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Model Poetry Presentation
RL.4.1, W.4.2

“Breathing Fire”
He turns his head and pricks his ears to a sound that my ears can’t hear,

And suddenly he bolts, running like the wind!

A fiery red blur that I can barely focus my eyes on,

Legs reaching and stretching spray clods of dirt like confetti at a wedding.

Black mane and tail streaming out behind him,

Flickering like dark flames licking at the air.

He stops suddenly, throwing his head high,

And flared nostrils snort the smoke of fire like a dragon in the crisp morning air.
My poem, “Breathing Fire,” is about my horse. I was inspired to write my poem about him because he means a lot to me and I spend a lot of time with him. I particularly love to watch him run. When he runs I see a fiery, mythical creature, so I tried to convey this precisely through my word choice. 
My horse’s coat is bright red, and in the morning sunlight it reminds me of the red glow of fire. In the line “A fiery red blur that I can barely focus my eyes on,” I used the words “fiery red” to describe this precisely. Also, he has a black mane and tail that stream out behind him when he runs. The way his hair moves in the wind makes me think of flames flickering, which is why I wrote, “Black mane and tail streaming behind him, Flickering like dark flames licking at the air.” I chose the word “licking” because the tips of his hair flutter like tongues licking at the air. 
Another thing that makes me think of a fiery, mythical creature is when he suddenly stops dead and throws his head high in the air. He snorts and breathes heavily from running fast, reminding me of a dragon breathing fire, so I wrote, “And flared nostrils snort the smoke of fire like a dragon in the crisp morning air.” I chose to describe the “crisp morning air” because in the morning when it is particularly cold, breath in the air often looks like plumes of smoke in the air.

The words I have chosen in my poem were chosen to help you imagine my horse as the fiery, mythical creature that inspires me. I hope that it inspires you to see magical qualities next time you see a running horse.
Written by EL Education for instructional purposes.

Poetry Presentation: Annotated Teacher Model
(For Teacher Reference)
RL.4.1, W.4.2

Introduction 

1My poem, “Breathing Fire,” is about my horse. I was inspired to write my poem about him because he means a lot to me and I spend a lot of time with him. I particularly love to watch him run. When he runs I see a fiery mythical creature, so I tried to convey this precisely through my word choice.
Evidence paragraph
2My horse’s coat is bright red, and in the morning sunlight it reminds me of the red glow of fire. In the line “A fiery red blur that I can barely focus my eyes on,” I used the words “fiery red” to describe this precisely. Also, he has a black mane and tail that stream out behind him when he runs. The way his hair moves in the wind makes me think of flames flickering, which is why I wrote, “Black mane and tail streaming behind him, Flickering like dark flames licking at the air.” I chose the word “licking” because the tips of his hair flutter like tongues licking at the air. Another thing that makes me think of a fiery, mythical creature is when he suddenly stops dead and throws his head high in the air. He snorts and breathes heavily from running fast reminding me of a dragon breathing fire, so I wrote, “Flared nostrils snort the smoke of fire like a dragon in the crisp morning air.” I chose to describe the “crisp morning air” because in the morning when it is particularly cold, breath in the air often looks like plumes of smoke in the air.
Conclusion
3The words I have chosen in my poem were chosen to help you imagine my horse as the fiery, mythical creature that inspires me. I hope that it inspires you to see magical qualities next time you see a running horse.
1Gist: Explains poem was inspired by poet’s horse and the way he looks like a fiery mythical creature 

2Gist: Explains, using evidence from the text, how the poet has compared different parts of the horse to fire, and provides reasons for specific word and phrase choice.

3Gist: Restates that the horse was the poet’s inspiration and that the purpose of the poem was to help others see this horse and other horses in the same way.

Written by EL Education for instructional purposes.
Poetry Presentation Structure Anchor Chart
(Example, For Teacher Reference)
W.4.2

Introduction: Introduces what the poem was inspired by and why.

