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What Happens and How Does
Jack Feel about It? Anchor Chart

(Example, for Teacher Reference)
RL.4.1, RL.4.3

	Pages
	What 
happens?
	How does Jack feel about it?
	How do you know? Use evidence from the text to support your answer.

	1–2
	Jack begins this journal and struggles to write poetry.
	Frustrated or annoyed. Jack doesn’t want to write poetry, and his brain is empty.
	He writes, “I don’t want to,” and he says, “Can’t do it. Brain’s empty.”

	3
	Jack reads a poem about a red wheelbarrow and white chickens.
	Confused. Jack doesn’t understand the poem.
	He says, “I don’t understand the poem about the red wheelbarrow and the white chickens …”

	4
	Jack writes a poem about a blue car.
	Ashamed or afraid. Jack doesn’t like the poem, and is perhaps ashamed/afraid of what others might think.
	He says, “I don’t like it” and asks that it not be read aloud or put on the board.

	6–7
	Jack reads a new poem about snowy woods and is asked to write more about the blue car.
	Confused and angry. Jack doesn’t understand the snowy woods poem and doesn’t want to write more about the blue car.
	He says, “What was up with the snowy woods poem?” and “I don’t want to write about that blue car.”

	8–11
	Jack revises his blue car poem after reading a tiger poem, and both of his blue car poems are posted on the board.
	Confused and proud. He doesn’t understand the tiger poem. He likes the way his poems look on the board.
	He writes, “I’m sorry to say I did not really understand the tiger tiger burning bright poem.” And about his own poems he writes, “They look nice.”


	Pages
	What 
happens?
	How does Jack feel about it?
	How do you know? Use evidence from the text to support your answer.

	12–14
	Jack was asked to write a poem about a pet.
	Upset. Jack doesn’t have a pet to write about, and he didn’t want to write about the pet he used to have.
	He writes, “I don’t have any pets so I can’t write about one” and he also writes, “Yes, I used to have a pet. I don’t want to write about it.”

	15–19
	Jack read small poems about animals and then the teacher typed his poem up and put it on the board.
	Excited and proud. He liked the small poems and was proud to see his poem posted on the board.
	He writes, “I liked those small poems today” and he also writes, “I guess it does look like a poem when you see it typed up like that.”

	20–21
	Jack reads a new poem by Robert Frost about a pasture.
	Confused. Jack has a lot of questions about the poem.
	He writes, “I really really really did NOT get the pasture poem you read today.”

	22–24
	Jack is thinking about what makes a poem a poem.
	Thoughtful. Jack has a lot of wonderings about poems.
	He writes, “typed up they look like poems and the other kids are looking at them and they think they really are poems.”

	25–27
	Jack goes to the animal shelter, and he and his family choose a yellow dog.
	Happy. Jack is happy to have a pet.
	He writes, “And in the car he put his head against my chest and wrapped his paws around my arm as if he were saying
Thank you thank you thank you.”


	Pages
	What 
happens?
	How does Jack feel about it?
	How do you know? Use evidence from the text to support your answer.

	28–30
	Jack’s poem is typed up and posted on yellow paper.
	Proud. Jack thinks his poem looks good on yellow paper posted on the board.
	He writes, “Yes
it looks good on yellow paper.”

	31–34
	Jack read a poem about street music and writes about his street.
	Inspired. He liked the poem about street music and writes his own.
	He writes, “I like that poem we read today
about street music 
in the city.”

	35–37
	Jack reads a shape poem and writes one himself.
	Excited. Jack enjoyed reading and writing shape poetry.
	He writes, “My brain was pop-pop-popping
when I was looking at those poems.”

	38–41
	Jack’s poem is typed with his name on it and posted on the board.
	Proud and embarrassed. Jack lets the teacher put his name on the poem, and he gets compliments from students.
	He writes, “Maybe you could put my name on it too.”

	42–45
	Jack reads a poem by Walter Dean 

Myers called “Love That Boy” and takes home the book without permission to copy the poem.
	Excited but also ashamed. Jack really likes the poem, but he is ashamed because he took the book without asking, and he spilled something on one of the pages.
	He writes, “That was the best, best BEST poem you read yesterday by Mr. Walter Dean Myers.” He also writes, “I am sorry I took the book home without asking. I only got one spot on it.”


