one of the main characters, Molly Lou Melon, is shown on the cover.
· Ask:
“What does it look like Molly Lou is doing in this illustration?” (She is making a toy robot.)
· Explain that students will learn more about the things Molly Lou makes in this text.

	Entire text
	· While displaying the text, read it aloud fluently, with expression and with minimal interruptions. Stop to provide word meanings, only when you are sure that the majority of your students will be confused. They will hear this text many times, so don’t worry if they don’t seem to understand yet. Consider using the document camera to project illustrations, so all students can see them well.

· After reading the text aloud, invite students to identify the characters and the setting.
· Ask:
“Who are the characters in this text?” 
(Molly Lou Melon, Molly’s Grandma, Gertie)
· Ask:

“Where is the setting of this text?” 
(Molly’s house, Molly’s backyard, Molly’s driveway, Gertie’s house)


	Session 2: Orienting to Grandma and Molly
and Grandma Teaches Molly, Pages 1–8

	Text to Read
	Questions/Activities

	Pages 1–2
	· Explain to students that over the next few lessons, they will read the text Have Fun, Molly Lou Melon and think about how two characters, Molly Lou and Gertie, play differently with toys.

· Post and read aloud the focus question, “What did Gertie learn about playing with toys from Mary Lou?” Explain that in the first part of the text we will learn about how Molly Lou plays with toys, and later we will think about what Gertie learns by playing with Molly Lou.

· Reread page 1 aloud.

· Ask:

“According to the pictures and the words, what does Molly Lou Melon have a lot of?” 
(Molly Lou has a lot of toys.)
· Reread the second sentence on page 1 aloud.
· Look closely at the word olden.
· Ask:
“Do you hear a word inside the word olden that you already know?” (old)
“So, what could the word olden mean?” 
(Olden could mean something that is old, or something that happened in the old days.)
· Ask:

“What didn’t Grandma have in the olden days?” 
(Grandma didn’t have fancy dolls or action figures.)
“So, what did she say she made?” 
(She made her own dolls and figures.)
· Invite students to use the sentence frame:
“Grandma said she didn’t have _____, so she _____.”

· Explain that a hollyhock is a kind of flower.

· Ask:

“How did Grandma make dolls and action figures?” (Grandma made dolls out of twigs, leaves, and flowers.)
· Record this idea in the left-hand column of the Grandma Teaches Molly Lou anchor chart. 


	Pages 3–4
	· Reread page 3 aloud.
· After reading the sentence “So she did just that,” invite students to read it again with you as a group.
· Ask:
“When it says, ‘she did just that,’ what does just mean?” 
(exactly; no more, no less; she did the exact same thing)
· Invite students to look closely at the picture.
· Ask:
“What did Molly Lou Melon do?” 
(Responses will vary but may include “Molly made a doll out of leaves and flowers.”)
· Record this idea in the right-hand column of the Grandma Teaches Molly Lou anchor chart.
· Invite two students to come to the front of the room to act out pages 1–4 of the text, playing the roles of Grandma and Molly Lou. Reread the passage if needed. They will paraphrase what the characters said and/or did using dialogue and physical movement. Prompt students to consider that even though Molly Lou doesn’t say anything in the text, we can imagine what she might say in this part of the text. 

	Pages 5–6
	· Reread page 5 aloud.

· Ask:

“What does store-bought mean?” 
(something you buy in a store)

“How do you know?” 
(I know because Grandma said she made a dollhouse in her backyard. I also see the words bought and store in this word.)

· Invite students to Think-Pair-Share:

“What did Grandma say?” 
(Grandma said she didn’t have a dollhouse from the store, so she made one herself.)

· Encourage students to use the sentence frame: “Grandma said she didn’t have _____, so she _____.”

· Record this idea in the left-hand column of the Grandma Teaches Molly Lou anchor chart. 

	Pages 7–8
	· On page 7, after reading the sentence “So she did just that,” invite students to read it again with you as a group.
· Ask:
“What did Molly Lou Melon do?” 
(Molly Lou made a dollhouse in her tree.)

