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“Wandering through the Zoo”

(For Teacher Reference)

Note to Teachers: Copy this poem onto chart paper. This poem should be read as an echo by having the teacher read the first lines and the students read the indented lines.

We went wandering,


We went wandering,

through the zoo,


through the zoo,

to find some fascinating birds,


to find some fascinating birds.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s colors are ___,”


“That bird’s colors are ___.”

“The colors are ___,” I said to my friend.


“The colors are ___,” I said to my friend.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s feet are ___,”


“That bird’s feet are ___.”

“The feet are ___,” I said to my friend,


“The feet are ___,” I said to my friend.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s feathers are ___,”


“That bird’s feathers are ___.”

“The feathers are ___,” I said to my friend,


“The feathers are ___,” I said to my friend.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s beak is ___,”


“That bird’s beak is ____.”

“The beak is ___,” I said to my friend,


“The beak is ___,” I said to my friend.

We went wandering,


We went wandering,

through the zoo,


through the zoo,

and found enchanting little birds,


and found enchanting little birds.

Created by Katie Shenk for EL Education
“Wandering through The Zoo” Poem

(Answers, for Teacher Reference)

We went wandering,


We went wandering,

through the zoo,


through the zoo,

to find some fascinating birds,


to find some fascinating birds.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s colors are rich,”


“That bird’s colors are rich.”

“The colors are vibrant,” I said to my friend.


“The colors are vibrant,” I said to my friend.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s feet are strong,”


“That bird’s feet are strong.”

“The feet are mighty,” I said to my friend,


“The feet are mighty,” I said to my friend.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s feathers are light,”


“That bird’s feathers are light.”

“The feathers are fluffy,” I said to my friend,


“The feathers are fluffy,” I said to my friend.

My friend said, “Look,”


My friend said, “Look,”

“That bird’s beak is skinny,”


“That bird’s beak is skinny.”

“The beak is scrawny,” I said to my friend,


“The beak is scrawny,” I said to my friend.

We went wandering,


We went wandering,

through the zoo,


through the zoo,

and found enchanting little birds,


and found enchanting little birds.
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Bald Eagle Photograph

Note to Teachers: Display or copy this photograph in color (if possible).
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Mallard Duck Feet Photograph

Note to Teachers: Display or copy this photograph in color (if possible).
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Physical Characteristics of Birds Anchor Chart

(Example, for Teacher Reference)

Note to Teachers: Bold indicates information added in this lesson.

	What are the physical characteristics of birds?

	· Birds can be different colors.

· Birds have beaks that help them eat their favorite foods.

· Birds have feathers that do different jobs.

· Birds have feet that look different.




Fantastic Feet Response Sheet

(Answers, for Teacher Reference)

RI.1.1, RI.1.2, RI.1.3, RI.1.4, RI.1.5, RI.1.7

With your book buddy, open to pages 18–19 and follow along as the question is read aloud.

Then use the illustrations and text features to answer the question.

1. Listen to me read the captions under the illustrations on page 18. What are examples of different kinds of bird feet?

Feet with long and thin toes; webbed feet; feet with sharp talons; feet with toes with strong claws; feet with toes for running; feet for perching

2. Look at the picture of the finch on page 18. The author tells us it has toes for perching. Based on the picture, what do you think the word perching means? (RI 1.7, RI 1.4)

Circle the definition that is most accurate:

A. sitting

B. sitting on a twig or branch
C. climbing on a branch

Fantastic Feet Response Sheet

Name: ___________________________Date: ______________
RI.1.1, RI.1.2, RI.1.3, RI.1.4, RI.1.5, RI.1.7
With your book buddy, open to pages 18–19 and follow along as the question is read aloud.

Then use the illustrations and text features to answer the question.

3. Listen to me read the captions under the illustrations on page 18. What are examples of different kinds of bird feet?

	

	

	


4. Look at the picture of the finch on page 18. The author tells us it has toes for perching. Based on the picture, what do you think the word perching means? (RI 1.7, RI 1.4)

Circle the definition that is most accurate:

A. sitting

B. sitting on a twig or branch

C. climbing on a branch

Language Dive Guide II: 
Birds (Scholastic Discover More)

	Notes
	Modifications from Modules 1 and 2:

· As noted in Lesson 3, in addition to teacher-led questions and answers, there are suggested language goals that students should try to understand and apply for each chunk. Refer to Questions We Can Ask During a Language Dive in the Module 1 Appendix for a range of questions students might ask themselves and one another.

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

· Continue to employ a number of approaches to enable students to understand these goals, (e.g., grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches). At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	An eagle has long, sharp claws called talons, to grab prey. (from page 18 of Birds [Scholastic Discover More] by Penelope Arlon and Tory Gordon-Harris.)

	Language

Learning Target
	· I can use adjectives to describe the body parts of birds.

· I can make meaning of English language structures.

	Rationale
	This sentence is compelling because it uses adjectives to help address the Daily Learning Target by providing information about bird feet, CCSS L1.1f, and connects to the guiding question. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure has long, sharp claws. Students will apply their understanding of the meaning and structure of this sentence as they participate in conversations about what they notice and wonder about birds, when they write bird observations in this unit and when they write their research piece in Unit 2. 

