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	Unit 2, Week 1: Teacher-Guided Student Activity Card () 
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	Daily Learning Targets


Day 1
· I can explain how the words can, may, and must change the meaning of a sentence. (L.4.1c)
Day 3
· I can write sentences using modal auxiliaries to convey various conditions. (L.4.1c)
Student Materials

Day 1:

N/A

Day 3:

· Unit 2 research texts
Directions
Day 1

Your teacher will guide you through the activities on this card.

1. Some caterpillars can roll up leaves and seal them shut.

2. Some caterpillars may roll up leaves and seal them shut.

3. Some caterpillars must roll up leaves and seal them shut.
can: shows ability or opportunity
may: shows permission; used to express the possibility of something happening

must: shows necessity
4. An ostrich may outrun most predators.

5. An ostrich must outrun most predators.

6. An ostrich can outrun most predators.

	Day 3
	Your teacher will guide you through the activities on this card.
	Examples
	
	
	
	
	
	
	
	
	
	Example: A springbok fawn would hide because its tawny coat blends in with the grass around it.

	
	
	Uses
	shows ability or opportunity
	shows permission; used to express the possibility of something happening
	shows necessity
	used to express that there was an ability to do something in the past
	used to express the possibility of something happening or being true in the present or future
	used to express a future action or state; will
	used to indicate that some action is advisable or important for someone or something to do
	used to indicate future time of a verb
	used to describe a behavior of someone or something in the past
	

	
	
	Modal Auxiliary
	can
	may
	must
	could
	might
	shall
	should
	will
	would
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	Daily Learning Targets


Day 1

· I can explain how the words can, may, and must change the meaning of a sentence. (L.4.1c)
Day 3

· I can write sentences using modal auxiliaries to convey various conditions. (L.4.1c)
Student Materials

Day 1:

N/A

Day 3:

· Unit 2 research texts
Directions
Day 1

Your teacher will guide you through the activities on this card.

7. Some caterpillars can roll up leaves and seal them shut.

8. Some caterpillars may roll up leaves and seal them shut.

9. Some caterpillars must roll up leaves and seal them shut.

can: shows ability or opportunity
may: shows permission; used to express the possibility of something happening

must: shows necessity
10. An ostrich may outrun most predators.

11. An ostrich must outrun most predators.

12. An ostrich can outrun most predators.

	Day 3
	Your teacher will guide you through the activities on this card.
	Examples
	
	
	
	
	
	
	
	
	
	A springbok fawn would hide because its tawny coat blends in with the grass around it.

	
	
	Uses
	shows ability or opportunity
	shows permission; used to express the possibility of something happening
	shows necessity
	
	
	
	
	
	
	

	
	
	Modal Auxiliary
	can
	may
	must
	could
	might
	shall
	should
	will
	would
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	Daily Learning Targets


· Day 1: I can use the modals can and can’t to express ability. (L.4.1c)
· Day 3:  I can use the modal would with If. (L.4.1c)
Student Materials

Day 1:

N/A

Day 3:

· Would sentence strips
Day 1

Your teacher will guide you through the activities on this card.

They can cover great distances without much effort. In fact, ostriches have the longest legs of any bird. They are the fastest birds in the world! Even though ostriches have wings, they can’t fly to escape from predators.

Extension:

· “From a distance, only the ostrich’s body can be seen.”
· “A cheetah slinking through tall grass could easily be missed by some members of the herd.” 
	Able to in the present
	Generally possible in the present
	Possible in the future
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	Unit 2, Week 1: Would Sentence Strips (() 

	If an armadillo were to roll up in a burrow,
	it would be less easily caught for food.

	If a predator were to find a monarch butterfly,
	it would be warned by the bright orange wings.

	If an ostrich were to stretch its neck along the ground,
	it would be harder to see in the sandy, African soil.


	If an armadillo were to roll up in a burrow,
	it would be less easily caught for food.

	If a predator were to find a monarch butterfly,
	it would be warned by the bright orange wings.

	If an ostrich were to stretch its neck along the ground,
	it would be harder to see in the sandy, African soil.


	If an armadillo were to roll up in a burrow,
	it would be less easily caught for food.

	If a predator were to find a monarch butterfly,
	it would be warned by the bright orange wings.

