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Finding the Gist and Unfamiliar Vocabulary: 
The Boy Who Harnessed the Wind

RI.3.4, L.3.4

(Example, for Teacher Reference)

	Text
	Gist

What is it mostly about?
	Unfamiliar Vocabulary
	Meaning

(use a dictionary if you 
need to)

	Pages 3–6
· Beginning with “In a small village …”

· Ending with “… your foot.”
	William lived in a small village in Malawi and wondered how machines worked.
	poor
tales
maize
	without money or basic possessions
stories
a type of corn

	Pages 8–11

· Beginning with “For all its …”

· Ending with “… the Americans.”
	There was a drought, so the crops stopped growing. The people in William’s village began to starve.
	scorched
starve
sulked
	dried out with heat
to suffer from not eating
moped or pouted

	Pages 12–15

· Beginning with 
“He found …”

· Ending with “… electric wind.”
	William remembered the library in his village. He went and read books about machines. He decided to try to build a windmill to make electricity and pump water.
	engines
windmills
electricity
	machines that use energy to do work
machines that use energy from the wind
a kind of energy that is used for light and heat and for making things operate

	Pages 16–21

· Beginning with “In the junk yard …”

· Ending with “… for the wind.”
	William gathered supplies from the junkyard. He used what he gathered to build a windmill.
	arranged
tinkered
	put in an order, set up
made or repaired something by experimenting

	Pages 22–29

· Beginning with “Like always …”

· Ending with “… magic of all.”
	The wind moved the blades of the windmill, and the power of the wind lit up a light bulb. The electricity powered pumps that brought water to the fields.
	connected
flickered
	joined together
burned or shined in an unsteady way

	Page 30

· Beginning with “William Kamkwamba was …”

· Ending with “… William thought.”
	William Kamkwamba grew up in Malawi. Because of a severe drought, he had to drop out of school. He went to a library and read books about science. He had the idea to build a windmill to help his village.
	famine
intrigued
	a great lack of food over a wide area
interested, fascinated

	Page 31

· Beginning with “The pieces William …” (bottom of page 30)

· Ending with “… pumping water in villages.”
	William used parts from other machines to build his windmill. He figured out how to build it so it would produce electricity. Eventually he built his Green Machine, which pumped water to his mother’s garden.
	generator
irrigated
	a machine or device that produces electricity or other energy
brought in water for land or crops
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	Meaning
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· Ending with “… pumping water in villages.”
	
	
	


Language Dive Guide: The Boy Who 
Harnessed the Wind

	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 7, for detailed notes on how the Language Dive format has changed starting in Module 3.

	Sentence
	Without water, the sun rose angry each morning and scorched the fields, turning the maize into dust. (from page 8 of The Boy Who Harnessed the Wind by William Kamkwamba and Brian Mealer)

	Rationale
	This sentence is compelling because it uses the nonliteral language “the sun rose angry,” “scorched the fields,” and “turning the maize into dust” to describe what happens when there is a lack of water, which helps address the daily learning targets and L3.5a. This sentence connects to the big idea by helping us understand the consequences of water not being distributed equally around the world. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure: the sun rose angry. Based on student need and time, consider adding days for extended conversation and practice with the structure turning the maize into dust. After discussing this structure, students practice using it to describe what happens when there is enough water. In Lesson 3, students read a different text, “Real Lives: Angola, Africa,” which is about water pollution in an Angolan village. To describe the effects of a pipeline that was built in that village, students revisit and use the structure of this Language Dive sentence from The Boy Who Harnessed the Wind. Students also apply their understanding of the meaning and structure of this sentence when explaining the literal and nonliteral meaning of words and phrases in texts and during the Mid-Unit 2 Assessment.

	Time
	10 minutes on Day 1 and 10 minutes on Day 2

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 7.

	Day 1:

Deconstruct Practice
	Refer to the chunk chart for language goals; display the sentence strip chunks. Follow the same routine found in Module 3, Unit 1, Lesson 5, to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Day 2:

Deconstruct-Reconstruct Practice (Focus Structure and Sentence)
	


Language Dive Chunk Chart: The Boy Who Harnessed the Wind

	Day 1

	Without water,

	Deconstruct: Language Goals
	· “What does this chunk tell us?” It tells us the conditions of the village in Malawi: The village and its environment do not have water. (prepositional phrase)
· Students can discuss in pairs what they have learned about the parts of the world that do not have access to enough water and the reason they do not. As they discuss, they can refer to the focus structure from the Language Dives in Unit 1, Lessons 7 and 9: is not evenly distributed across the globe.

	the sun rose angry

	Deconstruct: Language Goals
	· “What does this chunk tell us?” It tells us the subject of the sentence—the sun—and what the sun did due to the lack of water mentioned in the previous chunk. It came up angry. (noun + past tense irregular verb + adjective) 
· “Was the sun literally angry? Why or why not? Can you figure out why the author described the sun as angry?” No, the sun was not literally angry, because it cannot feel emotions—only people and animals can. We know that angry people can be aggressive or dangerous. The author uses the word anger in a nonliteral way to help us imagine the danger of the sun’s heat due to the lack of water. 
· Students can discuss how they know angry is an adjective and not an adverb in this sentence.
· Students can act out the sun rising angry and then sketch this chunk. [image: image1.emf]

	each morning 

	Deconstruct: Language Goals
	· “When did the sun rise angry?” It rose angry every day. The author inserts this phrase to emphasize the relentlessness of the sun’s heat due to the lack of water over time. (adverbial phrase)
· Students can discuss how the meaning of the sentence would change if each were replaced by one.

	and scorched the fields,

	Deconstruct: Language Goals
	· “What does this chunk tell us? Why do you think that?” It tells us what the sun’s heat did each morning. It scorched, or burned the fields. The fields are the land in the village where people grow food. The sun does not literally scorch the fields, but the author uses scorched to help us imagine how serious the effects of the sun’s heat were due to the lack of water. (coordinating conjunction + past tense verb + plural noun) 
· Students can close their eyes and imagine the sun’s heat scorching the fields, and then add what they visualized to their sketch. [image: image2.emf]

	turning the maize into dust.