· Introduces what the poem was inspired by

· Introduces why the poet is inspired by the source of inspiration

· Introduces how this inspiration is conveyed in the poem
Proof Paragraph: Provides evidence of that inspiration in the poem and explains why.
Conclusion: Restates what the poem was inspired by and why, and describes hopes.
For ELLs: Language Dive Guide: Model Poetry Presentation
(For Teacher Reference)


Rationale: This sentence is compelling and complex because it uses the pronoun which to introduce a relative clause. It connects to present and future content because it explicitly identifies the source of inspiration for a poet’s choices of words. Invite students to discuss each chunk briefly, but slow down to focus on the structure which is why I wrote,. Students will apply their understanding of the content and structure of this sentence when writing their poetry presentations.
Time: 15 minutes
	Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference. 

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	Deconstruct

	· Invite students to put their finger by the sentence from the second paragraph of model poetry presentation: The way his hair moves in the wind makes me think of flames flickering, which is why I wrote, “Black mane and tail streaming behind him, Flickering like dark flames licking at the air.”
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner. Ask:

“What is the meaning of this sentence? (Responses will vary.) 

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)




	Deconstruct

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Say: 

“There are words in this sentence you might not know: flickering, mane, streaming.”
“Place your finger on the word flickering. What is the translation of flickering in our home languages? What is the meaning of flickering? What, in the sentence, makes you think so?” (flackern in German; it means burning and moving; this sentence says that flames were flickering, and I have seen flames burn and move.)
· Consider showing video of a flame flickering.

· Call on student volunteers to share. Ask other students to choose one translation to quietly repeat. Invite students to say their chosen translation aloud when you give the signal. Choral repeat the translations and the word in English. Invite self- and peer correction of the pronunciation of the translations and the English. 

	· Display the and read aloud following sentence strip chunk: The way his hair moves in the wind
· Underline the sentence strip chunk in black marker, and invite students to do the same.

· Place your finger on his and invite students to do the same.

· Ask: 

“What is this sentence about?” (The certain way or manner that the horse’s hair moves when it is windy; how it looks when they wind blows the horse’s hair)
· Students can close their eyes and imagine the way a horse’s hair might look blowing in the wind.

	· Display and read aloud the following sentence strip chunk: makes me think of
· Ask:

“How does the image of horse’s hair blowing affect the presenter?” (It reminds the presenter of something)
· Students can practice using the phrase makes me think of with an elbow partner. Say:

“Close your eyes and imagine hair moving in the wind. What does that remind you of? What does that image make you think of?” (Hair moving in the wind makes me think of ______. Responses will vary, but may include: when it is a windy day; standing in front of a fan; my mom’s hair)

	· Display and read aloud the following sentence strip chunk: flames flickering
· Underline the sentence strip chunk in orange marker and invite students to do the same. Ask:

“What does the horse’s hair make the presenter think of?” (flames flickering; fire moving about)
· Place your finger on flickering and invite students to do the same. 

· Ask:

“What does the word is flickering do in this chunk? (It is describes the flames.) 
· Point to and read the three chunks on display: The way his hair moves in the wind makes me think of flames flickering
· Invite students to close their eyes and picture this part of the sentence in their minds.

· Students can move their index fingers as if they are flickering flames.


	Deconstruct

	· Display and read aloud the following sentence strip chunk: which is why I wrote,  

· Circle the sentence strip chunk, and invite the students to do the same. Ask:

“What does this chunk tell us?” (It tells us that the presenter’s image of flames flickering is the reason that they wrote something, or inspired them to write something.)
“Why does the author use the word which in this chunk?” (To point us back to the beginning of the sentence about the horse’s hair and flickering flames. To tell us the presenter’s image of flickering flames is the inspiration for writing.)
· Students can restate the chunk replacing which with a phrase. (My idea about flickering flames is why I wrote…)

· Invite students to practice using the phrase which is why with an elbow partner. Say:

“We use the phrase which is why to explain our reasons for making a choice. With your elbow partners, complete these sentences using the phrase which is why. I’ll complete the first one as an example:”
· I want to be healthy, which is why I exercise every day.