What Makes a Poem a Poem? Anchor Chart

(Example, for Teacher Reference) 
RL.4.5

	Title of Poem and Poet
	Notices
	Characteristics of Poetry

	“The Red Wheelbarrow” by William Carlos
Williams
	· The poem is a sentence, with a period at the end, that has been divided into four chunks.
· Each chunk has two lines.
· The first line of each chunk has three words, while the second line has only one word.
· Doesn’t rhyme (free verse)
Words that help me see:

· Uses contrasting colors, red and white
	Structure (how the poem is organized):
· Stanza: a group of lines divided by a space
· Line: a row with a group of words
Rhyme and Meter (whether the poem rhymes and the rhythm or beat)
· Free verse: doesn’t rhyme or have a rhythm
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

	“Stopping by Woods on a Snowy Evening” by Robert Frost
	· Four stanzas
· Each stanza has four lines
· Last word of first, second, and fourth line always rhymes—regular pattern.
· Last word of third line does not.
Words that help me see:

· “fill up with snow”
· “The darkest evening of the year”
· “The woods are lovely, dark and deep.”
Words that help me hear:

· “harness bells a shake”
· “the sweep / Of easy wind and downy flake.”
· The final two lines are 
repeated.
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)
Repetition (repeated words and phrases)



	Title of Poem and Poet
	Notices
	Characteristics of Poetry

	First stanza of “The Tiger” by William Blake
	· One stanza
· Four lines
· Last words of lines one and two rhyme.
· Last words of line three and four rhyme.
· Same rhythm, or meter, on each line.
Words that help me see:

· “burning bright”
· “forests of the night”
· “Tiger! Tiger!”
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)
Repetition (repeated words and phrases)

	“dog” by Valerie Worth
	· No stanzas
· 16 lines
· Free verse (no rhyme or meter)
Words that help me see:

· “limp”
· “chops, with heavy jaws”
· “In his loose skin”
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat)
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

	“The Pasture” by Robert Frost
	· Two stanzas
· Four lines in each stanza
· Last word at the end of the second and third lines in both stanzas rhyme (“away” and “may,” “young” and “tongue”).
Words that help me see:

· “rake the leaves”
· “totters when she licks it with her tongue”
· Last line of each stanza is the same: “I shan’t be gone long.—You come too.”
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat)
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)
Repetition (repeating words and phrases)


	Title of Poem and Poet
	Notices
	Characteristics of Poetry

	“Street Music” by Arnold Adoff
	· No stanzas
· Lines 
· Spacing: Some words are spread out with space between each letter
· Some lines are single words
· Free verse
Words that help me hear:

· “grinding”
· “slamming”
· “clash”
· “screeching”
Words that help me see:

· “cars and trucks”
· “flash”
· “The always noise”
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat)
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)
Repetition (repeating words and phrases)

	“The Apple” by S.C. Rigg
	· No stanzas
· Lines that together are shaped like an apple
· Free verse 
· Words that help me see:
· “Stem” 
· “red yellow green”
Words that help me taste:

· “yum”
· “crunchy”
· “juicy”
· “delicious”
· each line has a word or phrase that is repeated across the line.
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat)
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)
Repetition (repeating words and phrases)


	Title of Poem and Poet
	Notices
	Characteristics of Poetry

	The first stanza of “Love That Boy” by Walter Dean Myers
	· Stanzas
· Lines
· “Run” and “son” rhyme.
· The repetition of the lines creates meter.
Words that help me see:

· “like a rabbit loves to run”
· The first two lines are repeated 
· “Love to call him” is also repeated
	Structure (how the poem is organized)
Rhyme and Meter (whether the poem rhymes and the rhythm or beat)
Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)
Repetition (repeating words and phrases)


Preparing for a Text-Based Discussion
Note-catcher

(Example, for Teacher Reference) 
RL.4.1, RL.4.5, W.4.9a, SL.4.1a

Question: How have Jack’s feelings about poetry changed from the beginning of Love That Dog to where we are at in the story now (page 45)? Why have they changed?

	Question
	Evidence 
	Elaboration

	How did Jack feel about poetry in the beginning of the story? How do you know?
	“I don’t want to because boys don’t write poetry.” 
	This tells us that Jack doesn’t want to write poetry because he thinks that boys don’t write poetry.

	
	“Can’t do it. Brain’s empty.”
	This tells us that Jack wasn’t able to write poetry because he didn’t have any ideas.

	How does Jack feel about poetry now? How do you know?
	“That was the best, best BEST poem you read yesterday by Mr. Walter Dean Myers.”
	This tells us that Jack enjoys reading poetry now and that poetry inspires him. 

	
	“My brain was pop-pop-popping when I was looking at those poems”
	This tells us that Jack is now inspired to write poetry, compared to the beginning of the book where his brain was empty.

	What caused the change? How do you know?
	“I liked those small poems we read today.”
	This was the first time Jack admitted he liked some poems. These poems were about pets and reminded him of his yellow dog, so it seems that realizing he could read and write poems about things he liked is what changed his mind.

	
	“They look nice typed up like that on blue paper on a yellow board.”
	This was the first time Jack saw his poems posted on the board, and he was proud of his work—which may have inspired him to continue writing poetry.