	If an ostrich were to stretch its neck along the ground,
	it would be harder to see in the sandy, African soil.
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	Unit 2, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
	[image: image5.png]



	Daily Learning Targets


· Day 1: I can make connections between the “Fight to Survive!” text and the module guiding question. (RF.4.4)
· Day 3: I can use text features to locate information on a web page. (RI.4.5, RF.4.4)
Student Materials

Day 1:

· “Fight to Survive!”
Day 3:

· Access to the expert group web pages:
· Three-banded armadillo: “Brazilian three-banded armadillo.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/brazilian-three-banded-armadillo/tolypeutes-tricinctus/
· Springbok: “Springbok.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/springbok/antidorcas-marsupialis/
· Ostrich: “Ostrich.” Wildscreen Arkive. Web. 9 Apr, 2015 http://www.arkive.org/ostrich/struthio-camelus/
· Monarch butterfly: “Monarch butterfly.” Wildscreen Arkive. Web. 9 Apr, 2015 http://www. arkive.org/monarch-butterfly/danaus-plexippus/
Directions
Day 1


Follow the ALL Independent Group Work protocol to complete the task.

With a partner:

13. Read the module guiding question: “How do animals’ bodies and behaviors help them survive?”

14. As a whole group, read aloud together the “Fight to Survive!” text.

15. Alone or with a partner, underline at least one sentence in the text that provides an answer to the module guiding question. 

If you have more time:

16. Think about your expert group animal. Using the text, how would you answer the module guiding question about your particular animal in no more than two sentences? Use the space below to answer the question:

	

	


Day 3
Follow the ALL Independent Group Work protocol to complete the task.

With a partner:

17. Find and open the ARKive website page for your expert group animal.

18. Write the subheading(s) for the section or sections where you would be most likely to find the answer to each question.

· Where does my animal live?
	


· What does my animal eat?
	


· How does my animal care for its young?

	


· What does my animal look like?

	


· Where can I find more information about my animal?
	



MORE CHALLENGE:

If you finish early, click on one of the websites listed under the “References” subheading and explore the site to learn more about your animal. Record the website and the information you find on the back of this task card.
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	Unit 2, Week 1: Student Task Card


(Answers, for Teacher Reference) 

Day 1


Student responses will vary, but these are examples: 

Armadillo: To help it survive, the armadillo has a tough shell to protect it from predators. It can also run fast and roll  into ball that it can snap shut on a predator that tries to get inside.

Springbok: The color of the springbok coat helps it hide in the grass to survive. The springbok also lives in a herd for protection and can run very fast away from predators.

Ostrich: To help it survive, the ostrich has a long neck and keen vision to look for predators. It also lays its head and neck on the ground to blend in with the sand, and can run very fast away from predators.

Monarch butterfly: The monarch butterfly has colored wings to warn predators that it is poisonous.
Day 3

Write the subheading(s) for the section or sections where you would be most likely to find the answer to each question.

· Where does my animal live? Range and Habitat
· What does my animal eat? Biology
· How does my animal care for its young? Biology
· What does my animal look like? Description
· Where can I find more information about my animal? Find out more
MORE CHALLENGE: If you finish early, click on one of the websites listed under the “References” subheading and explore the site to learn more about your animal. Record the website and the information you find on the back of this task card.

Responses will vary
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	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:
I can read my research reading text independently for 10 minutes. (RI.3.10)

Day 3:

I can explain how my research reading connects to something I have been learning in the module lessons. (RI.3.10)

Day 4:

I can listen carefully and ask questions of others about their research reading. (RI.3.10, SL.3.1)
Student Materials

Days 1-3:

· Research reading text
· Independent reading journal
· Vocabulary log
Day 4

· Research reading text
· Vocabulary log
Directions
Days 1 and 2

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

19. Read your independent research reading text for 10 minutes. 

20. Record your reading in your independent reading journal (date, text title, author, pages read). 

21. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and topical words at the back
Day 3

Your teacher will act as timekeeper and facilitator for this task card.

22. Read your research reading text independently for 5 minutes.

23. Record your reading in the front of your independent reading journal (date, text title, author, pages read).
24. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical words at the back.

25. Respond to this prompt in your independent reading journal: How does your reading connect to your work in the module lessons?
Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Research Share:

26. Timekeeper: Set a 2-minute timer.

27. Group: Think of:

· One thing you have learned from your research reading text

· Two new vocabulary words and their meanings that you have learned from your research text

28. Timekeeper: Set a 2-minute timer.

29. Facilitator: You will go first:

· Pass your research reading text around.