· Record this idea in the right-hand column of the Grandma Teaches Molly Lou anchor chart.

· Invite all students to act out pages 5–8 with a partner. Reread the passage if needed. (Example: Grandma- “Back in the olden days, there weren’t fancy dollhouses in stores, so I made one myself.” Molly Lou- “Okay, I’m going to make a dollhouse myself too! And I’ll put my favorite stuffed animals in the tree.”)

	Session 3: Grandma Teaches Molly, Pages 9–14

	Text to Read
	Questions/Activities

	Pages 1–8
	· Explain that today you will continue to explore Have Fun, Molly Lou Melon. Remind students of the purpose for the close read-aloud by posting and reviewing the focus question: “What does Gertie learn about playing with toys from Molly Lou?”
· While displaying the text, reread up to page 8 aloud, fluently, with expression, and without stopping. Then, call on a few students to briefly summarize what you have read.

	Pages 9–10
	· Reread the first sentence on page 10.
· Tell students that a crate is a box made of wood or plastic.
· Tell students that a garage is a place where people keep their cars and sometimes their tools and boxes full of different things.
· Continue reading the rest of page 10.
· Ask:
“What did Grandma say?” 
(Grandma said she didn’t have her own race car, so she made one using a cardboard box.)

· Record this idea in the left-hand column of the Grandma Teaches Molly Lou anchor chart.
· Invite students to imagine that their hand is a car and it speeds down a hill. 


	Pages 11–12
	· Reread pages 11–12.
· On page 12, after reading the sentence “So she did just that,” invite students to read it again with you as a group.
· Ask:
“What did Molly Lou do? Look closely at the picture.” 
(Molly Lou made a car.)
“What did she use to make it?” 
(She used paint, tape, and cardboard.)
· Pause from reading and invite students to use a What Does Molly Lou Make? response sheet, clipboard, and pencil to sketch what Molly Lou makes from the box.
· Distribute the What Does Molly Lou Make? response sheet, clipboards, and pencils to students in the whole group gathering area.
· After 2–3 minutes, invite them to share their sketches with a partner and dramatize what Molly Lou did with the car using their bodies. Give reminders about physical space and safety as needed.
· Record this idea in the right-hand column of the Grandma Teaches Molly Lou anchor chart.

	Pages 13–14
	· Reread page 13 aloud.
· Ask:
“What did Grandma say?” 
(Grandma said she didn’t have a television, so she watched clouds in the sky.)
· Record this idea in the left-hand column of the Grandma Teaches Molly Lou anchor chart.Page 13: After reading the sentence “So she did just that,” invite students to read it again with you as a group.
· Ask:
“What did Molly do?” 
(Molly lay down to see things in the clouds.)
· Record this idea in the right-hand column of the Grandma Teaches Molly Lou anchor chart.


	Pages 13–14, cont’d.
	· Invite students to Think-Pair-Share:
“Look closely at the picture. What kinds of things did Molly Lou see in the sky?” 
(Molly Lou saw a bike, a dinosaur, a bunny, and maybe Abraham Lincoln.)
· Invite students to Think-Pair-Share:
“What kinds of things have you seen in the sky?” 
(Responses will vary but may include clouds, birds, airplanes.)
· Review the anchor chart with students.
· Ask:
“What does Molly Lou do every time she remembers something her Grandma told her?” 
(Whenever Grandma she said she made or did something to play, Molly Lou did the same.)
· Ask:
“What words does the author use to help us notice the pattern?” (She keeps saying, “She did just that” to help us notice that Molly Lou makes what her Grandma used to make.)
· Invite students to Think-Pair-Share:
“What did Molly Lou Melon learn from Grandma?” 
(She learned that you don’t always have to play with store-bought toys. You can use your imagination to play.)

