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	Overcoming Learning Challenges Near and Far
	Grade 3: Module 1: Unit 3: Lesson 1
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Reading for Gist and Recounting the Story: 
More Than Anything Else
RL.3.1, RL.3.2, RL.3.3

Name: _________________________ Date: _______________

	Overcoming Learning Challenges in ______________________________________________

Author ______________________________________________________________________

	Somebody ... 

(character)
	

	in ...

(setting)
	

	wanted ...

(motivation)
	

	but ...

(challenge)
	

	so ...

(solution)
	

	Message/Lesson/Moral: What is one message, lesson or moral the author wants you to take away from this book?


Reading for Gist and Recounting the Story: 
More Than Anything Else
(Example, for Teacher Reference)

RL.3.1, RL.3.2, RL.3.3

	Overcoming Learning Challenges in _______More Than Anything Else________
Author _______Marle Bradby_______

	Somebody ... 
(character)
	Booker

	in ...
(setting)
	near the Kanawha River and a mountain and the saltworks

	wanted ...
(motivation)
	to learn how to read to be able to read to others and teach others to read

	but ...
(challenge)
	He doesn’t have the chance because he used to be enslaved, so he wasn’t allowed to learn to read, and now he has to work, so he can’t go to school.

	so ...
(solution)
	He asked the newspaper man for help. The newspaper man helped him.

	Message/Lesson/Moral: What is one message, lesson or moral the author wants you to take away from this book?
Student responses may vary, but could include:
Even when you have significant challenges that might try to keep you from your goals, reading is such an important skill that it is worth persevering and asking for help when you need it.


More Than Anything Else: Context

Name: _________________________ Date: _______________

More than 300 years ago, traders captured thousands of people from West Africa and enslaved them. The traders forced the enslaved Africans to travel to the United States. Owners could do whatever they wanted with the enslaved people, including selling them. This would separate families. In the United States, most enslaved people worked on farms called plantations. Enslaved people, including children, were forced to work terribly hard for very long hours with no pay. Owners often beat enslaved people to force them to work. Owners often gave enslaved people very little food. They needed a pass to go anywhere. A pass was a note written by owners, giving permission for enslaved people to leave the plantation. Owners did not allow enslaved people to learn to read or write. Enslaved people could be punished just for carrying a book, paper, or a pencil. One reason owners did not let enslaved people write was to prevent them from running away by writing their own passes.

The United States abolished slavery at the end of the Civil War in 1865. People who had been enslaved had to continue to work terribly hard for very little money to survive. They were allowed to learn how to read and write; however, many couldn’t go to school because they had to work. There were not many people to 
teach others. 
Glossary:
Enslaved person: someone who is owned by someone else and has to obey the owner
Abolished: made illegal
Written by EL Education for instructional purposes. 830L
Sources:
History.com. Slavery in America. 2009. Web. Accessed on Feb 9, 2016. <http://www.history.com/topics/black-history/slavery>
Kamma, Anne. If You Lived When There Was Slavery in America. New York: Scholastic, 2004.
Reading for Gist Guide:  
More Than Anything Else 

(For Teacher Reference)

	Strategic Stopping Point
	Question(s)
	Connections to More Than Anything Else: Context
	Reading for Gist and Recounting the Story Note-catcher: More Than Anything Else

	“… it isn’t really a meal I want, though I would not turn one down.”
	“Where is Booker? 
Where is the setting?”
· “Looking at the context text, why do you think Booker might be hungry?”
	At this stage, students may wonder if Booker is an enslaved person who hasn’t been given much food. Explain that this will be clarified later in the story.
	in: near the Kanawha River and a mountain.

	“… we pack salt in barrels at the saltworks.”
	“What does Booker want to be able to do?”
· “Looking at the context text, why do you think Booker is working at the saltworks?”
	Students may continue to wonder if Booker is forced to work hard because he is enslaved, or if he is free and having to work to survive. Again explain that this will be clarified later in the book.
	wanted: to learn to read
in: Students may wish to add saltworks to their note-catcher.


	“… but I hold on tight and let go when I want to.”
	“Looking at the context text, why do you think Booker doesn’t have the chance to learn to read? What do you think is stopping him?”
	Students may continue to wonder if Booker is enslaved and is therefore not allowed to learn to read. Remind students that this hasn’t been clarified yet, so they can’t be sure.
	but: He doesn’t have the chance.


	“They are worn-out as me, but full of tales.”
	“What connections can you make between this page and the context text? Is Booker a slave? How do 
you know?”
“So why do you think Booker doesn’t have the chance to learn to read? From what you know about his life so far, 
what might be stopping him?”
	Ensure students recognize that Booker is no longer enslaved and to make the link to this in the context text, “They were allowed to learn how to read and write, but many couldn’t go to school because they had to work. When enslaved they were not allowed to read or write, so there were not many people to teach others.”
	but: He was once enslaved and wasn’t allowed to learn to read; now he has to work all day, so he can’t go to school. There aren’t many people who can read and write to teach him.

	“They don’t see what I can be.”
	“Why did Booker want to learn 
to read?”
	
	wanted: He wants to be able to read to others and to teach others. He wants to be important.

	“A song on paper.”
	“Looking at the context text, why do you think Booker’s mama can’t read?”
	“There were not many people to teach others.”
	

	“I stare at the marks and try to imagine their song.”
	“What did Booker do to try to learn to read?”
	
	so: He sat looking at a book his mother gave him to try to learn.

	“I know I can hold it forever.”
	“What did Booker do when he realized he couldn’t learn to read alone?”
	
	so: He asks the newspaper man for help.


Discussion Norms Anchor Chart

(Example, for Teacher Reference)
SL.3.1, SL.3.6

· I prepare for the discussion.
· I listen carefully and wait my turn to speak (I do not interrupt).
· I ask questions to better understand what people are saying.
· I stay on topic.
· I link my ideas to those of others.
· I speak in complete sentences.
· I assume positive intent.
	Cue
	Response

	Expand a response

	· “Can you say more about that?”
· “Can you give an example?”
· “I’m interested in what you said about _________________. 
Can you tell me more?”
· “Can you give us more details about __________________?”
· “How did you come to that conclusion? What made you think that?”
· “What did you learn/do you hope to learn from ____________? Why?”
	· “Sure, I think that ___________.”
· “Okay. One example is ___________.”

	Clarify a response

	· “So, do you mean _______________?”
· “I’m not sure I understand ________________. Can you clarify?”
· “Could you say that again, as I’m not sure I understand?”
	· “Yes, you’ve got it.”
· “No, sorry, that’s not what I mean. I mean ____________.”

	Repeat or paraphrase

	· Let me make sure I understand. You’re saying that ____________?
	· “Yes, that’s right.”

· “No, I was trying to say that ___________.”
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MODULE LESSONS


Grade 3: Module 1: Unit 3: Lesson 1


Reading for Gist: More Than Anything Else
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