· Share one thing that you have learned. (“I have learned __________.”)

· Share two new vocabulary words and their meanings. (“Two new vocabulary words I have learned are _______ and _______.”)
Group: Listen and think about what else you would like to know about this person’s text. Prepare a question.

30. Timekeeper: Set a 2-minute timer.

31. Group: Take turns asking the facilitator questions.

32. Repeat steps 4–6 with each person in the group.

33. If time allows, choose from the following:

· Continue to read your free choice reading text.

· Try out a new text.
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	Daily Learning Targets


· Day 2: I can use text features to locate information on a web page. (RI.4.5, RF.4.4)

· Day 4: I can use online resources to understand words on a web page. (L.4.4c)
Student Materials

Day 2:

· Main IdeaRobin webpage. Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/robin/erithacus-rubecula/
Day 4:

· Robin webpage. Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/robin/erithacus-rubecula/
· Expert group web pages:
· Three-banded armadillo: “Brazilian three-banded armadillo.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/brazilian-three-banded-armadillo/tolypeutes-tricinctus/

· Springbok: “Springbok.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/springbok/antidorcas-marsupialis/

· Ostrich: “Ostrich.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/ostrich/struthio-camelus/

· Monarch butterfly: “Monarch butterfly.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www. arkive.org/monarch-butterfly/danaus-plexippus/
Directions

Day 2
Your teacher will guide you through the activities on this card.

A subheading is a title given to one part of a text or website. Subheadings help the reader find and understand information. Subheadings:

· Are usually in bold print

· Divide the text into sections

· Tell what each section is about
34. Skim the web page. Turn and talk with a partner and be prepared to share with the whole group:

· What is the first subheading you see?

· Name three other subheadings on this web page.

35. Find the subheading that says “Habitat.” Listen as your teacher reads this section aloud.

36. Turn and talk with a partner and be prepared to share with the whole group:

· What is this section about?

· If you were to give this section a new or different subheading, what would it be? Write the new subheading here:

Habitat:
	


37. Repeat Steps 3–4 for the “Description,” “Glossary,” and “Range” sections of the web page. Write the new subheadings here:

Description:
	


Glossary:

	


Range:

	


Turn and talk with a partner and be prepared to share with the whole group: How might you use subheadings like these to locate information about your expert group animal?
Day 4
Your teacher will guide you through the activities on this card.

· A glossary is a list of unusual or difficult words and their meanings. The glossary can usually be found at the end of a website, book, or article.

· A hyperlink is a word or image on a web page that, when clicked on, brings you to another web page or another place on the same page where you can get more information. Words that are underlined and in blue on your website are hyperlinks that help you understand what a word means. If you click on one, the hyperlink will show you the definition of the word.

· A dictionary is a source of information about words of a language. Some dictionaries are available online. When you type in the word, you can get information about the word’s meaning, spelling, and pronunciation.

38. In pairs, find the word invertebrates in blue on the robin web page. Hover over the word. Turn and talk and be prepared to share with the group: What happens?
39. Read the definition out loud and then click on the word. Turn and talk and be prepared to share with the group: What section of the web page does this hyperlink take you to? Why?
40. Your teacher will show you how to use an online dictionary to look up the word invertebrate. Turn and talk with a partner and be prepared to share with the group: What information can you get from the dictionary that you did not get from the glossary or hyperlink?
41. Define three unfamiliar words from your expert group animal web page. Use a different source of information to find the definition for each (glossary,  hyperlink, or online dictionary): 
GLOSSARY

Word:

	


Definition:

	


HYPERLINK

Word:

	


Definition:

	


DICTIONARY

Word:

	


Definition:

	


MORE CHALLENGE

(Choose one of the scientific words from the chart at the top of the page)
Word:

	


Definition:
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	Daily Learning Targets


· Day 2: I can use text features to locate information on a web page. (RI.4.5, RF.4.4)

· Day 4: I can use online resources to understand words on a web page. (L.4.4c)
Student Materials

Day 2:

· Main IdeaRobin webpage. Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/robin/erithacus-rubecula/

Day 4:

· Robin webpage. Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/robin/erithacus-rubecula/
· Expert group web pages:
· Three-banded armadillo: “Brazilian three-banded armadillo.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/brazilian-three-banded-armadillo/tolypeutes-tricinctus/

· Springbok: “Springbok.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/springbok/antidorcas-marsupialis/

· Ostrich: “Ostrich.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www.arkive.org/ostrich/struthio-camelus/

· Monarch butterfly: “Monarch butterfly.” Wildscreen Arkive. Web. 9 Apr, 2015. http://www. arkive.org/monarch-butterfly/danaus-plexippus/
Directions

Day 2
Your teacher will guide you through the activities on this card.

