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	Overcoming Learning Challenges Near and Far
	Grade 3: Module 1: Unit 3: Lesson 2
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Excerpt of More Than Anything Else
After work, even though my shoulders still ache and my legs are stained with salt, I study my book. I stare at the marks and try to imagine their song.
I draw the marks on the dirt floor and try to figure out what sounds they make, what story their picture tells.
But sometimes I feel like I am trying to jump without legs. And my thoughts get slippery, and I can’t keep up with what I want to be, and how good I will feel when I learn this magic, and how people will look up to me.
I can’t catch the tune of what I see. I get a salt-shoveling pain and feel my dreams are slipping away.
I have got to find him—that newspaper man.
Source: More Than Anything Else by Marie Bradby. Text copyright © 1995 by Marie Bradby. Reprinted by permission of Orchard Books, an imprint of Scholastic Inc.

Close Read Note-catcher: 
More Than Anything Else, Pages 20–21

RL.3.1, RL.3.3

Name: _________________________ Date: _______________

	Lesson/Message/Moral:

	Detail from the text
	How does it help communicate 
the lesson/message/moral?

	1. 
	

	2. 
	

	3. 
	

	4. 
	


Close Read Note-catcher: 
More Than Anything Else, Pages 20–21

(Example, for Teacher Reference)

RL.3.1, RL.3.3

	Lesson/Message/Moral:

Student responses may vary, but could include:
Even when you have significant challenges that might try to keep you from your goals, reading is such an important skill that it is worth persevering and asking for help when you need it.

	Detail from the text
	How does it help communicate 
the lesson/message/moral?

	1. Booker is working hard to try to read even though he has aching shoulders and legs stained with salt from working all day.
	It describes how Booker worked hard to try to read because it was important to him despite how he felt after having to work all day.

	2. Booker describes how good he will feel when he learns how to read.
	This conveys how important it is that Booker to learn to read because he describes it as magic, and how good it will feel when he can read.

	3. Booker describes his salt-shoveling pain.
	Booker has significant challenges that could prevent him from achieving his goal, but he is still trying.

	4. Booker describes that he needs to find the newspaper man.
	Booker asks for help when he needs it.


Close Reading Guide: 
More Than Anything Else, Pages 20–21

(For Teacher Reference)

RL.3.1, RL.3.3

Time: 30 minutes

	Directions and 
Questions
	Teaching Notes

	After work, even though my shoulders still ache and my legs are stained with salt, I study my book. I stare at the marks and try to imagine their song.
5. How is this connected with your lesson or message? How do the details help to communicate that message? (RL.3.1, RL.3.2, RL.3.3)

	· Pair up students. Throughout this close read, students will work in pairs to discuss answers to the questions you ask. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group.
· Focus students on the two columns on their note-catcher. They should be familiar with these columns now.
· Focus students on the header “Reading” and explain that while this is the big challenge, as they identified in the previous lesson, there are lots of smaller challenges within that.
· Read the two sentences.
· Ask:
“What challenges is he describing here?” (how his shoulders ache and his legs are stained with salt after work)
“Why is Booker working?” (He was a slave, but then after the Civil War when slavery was abolished, families, including children, had to continue to work to survive.)
“What are the marks he is describing?” 
(the letters)
“Why does he refer to it as ‘their song’?” 
(Students may not remember. If they don’t, refer to the earlier page where his mom tells him she thinks it is “a sing-y kind of thing. A song on paper.”)
“What words in the text help the reader understand how new and difficult reading is for Booker?” 
(He calls the letters “marks.”)
“What words in the text show the reader that Booker really wants to learn to read?” 
(He tries to “imagine the song” of the letters.)

	
	· Ask question 1. Be sure to provide ample thinking time, and time for each student to discuss. Listen carefully to student suggestions before inviting students to record their responses to ensure they are appropriate. 

