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Language Dive Guide II: What’s Alive?
	Notes
	Modifications from Modules 1 and 2:

· As noted in Lesson 5, in addition to teacher-led questions and answers, there are suggested language goals that students should try to understand and apply for each chunk. Refer to Questions We Can Ask During a Language Dive in the Module 1 Appendix for a range of questions students might ask themselves and one another.

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

· Continue to employ a number of approaches to enable students to understand these goals, (e.g., grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches). At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	Green leaves also help plants to catch sunlight. (from page 20 of What’s Alive by Kathleen Weidner Zoehfeld)

	Language Learning Target
	· I can understand and practice using words to describe people, places or things.

· I can understand and practice using the English language to describe what makes plants alive.

	Rationale
	A. This sentence is compelling because it uses a prepositive adjective to help address the Daily Learning Target and L.K.1f. It connects to the guiding question because it helps students understand the function of a leaf, and it adds to their understanding of why stems and leaves bend toward the sun. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure Green leaves. Students will apply their understanding of the meaning and structure of this sentence during the Science Talk protocol and when writing in their research notebooks. 

	Time
	A. 10 minutes


	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon ✎.

	Deconstruct
	Refer to the chunk chart for questions and language goals to support student grappling. Follow the same routine found in the Language Dive in Lesson 5 to deconstruct the chosen sentence:

1. Whole group: display all sentence strip chunks, sequenced as a sentence; teacher reads aloud twice and students read aloud once with a partner.

2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3. Whole group: consider pre-teaching one or two key vocabulary words.

4. Whole group or small group: display first chunk and allow students to grapple with the meaning; repeat with others.

· As students discuss the focus structure, slow them down for extended conversation and practice of the focus structure (see suggested questions and Conversation Cues in the chunk chart).

· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals to pose questions. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice (Focus Structure
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the Chunk Chart for specific Practice suggestions on this sentence. 


	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the chunk chart for specific Reconstruct suggestions on this sentence.

	Practice

(Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


For ELLs: Chunk Chart IV: What’s Alive?

	Green Leaves

	Deconstruct: Language Goals
	· “What is this sentence about?” leaves; Notice aloud that leaves ends with the /z/ sound. (subject; plural noun) 

· “What does the word green tell us about the leaves?” their color; how they look (adjective)

· “Can we say leaves green? Why or why not?” No, because the adjective almost always comes before the noun it describes in English

· “Can we say greens leaves? Why or why not?” No, because endings of adjectives are not the same as the endings of the nouns they describe. Only the noun needs to have an –s. 

· Ask students for a translation of the chunk in different languages and point out the differences in the adjective order and in the endings (hojas verdes in Spanish)

· “Think about the book we’ve been reading. What do we already know about what green leaves do?” They help plants breathe.

· Students can color in a sketch of leaves with a green dry erase marker.

	also

	Deconstruct: Language Goals
	· “Why did the author use also?” so we know there is something else about green leaves that the author is going to tell us. (adverb)

	help plants

	Deconstruct: Language Goals
	· “What do green leaves also do?” They help plants. Have students give each other a handshake to indicate helping. (verb phrase)


	to catch sunlight.

	Deconstruct: Language Goals
	· “What do they green leaves help plants to do?” to catch sunlight; to get the nutrients from the sun; to soak up the sunlight; to get the light (infinitive/adverbial phrase)

· “Do plants really catch something? How do you know?” no; because plants can’t catch things like people can with their hands. Authors use words to help us imagine in our heads what is happening. It is hard for us to imagine the green leaves taking in the sunlight. The author chose that word to excite our imagination and help make it sound real. (figurative language) 

· “What two words do you see in sunlight? What does that make you think the word means?” sun and light; the light from the sun (compound word)

· Students can pretend their hands are leaves and move them to try to catch sunlight in the room.

	Green leaves

	Practice (Focus Structure)
	· Practice: _____ [word to describe] leaves help plants to catch sunlight. (Round leaves help plants to get light.)

· To provide lighter support, ask: “Can you use another word to describe leaves? Can you use different words to tell how leaves help?” (Soft round leaves help plants to get light.)

· To provide heavier support, ask: “How could we describe the shape or size of leaves? How do leaves feel?” (big; small; smooth; rough)

· Ask: 

· “What words did you use in your sentence? What do they tell about leaves?” Responses will vary, but may include: their color; their shape; how they feel.)

· Students can sketch the leaves they described in their sentences. ✎


	Green leaves also help plants to catch the sunlight.

	Reconstruct
	· “How can you say this sentence in your own words?” Green leaves help plants get light from the sun.

· “How does this Language Dive add to your understanding of the guiding question?” It helps us understand that plants are living things and it tells how they get nutrients.

	Practice

(Sentence)
	· “Do we need all of the chunks for the sentence to make sense?” Students can each hold a chunk and switch places to show the sentence in the correct order. Invite students to notice that the sentence still makes sense without the chunk also.

· To provide lighter support: Encourage students to practice using the sentence structure with other plant parts or in another context. (Long roots help plants to drink water.)

· To provide heavier support: Demonstrate to catch by tossing a small, soft ball in the air, and then to a few volunteers. Ask students how they caught the ball (with their hands) and ask what the plants use to catch the sunlight (their leaves). 

· Language Chunk Wall suggestions:

· Adjectives and adjectival phrases and clauses (describing nouns): Green leaves
· Language to connect words, phrases, clauses: also
· Verbs and verb phrases (actions, states of being): help plants/ to catch sunlight,


For ELLs: Language Dive Sentence Strip Chunks IV: 
What’s Alive?
	Green leaves

	also

	help plants

	to catch sunlight.


For ELLs: Language Dive Note-catcher IV: 
What’s Alive?
	Green leaves also help plants to catch sunlight.

Sketch the leaves from your sentence:
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MODULE LESSONS 


Grade K: Module 3: Unit 1: Lesson 6


Writing and Speaking: Sharing Our Ideas about Living and Nonliving Things








© 2017 EL Education Inc.

Except where otherwise noted, EL Education’s Language Arts Curriculum is published under a Creative Commons Attribution 4.0 International (CC BY 4.0) License. To view a copy of this license, visit https://creativecommons.org/licenses/by/4.0/.

Licensed third party content noted as such in this curriculum is the property of the respective copyright owner and not subject to the CC BY 4.0 License. Responsibility for securing any necessary permissions as to such third party content rests with parties desiring to use such content. For example, certain third party content may not be reproduced or distributed (outside the scope of fair use) without additional permissions from the content owner and it is the responsibility of the person seeking to reproduce or distribute this curriculum to either secure those permissions or remove the applicable content before reproduction or distribution.

	[image: image2.emf]
	| Language Arts Curriculum
	9