A subheading is a title given to one part of a text or website. Subheadings help the reader find and understand information. Subheadings:

· Are usually in bold print

· Divide the text into sections

· Tell what each section is about
42. Skim the web page. Turn and talk with a partner and be prepared to share with the whole group:

· What are the subheadings on this web page?
43. Find the subheading that says “Status.” Look carefully at the graphic in this section. Read the words in the graphic from left to right (your teacher will help you define any words you don’t know).
44. Turn and talk with a partner and be prepared to share with the whole group:

· What do you notice about the words as you move from the left side of the graphic to the right?

· What do you think the “Status” section is about? What is the status of this animal? What does this status mean?
45. Hover over each of the small blue numbers in the “Status” section. Turn and talk with a partner and be prepared to share with the whole group:
· What do you notice?

· What kind of information do the blue numbers give you?
46. Click on each of the blue numbers. Turn and talk with a partner and be prepared to share with the whole group:

· What is the subheading of the section you are taken to?

· What do you think this subheading means?

· What is the connection between the number you clicked and the information in the reference section?
Day 4
Your teacher will guide you through the activities on this card.

· A glossary is a list of unusual or difficult words and their meanings. The glossary can usually be found at the end of a website, book, or article.

· A hyperlink is a word or image on a web page that, when clicked on, brings you to another web page or another place on the same page where you can get more information. Words that are underlined and in blue on your website are hyperlinks that help you understand what a word means. If you click on one, the hyperlink will show you the definition of the word.

· A dictionary is a source of information about words of a language. Some dictionaries are available online. When you type in the word, you can get information about the word’s meaning, spelling, and pronunciation.

47. In pairs, find the word invertebrates in blue on the robin web page. Hover over the word. Turn and talk and be prepared to share with the group: What happens?
48. Read the definition out loud and then click on the word. Turn and talk and be prepared to share with the group: What section of the web page does this hyperlink take you to? Why?
49. Your teacher will show you how to use an online dictionary to look up the word invertebrate. Turn and talk with a partner and be prepared to share with the group: What information can you get from the dictionary that you did not get from the glossary or hyperlink?
50. Define three unfamiliar words from your expert group animal web page. Use a different source of information to find the definition for each (glossary,  hyperlink, or online dictionary): 
GLOSSARY

Word:

	


Definition:

	


HYPERLINK

Word:

	


Definition:

	


DICTIONARY

Word:

	


Definition:

	


MORE CHALLENGE

(Choose one of the scientific words from the chart at the top of the page)
Word:

	


Definition:
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(Answers, for Teacher Reference)
Day 2

51. Turn and talk with a partner and be prepared to share with the whole group:

· What is this section about?

· If you were to give this section a new or different subheading, what would it be?

Write the new subheading here:

Possible response: Habitat: Where it lives
52. Repeat Steps 3–4 for the “Description,” “Glossary,” and “Range” sections of the web page.

Write the new subheading here:

Possible response:

Description: What it looks like

Glossary: What words mean

Range: Where in the world it can be found

53. Turn and talk with a partner and be prepared to share with the whole group:

· What do you notice about the words as you move from the left side of the graphic to the right? They are on a scale—the right side is extinct, and the words as you move from left to right lead toward extinction.
· What do you think the “Status” section is about? What is the status of this animal? What does this status mean? Status section is how threatened the species is. The robin is “Least Concern,” which means there are plenty of them.
54. Hover over each of the small blue numbers in the “Status” section. Turn and talk with a partner and be prepared to share with the whole group:

· What do you notice? They show names of other resources.

· What kind of information do the blue numbers give you? Names of other resources for more information
55. Click on each of the blue numbers. Turn and talk with a partner and be prepared to share with the whole group:

· What is the subheading of the section you are taken to? References
· What do you think this subheading means? Responses will vary.
· What is the connection between the number you clicked and the information in the reference section? It is the number of the resource in the reference section.
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	Unit 2, Week 1: Student Task Cards


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


· Day 2: I can explain how the words can, may, and must change the meaning of a sentence. (L.4.1c)

· Day 4: I can write sentences using modal auxiliaries to convey various conditions. (L.4.1c)
Student Materials

· Day 2: Matching Game picture cards and phrase cards (one set per four students)
· Day 4: Unit 2, Week 1: Reading and Speaking Fluency/GUM: Teacher-Guided Student Activity Card
· Expert Group Animal research notebooks
· Unit 2 research texts
· What Can It Do? What Might It Do? Game Cards (one set per class)
Directions
Day 2:
Follow the ALL Independent Group Work protocol to complete the task.

