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Narrative Writing Checklist

(Example, for Teacher Reference)
	Standard
	Characteristics of an Effective Narrative
	Characteristics of Revised 
Peter Pan Scene
	Yes? No?

	RL/RI.3.1
	I use some information from what I have read to create the characters, setting, or events in my story.
	My scene seamlessly fits into the original story because I have used one or more of the same characters, settings, or events.
	

	W.3.3a
	I introduce the narrator and establish the situation.
	My scene uses the same narrative voice as the rest of the Peter Pan story, and the situation is the same as the original scene.
	

	W.3.3a
	My narrative has a central problem.
	My scene has the same central problem as the original scene.
	

	W.3.3b
L.3.3
	I use dialogue to show the reaction of characters to events.

I describe what the characters are doing, thinking, and feeling. W
	
	

	W.3.3c
	The events in my narrative make sense and are easy to understand. 
	I follow my Narrative Planning graphic organizer to organize the events.
	


	Standard
	Characteristics of Effective Opinion Writing
	Characteristics of My Book Review
	Yes? No?

	W.3.3c
L.3.6
	I use words that show when the events happen.
	
	

	W.3.3d
	I resolve the problem at the end of the story and “wrap it up.”
	I resolve the problem in a way that does not change the outcome of the scene for the rest of the story.
	

	L.3.1
	My words and sentences follow the rules of writing.
	I can form and use regular and irregular verbs.
	

	L.3.2
	My spelling, capitalization, and punctuation are correct.
	I can form and use possessives.
	

	L.3.3
	I help the reader understand important parts of the story by describing what they might see, hear, taste, smell, or feel if they were there.
	
	

	L.3.3
W.3.4
	I tell my story in a way that helps the reader imagine the characters, setting, and events.
	
	


Language Dive Guide: Model Narrative (Possessives)
	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 7, for detailed notes on how the Language Dive format has been modified starting in Module 3.

	Sentence
	Then, with a wrinkled brow, he studied Soloman’s feathers thoughtfully, before looking back down at his nightgown again. (from Paragraph 2 of the Model Narrative: Revised Scene from Peter Pan in Kensington Gardens, found in Lesson 1 supporting materials)

	Rationale
	This sentence is compelling because it is complex, uses both the possessive noun (Soloman’s) and the possessive pronoun (his) to show belonging, and includes the temporal words Then and before to clarify the order of events in the narrative. The use of possessives to show belonging helps to address the Daily Learning Target and L.3.2d. This sentence also helps address a big idea by using descriptive language (wrinkled brow, thoughtfully) to show, not tell, how a character feels. Then and before are addressed to begin to raise student awareness about temporal words, which are introduced in Lesson 6. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure: he studied Soloman’s feathers thoughtfully. After discussing this structure, students practice using it to describe something that belongs to someone else. Students will apply their understanding of the meaning and structure of this sentence when using possessives in their revisions of a scene from Peter Pan throughout the next few lessons.

	Time
	18 minutes

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 7.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; display and distribute the task card. Follow the same routine found in Module 3, Unit 1, Lesson 7, to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice (Focus Structure)
	

	Reconstruct
	

	Practice (Sentence)
	


Language Dive Chunk Chart: Model Narrative (Possessives)
	Then, with a wrinkled brow,

	Deconstruct:
Language Goals
	· Then: “Why did the author write Then here?” to connect the previous sentence to this sentence (Peter looked down at his own nightgown) and to signal she would say what happened next. (adverb)

· with a wrinkled brow: “How did the action in this sentence happen?” in a manner that shows confusion or curiosity. A wrinkled brow is usually caused by confusion or curiosity. This phrase tells us that someone’s forehead had lines across it as they did something. with is used to express the manner in which someone does something. (preposition + noun phrase = prepositional phrase/adverbial)

· Students can act out wrinkling their brow and explaining how it makes them feel.

	he studied Soloman’s feathers thoughtfully,

	Deconstruct:
Language Goals
	· he: “Who is this sentence about? Who does he refer to?” Peter. We know because the preceding sentence is about Peter. (subject pronoun)

· studied: “What did Peter do?” Peter closely examined. studied suggests Peter wanted to find out more. The author adds the affix -ed to signal that she is describing something that already happened. (regular past tense verb)

· feathers: “What did Peter study?” feathers (noun)

· Soloman’s feathers: “Whose feathers did Peter study?” the feathers on the body of Soloman. The affix -’s on Soloman’s signals that something belongs to Soloman; that he possesses something. The author adds the -’s to signal that the word following Soloman’s is something that belongs to Soloman. Feathers follows Soloman’s, signaling that the feathers belong to Soloman. Note that the affix -s on feathers does not include an apostrophe. Therefore, this -s signals plural, or more than one, telling us that Soloman has more than one feather, rather than expressing possession. (possessive noun + noun = noun phrase)


	
	· thoughtfully: “How did Peter study Soloman’s feathers?” carefully. This tells us that Peter really cared to learn more about Soloman’s feathers. (adverb)

· with a wrinkled brow/thoughtfully: “What do you notice about this language in the first and second chunks?” They are both descriptive language used to show how Peter studied and felt, and they have similar meaning and effects.