	I draw the marks on the dirt floor and try to figure out what sounds they make, what story their picture tells. But sometimes I feel I am trying to jump without legs.
	· Read aloud the next two sentences, “I draw 
the marks …”
· Ask:
“What kind of language is this? How do we know?” (figurative because we know he has his legs)

	LANGUAGE DIVE
	· Throughout the Language Dive:
· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.
· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.
· Record and display student responses next to or underneath the target language for visual reference. 
· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as 
a whole.
· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.


	6. “What is the meaning of this sentence?” 
7. “How does this sentence add to your understanding of the guiding 
question?” 
	Deconstruct

· Remind students about the first step in the Deconstruct stage. Say: 
“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our focus question.”
· Invite students to place their finger on the first sentence of the third paragraph: But sometimes I feel like I am trying to jump without legs.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner.
· Tell students you will give them time to think and discuss with their partners. Ask questions 1-2. (Responses will vary.):
· After inviting responses, write and display student ideas.

	8. What is the meaning of sometimes? What is the translation of sometimes in our home languages?
9. There are two words in sometimes. What are they?
	· Say: 
“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”
· Display and read aloud the following chunk: But sometimes
· Ask question #3. Call on volunteers to share. Ask other students to choose one translation to silently repeat. Invite students to say their chosen translation aloud when you give the signal. Chorally repeat the translations and the word in English. Invite self- and peer correction of the pronunciation of the translations and the English. (not every time, certain times but not others. yǒu de shí hòu in Mandarin Chinese)
· Ask question #4. (some and times) 
· Tell students that highlighting language can help them notice important structures and patterns.
· Underline some and circle times and invite students to do the same on their note-catcher.

	10. Who is this sentence about? Who does “I” refer to? Who is the narrator in this is 
sentence?
	· Say: “You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.”
· Display and read aloud the following chunk: I feel like
· Ask question #5. (Booker)
· Say:
“feel like are words that we often use together. We use feel like to compare how we feel to something else.” 
· Model comparing a feeling by sketching a picture of a shining sun. Say:
“I feel happy, so I feel like the shining sun.”
· Remind students that sketching can help them figure out the meaning of sentences and chunks.
· Invite students to draw a picture about what they feel like on their note-catchers.
· Invite students to share the picture with their partners using the frame: I feel like __________.

	11. What does Booker feel like he is doing?
	· Say: 
“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”
· Display and read aloud the following chunk: I am trying to jump
· Ask question #6. (trying to jump)
· Remind students that movement and acting out can help them figure out the meaning of sentences and chunks.
· Invite students to act out this chunk, providing the option to use their legs to actually jump on the floor or to use their fingers to ‘jump’ on the desk.
· Ask: 
“What did that feel like?” (Responses will vary.)
“Was that easy or difficult?” (Responses will vary.)

	12. There are two words in without. What are they?
13. What does it mean to be without something?
	· Say: 
“You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth and final chunk.”
· Display and read aloud the following chunk: 
without legs.
· Ask questions #7-8. (with and out. It’s not there. You don’t have it.)
· Underline with and circle out and invite students to do the same on their note-catcher.

	14. What does Booker feel like he is trying to do without legs?
15. Think about what you felt like jumping. How do you think it would feel to jump without legs (or fingers)?
16. Why do we call these final two chunks figurative language? 
	· Ask question #9. (jump)
· Ask question #10. (It would feel like trying to do something impossible.)
· Point again to the final two chunks. Ask question #11. (They are words and phrases that are different from the literal meaning. He does have legs, but he feels like he doesn’t.)



	17. Can you figure out why Marie Bradby uses this figurative language to explain what it felt like for Booker to learn to read?
18. What are some things you are learning that are difficult and challenging?
19. What other questions can we ask that will help us understand this sentence?
20. Now what do you think is the meaning of this sentence?
21. How does this Language Dive add to your understanding of the guiding question? 
	Reconstruct

· Say: 
“You did well figuring out what all of the chunks mean, and why they’re important.”
· Remind students they will now go from the Deconstruct to the Reconstruct stage. Say:
“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”
· Read aloud the sentence on display: But sometimes I feel like I am trying to jump without legs.
· Ask questions #12–16. Invite students to first discuss the questions in home language groups if they desire additional support. (Responses will vary.)
· If productive, use a Goal 2 Conversation Cue to encourage students to listen carefully:
“Who can repeat what your classmate said?” (Responses will vary.)



