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What Happens and How Does Jack Feel About It? Anchor Chart
(Example, for Teacher Reference)

RL.4.1, RL.4.3

	Pages
	What happens?
	How does Jack feel about it?
	How do you know? Use evidence from the text to support your answer

	1-2


	Jack begins this journal and struggles to write poetry.
	Frustrated or annoyed. Jack doesn’t want to write poetry, and his brain is empty.
	He writes, “I don’t want to,” and he says “Can’t do it. Brain’s empty.”

	3
	Jack reads a poem about a red wheelbarrow and white chickens.
	Confused. Jack doesn’t understand the poem.


	He says “I don’t understand the poem about the red wheelbarrow and the white chickens …”

	4
	Jack writes a poem about a blue car.


	Ashamed or afraid. Jack doesn’t like the poem and is perhaps ashamed/afraid of what others might think.


	He says, “I don’t like it” and asks that it not be read aloud or put on the board.

	6-7
	Jack reads a new poem about snowy woods and is asked to write more about the blue car.
	Confused and angry. Jack doesn’t understand the snowy woods poem and doesn’t want to write more about the blue car.
	He says, “What was up with the snowy woods poem?” and “I don’t want to write about that blue car.”


What Happens and How Does Jack Feel About It? Anchor Chart
(Example, for Teacher Reference)
	Pages
	What happens?
	How does Jack feel about it?
	How do you know? Use evidence from the text to support your answer

	8–11
	Jack revises his blue car poem after reading a tiger poem, and both of his blue car poems are posted on the board.
	Confused and proud. He doesn’t understand the tiger poem. He likes the way his poems look on the board.
	He writes, “I’m sorry to say I did not really understand the tiger tiger burning bright poem.” And about his own poems he writes, “They look nice.”

	12–14
	Jack was asked to write a poem about a pet.
	Upset. Jack doesn’t have a pet to write about, and he didn’t want to write about the pet he used to have.
	He writes, “I don’t have any pets so I can’t write about one” and he also writes, “Yes, I used to have a pet. I don’t want to write about it.”

	15–19
	Jack read small poems about animals and then the teacher typed his poem up and put it on the board.
	Excited and proud. He liked the small poems and was proud to see his poem posted on the board.
	He writes, “I liked those small poems today” and he also writes, “I guess it does look like a poem when you see it typed up like that.”


What Makes a Poem a Poem? Anchor Chart

(Example, for Teacher Reference)
RL.4.5
	Title of Poem
	Notices
	Characteristics of Poetry

	“The Red Wheelbarrow” by William Carlos Williams 


	· The poem is a sentence, with a period at the end, that has been divided into four chunks.

· Each chunk has two lines.

· The first line of each chunk has three words, while the second line has only one word.

· Doesn’t rhyme (free verse)

Words that help me see:

· Uses contrasting colors, red and white
	Structure (how the poem is organized):

· Stanza: a group of lines divided by a space

· Line: a row with a group of words

Rhyme and Meter (whether the poem rhymes and the rhythm or beat)

Free verse: doesn’t rhyme or have a rhythm

Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

	“Stopping by Woods on a Snowy Evening” by Robert Frost
	· Four stanzas

· Each stanza has four lines

· Last word of first, second, and fourth line always rhymes—regular pattern.

· Last word of third line does not.

Words that help me see:

· “fill up with snow”

· “The darkest evening of the year”

· “The woods are lovely, dark and deep.”

Words that help me hear:

· “harness bells a shake”

· “the sweep / Of easy wind and downy flake.”

· The final two lines are repeated.
	Structure (how the poem is organized)

Rhyme and Meter (whether the poem rhymes and the rhythm or beat)

Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

Repetition (repeated words and phrases)


What Makes a Poem a Poem? Anchor Chart

(Example, for Teacher Reference)
	Title of Poem
	Notices
	Characteristics of Poetry

	First stanza of “The Tiger” by William Blake
	· One stanza

· Four lines

· Last words of lines one and two rhyme.

· Last words of line three and four rhyme.

· Same rhythm, or meter, on each line.

Words that help me see:

· “burning bright”

· “forests of the night”

“Tiger! Tiger!”
	Structure (how the poem is organized)

Rhyme and Meter (whether the poem rhymes and the rhythm or beat)

Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

Repetition (repeated words and phrases)

	“dog” by Valerie Worth
	· No stanzas

· 16 lines

· Free verse (no rhyme or meter)

Words that help me see:

· “limp”

· “chops, with heavy jaws”

· “In his loose skin”
	Structure (how the poem is organized)

Rhyme and Meter (whether the poem rhymes and the rhythm or beat)

Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)




I Notice/I Wonder Note-catcher: “dog”

(Example, for Teacher Reference)
RL.4.2, RL.4.5

	I Notice
(things I see)
	I Wonder
(questions I have)

	Student responses will vary.
	Student responses will vary.