	Session 4: Molly Meets Gertie and Molly’s Toys vs. Gertie’s Toys, 
Pages 15–22

	Text to Read
	Questions/Activities

	Pages 1–14
	· Explain that today students will continue to listen to and explore Have Fun, Molly Lou Melon. Remind students of the purpose for the close read-aloud by posting and reviewing the focus question: “What does Gertie learn about playing with toys from Molly Lou?”
· While displaying the text, read pages 1–14 aloud fluently, with expression, and without interruption.
· Call on one or two students to briefly summarize what has happened so far in the text.

	Pages 16–18
	· Reread page 16 aloud.
· Reread the first sentence aloud again.
· Ask:
“What is happening in this part of the story?” 
(A new family moved in.)
· Ask:
“What does Gertie say to her mom?” 
(Gertie tells her mom she’s bored.)
· Prompt students to say aloud, “I’m bored, bored, BORED!” like Gertie.
· Ask:
“Why does the author use the word bored three times?” (because Gertie is really, really bored)
“What does Molly Lou Melon do?” (Molly Lou asks if she wants to come over to play.)

	Pages 17–20
	· Reread pages 17–20 aloud.
· Reread page 19, without interruption. After reading the sentence “Gertie was amazed,” invite students to read that sentence again with you.
· Reread the first sentence aloud again.
· Explain that a Coupe de Ville is a kind of car.
· Ask:
“What toy is Gertie choosing to play with?”
 (Gertie is playing with a car.) 
“What does it mean when a toy needs a battery?” 
(It means the toy needs a battery to make it work/move.)
“How does a battery help Gertie’s car?” 
(A battery helps Gertie’s car to work/move.)
“What toy is Molly Lou Melon choosing to play with? Describe her toy.” 
(Molly Lou is playing with the car she made. The car has orange flames and room for her dog to fit.)
“How does Molly Lou make her car move?” 
(Molly Lou makes her car move with her feet.)
“How is that different from Gertie’s car?” 
(Gertie’s car needs battery power to move.)
· Record words to describe Gertie’s car and Molly Lou’s car on the Toys Molly Lou and Gertie Prefer anchor chart.

	Pages 17–20, cont’d.
	· Invite students to look closely at Gertie’s face in the illustration on page 19, and then make their face look like hers. 
· Ask:
“How do you think Gertie feels about Molly Lou’s car?”
 (She thinks Molly Lou’s car is cool; she really likes it.)
· Say: 
“I think it’s worth spending some time on the word amazed. Let’s use this picture to help us understand the word amazed.”
· Explain that the author says, “Gertie is amazed.” Define amazed (to surprise very much).
· Ask:
“Can you show me your amazed or very surprised face?”
“So, why is Gertie amazed?”
(Gertie is amazed that Molly Lou is flying over her in a car; Gertie is amazed because Molly Lou made a really cool homemade car.)

	Pages 21–22
	· Reread pages 21–22 aloud.
· Reread page 21, without interruption. After reading the sentence, “Gertie was amazed,” invite students to read that sentence again with you.
· Ask:
“What kind of phone is Gertie choosing to use?” (a cellphone)
· Explain that dangling means to hang.
· Invite students to pretend to dangle something, such as a tin can, with their hand.
· Ask:
“What is dangling from Gertie’s window?” 
(A tin can is dangling from her window.)
“What kind of phone is Molly Lou Melon choosing to use?” 
(Molly uses a phone that has two tin cans and a wire. One person has the one tin can, and the other person has the other tin can. They can hear each other through the cans.)

