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Model Narrative: Revised Scene from Peter Pan in Kensington Gardens

(Example, for Teacher Reference)
W.3.3, W.3.4, W.3.5

Scene: from Peter Pan in Kensington Gardens, Chapter 2 (from “Peter decided to fly to an island in the Serpentine …” to “‘How could you get across?’ said Soloman.”)

Peter decided to fly to the island in the Serpentine to speak to Soloman Caw, a bird who guarded the island. When Peter explained the problem, Soloman was very careful. He could see Peter was upset.

He pointed at Peter’s nightgown with the tip of his wing. “Why, that is a fine nightgown you are wearing there, young Peter,” he said admiringly. Peter looked down at his nightgown, as though he had never seen it before. Then, with a wrinkled brow, he studied Soloman’s feathers thoughtfully, before looking back down at his nightgown again. “Why doesn’t Soloman wear a nightgown?” he thought, “and why don’t I have feathers?”

Next Soloman pointed at Peter’s toes and asked, “It’s quite chilly. Aren’t your feet cold?” Again, Peter looked at his feet as though he had never seen them before, and then at Soloman’s feet. Soloman’s feet had four toes that were long and scaly, with sharp, pointed claws on the end. Peter’s own feet were very chubby and smooth, and his small toes, all ten of them, were at the end of his feet. Peter closed his eyes and shook his head as if hoping to see something else when he opened them.

Slowly, Peter began to realize that he looked quite different from the bird in front of him. He started to wonder if he was actually a bird at all. Looking at his feet reminded him of something—no, not something, someone. Someone kind and loving who held him tight who had feet that looked like his. He began to remember his mother and their home, and he suddenly realized that he missed her very much.
In the end, with more important things on his mind, Peter forgot about his stuffy nose. He decided, at that moment, that he must to return to his mother. However, as soon as he realized he was human and not a bird, he lost faith in his power to fly. The moment you doubt whether you can fly, you stop being able to do it.

“I’m afraid you will never be able to fly again, not even on windy days,” said Soloman gently. “But you can live on this island always.”
Language Dive Guide: Model Narrative 
(Choosing Words and Phrases for Effect)
	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 7, for detailed notes on how the Language Dive format has been modified starting in Module 3.

	Sentence
	“Why, that is a fine nightgown you are wearing there, young Peter,” he said admiringly. (from Model Narrative: Revised Scene from Peter Pan in Kensington Gardens)

	Rationale
	This sentence is compelling because it is complex and uses language such as fine, young, and admiringly to help readers imagine Soloman’s kind tone of voice when speaking to Peter. This feature helps address the Daily Learning Target and L3.3a and connects to the guiding question by helping readers imagine they are in the story. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure that is a fine nightgown. Based on student need and time, consider adding days for extended conversation and practice with the structure he said admiringly. Note that the chunk he said admiringly is presented out of order to show that the sentence includes dialogue and to establish that Soloman is the speaker. Students will apply their understanding of the meaning and structure of this sentence when choosing words and phrases for effect in their revision of a scene from Peter Pan and when discussing how writers capture a reader’s imagination.

	Time
	15 minutes

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 7.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; display and distribute the task card. Follow the same routine found in Module 3, Unit 1, Lesson 7, to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice (Focus Structure)
	

	Reconstruct
	

	Practice (Sentence)
	


Language Dive Chunk Chart: Model Narrative (Choosing Words and Phrases for Effect)
	he said admiringly.

	Deconstruct:
Language Goals
	· he: “Who is speaking in this part of the scene? Who does he refer to?” Soloman Caw. (subject pronoun)

· said: “What did Solomon Caw do?” spoke (verb)

· admiringly: “How did Solomon Caw speak?” in an approving or a complimentary way. (adverb)

· Students can close their eyes and imagine Soloman’s facial expression as he speaks admiringly.
· If comfortable, students can speak admiringly to one another
· “Can you figure out why the the writer wrote he said admiringly?” She needed to add a dialogue tag to identify who is speaking, and how, in the rest of the sentence.

