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Excerpt of the Declaration of Independence, Part I
We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness. —That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed, —That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government....

Declaration of Independence: A Transcription. U.S. National Archives and Records Administration, https://www.archives.gov/founding-docs/declaration-transcript. Accessed 25 Aug. 2016.
Close Reading Guide: Excerpt of the 
Declaration of Independence, Part I
(For Teacher Reference)
RL.4.1, RL.4.3, RI.4.1, RI.4.4, SL.4.1a, L.4.4
	Purpose and Notes
	· The purpose of this close read is for students to gain a greater understanding of this part of the text to prepare for a text-based discussion.

· Continue to use discussion protocols (e.g., Think-Pair-Share, Conversation Cues, and total participation techniques) to engage all students in collaborative discussion about the text.

· Consider chunking this into three sections for students, using the — marks on the text as a guide for each chunk.

· Remind students of the vocabulary strategies listed on the Close Readers Do These Things anchor chart whenever the questions require them to determine the meaning of new vocabulary. Remind them to record new vocabulary in their vocabulary logs and add any new words to the Academic and Domain-Specific Word Walls.

· When underlining words, invite students to also underline or circle the same words on their text to focus their attention on the word.

	Excerpt of Text
(Reread aloud)
	Questions and Directions

	· “We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.”
	· Focus on: “We hold these truths to be self-evident.”

· Underline the words these truths and ask:

“What do you think truths are from the sound of the word?” (things that are true)

“Which true things is the text talking about?” (the rest of the excerpt, “that all men are created equal, that they are endowed by their Creator …”)

“What does self-evident mean?” (obvious)

· Focus on: “that all men are created equal.” Ask:

“How would you say this in your own words?” (that everyone is equal—no-one is better than another)

· Ensure students understand that “men” means people rather than males.


	· “We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.”
	· Focus students on: “that they are endowed by their Creator with certain unalienable Rights.” Help students understand this means that people are given rights that can’t be taken away. Emphasize that it says their Creator, which means a god.

· Focus students on: “that among these are Life, Liberty and the pursuit of Happiness.” Ask:

“What are the rights that can’t be taken away?” (life, freedom, and trying to be happy)

“How would you say this part of the text in your own words?”

· Guide students to answer Question 1 on their note-catcher.

	· “That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed”
	· Focus on “That to secure these rights” and ask:

“What are rights?” (something we deserve/are entitled to)

“Which rights?” (the truths listed in the previous chunk: all men are created equal, etc.)

“What does it mean to secure these rights? When we secure something, what do we do?” (protect it so we don’t lose it)

· Focus on “Governments are instituted among Men” and ask:

“What are governments?” (a group of people chosen to govern, or make decisions, for the country or place)

“According to the text, how are the rights secured?” (using governments)

“The text describes the government’s powers as just. What does just mean?” (fair)

“When you give your consent, what do you do?” (you agree to something) “Who are the governed?” (the people a government makes decisions for—the people who live in a place or country)

“So where does the government gets its powers from?” (the agreement of the people it rules)

“Thinking about all of the pieces we have just analyzed, how would you say this part of the text in your own words?”

· Guide students to answer Question 2 on their note-catcher.


	· That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it …
	Focus students on: “That whenever any Form of Government becomes destructive of these ends.” Underline the words these ends and ask:

“Which ends is it talking about?” (the truths and the government protecting the rights of people)

“What does the word destructive mean?”  (to destroy or break) 

· Focus students on: “it is the Right of the People to alter or to abolish it, and to institute new Government.” Underline the words alter and abolish and ask:

“What does it mean to alter something?” (change it)

“What does it mean to abolish something?” (get rid of it, put an end to it)

“What does the it refer to here? Alter and abolish what? How do you know?” (the government, because the previous part of the sentence talks about when the government becomes destructive)

“So when the government tries to destroy the rights of the people, what do the people have the right to do?” (change or abolish the government and put a new government in place)

“Thinking about all of the pieces we have just analyzed, how would you say this part of the text in your own words?”