	Theme: Dogs have a good, almost enviable life.



	Supporting Detail: She uses imagery such as “yawns, / Rests his long chin / Carefully between / Front paws,” which suggests the dog is very relaxed.
	Supporting Detail: The lack of rhyme or meter makes the poem feel very relaxed, as though Valerie Worth wants us to feel as relaxed as the dog.

	Summary: The poem “dog” by Valerie Worth is about a dog lying under a maple tree. Valerie Worth seems to be telling us that dogs have a good, almost enviable life. She uses imagery such as “yawns, / Rests his long chin / Carefully between / Front paws,” which suggests the dog is very relaxed. The lack of rhyme or meter makes the poem feel very relaxed, as though Valerie Worth wants us to feel as relaxed as the dog.


I Notice/I Wonder Note-catcher: “dog”

RL.4.2, RL.4.5

Name: ___________________________________ Date: ___________________
	I Notice
(things I see)
	I Wonder
(questions I have)

	
	

	Theme: 

	Supporting Detail: 
	Supporting Detail: 

	Summary: 


Directions for the Final Word Protocol
1. Choose a timekeeper.

2. Independently: Read the poem and record what you notice and wonder about the specific characteristic of poetry you have been allocated. (4 minutes)

3. Partner C will go first. Partner C will share one notice with the group. Refer the group back to the text.

4. Repeat step 3 with partner A, and then partner B.

5. Group members add to their note-catcher if necessary.

6. Continue cycling partner C, partner A, and partner B until all notices have been discussed. (3 minutes)

7. Repeat steps 3–6 with wonders. (3 minutes)

8. Choose someone from your triad to present your ideas to the whole group.

Language Dive Guide

(For Teacher Reference)


Rationale: These lines were chosen for their simplicity in facilitating the students’ first Language Dive; their exemplification of the theme of “dog”; and the omission of a subject, which is ungrammatical in prose and worthy of comparison. Invite students to discuss each chunk briefly, but slow down to focus on the underlined subject-predicate structure. Students will apply their understanding of the content and structure of this sentence when writing their own poems and prose tasks throughout the module.
Time: 10 minutes

	Throughout the Language Dive:


· Consider focusing student attention on subjects with predicates structure by using blue and red markers to code the sentence (subject: blue; predicate: red). One purpose of this Language Dive is to reinforce these parts of a sentence, introduced in Lesson 5, and discuss how they differ in these lines.

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	· Welcome students to their first Grade 4 Language Dive. Display the term.

· Tell students you will give them time to think and discuss with a partner. Ask:

“What do you think a Language Dive is?” (Responses will vary.)

· If productive, cue students to clarify the conversation by confirming what they mean. If necessary, prompt student responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Ask:

“So, do you mean _____?” (Responses will vary.)

· Confirm or amend and display student ideas.


Language Dive Guide

(For Teacher Reference)

	Deconstruct

	· Tell students about the first step in the Deconstruct stage: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our focus question.”
· Invite students to put their finger by the final three lines of “dog”: sleeps / All afternoon / In his loose skin.

· Read aloud the sentence twice.

· Ask students to take turns reading the lines aloud in their triads.

· Tell students you will give them time to think and discuss with their partners. Ask:

“What is the meaning of these lines?” (Responses will vary.)

“How do these lines add to your understanding of the guiding question?” (Responses will vary.)

· After inviting responses, display student ideas.



	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”
· Display and read aloud the following sentence strip chunk: sleeps
· Ask:

“Who are these lines about? What, in the poem, makes you think so?” (the dog. We know because this poem is about the dog, who is mentioned in the second line and in the title.)

“What does the dog do?” (sleeps)

· Tell students that movement and acting out can help them figure out the meaning of sentences and chunks. 

“Can you show me how the dog sleeps?” (Look for students to mime sleeping with their head on their hands on their desk.)

· Write and display student ideas.



	· Say: 

“You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.”
· Display and read aloud the following chunk: All afternoon
· Tell students that sketching can help them figure out the meaning of sentences and chunks. Ask:

“When does the dog sleep? Can you sketch a clock on your note-catcher that shows when the dog sleeps?” (for some time after 12 p.m. up until 6 p.m. Look for students to sketch a clock with the time just after 12 p.m. up until 6 p.m. shaded in. Students may disagree on precisely what hours make up afternoon.)