	Deconstruct: Language Goals
	· “What does this chunk tell us? Why do you think that?” It tells us what happened as a result of the sun scorching the fields. The maize, or the food the people were trying to grow in the fields, turned into dust. The maize is not literally turned into dust, but the author uses this phrase to help us imagine the food being completely ruined by the sun’s heat. (present participle phrase; adjectival phrase)
· Students can close their eyes and imagine the maize turning to dust, discuss in pairs what would happen, and then add what they visualized to their sketch. [image: image3.emf]

	Day 2

	the sun rose angry

	Practice

(Focus Structure)
	· Students can describe the sun after William’s windmill brought water to his village in Malawi in The Boy Who Harnessed the Wind.
· With water, the sun _______ [verb] ___________ [adjective] each morning. 
· (Example: With water, the sun awoke generous each morning.) [image: image4.emf]
· To provide lighter support: “Can you extend the frame, describing the fields and food?” (Example: With water, the sun awoke generous each morning and energized the fields, turning the maize into giants.)
· To provide heavier support: Provide a word bank or invite students to use words from the Parts of Speech anchor chart and/or the Descriptive Language Construction Board from Unit 1 to help them complete the frame.

	Without water, the sun rose angry each morning and scorched the fields, turning the maize into dust.

	Reconstruct
	· “Can you say this sentence in your own words?” (Because there was no water, day after day the sun’s heat dried out the fields and ruined the food.)
· “How does the Language Dive add to your understanding of the big idea?” (It connects to the big idea by showing us the consequences of not having enough water in some places in the world.)

	Practice

(Sentence)
	· Based on the article “Real Lives: Angola, Africa,” students can describe the water and the village in Angola after the pipeline was built:
With the pipeline, the water ______ [verb] _______ [adjective], and ______ [verb] the village. 
(Example: With the pipeline, the water flowed joyful and healed the village.) [image: image5.emf]
· To provide lighter support: “Can we divide this sentence into two or more sentences? What do we have to remove or change?”
· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups. 
· “Can we say this sentence in a different order? How?” Students can each hold a chunk and switch places to show the sentence in a different, correct order.
· Language Chunk Wall suggestions:
· Language to talk about conditions: Without water,
· Nouns and noun phrases and clauses (people, places, things): Without water,/ the sun rose angry
· Language to capture a reader’s imagination or attention: the sun rose angry/ and scorched the fields, / turning the maize into dust.
· Verbs and verb phrases (actions, states of being): the sun rose angry/ and scorched the fields,
· Adjectives and adjectival phrases and clauses (describing nouns): the sun rose angry / turning the maize into dust.


Language Dive Note-catcher: The Boy Who Harnessed the Wind
Name: ____________________________________ Date: ___________________
Day 1

Without water, the sun rose angry each morning and scorched the fields, turning the maize into dust.

Sketch the sentence:

	


Day 2

With water, the sun __________________ ___________________ each morning.

                                                    [verb]                       [adjective]

With the pipeline, the water _____________________ ______________________

                                                                     [verb]                                [adjective]

and ____________________ the village.

                [verb]

Language Dive Sentence Strip Chunks: 
The Boy Who Harnessed the Wind
	Without water,

	the sun rose angry

	each morning

	turning the maize into dust.


Describing Point of View Anchor Chart

(Example, for Teacher Reference)

RI.3.6

Teacher directions: Write the following on chart paper to create this anchor chart.

Describing the Point of View in Informational Texts
The point of view in informational texts is what the author thinks about the topic or issue.

When determining an author’s point of view:

1. Think about the purpose of the text. What is the author trying to answer, explain, or describe?
2. Think about what the author thinks about the topic or issue. What in the text makes you think so?

Topic: Challenges people face related to clean water

	Text and Author(s)
	Point of View
	Evidence from the Text

	The Boy Who Harnessed the Wind
William Kamkwamba and Bryan Mealer
	Access to water is a problem people can, and should, individually do something about.
	William realized he could try to build a windmill as a way to bring electricity and water to his village. (pages 12–13)

	
	
	


Exit Ticket: Comparing Point of View

RI.3.6

(Example, for Teacher Reference)

Directions: Answer the questions below.

3. What is William Kamkwamba and Bryan Mealer’s point of view about accessing water?

The authors’ point of view about accessing water is that everyone should have access to water and that the problem of accessing water can be solved with hard work and perseverance.

4. How is their point of view about accessing water the same as or different from your own?

Answers will vary, but should correctly identify the authors’ point of view, describe the student’s own point of view, and include at least one valid similarity or difference.

Exit Ticket: Comparing Point of View

RI.3.6

Name: ____________________________________ Date: ___________________
Directions: Answer the questions below.
5. What is William Kamkwamba and Bryan Mealer’s point of view about accessing water?

	

	


6. How is their point of view about accessing water the same as or different from your own?
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MODULE LESSONS


Grade 3: Module 4: Unit 2: Lesson 2


Reading Informational Texts: Understanding the Author’s Point of View
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