	“Why,

	Deconstruct:
Language Goals
	· Why,: “Can you figure out why the author wrote Why, at the beginning of this dialogue?” Although Why is often used for a question, the comma after why signals a pause and is a clue that this may not be a question. Why is sometimes used at the beginning a statement to express surprise or to add emphasis. Here, Soloman Caw is surprised or impressed. However, this usage is somewhat old-fashioned and poetic. (interjection)

· “: “What are the open curly-cues before Why, and what is their purpose?” They are quotation marks, signaling that someone is speaking and this chunk is the beginning of what the person says. (open quotation marks)

	that is a fine nightgown

	Deconstruct:
Language Goals
	· that: “What is this chunk about? What does that refer to?” Peter’s nightgown. We can use that to refer to and point out nearby things/nouns in a sentence. nightgown is the nearest noun in the sentence. that is a singular subject pronoun, and the noun phrase a fine nightgown is singular. (demonstrative pronoun)

· a fine nightgown: “That is what?” very nice bedclothes to be admired. Nightgowns are often considered old-fashioned for boys. (article + adjective + noun = noun phrase)


	
	· fine: Cover the word fine with your hand and read aloud the chunk.

· fine: “What if we remove fine? How does that change the meaning of the chunk?” Removing fine makes it sound like Solomon Caw is simply identifying something, the nightgown, rather than expressing his opinion about the nightgown. By including the adjective fine before nightgown, the author communicates that Soloman is giving a compliment.

· is: “What if we replace is with are?” The chunk would be confusing and inaccurate English for the classroom. The verb is is singular to agree with the singular pronoun that and the noun phrase a fine nightgown.

· Students can point to something in the classroom and complete the frame “That is a fine _____.”

	Practice (Focus Structure)
	· “What other adjectives could you use in this chunk to speak admiringly and use a complimentary tone?” That is a _______ nightgown. ✎
· To provide lighter support: “Can you extend the frame by adding an adverb in front of the adjective? How does it affect the tone of the compliment?” (That is a very lovely nightgown.)

· To provide heavier support: Invite students to complete the frame by referring to the list of adjectives generated on the Descriptive Language Construction Board in previous lessons.

	you are wearing there, young Peter,”

	Deconstruct:
Language Goals
	· you: “Who is this chunk about? Who does you refer to?” Peter. Soloman is speaking directly to Peter. (subject pronoun)

· are wearing: “What is Peter doing?” Peter has on the nightgown. (present progressive verb)

· there: “Where is the nightgown?” on Peter’s body. (adverb)

· young Peter: “Who is Soloman talking to?” Peter; Solomon calls him young Peter. (adjective + noun = noun phrase)

· young Peter: “Why does Soloman call Peter young Peter and not just Peter?” young Peter affects Soloman’s tone by making Solomon seem gentler, as though he is treating Peter as his child.

· there: Cover the word there with your hand.

· there: “What if we remove there? How does that change the meaning and tone of the chunk?” The meaning of the chunk does not change. However, adding there seems to affect Soloman’s tone by adding emphasis to the compliment. However, this usage is somewhat old-fashioned and poetic.

· The quotation marks at the end of this chunk tell us that this is the end of what Soloman says to Peter.


	“Why, that is a fine nightgown you are wearing there, young Peter,” he said admiringly.

	Reconstruct
	· Model the complimentary, admiring tone of this dialogue and tag, indicated by Why, fine, young Peter, and admiringly and invite students to repeat, showing a complimentary, admiring tone.

· Students can illustrate the tone of the sentence in a sketch. ✎
· “How can you say this sentence in your own words?” “Wow! My dear Peter, your nightgown is very nice,” Solomon Caw said with kindness.

· “How does this Language Dive add to your understanding of a big idea?” The sentence uses words like fine, young, and admiringly that emphasize Soloman’s kindness toward Peter and help readers imagine how Soloman might sound when speaking.

	Practice (Sentence)
	Students can give a partner a compliment with an admiring tone:  “That is a _____ _____ you _____,” I said _____. ✎
(“That is a + adjective + noun +  you + verb phrase,” I said + adverb.)

· To provide lighter support: “Can you say this sentence in a different order? How?”
· To provide heavier support: Invite students to complete the frame by referring to the list of adjectives and adverbs generated in previous lessons on the Descriptive Language Construction Board.

· Language Chunk Wall suggestions:

· Language to make references: that is a fine nightgown/you are wearing there, young Peter,”/ he said admiringly.
· Adverbs and adverbial phrases and clauses (describing verbs, adjectives, adverbs): you are wearing there, young Peter.” / he said admiringly.
· Adjectives and adjectival phrases and clauses (describing nouns): that is a fine nightgown / you are wearing there, young Peter,”


Language Dive Sentence Strip Chunks:
Model Narrative
(Choosing Words and Phrases for Effect)

	“Why,

	that is a fine nightgown

	you are wearing there, young Peter,”

	he said admiringly.