· Write and display student ideas.




Language Dive Guide

(For Teacher Reference)

	Deconstruct

	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third and final chunk.”
· Display and read aloud the following chunk: In his loose skin.

· Ask:

“How does the dog sleep all afternoon? What does this chunk tell us?” (in his loose skin. This chunk tells us that the dog has the kind of skin that is bigger than his body, so it sags and wrinkles around him.)

· Tell students you will give them time to think and discuss with a partner. Ask:

“Place your finger on his. Can you figure out why Valerie Worth wrote his before loose? What, in the poem, makes you think so?” (Worth wrote his to refer to the dog. We know this because the entire poem is about the dog. She uses his instead of the dog’s to be brief and avoid being repetitive. She uses his instead of her because the dog is male. The correct formula is pronoun + adjective + noun.)

· Write and display student ideas.




Language Dive Guide

(For Teacher Reference)
	Reconstruct

	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”
· Tell students they will now go from the Deconstruct to the Reconstruct stage. Say: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Read aloud all three lines on display: sleeps / All afternoon / In his loose skin. Tell students you will give them time to think and write and sketch. Ask:

“Sketch how the dog sleeps all afternoon in his loose skin on your note-catcher. How does this imagery make you feel?” (Responses will vary, but may include: relaxed, lazy, without a schedule, envious because the dog has a good life. I wish I could sleep all afternoon.)

· Tell students you will give them time to think and discuss with their triad:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

 “Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does this Language Dive add to your understanding of the guiding question?” (Responses will vary.)

· Write and display student ideas.



	· Tell students you will give them time to think and discuss with their triad. Ask:

“What if Valerie Worth wanted to write these three lines as prose in a regular story?” (She would have to add a subject, such as He, because there is only a predicate. Most English prose must have a subject with a predicate. She would have to use lowercase letters for All and In. She would have to write them all on one line, not three.)

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____?” (Responses will vary.)

· Ask:

“Write these lines as prose on your note-catcher.” (Responses will vary, but may include: The dog sleeps all afternoon in his loose skin.)

“In the poetry version, underline the predicate in red. In your prose version, underline the subject in blue and the predicate in red.” (sleeps / All afternoon / In his loose skin.  / The lucky dog sleeps all afternoon in his loose skin.)

“How are the poetry version and your prose version similar? How are they different?” (Two similarities: They are about the same subject. Neither has rhyme or meter. Two differences: Mine has a subject and a predicate; the poem only has a predicate. Mine is all written on one line; the poem is written on three.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

Write and display student ideas, and invite students to complete the table on their note-catcher.




Language Dive Guide

(For Teacher Reference)
	Practice

	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage: 

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frame: 

I sleep _____.

(Subject + predicate.)

· Tell students you will give them time to think and discuss with their triad. Say: 

“This frame has a subject with a predicate. It is for prose and everyday speaking, and maybe for poetry. Use this frame to tell your triad how you sleep.” (Responses will vary.)

· If productive, cue students to clarify by confirming what they mean: 

“So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)

· Write and display student ideas.



	· Tell students you will give them time to think and discuss with their partner. Ask:

“Based on your experience today, now what do you think a Language Dive is?” (A Language Dive is a conversation about a sentence from a complex text. We dive beneath the surface of the sentence to understand how the phrases, the structures, and the details create the meaning of the entire sentence. We discuss how the sentence is important to the text and to writing.)

· Write and display student ideas.




Language Dive Note-catcher: “dog”
	Sketch a clock showing “All afternoon”.
	Sketch how the dog sleeps “In his loose skin.”

	Valerie Worth’s poetry version. Underline the predicate in blue.

sleeps

All afternoon

In his loose skin.
	Write your prose version. Underline the subject in red and predicate in blue.

	Similarity/Difference
	Example from Prose
	Example from Poem

	Similarity 1:
	
	

	Similarity 2:
	
	

	Difference 1:
	
	

	Difference 2:
	
	


“I sleep _____.”

(Subject + predicate.)
Language Dive Sentence Strip Chunks: “dog”

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.

	sleeps

	All afternoon

	In his loose skin.
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MODULE LESSONS


Grade 4: Module 1: Unit 1: Lesson 6


Analyzing Poetry: Pages 12–19 of Love That Dog and “dog”
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