	Pages 21–22, cont’d.
	· Ask:
“What is different about Molly Lou’s Melon’s phone and Gertie’s phone?” 
(Molly Lou’s phone is made with tin cans and wire. She made it herself. Gertie’s phone is a cellphone that she bought at a store.)
· Invite students to use sentence starters to answer the question:
“Molly Lou Melon’s phone is _____.”
“Gertie’s phone is _____.”
· Invite students to imagine that they are holding a tin can phone, listening with it close to their ear and then speaking into it as well.
· Invite two students to come to the front of the room to act out pages 21–22 of the text, playing the roles of Molly Lou and Gertie. Reread the passage if needed, explaining that an operator was a person who helped people to make phone calls long ago. They will paraphrase what the characters said and/or did using dialogue and physical movement.
· Invite students to act out pages 21–22 of the text with a partner by imagining they have a tin can phone. Reread the passage if needed. (Ex: Molly Lou- “This is the operator, will you accept a call from me, Molly Lou Melon?” Holds phone to mouth to speak. Gertie- “Yes?” Listens with phone to ear. Molly Lou- “Great! Come on over!”)
· Record words to describe Gertie’s phone and Molly Lou’s phone on the Toys Molly Lou and Gertie Prefer anchor chart.
· Review the Toys Molly Lou and Gertie Prefer anchor chart with students.
· Ask:
“What do you notice about the kind of toys Gertie prefers to play with and the kind of toys Molly Lou prefers to play with?” 
(Gertie plays with fancy toys bought from a store. Molly Lou plays with toys she made using her imagination.)
· Explain that in the next reading, students should notice if that pattern continues or changes.


	Session 5: Molly’s Toys vs. Gertie’s Toys, Pages 23–24

	Text to Read
	Questions/Activities

	Pages 1–22
	· Explain that today students will continue to listen to and explore Have Fun, Molly Lou Melon. Remind students of the purpose for the close read-aloud by posting and reading aloud the focus question: “What does Gertie learn about playing with toys from Molly Lou?”
· While displaying the text, read pages 1–22 aloud fluently, with expression, and without interruption.
· Call on one or two students to briefly summarize what has happened so far in the text.

	Page 23
	· Read page 23, without interruption.
· After reading the sentence “Gertie was amazed,” invite students to read that sentence again with you.
· Ask:
“What is Gertie choosing to do?” 
(Gertie is choosing to watch TV.)

“What is Molly Lou Melon choosing to do?” 
(Molly Lou is choosing to watch the clouds in the sky. She is watching the clouds, not a TV.)

“What does Molly Lou see in the clouds?” 
(pictures)

· Review the definition of image. (a picture of a person or thing)
· Explain that Molly Lou sees images in the clouds. She is using her imagination to see images in the clouds.
· Ask:
“What is different about what they’re choosing to do?” 
(Molly Lou is choosing to look at pictures in the clouds; she is choosing to use her imagination. Gertie is choosing to watch TV; she is choosing not to use her imagination.)

· Invite students to answer the question using sentence starters:
“Molly Lou is choosing to _____.”
“Gertie is choosing to _____.”

· Record words to describe Gertie’s TV watching and Molly Lou’s cloud watching on the Toys Molly Lou and Gertie Prefer anchor chart.
· Refer to the cloud photograph projected onto the document camera/interactive whiteboard.
· Review the definition of image (a picture of a person or thing).

	Page 23, cont’d.
	· Remind students that to use your imagination, as Molly Lou does, means to use your mind to make a thought or picture of something that is not real.
· Invite students to Think-Pair-Share:
“What images do you see in the cloud photograph?” (a heart)
· Invite several students to share their ideas with the whole group, coming up to point to the cloud photograph for reference if time allows.
· Review the anchor charts with students.
· Ask:
“Why do you think the author keeps saying, ‘Gertie is amazed,’ after Molly Lou Melon shows her her toys?” 
(The author keeps saying that because she wants us to notice that Gertie thinks it’s cool that Molly Lou is making the toys she plays with. She thinks Molly Lou’s toys are cool. She thinks it’s cool that Molly Lou uses her imagination to play.)
· Ask
“Where have we seen the author repeat a phrase before?” (The author repeated the sentence “So she did just that.”)
“What pattern does the author want us to see this time?” (repeating the phrase “Gertie was amazed”)
· Reread pages 20–23 to prompt students’ thinking.


	Session 6: Gertie’s Change, Pages 25–29

	Text to Read
	Questions/Activities

	Page 25
	· Post and read aloud the focus question: “What does Gertie learn about playing with toys from Molly Lou?” Remind students that this question is asking them to think about how Gertie’s ideas about having fun have changed throughout the story.
· Reread page 25, without interruption. After reading the sentence “Molly Lou Melon was amazed,” invite students to read that sentence again with you.
· Ask:
“Wait a minute! Who is amazed now?” 
(Molly Lou is amazed.)
· Reread the first sentence on page 25 aloud.

