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	Writing Practice
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	Unit 3, Week 2: Teacher-Guided Student Activity Card () 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1
I can respond to a prompt using sensory details and concrete language to convey experiences and events precisely. (W.4.3, W.4.4, W.4.9b, W.4.10, L.4.6
Day 3
I can respond to a prompt using sensory details and concrete language to convey experiences and events precisely. (W.4.3, W.4.4, W.4.9b, W.4.10, L.4.6)
Student Materials

Days 1 and 3:

· Ways to Write Continuously anchor chart
· Animal Behavior: Animal Defenses
Directions
Day 1
Your teacher will guide you through the activities on this card.

	Writing Fluency Checklist: Unit 3

	Standard
	Characteristics of Fluent Writing
	Yes? No?

	W.4.10
	I write continuously for the entire time period allotted.
	

	W.4.4
	Information and ideas are clearly presented and easy to understand.
	

	W.4.4
L.4.6
	My writing is appropriate for this purpose and audience.
	

	W.4.3d

L4.6
L4.3
	I include details and choose words carefully to help readers imagine what they might see, hear, taste, smell, or feel if they were there.
	


Choose a picture of an animal in Animal Behavior: Animal Defenses.

· Describe an experience that the animal in the picture could have.

· Describe a typical day in the life of the animal.

· Describe the habitat shown.
	

	

	


	

	

	


Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the purpose and audience.

1. Fluency strength:
	

	

	

	

	

	

	


2. Fluency Goal:

· Specific
· Measurable
· Achievable
· Relevant
· Time-bound
	

	


Practicing Writing Fluency:
	

	

	

	

	

	

	


Day 3

Your teacher will guide you through the activities on this card.

Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the purpose and audience.

Prompt: Describe what your expert group animal feels and sounds like. Be sure to use sensory details to describe the experiences and events precisely.
	Words related to the prompt:


To get you started …

· Review your research texts and research notebooks to find details or evidence about the topic.

· Consider what your animal’s exterior feels like.

· Is it hard or soft?

· Is it smooth or rough? Is it spiky and sharp?

· Is it moist or dry?
· Consider how your animal sounds in different situations.

· What does it sound like when it moves?

· What does it sound like when it eats?

What does it sound like when it protects itself? 
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	Writing Practice
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	Unit 3, Week 2: Teacher-Guided Student Activity Card (() 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:
I can analyze how information and ideas in a paragraph are clearly presented and easy to understand. (W.4.1, W.4.2a, W.4.2b, W.4.4)
Day 3
I can use transitional language to sequence events in my writing. (W4.4, W.4.3c, L.4.3a, L.4.6)
Student Materials

Days 1 and 3:

· N/A
Directions
Day 1

Your teacher will guide you through the activities on this card.

	Writing Fluency Checklist: Unit 3

	Standard
	Characteristics of Fluent Writing
	Yes? No?

	W.4.10
	I write continuously for the entire time period allotted.
	

	W.4.4
	Information and ideas are clearly  presented and easy to understand.
	

	W.4.4
L.4.6
	My writing is appropriate for this  purpose and audience.
	

	W.4.3d

L4.6
L4.3
	I include details and choose words carefully to help readers imagine what they might see, hear, taste, smell, or feel if they were there.
	


	"Sila the Springbok"
Like any antelope does on any given day, Sila the Springbok was grazing quietly on the crunchy, green grass of the warm African plains. Suddenly, she heard a frightening sound. "Roar!" It came from behind Sila. At first, Sila froze.c"A huge lion!" she whispered, terrified. Then instinct took over. Sila began to run and pronk. She ran fast and pronked high for a few dangerous minutes, but the lion was soon close behind her. Sila dashed past some rounded, black brush where an old hare was hiding. The startled hare flapped out of the black brush, attracting the lion's attention. A minute later, giving up on Sila, the lion chased after the old hare instead. Finally, Sila was safe
	"Sila the Springbok" Sequence Events
	How is the transitional language pronounced?
	