	Practice (Focus Structure)
	·   Students can identify something in the room and act out, with a wrinkled brow, studying it thoughtfully.

· Students can complete the sentence frame to describe the thing they studied that belongs to someone else.

I studied _____’s _____ thoughtfully. (Example: I studied Carla’s notes thoughtfully.) (possessive noun + noun)

· To provide lighter support: “Can you think of another adverb to complete the sentence? (Example: I studied Carla’s notes appreciatively.)
· To provide heavier support: Provide index cards with images of an animal and an arrow pointing to something on its body. Below it, write the possessive noun and noun, e.g., the dog’s ear, supporting students to complete the sentence frame.

· Students act out and share their sentences, then write and sketch them, circling the possessive noun and drawing an arrow to the noun it modifies. ✎

	before looking back down

	Deconstruct:
Language Goals
	· before: “Why did the author write before here?” to connect the two previous chunks to this chunk and to signal she would say what happened next: Peter looked down at his own nightgown > Peter studied feathers > Peter looked back down (temporal subordinating conjunction)

· looking back down: “Peter studied Soloman’s feathers before he did what?” looked down again at something. (gerund phrase)

· back: “What if we remove back from this chunk? How would that change the meaning?” It would mean that Peter looked down for the first time; back emphasizes that he already looked down. (adverb)


	at his nightgown again.

	Deconstruct:
Language Goals
	· “What did Peter look back down at?” his own nightgown, for the second time.

· his nightgown: “Whose nightgown? Who does his refer to?” Peter’s/ Peter. We know this because he referred to Peter in the second chunk. his signals that something belongs to Peter; that he possesses something. The author writes his to signal that the word following his is something that belongs to Peter. nightgown follows his, signaling that the nightgown belongs to Peter. (possessive pronoun + noun = noun phrase)

· “What if we replace his with her? How would that change the meaning?” We would think that Peter looked at a girl’s nightgown, since her is used for females.

· again: “What if we remove again from this chunk? How would that change the meaning?” again tells us that Peter has looked at his nightgown before, and he is doing it once more. again works with back to emphasize that Peter already looked down once. (adverb)


	Then, with a wrinkled brow, he studied Soloman’s feathers thoughtfully, before looking back down at his nightgown again.

	Reconstruct
	· Students can act out the sentence in sequence, voicing the temporal words Then and before to emphasize the sequence.

· “What if we replace Soloman’s with his? How would that change the meaning of the sentence?” We might think that his refers to Peter because the sentence is about Peter. We might think that Peter had feathers and he was studying his own feathers.

· “How can you say this sentence in your own words?” Peter began to feel confused and a bit worried as he studied Soloman’s feathers in comparison to himself.

· “How does this Language Dive add to your understanding of a big idea?” This sentence shows, rather than tells, us how a character feels through description. We can imagine that Peter feels worried or confused as he wrinkles his brow and thoughtfully studies Soloman’s feathers in comparison to his own attire, without the author having to tell us directly.

	Practice (Sentence)
	· Students can complete the sentence frame twice; once with a possessive noun and once with a possessive pronoun.

Then, with a _____, I studied _____ _____ thoughtfully. (Example: Then, with a deep breath, I studied Carla’s/her notes thoughtfully.)

(possessive noun + noun)

(possessive pronoun + noun)

· To provide lighter support: “Can you say this sentence in a different order? How?”

· To provide heavier support: Provide a word bank for students to use when completing the sentence frames, as well as index cards with images to reinforce the possessives. (See Practice [Focus Structure].)

· Language Chunk Wall suggestions:

· Language to talk about time: Then, with a wrinkled brow, / before looking back down
· Language to make references: he studied Soloman’s feathers thoughtfully, / at his nightgown again


Language Dive Note-catcher: Model Narrative (Possessives)
Name: ____________________________________ Date: ___________________
	Then, with a wrinkled brow, he studied Soloman’s feathers thoughtfully, before looking back down at his nightgown again. 
Sketch something you studied that belongs to someone else. Circle the possessive noun, and draw an arrow to the noun it modifies.

Complete the sentence with the possessive noun and noun that you sketched. Circle the possessive noun, and draw an arrow to the noun it modifies.

I studied _______________________ ’s _______________________thoughtfully.

(possessive noun + noun)

Complete the frame twice: once with a possessive noun and once with a possessive pronoun. 

Then, with a ______________, I studied _______________’s_______________ thoughtfully.

(possessive noun + noun)

Then, with a _______________________, I studied _____________________ thoughtfully. (possessive pronoun + noun)


Language Dive Sentence Strip Chunks: Model Narrative (Possessives)

	Then, with a wrinkled brow,

	he studied Soloman’s feathers thoughtfully,

	before looking back down

	at his nightgown again.
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