Preparing for a Text-Based Discussion
Note-catcher
RL.4.1, RL.4.5, W.4.9a, SL.4.1a
Name: ____________________________________ Date: ________________
Question: How have Jack’s feelings about poetry changed from the beginning of Love That Dog to where we are at in the story now (page 45)? Why have they changed?

	Question
	Evidence 
	Elaboration

	How did Jack feel about poetry in the beginning of the story? How do you know?
	
	

	
	
	

	How does Jack feel about poetry now? How do you know?
	
	

	
	
	

	What caused the change? How do you know?
	
	

	
	
	


Affix List

Prefixes (before the root)

	Prefix
	Definition
	Examples
	Origin

	in
	not
	inactive, income
	Latin

	im
	not
	impossible, improper, import
	Latin

	in
	into
	insert, inform, include
	Latin

	non
	not
	nonfat, nonsense
	Latin

	dis
	not, opposite of
	dislike, distrust, disagree
	Latin

	pre
	before
	pretest, preplan, premade
	Latin

	tele
	far, distant
	telephone, telegraph, television
	Greek

	de
	reduce down away from
	defeat, deform, decrease
	Latin

	mis
	bad or badly wrong or wrongly
	misbehave, misread, misspell
	Latin

	over
	too much, above
	overdone, overhead
	Anglo-Saxon

	under
	too little, below
	underfed, underground
	Anglo-Saxon

	bi
	two
	bicycle, binocular
	Latin

	tri
	three
	tricycle, triangle
	Latin/Greek

	oct
	eight
	octagon, octopus
	Latin/Greek

	quad
	four
	quadrilateral, quadrant
	Latin

	en
	to cause to be, to put into or onto, to go into or onto
	encounter, enable, employ, embark, encircle
	Latin

	em
	to cause to be, to put into or onto, to go into or onto
	encounter, enable, employ, embark, encircle
	Latin

	sub
	under, beneath, below secondary
	subway, subsoil, substitute
	Latin

	deca
	ten
	decathlon, decade, decimal, decimeter
	Latin/Greek


	Prefix
	Definition
	Examples
	Origin

	centi
	100
	centimeter, centipede
	Latin

	milli
	1,000
	millennium, millimeter
	Latin

	kilo
	1,000
	kilogram, kilowatt
	Greek

	mille
	1,000
	millennium, millimeter
	Latin

	fore
	before, earlier
	forearm, foreword
	Anglo-Saxon

	anti
	opposite, against
	antibiotic, antifreeze
	Greek

	deci
	ten
	decathlon, decade, decimal, decimeter
	Latin/Greek

	auto
	self
	autograph, automatic
	Greek

	semi
	half
	semicircle, semicolon
	Latin

	poly
	many, much
	polygon, polysyllable
	Greek

	multi
	many, much
	multicolor, multifamily
	Latin


*Adapted from Prefix-Suffix-Root List by Grade Level 2012–2013. Cheney Public Schools.

Roots

	Root
	Definition
	Examples
	Origin

	bio
	life
	biology, biography, antibiotic
	Latin/Greek

	form
	shape
	information, transform, deform,
	Greek

	graph
	write
	telegraph, photograph, phonograph, autograph
	Latin

	phone
	sound
	phonograph, symphony, telephone, microphone, phonics
	Greek


	sk(c)ope
	see, look, consider, examine
	microscope, telescope, bishop, periscope, stethoscope, kaleidoscope
	Greek

	spir(e)
	breathe, or breath of life
	spirit, inspire, conspire
	Latin

	rupt
	break, burst
	bankrupt, rapture, disruptive
	Latin

	terra
	land
	terrain, territory, terrarium
	Latin

	geo
	earth, ground, soil
	geography, geology, geometry
	Greek

	photo
	light
	photograph, telephoto, photos
	Greek

	tract
	pull, draw (drag)
	tractor, attract, subtract, traction
	Greek

	meter
	measure
	speedometer, geometry, metric, metronome, thermometer, perimeter, diameter, centimeter
	Latin

	metron
	measure
	speedometer, geometry, metric, metronome, thermometer, perimeter, diameter, centimeter
	Greek

	jacio
	to throw
	inject, objection, project, eject
	Latin

	jactum
	to throw
	inject, objection, project, eject
	Latin

	ject
	to throw
	inject, objection, project, eject
	Latin


	Root
	Definition
	Examples
	Origin

	struct
	to build
	construct, instructor
	Latin

	vid
	to see
	vision, evidence, provide, providence
	Latin

	video
	to see
	vision, evidence, provide, providence
	Latin

	vis
	to see
	vision, evidence, provide, providence
	Latin

	visum
	to see
	vision, evidence, provide, providence
	Latin

	jur
	judge, oath, law
	jury, jurisdiction, juror
	Latin

	juris
	judge, oath, law
	jury, jurisdiction, juror
	Latin

	log
	word or study
	prologue, apology, dialogue, eulogy, monologue, logic
	Greek

	logos
	word or study
	prologue, apology, dialogue, eulogy, monologue, logic
	Greek