	
	
	
	

	
	
	Does the transitional language describe how long the event took?
	yes-very quickly
	
	
	
	

	
	
	What are the meaning and translation of the transitional language?
	
	
	
	
	

	
	
	What is the transitional language to describe the sequence of events?
	suddenly
	
	
	
	

	
	
	What happened?
	1. Sila heard the scary "Roar!" of a lion.
	2. 
	3. 
	4. 
	5. 


Day 3
Your teacher will guide you through the activities on this card.

	Transitional language
	Meaning and translation
	Timeline

	suddenly
	quickly, with no warning
	today
| grazing                     |
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	Word Study and Vocabulary


Unit 3, Week 2: Day 1: “Sila the Springbok” Paraphrase Strips (() 
	Sila escaped from the lion.

	Sila could not move.

	Sila was helped by her instincts.

	Sila heard the scary “Roar!” of a lion.

	The lion got very near to Sila.
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	Writing Practice

	
	
	Unit 3, Week 2: Teacher-Guided Student Activity Card


(Answers, for Teacher Reference)

Day 1

“Sila the Springbok” 
Like any antelope does on any given day, Sila the Springbok was grazing quietly on the crunchy, green grass of the warm African plains. Suddenly, she heard a frightening sound. “Roar!” It came from behind Sila. At first, Sila froze. “A huge lion!” she whispered, terrified. Then instinct took over. Sila began to run and pronk. She ran fast and pronked high for a few dangerous minutes, but the lion was soon close behind her. Sila dashed past some rounded, black brush where an old hare was hiding. The startled hare ran out of the black brush, attracting the lion’s attention. A minute later, giving up on Sila, the lion chased after the old hare instead. Finally, Sila was safe!

	Sila the Springbok Sequence of Events
	How is the transitional language pronounced?
	SUH-den-lee
	At FIRST
	then
	su:n
	FI-nuh-lee

	
	Does the transitional language describe how long the event took?
	yes-it happened very quickly
	no
	no
	yes-it was a short time
	no

	
	What are the meaning and translation of the transitional language?
	quick
with no warning
	in the beginning, before a change or contrast happened
	next, after that
	after a short time
	in the end, after a long time

	
	What is the transitional language to describe the sequence of events?
	suddenly
	at first
	then
	Soon
	Finally

	
	What happened?
	6. Sila heard the scary "Roar!" of a lion.
	7. Sila could not move.
	8. Sila was helped by her instincts.
	9. The lion got very near to Sila.
	10. Sila escaped from the lion.

	Transitional language
	Meaning and translation
	Timeline

	suddenly
	quickly, with no warning
	today
| grazing                     |
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> Suddenly heard

	at first
	in the beginning, before a change or contrast happened
	                            today
> At first froze    |

                              | instinct

	then
	next, after that
	                            today
|               froze    |

> Then instinct    |

	soon
	after a short time
	                            today
| ran fast               |

> soon close behind

	finally
	in the end, after a long time
	                            today
| chased hare             |

> Finally safe
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	Word Study and Vocabulary
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	Unit 3, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:
I can identify affixes in words and use affixes as clues to the meanings of words. (RF.4.3a, L.4.4b)
Day 3:

I can use an academic vocabulary word in context. (L.4.6)
Student Materials

Day 1:

· Affix matching cards
· Blank cards
· Dictionary (one per pair)
· Affix List
Day 3:
· N/A
Directions
Day 1
Follow the ALL Independent Group Work protocol to complete the task.

An affix is added to a root word to change the meaning:

· A prefix is added at the beginning of a root. For example: unhappy.

· A suffix is added to the end of a root. For example: laughing.

3. Facilitator: Shuffle the Affix matching cards and distribute at least one game card to each person in the group. Make sure all cards are handed out, even if some people have two or more cards.

4. Facilitator: Place the blank cards in the cen3ter of the table.
5. Facilitator: Guide your group through the game with the following instructions. 
5. All students read their card(s). Some cards contain the meaning of an affix, and some cards contain sentences with a word underlined.

