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	Module Lessons
	Grade 3: Module 1: Unit 2: Lesson 2
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Close Read Note Catcher: 
My Librarian is a Camel, Pages 18-19
RI.3.1, RI.3.2, RI.3.4, RI.3.7, W.3.2, W.3.8, L.3.4, L.3.4a, L.3.4b, L.3.4d 

Name: ____________________________________ Date: ___________________
Research question: What are the challenges people face when learning, and how are they overcome? 

Focus statement:


Source: 
	
Overcoming Learning Challenges in ______________________________


Who is facing the challenge? _________________________________

	Geographical Features

	Challenge
What challenge(s) are faced?
	How the Challenge is Overcome
How do the people in the text overcome those challenges?

	Importance of the Library


Close Read Note Catcher: 
My Librarian is a Camel, Pages 18-19

(Answers, for Teacher Reference)
RI.3.1, RI.3.2, RI.3.4, RI.3.7, W.3.2, W.3.8, L.3.4, L.3.4a, L.3.4b, L.3.4d 

Research question: What are the challenges people face when learning, and how are they overcome? 

Focus statement:


Source: My Librarian Is a Camel, pages 18-19
	Overcoming Learning Challenges in Kenya

Who is facing the challenge? Students of Bulla Iftin

	Geographical Features

East Africa, desert in North

	Challenge
What challenge(s) are faced?

access to books

sand covers roads 

hard for cars to get through the sand 


	How the Challenge is Overcome
How do the people in the text overcome those challenges?

· Librarians use camels to carry books and a tent. 

· Camels can walk in sand and don’t need much water. 

· Camels can carry heavy loads like books and a tent for the library roof. 

· The librarian comes every two weeks, and children can trade their books for new ones. 



	Importance of the Library

The children overcame their challenge with the help of a librarian and a camel. 




Close Read Note Catcher: 
My Librarian is a Camel, Pages 18-19

(For Teacher Reference)
RI.3.1, RI.3.2, RI.3.4, RI.3.7, W.3.2, W.3.8, L.3.4, L.3.4a, L.3.4b, L.3.4d 

Time:  25 minutes
	Directions and Questions
	Teaching Notes

	1. Describe the climate in Kenya. (RI.3.1) 

	· Pair up students. Throughout this close read, students will work in pairs to discuss answers to the questions you ask and to annotate their texts. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group. 

· Read pages 18–19 once aloud for the whole group. Tell students to read along silently in their heads. 

· Direct students’ attention to the research question on their Close Read Note-catcher: My Librarian Is a Camel, Pages 18–19. Select a volunteer to read it aloud. Tell students that this is their purpose for reading today and that by the end of the close read, they should be able to answer this question. 

· Point out the source on their note-catchers. Remind students that the source is the title of the text where the information is coming from. 

· Ask:

“What is the source for our research today? What is the title of the text?” (My Librarian Is a Camel) 

· Invite students to write this in the appropriate spot on their note-catchers. Tell them that they should also record the specific page numbers from the text, pages 18–19. 

· Review the text features used on this page by using a total participation technique and inviting responses from the group: 

“What do you notice about these pages of the text? What is different about the way they look?” (Responses will vary; students should point out specific text features, such as headings or photographs with captions, but will likely not know the correct names of these features.) 


	Directions and Questions
	Teaching Notes

	
	· Remind students that text features are signals that authors of informational texts include to help the reader understand and find information in the text. 

· Using a total participation technique, invite responses from the group: 

“What country do these pages focus on? What text features make you think so?” (Kenya; the title, the map and captions in the box in the upper right corner of page 19) 

· Invite students to write “Kenya” in the top box on their note-catcher and explain that these pages focus on how some people in part of Kenya overcome learning challenges. 

· Direct students’ attention to the box in the up- per right corner of page 19. Tell them that the author included a box like this for every country featured in the book. 

· Invite students to skim the information in the box with a partner. Using a total participation technique, invite responses from the group: 

“What information did the author include in this box?” (a map of Kenya, Kenya’s flag, and basic facts about Kenya, such as its capital and population) 

“What does this help the reader to understand about the text?” (It helps the reader understand where Kenya is, how big it is, and what the climate is like.) 

“Reread the paragraph in the box that begins with ‘Kenya is a country....’ Put your finger on the part of the map that shows the coast of Kenya. Put your finger on the part of the map that shows inland Kenya. Put your finger on the part of the map that shows northern Kenya.” 

· Ask Question 1. (It is different in different parts of Kenya. Parts of Kenya are hot and humid, other parts are temperate, and the northern part is dry.) 

· Invite students to complete the Geographical Features box on their note-catchers. (Kenya is in East Africa; the northern part of Kenya is a desert.) 