	logue
	word or study
	prologue, apology, dialogue, eulogy, monologue, logic
	Greek

	path
	feeling, suffering
	apathetic, pathology, pathetic, sympathy
	Greek

	pathos
	feeling, suffering
	apathetic, pathology, pathetic, sympathy
	Greek

	ast
	star
	astronaut, astronomy, disaster, asterisk, aster, asteroid
	Greek

	astr
	star
	astronaut, astronomy, disaster, asterisk, aster, asteroid
	Greek

	astron
	star
	astronaut, astronomy, disaster, asterisk, aster, asteroid
	Greek

	mit
	to send
	emit, transmit, admit, remit, missile, mission, admission, dismissed, commit
	Latin

	Root
	Definition
	Examples
	Origin

	mitt
	to send
	emit, transmit, admit, remit, missile, mission, admission, dismissed, commit
	Latin

	miss
	to send
	emit, transmit, admit, remit, missile, mission, admission, dismissed, commit
	Latin

	aud
	hear, listen
	audience, auditorium, audiovisual, auditor, audition
	Latin

	audi
	hear, listen
	audience, auditorium, audiovisual, auditor, audition
	Latin

	aus
	hear, listen
	audience, auditorium, audiovisual, auditor, audition
	Latin

	dico
	to say, tell, speak
	diction, dictator, dictate, predict, verdict, contradict
	Latin

	dict
	to say, tell, speak
	diction, dictator, dictate, predict, verdict, contradict
	Latin

	dictum
	to say, tell, speak
	diction, dictator, dictate, predict, verdict, contradict
	Latin


*Adapted from Prefix-Suffix-Root List by Grade Level 2012–2013. Cheney Public Schools.

Suffixes (after the root)

	Suffix
	Definition
	Examples
	Origin

	ed
	past tense
	stopped, hopped
	Anglo-Saxon

	ied
	past tense
	cried, tried,
	Anglo-Saxon

	y
	characterized by, like
	cloudy, fishy
	Anglo-Saxon 

	ly
	characteristic of
	badly, friendly, quickly
	Anglo-Saxon

	ies
	plural, more than one
	parties, babies, cries
	Anglo-Saxon

	er
	one who, that which
	baker, boxer, conductor, survivor
	Latin

	en
	made of, to make
	wooden, dampen, tighten,
	Anglo-Saxon

	ion
	act of, state of, result of
	union, tension, restriction
	Anglo-Saxon

	tion
	act of, state of, result of
	attention
	Anglo-Saxon

	ation
	act of, state of, result of
	elevation, invitation
	Anglo-Saxon

	ition
	act of, state of, result of
	addition
	Anglo-Saxon

	al
	related to characterized by
	dental, betrayal, natural, logical, optional
	Latin

	ial
	related to characterized by
	colonial, biennial
	Latin

	or
	one who, that which
	baker, boxer, conductor, survivor
	Latin

	ment
	act, process
	enjoyment, replacement
	Latin

	ness
	condition, state of
	darkness, fairness
	Anglo-Saxon

	an
	one having a certain skill, relating to, belonging to
	electrician, magician, American, suburban
	Latin

	ian
	one having a certain skill, relating to, belonging to
	electrician, magician, American, suburban
	Latin

	able
	can be done
	enjoyable, sensible, likable
	Latin

	ive
	inclined/ tending toward an action
	festive, active
	Latin

	tive
	inclined/ tending toward an action
	sensitive
	Latin

	ative
	inclined/ tending toward an action
	talkative
	Latin

	ence
	act or condition of
	persistence, excellence, assistance, importance
	Latin

	ance
	act or condition of
	persistence, excellence, assistance, importance
	Latin

	ible
	can be done
	enjoyable, sensible, likable 
	Latin

	logy
	science of, study of, one who studies
	biology
	Greek

	ology
	science of, study of, one who studies
	chronology
	Greek

	ologist
	science of, study of, one who studies
	anthropologist
	Greek


*Adapted from Prefix-Suffix-Root List by Grade Level 2012–2013. Cheney Public Schools.

Exit Ticket: 
Goals for a Text-Based Discussion

SL.4.1 

Name: ____________________________________ Date: ________________

Criterion for improvement: 
	

	

	

	


Strategy: 
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MODULE LESSONS


Grade 4: Module 1: Unit 1: Lesson 11


Analyzing Poetry: Pages 42–45 of Love That Dog and “Love That Boy”
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