5. Remind students to review their Affix List from Module 1 to help them.

5. Get up and talk to each other to match the affix with the underlined word. So, for example, the card “incorrectly” would go with the sentence “She got into trouble with her parents because she misbehaved for the babysitter.”

5. Both lay your matching cards together on the table.

5. With the person you matched cards with, take three blank cards. Together, write the affix and root, and then write or draw the definition of the underlined word. Use a dictionary if needed.

5. Repeat until all of the cards have been matched and new cards have been created with the affix, root, and definition of the underlined word.
6. Facilitator collect and shuffle all of the cards, including the new ones, and repeat the matching game. This time there will be group matches with the meaning of the affix, the sentence, the root, the affix, and the definition of the underlined word.

7. Repeat two more times.
Day 3
Follow the ALL Independent Group Work protocol to complete the task.

8. Say the word you worked on with your teacher yesterday three times (misjudge or consideration).
9. Pair up with someone who worked on the same word. Talk with your partner about what the word means.
10. Practice using the word in sentences. Say two sentences aloud to your partner using the word.
11. Write two or three sentences using that word below. You can write more sentences on the back if you have time:
	

	

	

	

	

	


[image: image15.png]




	
	Word Study and Vocabulary


Unit 3, Week 2, Day 1: Aﬃx Matching Cards
	full of
	He was hopeful that he would pass the test because he had worked hard.

	without
	The woman was careless and left her purse on the table.

	before
	The baker premade the frosting to be able to ice the cake as soon as it was ready.

	not
	She always disagreed with him, which made him angry.

	more than one
	There were three babies on the bus, and they were all crying.

	incorrectly or badly
	He misread the directions and burned the vegetables.


	incorrectly, badly
	I was upset to find out that I had misspelled her name on her birthday card.

	incorrectly, badly
	My parents were furious because the dog misbehaved and chewed up the couch.

	two
	There was a bicycle race through the town that stopped the traffic for an hour.

	act of, state of, result of
	We received an invitation to a party in the mail.

	act of, state of, result of
	We’re learning about commas and other punctuation.

	act of, state of, result of
	Remember to use quotation marks for dialogue.
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	Independent Reading
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	Unit 3, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:
I can read my free choice reading text independently for 10 minutes. (RL.4.10, RI.4.10)
Day 3:

I can choose and respond to a prompt about my free choice reading text. (RL.4.10, RI.4.10)
Day 4:
I can listen carefully and ask questions of others about their free choice reading. (RL.4.10, RI.4.10, SL.4.1)
Student Materials

Days 1 and 2:

· Free choice reading text
· Independent reading journal
· Vocabulary log
Day 3:

· Free choice reading text
· Independent reading journal
· Vocabulary log
Day 4:

· Free choice reading text
Directions:
Days 1 and 2

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

12. Read your free choice reading text independently for 10 minutes.

13. Record your reading in the back of your independent reading journal (date, text title, author, pages read).

14. Record any new vocabulary in your vocabulary log.
Day 3

You will act as your timekeeper and facilitator for this task card. Sit by a partner. As time permits, share your response with your partner during step 4.

15. Read your research reading text independently for 5 minutes.

16. Record your reading in the front of your independent reading journal (date, text title, author, pages read).

17. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical words at the back.

18. Choose a prompt from the Independent Reading Prompt Bookmarks to respond to. Respond to the prompt in the front of your independent reading journal. Remember to choose a prompt carefully—choose one that you can respond to with the text you are reading.
Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Text Share:

19. Timekeeper: Set a 2-minute timer.

20. Facilitator: You will go first:

· Show the group your text.

· Tell your group what your text is about. (“My text is about ____.”)

· Tell your group your opinion of the text. Explain why you have that opinion. (“I like/don’t like my text because _____.”)

Group: As the facilitator shares, consider what else you would like to know about his or her text. Prepare a question about it.