	Page 25, cont’d
	· Ask:
“Let’s look at the first part of this sentence: What did Gertie bring to Molly Lou?” (a doll)
“What words do you hear in the word homemade?”
 (home and made)
“Based on the words home and made, what do you think homemade means?” 
(to make at home)
· Reread the first sentence on page 25 aloud again.
· Invite students to Think-Pair-Share:
“What is the homemade doll made of?”
 (The doll is made of flowers like hollyhocks and violets.)
· Say:
“Let’s make sure we understand the sentence. Tell a partner what Gertie did.”
· Invite students to act out pages 25–26 of the text with a partner, imagining what the characters might say and do. Reread the passage if needed. 
(Ex: Gertie- “It’s for your palace.” Hands Molly Lou the doll. Molly Lou- “Really? It’s a beautiful doll!” Takes the doll.)

· Ask:
“How do you think Molly Lou feels when Gertie brings her the doll? Use pictures and word clues to help you.” 
(The words say that Molly Lou is amazed. You can tell by her face that she looks happy and maybe even a bit surprised.)
“Look closely at the picture of Gertie. How do you think she feels?” (Gertie feels proud and happy.)
“Why do you think she feels that way?” 
(She just made a doll all by herself.)
· Invite students to Think-Pair-Share:
“What did Gertie learn from Molly Lou about playing with toys?” (Gertie learned that you can make toys from different things using your imagination.)
· If productive, cue students to expand the conversation by giving an example:
“Can you give an example?” (Responses will vary.)
· If productive, cue students to listen carefully and seek to understand:
“Who can tell us what your classmate said in your own words?” (Responses will vary.)


	Pages 27–28
	· Read the first two sentences on page 28 aloud.
· Ask:
“What are Molly Lou and Gertie doing together?” 
(They are lying down in the grass and looking up at the clouds.)
“How do you think they are feeling?” 
(They are feeling happy/excited to use their imagination together.)
· Invite students to act out pages 25–26, of the text with a partner, imagining what the characters might say and do. Reread the passage if needed. (Ex: Both girls act tired and fall down onto the grass together. Gertie- “I see a butterfly, and a penguin and a refrigerator!”)
· Read the last sentence aloud.

· Ask:
“What do Molly Lou and Gertie see in the sky? Use pictures and words to help you.” 
(They see a butterfly, penguin, and refrigerator.)
“Do Molly Lou and Gertie see a real butterfly, penguin, and refrigerator? Share your idea with a partner.” 
(Molly Lou and Gertie did not really see actual butterflies, penguins, or refrigerators. They used their imaginations.)
“How does this part of the text show you how Gertie has changed?” 
(Gertie is not watching TV this time. She is using her imagination to watch the clouds.)

	Page 29
	· Read the last two sentences on page 29 aloud.
· Say:
“Let’s look at the word wink. Wink means to open and close one eye quickly. A person may wink at another person to show a secret.”
· Ask:
“Why does Molly Lou wink at the Grandma-shaped cloud?” 
(to show their special secret about using imagination to play) 


	Session 7: Culminating Task

	Text to Read
	Questions/Activities

	Entire text
	· Post and read aloud the focus question: “What does Gertie learn about playing with toys from Molly Lou?” Remind students that this question is asking them to think about how Gertie’s ideas about having fun have changed throughout the story.
· While displaying the text, read the entire book aloud fluently, with expression, and without interruption. 

	Drawing and Writing Assessment
	· Distribute the Picture Story Paper: Student Version and explain the directions for the culminating task below.
· Tell students that they should draw a picture of one thing Gertie played with in the beginning of the story in the Beginning box. In the End box, they should draw a picture of something Gertie played with at the end of the story. Explain that they will then use these pictures to explain to a friend how Gertie’s ideas about having fun changed throughout the story.
· As students work, circulate and prompt them to tell you more about their drawings and writing. Remind students that they can refer to the Toys Molly Lou and Gertie Prefer anchor chart to help them 
remember the kinds of toys Gertie played with. 