	Time
	Consider allotting 10 minutes for this Language Dive.

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask during a Language Dive anchor chart.

· Students can work on their note-catcher for each item marked with the icon [image: image3.jpg]


.

	Deconstruct
	Refer to the chunk chart for questions and language goals to support student grappling. Follow the same routine found in the Language Dive in Lesson 3 to deconstruct the chosen sentence:

1.
Whole group: display all sentence strip chunks, sequenced as a sentence; teacher reads aloud twice and students read aloud with a partner.

2.
Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3.
Whole group: consider pre-teaching one or two key vocabulary words.

4.
Whole group or small group: display first chunk and allow students to grapple with the meaning; repeat with others.

· As students discuss the focus structure, slow them down for extended conversation and practice of the focus structure (see suggested questions and Conversation Cues in the chunk chart).

· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals to pose questions. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice (Focus Structure
	5.
Small group: Students play with the focus structure in the focus structure chunk using the suggestions in the chunk chart. Refer to the chunk chart for specific practice suggestions on this sentence.

	Reconstruct
	6.
Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7.
Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, and learning target. Refer to the chunk chart for specific Reconstruct suggestions on this sentence.

	Practice

(Sentence)
	8.
Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Language Dive Chunk Chart II: 
Birds (Scholastic Discover More)
	An eagle

	Deconstruct: Language Goals
	“What is this sentence about?” An eagle is a kind of bird. The sentence is about a specific group of birds: eagles. (noun)

	has long, sharp claws

	Deconstruct: Language Goals
	· “What does an eagle have?” claws (verb phrase) 

· long, sharp: “What kind of claws does an eagle have?” claws that are long; claws that have sharp points, that can cut or make a hole in something. (having an edge or point: eagle’s claws can cut or pierce something. (adjectives)

· “What if we remove the comma and replace it with and? How would that change the meaning of the sentence? I’ll give you time to think and discuss with your partner.” (It would not change the meaning. But it might sound funny because we usually use a comma when we use two adjectives before the word they describe.

· Students can pretend to have long, sharp claws.

· Students can sketch long, sharp claws in their note-catcher.

	called talons

	Deconstruct: Language Goals
	“What are an eagle’s long, sharp claws named?” talons (participle phrase) Students can label their drawings in their note-catcher.

	to grab prey

	Deconstruct: Language Goals
	· “Why do they eagles have these talons?” to grab or capture animals they eat (infinitive phrase)

· Students can act out using long, sharp claws to grab prey.


	has long, sharp claws

	Practice (Focus Structure)
	· A ______ [bird species] has _____ [adjective, + adjective + body part]. (A duck has flat, webbed feet.)

· To provide lighter support: “Can you extend the sentence frame by adding the purpose for the bird’s body part? How?” (A duck has flat, webbed feet to swim.)
· To provide heavier support: “What are synonyms of claws?” (nails, hooks, talons) 

· “What adjective did you use in this sentence? What is the purpose of adjectives?” (Responses will vary, but may include: short, webbed; to describe a noun.)

· “Can we say has claws long, sharp? Why do you think that?” (No, because in English, adjectives come before the nouns they describe, not after.)

	An eagle has long, sharp claws called talons, to grab prey

	Reconstruct
	· “How can you say this sentence in your own words?” An eagle has talons to grab prey. Or: An eagle has long, sharp talons to grab prey.  

· “How does this Language Dive add to your understanding of the guiding question?” This sentence helps us understand that birds have body parts that have specific forms.

	Practice

(Sentence)
	· “Can we say this sentence in a different order? How?” Students can each hold a chunk and switch places to show the sentence in a different, correct order. (To grab prey, an eagle has long, sharp claws called talons.)

· To provide lighter support: “Can you say this sentence as two or more sentences and then make it one sentence again? How?” (An eagle has long, sharp claws. They are called talons. Eagles use talons to grab prey.)

· To provide heavier support: “Can you think of another kind of feet that birds have, using the photographs on pages 18 and 19?” (Ducks have orange, webbed feet to help them swim.)


	
	Language Chunk Wall suggestions:

· Nouns and noun phrases (people, places, and things): 
An eagle 

· Adjectives and adjectival phrases and clauses (describing nouns): has long, sharp claws/ called talons
· Language to talk about purpose: to catch prey


Language Dive Sentence Strip Chunks II: 
Birds (Scholastic Discover More)
	An eagle

	has long, sharp claws

	called talons,

	to grab prey.


Language Dive Note-catcher II: 
Birds (Scholastic Discover More)
An eagle/ has long, sharp claws/ called talons,/ to grab prey.

	Sketch long, sharp claws.


A ______________ has ______________, _____________ 

_______________________________________________.

A _____________ has ______________, ____________ to 

_______________________________________________.

Image Credits
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MODULE LESSONS 


Grade 1: Module 3: Unit 1: Lesson 7


Reading and Writing: Group Research: Birds (Scholastic Discover More), Pages 18-19
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