	22. Use figurative language to talk say the sentence to your partner in your own words. Use the frame on your note-catcher. I will give you time to think before you tell your partner.
END OF LANGUAGE DIVE


	Practice
· Say: 
“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”
· Tell students they will now go from the Reconstruct to the Practice stage: 
“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”
· Display the sentence frame
But sometimes I am trying to _________ without _________. 
· Ask question #17. Consider modeling with: But sometimes I feel like I am trying to swim without arms … chew without teeth.


	And my thoughts get slippery,
and I can’t keep up with what I want to be, and how good I will feel when I learn this magic,
2.
How is this connected with your lesson or message? How do the details help to communicate that message? (RL.3.1, RL.3.2, RL.3.3)

	· Read aloud the next part of the sentence “And my thoughts get slippery,”
· Ask:
“What kind of language is this? How do we know?” (figurative because we know that thoughts don’t really get slippery)
“When something is slippery, what happens? Imagine your shoe on slippery ice.” (It is difficult to grip it, and it slides.)
“So what do you think having slippery thoughts means?” (It’s hard for him to focus.)
· Invite students to record anything specific to the challenge of reading in the “challenges” column. For example, he finds it difficult to concentrate/focus.
· Read aloud the next part of the sentence from “… and I can’t keep up” to “learn this magic,”
· Focus students on the phrase “when I learn this magic,”
· Ask:
“What kind of language is this? How do we know?” (figurative because we know that he isn’t learning magic, he is learning to read)
“Why do you think he uses the word magic here?” (because to him, learning to read seems impossible, like magic)
· Ask question 2. Be sure to provide ample thinking time and time for each student to discuss. Listen carefully to student suggestions before inviting students to record their responses to ensure they are appropriate.

	and how people will look up to me.
	· Read aloud the final part of the sentence, “… and how people will look up to me.”
· Ask:
“What kind of language is this? How do we know?” (figurative because we know that he doesn’t literally want people to look up to him)
· Demonstrate physically looking up, and explain that this is not what he means. Tell students that they might look up to an older brother or sister, or an older friend and want to be like them. Or a teacher, a family member, or someone famous.
· Ask:
“How else could we say this?” (and how people will respect me)

	I can’t catch the tune of what I see. I get a salt-shoveling pain and feel my dreams are slipping away.
3.
How is this connected with your lesson or message? How do the details help to communicate that message? (RL.3.1, RL.3.2, RL.3.3)

	· Read aloud the next two sentences beginning with, “I can’t catch the tune …”
· Ask:
“What does Booker mean when he says, ‘I can’t catch the tune of what I see’?” (He can’t make meaning of the letters in front of him.)
“Where else does Booker compare reading to a song?” 
(“I stare at the marks and try to imagine their song.”)
“What does he mean when he says he feels like his dreams are slipping away?” (that because he can’t understand the sounds, he won’t achieve his goal)
· Ask question 3. Be sure to provide ample thinking time and time for each student to discuss. Listen carefully to student suggestions before inviting students to record their responses to ensure they are appropriate.  

	I have got to find him—that newspaper man.
4.
How is this connected with your lesson or message? How do the details help to communicate that message? (RL.3.1, RL.3.2, RL.3.3)
	· Read aloud the final sentence beginning with, “I have got to find him—”
· Remind students that he saw the newspaper man reading aloud the newspaper to a group of people.
· Ask:
“Why has he got to find the newspaper man?” (Students will need to infer this from what they have just read: because he can read and so he might be able to help him.)
“Who does Booker think will give him ‘the legs’ he needs to read?” (the newspaper man)
· Ask:
“Booker struggles to learn how to read, but even when it gets tough, does he ever give up?” (no; he perseveres)
· Ask question 4. Be sure to provide ample thinking time and time for each student to discuss. Listen carefully to student suggestions before inviting students to record their responses to ensure they are appropriate.  