	Sharing the Assessment
	· Invite students to share responses in small groups after they have drawn their pictures. They should explain to a friend how Gertie’s ideas about having fun changed.


Grandma Teaches Molly Lou
Anchor Chart

Note to Teachers: This should begin as a blank anchor chart. The information will be added to the chart during close read-aloud Sessions 2–3. Consider adding images as needed to support students’ understanding of the chart. 

	What did Grandma say?
	What did Molly Lou do?

	I made a doll out of twigs, leaves, and flowers.
	Molly made a doll using flowers and leaves.

	I made a dollhouse in my backyard.
	Molly made her own 
dollhouse.

	I sat in a cardboard box and sped down the hill.
	Molly made her own 
car using boxes, paint, 
and tape.

	I watched the clouds that floated by, and I saw lots 
of things in them.
	Molly lay on her back and looked at the clouds.


What Does Molly Lou Make? 
Response Sheet

Name: __________________________ Date: ______________
What does Molly Lou make with the box?

Toys Molly Lou and Gertie Prefer
Anchor Chart

Note to Teachers: This should begin as a blank anchor chart. The information will be added to the chart during close read-aloud Sessions 4–5. Consider adding images as needed to support students’ understanding of the chart. 

	Toy/
Activity
	Characters
	How are the 
toys different?

	car
	Molly Lou
	Molly makes her car move with her feet.

	
	Gertie
	Gertie’s car needs battery power to move.

	phone
	Molly Lou
	Molly Lou’s phone is made with tin cans and wire. She made it herself.

	
	Gertie
	Gertie’s phone is a cellphone that she bought at a store.

	watching
	Molly Lou
	Molly Lou is looking at 
pictures in the clouds; she 
is using her imagination.

	
	Gertie
	Gertie is watching TV.


Cloud Photograph
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Picture Story Paper

(Answers, for Teacher Reference)

	Beginning
	End

	In the picture story boxes, students may draw pictures that represent the following:

· fancy dollhouse

· battery-operated car

· cellphone

· TV 
	In the picture story boxes, students may draw pictures that represent the following:

· homemade doll

· watching clouds in the sky


Picture Story Paper

Name: _______________________ Date: _________________

	Beginning
	End

	
	


Now and Long Ago 
T-Chart

Note to Teachers: This T-chart should be printed on 8.5- by 11-inch paper for students to use when sorting photos of toys during Work Time B. The placement of the photos on the chart may vary depending on students’ responses, but photos should be placed in the correct group or column.

	Toys Now
	Toys Long Ago

	
	


A Photo of a Toy from Now

Note for Teachers: Use this photo during Work Time B to model sorting photos of toys.
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A Photo of a Toy from Long Ago

Note for Teachers: Use this photo during Work Time B to model sorting photos of toys.
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Set of Toy Photos

Note to Teachers: Cut these out along the dotted lines and create sets. Each set should contain five photos of toys long ago, and five photos of toys now.
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Photos of Toys Long Ago

Note to Teachers: Cut these photos out along the dotted line.
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Ways We Ask Others Questions 
Anchor Chart

Note to Teachers: This chart will be kept for the remainder of the unit.
Ways We Ask Others Questions
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1. Use question words.

(who, what, when, where, why, how)
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2. Make eye contact.
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3. Listen to answers.
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4. Share what you heard. 
Invitation to Colleagues 
for Celebration of Learning

Dear Colleague,


The kindergarten students are working hard to become play experts through their study of toys and play. On ______________________ , __________________ at ____:____ am/pm, their study will conclude with a Celebration of Learning. Our class would like to invite you to attend the celebration and participate in supporting the students as they share their learning. If you are interested in attending, please email me so I can share more information with you.


Thank you for your support!

Best,

_______________________
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MODULE LESSONS 


Kindergarten: Module 1: Unit 3: Lesson 1


Reading, Speaking, and Listening: Close Read-aloud Session 1 and Sorting Photos
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