· Ask:

“How do you think the climate of Kenya might impact how people living there get books?” (Responses will vary; students may not have a good understanding of the impact of climate or geography at this point and will build this throughout the close read.) 


	Directions and Questions
	Teaching Notes

	2. What learning challenge do some people living in Bulla Iftin face? Why is this a challenge? (RI.3.2)  
3. How do librarians traveling to Bulla Iftin overcome this challenge? (RI.3.2)  
	· Invite students to reread the first paragraph on page 18 with a partner. 

· Using a total participation technique, invite responses from the group: 

“Where is Bulla Iftin?” (northeastern Kenya) 

“What is the climate like in Bulla Iftin? What words in this paragraph make you think so?” (dry; “desert sand”) 

“Skim the paragraph in the box on page 19. What words or phrases support your thinking about the climate in Bulla Iftin? How?” (“... the northern part of the country is dry”; the text says it is dry in the north part of Kenya, and that Bulla Iftin is in northeastern Kenya) 

“Put your finger under the word impassable. What familiar word do you see in this word?” (pass) 

“The prefix im- means not, and the suffix -able means capable to do something. What do you think impassable means?” (not able to pass) 

“Reread the first sentence. What is impassable? Why are they impassable?” (the roads to Bulla Iftin; because of the desert sand) 

“Think about these details. How does the climate of this part of Kenya impact people living there?” (The roads are covered with sand, making it hard for cars to drive on them.) 

· Invite students to put their finger on the second sentence in the paragraph and to read it aloud. 

· Ask:

“Who is hungry for books?” (young people living in nomadic villages) 

“What do young people in nomadic villages want?” (books) 

“In your own words, tell your partner what the phrase ‘hungry for books’ means.” (really want books) 

“The author uses the terms ‘grateful,’ ‘hungry for books,’ and ‘eagerly await’ to describe the children. Whose perspective is it that the children really want books?” (the author’s) 

“Use a dictionary to find the word nomad. Read the definition to yourself.” 

“A nomad is someone who doesn’t have a fixed home and moves from place to place. Why might children who are nomads not have many books?” (Because they move from place to place, they might not have many belongings and only keep things they need with them when they travel.) 

	Directions and Questions
	Teaching Notes

	
	· Invite students to add nomad and its definition to their vocabulary logs. 

· Ask:

“Think about these details. What does this sentence help you to understand about young people living in this part of Kenya’s access to books?” (Some children in nomadic tribes really want books but have trouble getting them because of the nomadic villages where they live.) 

· Ask and invite students to write the answer in the appropriate spot on their note-catcher: 

“Who is facing the challenge?” (young people living in nomadic tribes) 

· Point out that this is not a challenge that all children face in Kenya, or even all children living in northeastern Kenya. 

· Ask Question 2 and invite students to place a sticky note on the sentence that explains why it is a challenge. (access to books; “The roads to Bulla Iftin, two hundred miles northeast of Nairobi, are impassable because of the desert sand, even for cars with four-wheel drive.”) 

· Invite students to add this to the Challenge box on their note-catchers. 

· Ask Question 3 and invite students to record how librarians overcome the challenge in the appropriate spot on their note-catchers. (They use camels for transportation.) 

	4. What do the photographs help you to understand about the text? (RI.3.7)
	· Invite students to reread the second para- graph on page 18 with a partner. 

· Invite students to form groups of four and act out how the driver, librarian, and camels carry books through the desert. 

· Select volunteers to share with the group. As volunteers share, invite the rest of the class to identify sentences from the second paragraph that support the group’s actions. 

· Using a total participation technique, invite responses from the group: 

“The last sentence of the first paragraph said camels are the most economical means of transportation. Economical means inexpensive and efficient. What evidence does the author give that proves camels are an economical way to travel in the desert?” (Camels are inexpensive because librarians only need two camels to carry the books and the supplies; camels are efficient because they can carry heavy loads and don’t need a lot of water in the desert.) 


	Directions and Questions
	Teaching Notes

	
	· Invite students to add this to the How the Challenge Is Overcome box on their note-catchers. 

· Using a total participation technique, invite responses from the group: 

“Look at the photographs on pages 18–19. Put your finger on a photograph that shows exactly what the text describes in the second paragraph. Find a sentence in the second paragraph that could also be used to caption the photograph. Put a sticky note under the sentence.” (the photograph on the bottom right corner of page 18 or on the bottom left corner of page 19; “A driver and a librarian divide the books into two boxes. They saddle them on the camel’s back, which is covered with a grass mat for protection. A second camel carries a tent that serves as the library roof.”) 

· Ask Question 4. (They show what the camels look like when they are carrying the books and supplies for the library.) 