· Guide students to answer Question 3 on their note-catcher.

· Guide students to answer Question 4 on their note-catcher in pairs. A pair will choose a character and work together to research. Ensure students understand that they are to look for evidence only in Act I.


Close Reading Note-catcher: Excerpt of the Declaration of Independence, Part I
(Example, For Teacher Reference)
RL.4.1, RL.4.3, RI.4.1, RI.4.4, SL.4.1a, L.4.4

We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.

1. How would you say this in your own words? What symbol might you use to help you remember it?

Sample student response: We believe that all people are created equal, and that they are given rights by their god, including life, freedom, and the chance to seek happiness, that cannot be taken away. Symbols may include a happy face for happiness, a row of stick people to show equal.

That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed,
2. How would you say this in your own words? What symbol might you use to help you remember it?
Sample student response: Governments protect these rights, and the fairness of a government comes from agreement of its people. Symbols may include multiple speech bubbles with “yes” to show agreement.
That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government....
3. How would you say this in your own words? What symbol might you use to help you remember it?
Sample student response: When the government tries to destroy the rights of the people, the people have the right to change or get rid of the government and put a new government in place. Symbols may include crossing out the word government and writing it again to signify getting rid of the old one and implementing a new one.

4. Choose one character in Divided Loyalties: Robert or William. From what you have read in Act I, in your opinion, what would the character think of this excerpt? Based on his situation, would he agree? Why or why not? Use your Divided Loyalties text to complete the note-catcher below.
	Character: Robert or William

	What would the character think of this excerpt? Based on his situation, would he agree? Why or why not?
	Evidence/example from Divided Loyalties
(Act/Scene)

	Sample student responses: Robert would not agree that the British government is trying to destroy the rights of the people. He thinks that Britain protects them, and that war costs money so they need to raise the taxes. He would also not agree with getting rid of the British government for independence and a new government in the colonies.
	· Act I, Scene 1: He said to William, “Do not forget that Great Britain protected us against France in the last war! Wars cost a lot of money, and we should pay our part.”

· As a firm Loyalist, he shows that in this situation he doesn’t agree with getting rid of the British government to be independent and ruled by their own government. In Act I, Scene 2, he says to Mrs. Smith, “I still support the king. I see no reason to change things here in America.”


	What would the character think of this excerpt? Based on his situation, would he agree? Why or why not?
	Evidence/example from Divided Loyalties
(Act/Scene)

	William would agree that the British government is trying to destroy the rights of the people, including hurting/killing them, having soldiers watching them all of the time, and not being treated like a part of Britain despite all of the taxes they have to pay. He would agree with getting rid of the British government for independence and starting up a new government in the colonies.
	· Act I, Scene 1: William uses the Boston Massacre as a reason why the rebels are not traitors and are justified. He says to Mary, “Even though it happened a few years ago, the fight between the British soldiers and the Patriots has people upset.”
· Act I, Scene 1: “Why are troops here in Burlington now? We should not have British soldiers watching our every move.”
· Act I, Scene 1: “Do they treat us like we are part of Great Britain?”
· Act I, Scene 1: “And with all these taxes, do we get a say in the government?”
· Act I, Scene 1: “Many think we should be able to govern ourselves. They say we should not be taxed unless we have elected representatives to the British Parliament.”


Close Reading Note-catcher: Excerpt of the Declaration of Independence, Part I
RL.4.1, RL.4.3, RI.4.1, RI.4.4, SL.4.1a, L.4.4

Name: ____________________________________ Date: ___________________

We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.

5. How would you say this in your own words? What symbol might you use to help you remember it?
	

	


That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed,
6. How would you say this in your own words? What symbol might you use to help you remember it?
	

	


That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government....
7. How would you say this in your own words? What symbol might you use to help you remember it?
	