Language Dive Note-catcher: 
More Than Anything Else
But sometimes I feel like I am trying to jump without legs.

	What do you feel like? Draw a picture to compare your feelings using figurative language.

	Use figurative language to talk say the sentence in your own words:
But sometimes I feel like I am trying to _____________________ without ____________________.
But sometimes I feel like I am trying to _____________________ without ____________________.



Language Dive Sentence Strip Chunks: 
More Than Anything Else
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.

	But sometimes

	I feel like

	I am trying to jump

	without legs.


Overcoming Learning Challenges 
Anchor Chart 

(Example, for Teacher Reference)

	Overcoming Learning Challenges

	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge 
Is Overcome
(facts and details)

	Ana in Colombia in a house on a hill
	Waiting for the Biblioburro
	Access to education and books:
· Teacher moved away, so no one to teach students in the village
	Biblioburro:
· A librarian brings books to the village on his burros.

	Thomas in Chad
	Rain School
	No school building
	They build a school together:
· The teacher shows them how to build a school, and they do it together before they start learning to read and write.

	Nasreen in Herat, Afghanistan
	Nasreen’s Secret School
	· Not allowed to go to school (by law)
· Not allowed to go outside (by law)
· Upset that mother and father have gone
· Faces punishment if caught breaking the law
· Lives somewhere that sounds quite scary, with soldiers everywhere
	Nasreen and her grandmother take a risk by going to a secret school.
· This is dangerous because soldiers might catch them.

	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge 
Is Overcome
(facts and details)

	Students in Bulla Iftin, Kenya
	pages 18–19 from My Librarian Is a Camel
	Challenges accessing books:
· Sand covering roads
· Cars can’t travel because of desert sand
	Librarians use camels to carry books and supplies across the desert.

	Children living on islands in southwest Finland
	pages 14–15 from My Librarian Is a Camel
	Challenges accessing books:
· Rocky islands are difficult to get to.
	· Librarians use boats to carry books from island to island.

	Tribal children living in northern Thailand
	pages 28–29 from My Librarian Is a Camel
	Challenges accessing books:
· Remote parts of the jungle can be reached only on foot. 
	· Librarians use elephants to carry books to different villages.

	Homeless children living in Bangkok
	pages 28–29 from My Librarian Is 
a Camel
	Challenges accessing books:
· Children did not have homes and were hanging out in old train cars.
	· Police restored the old train cars to be libraries and schools.

	Children living in small, rural communities in Zimbabwe
	pages 30–31 from My Librarian Is 
a Camel
	Challenges accessing books:
· Few paved roads—people travel on foot or by donkey cart.
	· Librarians use donkey carts to carry books, TVs, and other electronics to these communities.

	Booker T. Washington near the Kanawha River and a mountain
	More Than Anything Else
	Challenges learning to read:
· has aching shoulders and salt stains on his legs from working all day
· doesn’t have background knowledge of sounds
· finds it hard to 
concentrate
	· He perseveres 
(stares at the letters and draws them on the ground).
· He asks an expert, the newspaper man, for help.



Working to Become Effective Learners

(Example, for Teacher Reference)

Develop the mindsets and skills for success in college, career, and life

	Habit of 
character
	What does it mean?
	What does it look like?
	What does it sound like?

	I persevere
	This means I challenge myself. When something is difficult or demanding, I keep trying and ask for help if I need it.
	· Keep trying
· Asking someone for help
	· “I am finding this challenging. I have tried xyz, but I need help moving forward.”

	I collaborate
	This means I can work well with others to accomplish a task or goal
	· One person talking at a time and the others listening
	· “What do you think?” 
· “I’m not sure I understand; can you say that again?” 
· “I’d like to build on that idea …”
· “That sounds like a great idea, and perhaps we could also …”
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MODULE LESSONS


Grade 3: Module 1: Unit 3: Lesson 2


Close Read: Pages 20–21 from More Than Anything Else
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