56. Underline the correct word in each sentence.

Example: A cottontail rabbit (may, must) go from zigzagging to freezing as it flees.

56. A kangaroo cannot run, but it (can, may) leap away from danger.

56. Wheel spiders (must, can) roll at a speed of about 3 feet per second.

56. The predator (may, must) pull on the armadillo’s tail to yank it out of the burrow.

56. The pangolin (must, can) move so its sharp scales pinch its predator.

56. The poison gas made by just one millipede (can, must) kill more than six mice
56. A poisonous animal (may, must) stop an attack before it starts with warning colors.
57. Turn to an elbow partner and share your answers to Question 1. For each sentence, explain the condition the sentence is trying to show and why you selected the word that you chose.

Example: The sentence is showing that it’s possible for a rabbit to go from zigzagging to freezing, not that a rabbit always needs to do this when it runs away.
58. With the same partner, find another pair to form a group of four. Take turns playing the game by following these steps:

59. Each group has a set of animal cards and a set of phrase cards.

60. Each student should have five animal cards. The phrase cards should be placed face down in a pile. 

61. Students take turns to pick up a phrase card and match it with one of their animal cards. 

62. The student has to explain how the two cards match to the other players. 

63. If the other players agree, the student can get rid of the animal card and place the phrase at the bottom of the pile.

64. If the other players disagree, the student keeps the animal card.

65. The game continues until all players have no animal cards left. The student who gets rid of his or her animal cards first is the winner.
Day 4
Follow the ALL Independent Group Work protocol to complete the task.

Modal Auxiliaries: words that express the condition of verbs

	can
	may
	must
	could
	might

	shall
	should
	will
	would
	


66. Write at least four sentences about your expert group animal. In each sentence, use a modal auxiliary to make your writing precise and to express the condition of verbs. 

	

	

	

	

	


67. Turn to an elbow partner and share your sentences. For each sentence, explain the condition the sentence is trying to show and why you selected the word that you chose.
68. Play the What Can It Do? What Might It Do? game with your group. Follow these steps:

69. Ask for a volunteer to step away from the group.

70. Choose a card from the word cards. Brainstorm clues, being sure the clues include a modal auxiliary.

71. Call the volunteer back. Group members take turns giving their clues while the volunteer tries to guess the word.

72. Choose a new volunteer and repeat.

· Example: Word: millipede

· Clues: It can roll into a ball.

· It might ooze poison.

· It may run away.
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	Unit 2, Week 1, Day 2: Animal Matching Game Cards


	millipede
	millipede
	ostrich
	ostrich

	armadillo
	armadillo
	monarch
	monarch

	springbok
gazelle
	springbok
gazelle
	pufferfish
	pufferfish

	claim
	earthworm
	monarch
caterpillar
	box turtle

	snail
	basilisk
lizard
	flying
fish
	octopus
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	Unit 2, Week 1, Day 2: Animal Matching Game Cards


	may roll into a ball if a predator comes close
	can ooze poison if attacked by a predator
	can run faster than most of its predators
	may make a booming call to keep predators away

	can roll into a ball if a predator comes close
	can use its armor to protect its soft body
	may use its warning colors to show a predator it is poisonous
	can taste bad and make a bird feel sick

	may jump in the air to alert other gazelles that a predator is near 
	can hide in the grass and lie still for a long time
	can fill its body with water to expand
	can use its spines to protect itself

	may burrow into the sand when a predator is near
	must burrow through soil to protect itself
	must use its warning colors to show a predator it is poisonous
	can pull its head, tail, and legs into its shell and close the openings

	can seal its shell’s opening with a hard plate on the end of the foot
	can run across the surface of the water
	may jump into the air above water to escape a predator
	must fill its body with water to quickly jet away
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	Unit 2, Week 1, Day 4: What Can It Do? What Might It Do? Game Cards


	Ostrich
	monarch
butterfly
	three-banded
armadillo
	springbok
gazelle

	Fleeing
	armor
	poison
	hiding
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