	


8. Choose one character in Divided Loyalties: Robert or William. From what you have read in Act I, in your opinion, what would the character think of this excerpt? Based on his situation, would he agree? Why or why not? Use your Divided Loyalties text to complete the note-catcher below.
	Character:

	What would the character think of this excerpt? Based on his situation, would he agree? Why or why not?
	Evidence/example from Divided Loyalties
(Act/Scene)

	
	


For ELLs: Language Dive Guide: Excerpt of the Declaration of Independence, Part I
	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 5, for detailed notes on how the Language Dive format has changed starting in Module 3.

	Sentence
	That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government…

(from Excerpt of the Declaration of Independence, Part I, in Lesson 5 supporting materials)

	Language Learning Target
	· I can understand and practice using the subordinating conjunction whenever to connect clauses.

· I can understand and practice restating complex language structures in my own words.

	Rationale
	This excerpt is compelling and complex in part because it uses the subordinating conjunction whenever to connect clauses, and it helps address the Daily Learning Target by inviting students to restate this part of the text in their own words. Additionally, the excerpt helps address L.4.4 and connects to the guiding question by helping us understand the reason that the United States of America declared independence from Britain. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure: whenever any Form of Government. After discussing this structure, students practice using it to describe something in their own lives. Students apply their understanding of the meaning and structure of this sentence when participating in a text-based discussion later in this lesson and when reading and restating excerpts of the Declaration of Independence throughout the unit. Note that this is not a complete sentence, as That is connected to a previous chunk from this excerpt. In addition, only an important excerpt of this long sentence is presented to keep the Language Dive manageable. The ellipsis at the end signals the language that has been omitted. Note that while it would be unusual for students to use this style of writing, it is important that they are able to read, understand, and restate the ideas of this important document.

	Time
	15 minutes

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 5.


	Deconstruct
	Refer to the Chunk Chart for language goals; display the sentence strip chunks; display and distribute the note-catcher. Follow the same routine found in Module 3, Unit 1, Lesson 5 to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice (Focus Structure)
	

	Reconstruct
	

	Practice (Sentence)
	


For ELLs: Language Dive Chunk Chart: Excerpt of the Declaration of Independence, Part I
	That

	Deconstruct:
Language Goals
	· “Why did Thomas Jefferson use that?” To link this sentence to the ideas before (e.g., “that all men are created equal), as a conjunction. That is not used in modern English as a conjunction. It is also used to emphasize the proposition or declaration that follows. (conjunction)

	whenever any Form of Government

	Deconstruct:
Language Goals
	· any Form of Government: “What is this chunk about?” any and all types of government, such as a democracy or monarchy, signaling that the next chunks will be about any kind of government (noun phrase)
· whenever: “Under what circumstances, or conditions will Jefferson discuss any form of government?” at any time at all; at any moment. Whenever connects this chunk with a subsequent idea, signaling that this sentence will discuss what happens when governments do something. (subordinating conjunction)
· whenever: “What if we replaced whenever with when? How would that change the meaning of the sentence?” it mostly would not change the meaning; whenever is perhaps more dramatic (subordinating conjunction)
· Students can briefly simulate forms of government. (Examples: For democracy, vote one color of marker to use for the rest of the day. For monarchy, play a round of Simon Says.)

	becomes destructive of these ends,

	Deconstruct:
Language Goals
	· becomes destructive: “What does any form of government do?” Begins to cause damage or harm; begins to destroy. (verb phrase)

· of these ends: “Destructive of what?” goals or results, in this case, securing these rights, from the proposition in the previous chunk of this excerpt. (prepositional phrase)


	it is the Right of the People to alter or to abolish it,

	
	· “What happens whenever any government becomes destructive?” The people living under the government should be allowed to change or get rid of the government. (independent clause)
· “Can you figure out why this writing is different from the kind of writing we see today? How might you say this chunk in today’s English?” The words and phrases people commonly use change over time. This is a very important document, so the writers used fancy language. Today, we might say: “We have the right to change or end it!”