	5. Is the library important to the children of Bulla Iftin? What in the text makes you think so? (RI.3.2) 


	· Invite students to reread page 19 with a partner. 

· Select a volunteer to act out what the librarian does when the library caravan reaches the village. As the volunteer shares, invite the rest of the class to identify sentences from page 19 that support his or her actions. 

· Using a total participation technique, invite responses from the group: 

“What is the author’s perspective about how the students of Bulla Iftin feel when the library camels reach the village? Listen again as I read the passage aloud. Without using sound, show how the children feel with your faces and bodies.” Reread the paragraph on page 19, pausing to allow students to show their reactions. (They feel happy.) 

“What words and phrases in the text helped you figure out how the children felt?” (“eagerly await”; “... the children watch as the librarian pitches the tent and displays the books ...”; “... treasure their new books...”) 

· Ask Question 5. (Yes; the children are hungry for books and treasure the new books the library caravan brings.) 

· Invite students to add this to the Importance of the Library box on their note-catchers. 


	Directions and Questions
	Teaching Notes

	
	· Invite students to reread the notes they wrote in the Geographical Features box on their note-catchers. Ask: 

“After closely rereading pages 18–19, which geographical feature of Kenya has the biggest impact on the children living in Bulla Iftin? Circle it on your note-catcher.” (the desert in the northern part of Kenya) 



	Culminating Task 

6. With a partner, orally summarize pages 18–19.
	· Invite students to reread pages 18–19 and review the notes on their note-catcher. 

· Ask Question 6. (Responses will vary; example summary: Children in Bulla Iftin, a village in the desert of northern Kenya, have a difficult time accessing books because of sand-covered roads. So, librarians travel on camels that carry books and library supplies to the villages. The camels can easily walk in the sand and do not need much water on their journey. They can carry heavy loads like the books and the tent for the library roof. The librarian and camels come every two weeks so the children can trade their books for new ones. The children overcame their challenge with the help of a librarian and a camel.) 




For ELLs: Language Dive Guide I:
My Librarian is a Camel
Rationale: This sentence was chosen for its complexity in its use of a subordinate clause, and its connection to current and future content. Invite students to discuss each chunk briefly, but slow down to focus on the structure who live in nomadic villages in the area. Depending on student need and time, consider dividing this Language Dive across several days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice. Students will apply their understanding of the content of this sentence when writing information paragraphs about overcoming challenges accessing books. 

Time: 20 minutes
	Throughout the Language Dive: 

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues. 

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student. 

· Record and display student responses next to or underneath the target language for visual reference. 

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole. 

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log. 




	Deconstruct

	· Remind students about the first step in the Deconstruct stage: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.” 

· Invite students to place their finger on this sentence in the first paragraph of page 18: But young people who live in nomadic villages in the area are hungry for books. 

· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner. Ask: 

“What is the meaning of this sentence?” (Responses will vary.) 

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.) 

	· Say:

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.” 

· Display and read aloud the following chunk: But young people
· Ask:

“Who is this sentence about? (children) 

	· Say:

“You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.” 

· Display and read aloud the following chunk: who live in nomadic villages in the area 

· Remind students that highlighting language can help them notice important structures and patterns. 

· Circle who in blue and underline live in nomadic villages in the area in red and invite students to do the same on their note-catcher. Ask: 

“Who is this chunk about? Who does who refer to? What, in the sentence, makes you think so?” (who refers to young people because it is written immediately after young people.) 

“What does this chunk tell us about young people?” (They live in nomadic villages in the area.) 

“What is a nomadic village?” (communities of people who move from place to place) 

· Remind students that movement and acting out can help them figure out the meaning of sentences and chunks. 

· Students can act out living in nomadic villages, moving in groups around the classroom from place to place. 

· Ask:

“Where are these nomadic villages?” (in the area) “What is a another word for area?” (place) 

“What area is this about? What, in the text, makes you think so??” (Bulla Iftin. That is the area the text mentions in paragraph 1.) 

· Say:

“You did well figuring out what the second chunk means, and why it’s important. Let’s talk about the third and final chunk.” 


	· Display and read aloud the following chunk: are hungry for books.

· Ask:

“How do the young people feel?” (hungry for books) 

“What does it mean to be hungry for books? Can you show me how that feels?” (It means they really want books. They really want to read. Look for students to act out being enthusiastic, eager to read.) 

“Why are they hungry for books?” (It is hard to get books because cars can’t drive on the roads in the desert.) 



	Reconstruct

	· Say:

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Remind students they will now go from the Deconstruct to the Reconstruct stage.

· Say: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.” 

· Point to and read aloud the entire sentence on display: But young people who live in nomadic villages in the area are hungry for books. 

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.) 

“Now what do you think is the meaning of this sentence?” (The young people really want to read books.) 

