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Adjectives Shades of Meaning Anchor Chart

(Answers, for Teacher Reference)

	Adjectives that mean the same thing with 
small differences
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	Adjectives
	Adjectives with more strength

	Pretty
	Gorgeous

	Big
	Humongous

	Little
	Minuscule

	Bright
	Brilliant


What Researchers Do Anchor Chart

(Example, for Teacher Reference)

Note to Teachers: Fill in the new bold row under “Gather evidence from texts” before the lesson.

How do we build our research skills and share our learning?
Researchers are curious about the world around them. To find out more about it, they …

	Ask questions
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	Closely observe
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	Share and discuss ideas
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	Gather evidence from texts
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What Researchers Do Anchor Chart (continued)

	Look for Titles and Headings
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	Record observations using drawings and labels
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	Find patterns
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Language Dive Guide I: 
Birds (Scholastic Discover More)

	Notes
	Modifications from Modules 1 and 2:

· In addition to teacher-led questions and answers as in Modules 1 and 2, there are suggested language goals that students should try to understand and apply for each chunk. (Consider referring to the range of questions students might ask one another in Questions We Can Ask During a Language Dive in the Appendix.)

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

· Continue to employ a number of approaches to enable students to understand these goals, including grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches. At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	All of them have wings, and most can fly. (From page 4 of Birds [Scholastic Discover More] by Penelope Arlon and Tory Gordon-Harris.)

	Rationale
	This sentence is compelling because it uses of an indefinite pronoun and the frequently occurring conjunction and, and its connection to the guiding question because it provides information about birds’ body parts and their function. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure most can fly. Students will apply their understanding of the meaning and structure of this sentence as they discuss the shape of birds’ body parts using compound sentences in this unit. They will also use the structure of this sentence as they write compound sentences during their bird research in Unit 2.

	Time
	10 minutes

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon✎.

	Deconstruct
	Use the Sentence Strip Chunks.

1. Whole group: display all chunks, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3. Whole group: consider pre-teaching one or two key vocabulary words.

4. Whole group or small group: display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Chunk Chart to guide student grappling.

· As students discuss the focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues (underlined) in the chunk chart.

· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals provided in the chunk chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.


	Practice (Focus Structure
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the Chunk Chart for specific Practice suggestions on this sentence.

	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the Chunk Chart for specific Reconstruct suggestions on this sentence.

	Practice

(Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Questions We Can Ask During a Language Dive Anchor Chart
(Example, for Teacher Reference)
	Questions about the sentence

	· “What is the meaning of this sentence? Why do we think that?”

· “How does the sentence add to our understanding of the guiding question?”

· “How can we say this sentence in our own words?”

· “Can we divide this sentence into two or more sentences? What do we have to remove or change?”

· “Can we say this sentence in a different order? How?”

· “What other questions can we ask that will help us understand this sentence?” 

	Questions about the chunks

	“Who or what is this chunk about? What is the person or thing doing in this chunk?”

“What does this chunk tell us? Why do we think that?”

“How can we say this chunk in our own words?”

“Can we act out the chunk? Can we sketch the chunk?”

“Why did the author write this chunk?”

“What if we remove _____ in this chunk? Does it still make sense? Why do we think that?”

“What if we replace _____ in this chunk with _____? How does that change the meaning?”

	Questions about words

	“What do we think this word means?”

“What is the translation of this word?”

“Is there a familiar word or affix in this word? How does that help us understand the unfamiliar word?”

“What are some synonyms of this word? How are they different in meaning?”


	Questions about the Language Dive

	“How can we use this sentence structure in our speaking and writing?”

“Does the language in this sentence remind you of the language or chunks in other Language Dives? How?”


Language Dive Chunk Chart I: 
Birds (Scholastic Discover More)

(Example, for Teacher Reference)
	All of them

	Deconstruct: Language Goals
	· “Who is this chunk about?” birds; all birds (noun phrase)

· Students can name different kinds of birds they know and act like a bird of their choice.

	have wings

	Deconstruct: Language Goals
	· “What do all birds have?” wings (verb phrase)

· “Can we say all birds has wings? Why or why not?” No, that does not make sense. The sentence is about more than one bird so we use have. If it were about just one bird we could has. (The bird has wings. (verb)

· Students can pretend to flap their wings.

	and

	
	· “Why does the author use this word?” to tell the reader there will be another related idea added to the sentence (coordinating conjunction)

	most can fly

	Deconstruct: Language Goals
	· “What else does the author tell us about birds?” A lot of birds can fly. Most, but not all birds can fly. (coordinate clause)

· “Why did the author leave out the word birds after most?” The author already wrote it in the previous sentence, so we already know what most refers to. The author wanted to make the sentence shorter and more interesting to read. (pronoun)

· most: “Why does the author use the word most?” (to tell us there are more birds that can fly than more birds that cannot fly. (pronoun)

· Students can pretend to be birds. Prompt some students to pretend to fly and others not to fly, to act out most of the class flying.


	Practice (Focus Structure)
	· All birds have _______[bird part], and they can _____[verb; function of bird part]. ” (All birds have beaks, and they can pick up food.)

· To provide lighter support: “Can you use the word most in your sentence? (All birds have beaks and most are sharp.

· To provide heavier support: Provide a word bank for students to use when completing the sentence frame.

· Students can act out their sentences.

	All of them have wings, and most can fly

	Reconstruct
	· “How can you say this sentence in your own words?” All birds have wings and most birds fly.

· “How does this Language Dive add to your understanding of the guiding question?” It helps us understand what kind of animal birds are because it tells us what body parts they have and what they do with them.

· Distribute the Language Dive Chunk Pictures I: Birds (Scholastic Discover More) Tell students they will place them in the correct order of the sentence. Then, they will tell a partner what is happening in the picture frames using the words from the sentence.

	Practice

(Sentence)
	· “Can we say this sentence in a different order? How?” Students can each hold a chunk and switch places to show the sentence in a different, correct order. (Most can fly and all of them have wings.)

· To provide lighter support: “Can we divide this sentence into two or more sentences? What do we have to remove or change?” All of them have wings. Most can fly. Remove and, add a period after wings. Capitalize most.

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.
· “What does the word and do in this sentence?” connects two ideas together

· Language Chunk Wall suggestions:

· Language to talk about quantity: All of them / most can fly.
· Verbs and verb phrases (actions and states): have wings,
· Language to connect words, phrases, clauses (conjunctions): and


Language Dive Sentence Strip Chunks I: 
Birds (Scholastic Discover More)
	All of them

	have wings,

	and

	most can fly.


Language Dive Chunk Pictures I: 
Birds (Scholastic Discover More)

(Example, for Teacher Reference)
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Green Bee Eater Photograph

Note to Teachers: Display or copy this photograph in color (if possible).
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“To the Pond”

Come to the pond, sweet little ducks.

Wade through marsh, the rushes, and muck.

Walk through the meadow, walk through the brush.

Come over swiftly, but do not rush.

Be careful the bullfrogs and turtles you meet.

Watch for the foxes looking to eat.

Step through the reeds and up to the shore,

Come to the pond, come and explore.
Written by Gwyneth Hagan for EL Education

Working to Become Ethical People Anchor Chart

(Example, for Teacher Reference)
Note to Teachers: Bold indicates information added in this lesson. Two additional Habits of Character will be added to this chart.
Habits for how we treat others

	Habit of Character
	What does it mean?
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	Respect
	I treat myself, others, and the environment with care.
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	Empathy
	This means I try to understand how others feel. 
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Reading and Writing: Group Research: Birds (Scholastic Discover More), Pages 4-5
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