	and to institute new Government …

	
	· “And what else do the people have the right to do?” to establish or start a system of government to replace the one that has become destructive. (conjunction + infinitive phrase)
· …:“Can you figure out why is an ellipsis included at the end of this language dive?” the ellipsis signals that there are more words in this sentence in the Declaration of Independence, but that they were omitted in this excerpt. (punctuation)

	whenever any Form of Government

	Practice (Focus Structure)
	· Whenever ________ [subordinate clause], __________ [independent clause]. (Whenever I feel sad, I cry. Whenever it is cold outside, I wear a jacket.) ✎
· To provide lighter support: “Can you say your sentence in a different order? How?” I cry whenever I feel sad.

· To provide heavier support: Provide a word/phrase bank for students to use when completing the sentence frame.

· Invite students to sketch their sentence. ✎


	That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government …

	Reconstruct
	· “How can you say this sentence in your own words?” When the government does not protect the rights of the people, people should change or end it and put a new government in place.
· “How does this Language Dive add to your understanding of the guiding question?” It helps us understand why the United States of America declared independence from Britain and proposed establishing a new government; because the British interfered with the colonists’ rights.

	Practice
(Sentence)
	· “Can we say this excerpt in a different order? How?” Students can each hold a chunk and switch places to show the excerpt in a different, correct order. (That it is the Right of the People to alter or abolish it, and to institute new Government whenever any Form of Government becomes destructive of these ends.)

· To provide lighter support: “Can you say this excerpt as two or more sentences and then make it one sentence again? How?” That whenever any form of Government becomes destructive of these ends, it is the Right of the People to alter or abolish it. And it is their right to institute new Government.

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.

	
	· Language Chunk Wall suggestions:

· Language to connect words, phrases, clauses (conjunctions): That/ whenever any Form of Government/ and to institute new Government …

· Verbs and verb phrases (actions and states of being): becomes destructive of these ends,
· Nouns and noun phrases (people, places, things): whenever any Form of Government/ it is the Right of the People to alter or to abolish it,


For ELLs: Language Dive Sentence Strip Chunks: Excerpt of the Declaration of Independence, Part I
	That

	whenever any Form of Government

	becomes destructive of these ends,

	it is the Right of the People to alter or to abolish it,

	and institute new Government…


For ELLs: Language Dive Note-catcher: Excerpt of the Declaration of Independence, Part I
Name: ____________________________________ Date: ___________________


That/ whenever any Form of Government/ becomes destructive of these ends,/ it is the Right of the People to alter or to abolish it,/ and to institute new Government …
	
Whenever _______________________________________________________, 
_________________________________________________________________

_________________________________________________________________

_________________________________________________________________.
Sketch a picture that matches your sentence.




Discussion Notes
SL.4.1c, SL.4.1d
Name: ____________________________________ Date: ___________________

	My Discussion Notes: Ideas and Questions

	

	My learning from this discussion:

	

	My goal for the next discussion:


Character Analysis Paragraph: Act I,
Scene 3—Robert

(Example, for Teacher Reference)
RL.4.1, RL.4.3

In Act I, Scene 3 of Divided Loyalties by Gare Thompson, a crowd of Patriots goes into the shop with the intention of taking Robert to tar and feather him because he is a Loyalist. William and other shopkeepers defend Robert and prevent anything from happening this time. When the crowd is in the shop, Robert shows that he is probably scared when he calls out to William to come to him. Despite being afraid, he doesn’t back down from his opinion. When asked if he is still loyal to the British crown, he says to the crowd, “I am. We have only one ruler here, and it is King George III.” Afterward, he is even more determined to continue to support what he believes in. He says to William, “A mob of angry rebels trying to threaten me has only made my beliefs stronger.” Despite pressure from William, Robert continues to stand by his Loyalist beliefs after the frightening event.[image: image1.emf]
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