“How does the Language Dive add to your understanding of the learning challenge faced by young people in Bulla Iftin?” 

· Remind students that playing with the chunks can help them better under- stand how English works. 

· Invite three students to stand up in front of the class. Each student can take one of the chunks, then stand in a line in sequence, holding up each chunk so that all students can see the sentence. Invite the student holding the second chunk, who live in nomadic villages in the area, to sit down between the other two students. Ask: 

“What if we remove the second chunk, who live in nomadic villages in the area? How does the meaning of the sentence change? Why? I’ll give you time to think and discuss with your partner.” (If we remove this chunk, the sentence means that all young people are hungry for books.) 

“Can you figure out why Margriet Ruurs wrote the second chunk? I’ll give you time to think and discuss with your partner.” (to insert necessary additional information about which young people are hungry for books) 

· If productive, cue students to expand the conversation by saying more: 

“Can you say more about that?” (Responses will vary.) 




	· Invite students to sketch the meaning of the sentence with and without the second chunk on their note-catchers. 

· Ask:

“Can you figure out why Margriet Ruurs wrote But at the beginning of this sentence?” (to contrast with the previous sentence; to show an idea different from the impossible, impassable roads) 

“Can you break this sentence into two separate sentences on your note- catcher? Which is better—the original single sentence or the two separate sentences?” (But young people are hungry for books. They live in nomadic villages in the area. who changes to They because we use who to insert additional information. The original single sentence is better because it sounds smoother.)  



	Practice

	· Say:

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.” 

· Remind students they will now go from the Reconstruct to the Practice stage: 

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.” 

· Remind students that using chunks to talk about their own lives can help them figure out the meaning of sentences and chunks. 

· Display the sentence frame: Young people who live in our area are hungry for _____. (ways to keep the parks safe, virtual reality video games) (Subject + who + predicate + predicate.) 

· Say

“Use the frame to tell your partner about young people who live in our area.” 

· If productive, cue students to clarify their sentences by confirming what they mean: 

“So, do you mean _____?” (Responses will vary.) 




For ELLs: Language Dive Sentence Strip Chunks
Chunks I: My Librarian is a Camel
Teacher Directions: Create sentence strip chunks as shown below.  Follow the instructions in the Language Dive Guide.
	But young people

	who live in nomadic villages in the area

	are hungry for books.


For ELLs: Language Dive Sentence Note Catcher I:
My Librarian is a Camel
Name: ____________________________________ Date: ___________________
But young people who live in nomadic villages in the area are hungry for books. 

	Sketch young people who live in nomadic villages are hungry for books. 


	Sketch young people are hungry for books. 





Break the sentence into two sentences.
	
	


Complete the sentence.

	Young people who live in our area are hungry for
	

	
	
	.


Determining the Main Idea

RI.3.2 

Name: ____________________________________ Date: ___________________
Determining the Main Idea 

The main idea is what a text is about overall—the important thing the author wants the reader to know. 

An author develops a main idea with key details. The key details support the main idea. 

· Key details are the explicit information from the text that sup- ports our thinking about the main idea.  

· Many times, but not always, the first sentence of a paragraph states the main idea of the paragraph. This is often referred to as the topic sentence.  

· The heading and topic sentences of each paragraph can be used as clues to determine the main idea.  

· As you read, think about what the text is about and gather details to confirm this thinking or more precisely focus this thinking.  

Overcoming Learning Challenges
Anchor Chart
(Example, for Teacher Reference)

	Overcoming Learning Challenges

	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge Is Overcome
(facts and details)

	Ana in Colombia in a house on a hill
	Waiting for the Biblioburro
	Access to education and books:

· Teacher moved away, so no one to teach students in the village
	Biblioburro:

· A librarian brings books to the village on his burros.

	Thomas in Chad
	Rain School
	No school building
	They build a school together:

The teacher shows them how to build a school, and they do it together before they start learning to read and write.

	Nasreen in Herat, Afghanistan
	Nasreen’s Secret School
	· Not allowed to go to school (by law) 

· Not allowed to go outside (by law)

· Mother and father have gone 

· Face punishment if caught breaking the law

· Lives somewhere that sounds quite scary, with soldiers everywhere 


	Nasreen and her grandmother take a risk by going to a secret school.

· This is dangerous because soldiers might catch them.


	Overcoming Learning Challenges

	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge Is Overcome
(facts and details)

	Students in Bulla Iftin, Kenya 


	Pages 18–19 of My Librarian Is a Camel 


	Challenges  accessing books:

· Sand covering roads

· Cars can’t travel because of desert sand 


	· Librarians use camels to carry books and supplies across the desert. 
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Close Read: My Librarian Is a Camel, Pages 18–19
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