Language Dive Note-catcher: Model Narrative (Choosing Words and Phrases for Effect)
Name: ____________________________________ Date: ___________________
	[image: image1.png]



“Why, that is a fine nightgown you are wearing there, young Peter,” he said admiringly.

Use a different adjective to speak admiringly and use a complimentary tone.

That is a _______________________________________________ nightgown.
Sketch the sentence showing Soloman speaking admiringly, in an complimentary tone.
Complete the sentence frame to give someone a compliment. Use a complimentary tone. 

“That is a ___________________________ ___________________________ you 

_________________________,”

I said _____________________________________________________________.
                  (“That is a + adjective + noun + you + verb phrase,” I said + adverb.)


Narrative Writing Checklist

(Example, for Teacher Reference)
	Standard
	Characteristics of an Effective Narrative
	Characteristics of Revised Peter Pan Scene
	Yes? No?

	RL/RI.3.1
	I use some information from what I have read to create the characters, setting, or events in my story.
	My scene seamlessly fits into the original story because I have used one or more of the same characters, settings, or events.
	

	W.3.3a
	I introduce the narrator and establish the situation.
	My scene uses the same narrative voice as the rest of the Peter Pan story, and the situation is the same as the original scene.
	

	W.3.3a
	My narrative has a central problem.
	My scene has the same central problem as the original scene.
	

	W.3.3b
L.3.3
	I use dialogue to show the reaction of characters to events.

I describe what the characters are doing, thinking, and feeling. 
	I show, not tell, how characters are feeling through dialogue and a description of their thoughts and actions.
	

	W.3.3c
	The events in my narrative make sense and are easy to understand. 
	I follow my Narrative Planning graphic organizer to organize the events.
	


	Standard
	Characteristics of Effective Opinion Writing
	Characteristics of My Book Review
	Yes? No?

	W.3.3c
L.3.6
	I use words that show when the events happen.
	
	

	W.3.3d
	I resolve the problem at the end of the story and “wrap it up.”
	I resolve the problem in a way that does not change the outcome of the scene for the rest of the story.
	

	L.3.1
	My words and sentences follow the rules of writing.
	I can form and use regular and irregular verbs.
	

	L.3.2
	My spelling, capitalization, and punctuation are correct.
	I can form and use possessives.
	

	L.3.3
	I help the reader understand important parts of the story by describing what they might see, hear, taste, smell, or feel if they were there.
	I choose words and phrases for effect.
	

	L.3.3
W.3.4
	I tell my story in a way that helps the reader imagine the characters, setting, and events.
	I show, not tell, how characters are feeling through dialogue and a description of their thoughts and actions.
	


Directions for Peer Critique

W.3.5


Name: ____________________________________ Date: ___________________
1. Swap scenes with your partner.

2. Read the scene. If you need help reading it, ask your partner to read it aloud.

3. Focus on the criteria on the Narrative Writing Checklist:

· W.3.3c, L.3.6: I use words that show when the events happen.

· L.3.3: I help readers understand important parts of the story by describing what they might see, hear, taste, smell, or feel if they were there.

4. Identify one star (one thing your partner did well).

5. Record your star on a sticky note.

· For example, “I like the word you have chosen here. It really helps me understand what I might see if I were there.”
6. Identify one step (one thing your partner could improve).
7. Record your step on a (different colored) sticky note.

· For example, “Could you add a temporal word or phrase here to show how much later this happened?”

8. Explain your feedback. Partner A first, then partner B.
9. Ask your partner clarifying questions if you don’t understand.


10. Revise your work.

Homework: Language Dive I: Model Narrative: Possessives Practice

(Answers, for Teacher Reference)

11. Look at the scrambled sentence below from the Model Narrative: Revised Scene from Peter Pan in Kensington Gardens. Write it in the correct sequence:

	before looking back down
	he studied Soloman’s feathers thoughtfully,
	Then, with a wrinkled brow,
	at his nightgown again.


Then, with a wrinkled brow, he studied Soloman’s feathers thoughtfully, before looking back down at his nightgown again.

12. Sketch the sentence. 

13. Read the sentence again. Circle the possessive noun and possessive pronoun and underline the corresponding nouns. (L.3.2d)

Then, with a wrinkled brow, he studied Soloman’s feathers thoughtfully, before looking back down at his nightgown again.

14. Fill in the blank with a possessive noun to represent the first sentence below. (L.3.2d)

The wings belong to Tinker Bell.

They are Tinker Bell’s wings.
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Writing Narrative Texts: Revising for Temporal Words and Word Choice
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