· It rained, which is why I wore _____. (a raincoat, boots)

· Jack loved his dog, Sky, which is why he wrote _______. (Love That Dog; My Sky)



	· Display the following chunk: “Black mane and tail streaming behind him,
· Underline the sentence strip chunk in black marker and invite students to do the same..

· Ask:

“What did the author write about?” (the horse; the tail following the horse when it was running.)
· Invite students to close their eyes and imagine this part of the sentence in their minds. 

· Students can move their arms in a streaming motion.

	· Display the following chunk: Flickering like dark flames licking at the air.”
· Underline Flickering like dark flames in orange marker and invite students to do the same.

· Place your finger on the word flickering and invite students to do the same.

· Ask:

“What did the tail look like it was doing?” (moving back and forth like a flame.)
“What was the presenter’s inspiration for writing this line? How do you know?” (The way horse’s hair moves, and how it reminds them of flickering flames. I know because they say in the sentence that is why they wrote this line.)


	· Point to and read the last two displayed chunks: “Black mane and tail streaming behind him, Flickering like dark flames licking at the air.”
· Invite students to close their eyes, imagine this part of the sentence in their minds, and then sketch what they imagined on their note-catchers.


	Reconstruct

	· Point to and read the entire sentence on display: The way his hair moves in the wind makes me think of flames flickering, which is why I wrote, “Black mane and tail streaming behind him, Flickering like dark flames licking at the air.” 
· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does this sentence add to your understanding of the guiding question?” (Responses will vary)
· Referring to the underlined words, ask:

· “Why do you think we underlined some words in black and some in orange?” (The words underlined in black describe the horse’s hair. The words underlined in orange describe the flames.)
“What is the difference between the words underlined at the beginning of the sentence and the end of the sentence?” (The words at the end of the sentence are words that come directly from the poem. I also know this because they are in quotation marks. The words at the beginning describe the author’s inspiration.)
· If productive, use a Goal 2 Conversation Cue to encourage students to understand what a classmate said:

“Who can repeat what your classmate said?” (Responses will vary.)


	Practice

	· Display the sentence frame:

·  ______________ makes me think of ____________, which is why I wrote, “____________________.”

· (subject/inspiration for poem) makes me think of (specific imagery from poem) “(evidence/ direct quote from poem).”

· Say: 

“Use this frame to talk in your triad about what the inspiration of your poem makes you think of, and where you can see evidence of it in your poem.” (Responses will vary.)

· After providing time and inviting responses, write student ideas on the board and invite students to do the same on their note-catchers.


For ELLs: Language Dive Sentence Strip Chunks: Model Poetry Presentation
Name: ____________________________________ Date: ___________________

Directions: Create sentence strip chunks as shown below.  Follow the instructions in the Language Dive Guide.
	The way his hair moves in the wind

	makes me think of

	flames flickering,

	which is why I wrote,

	“Black mane and tail streaming behind him,

	Flickering like dark flames licking at the air.”


For ELLs: Language Dive Note-catcher:
Model Literary Essay

Name: ____________________________________ Date: ___________________

The way his hair moves in the wind makes me think of

flames flickering, which is why I wrote, “Black mane and tail

_reaming behind him, Flickering like dark flames licking at

the air.”

	Sketch the second part of the sentence.




______________________ makes me think of ____________________,

which is why I wrote, “_____________________________.”
Fluent Readers Do These Things Anchor Chart
(Example, For Teacher Reference)
RF.4.4
Directions: Students will help you generate the criteria for this anchor chart, but ensure the following criteria are represented:
· Read smoothly.

· Correct yourself when you make mistakes.

· Read at an appropriate volume for everyone to hear you.

· Read at an appropriate pace for everyone to understand the words you are saying.

· Pause at commas and fully stop at periods.

· Read questions like questions and exclamations with excitement.

· Change voice and volume depending on meaning.

· Change the tone to match the message (sad, serious, funny, joyful, surprised).

· Read dialogue between quotation marks with expression to convey meaning.

· Change your facial and body language to convey meaning.
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