21. Timekeeper: Set a 2-minute timer.

22. Group: When the facilitator has finished sharing, take turns asking him or her questions.

23. Repeat with each person in the group.
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	Word Study and Vocabulary

	
	
	Unit 3, Week 2: Teacher-Guided Student Activity Card () 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:
I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the prefix mis-. (RF.4.3a, L.4.4b)
Day 4:

I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the root -rupt. (RF.4.3a, L.4.4b)
Student Materials

Days 2 and 4:

· Affix List

· Dictionary (one per pair)
Directions
Day 2
Your teacher will guide you through the activities on this card.

I misjudged what the armadillo would do. I thought it would roll into a ball, but it tried to run away.
The word is “misjudge.”
24. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	mis- means incorrectly or wrongl


25. What is the meaning of the root?
	

	


26. What are two words with the same affix?

	

	


27. Complete the Frayer Model for this word:
	Definition
	Facts/Characteristics
· Inaccurate/incorrect opinion

	Examples
When might you form an incorrect opinion or conclusion?
· I misjudged her. I thought she was mean, but she was actually nice.
	Non-Examples
What examples are the opposite of a misjudgment?

· I thought that I would do well on the test, and I did.


Day 4
Your teacher will guide you through the activities on this card.

The cheetah disrupted the springbok herd during feeding time.
The word is “disrupted.”
28. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Root

	
	
	
	rupt- means to break or burst


29. What are two words with the same root?
	


30. Complete the Frayer Model for the word disrupted:
	Definition
	Facts/Characteristics
· Stops something from happening

	Examples
When might you disrupt something?

· I disrupted the class by making a noise during quiet time
	Non-Examples
What examples are the opposite of disrupting?

· I sat and read quietly during independent reading.
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	Word Study and Vocabulary

	
	
	Unit 3, Week 2: Teacher-Guided Student Activity Card () 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the prefix mis-. (RF.4.3a, L.4.4b)
Day 4:

I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the root-rupt.. (RF.4.3a, L.4.4b)
Student Materials

Days 2 and 4:

· Affix List

· Dictionary (one per pair)
Directions
Day 2
Your teacher will guide you through the activities on this card.

I misjudged what the armadillo would do when it saw me. I was sure it would roll into a ball immediately, but it tried to run away first.
The word is “misjudge.”
31. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	


32. What is the meaning of the root?
	

	


33. What are two words with the same root?

Judge:
	Judge:


What are two words with the same affix?
	

	


34. Complete the Frayer Model for this word:

	Definition
	Facts/Characteristics
· Inaccurate/incorrect opinion

	Examples

	Non-Examples



Day 4

Your teacher will guide you through the activities on this card
The cheetah disrupted the springbok herd during feeding time.
The word is “disrupted.”
35. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Root

	
	
	
	


36. What are two words with the same root?
	


37. What are two words with the same prefix?
	


38. Complete the Frayer Model for the word disrupted:

	Definition
	Facts/Characteristics
· Stops something from happening

	Examples

	Non-Examples



39. Use the word in a sentence:
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	Word Study and Vocabulary

	
	
	Unit 3, Week 2: Teacher-Guided Student Activity Card (() 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2 and 4:
I can analyze the meaning of an academic vocabulary word with the suffix -ation. (RF.4.3a, L.4.4b)
Student Materials

Days 2 and 4:

· Affix List

· Dictionary (one per pair)
Directions
Day 2
Your teacher will guide you through the activities on this card.
Polly’s main consideration was escaping from the tiger shark
The word is “consideration.”
40. Use your Affix List. Break down the word into the root and the suffix:
	Root
	Suffix
	Definition of Affix

	
	
	-ation means______________________


41. What is the meaning of the root?

	


42. What are two words with the same root? For help, look in “Powerful Polly,” Paragraph 4.
	


43. Complete the vocabulary organizer for this word:
	Definition, Explanations, Synonyms
	Translation and Cognate
	Pronunciation

	Collocations

· main consideration

· major consideration

· careful consideration

· serious consideration

· give something some consideration

· safety considerations
	Showing Sentences

· “At first, she considered trying to swim away, but she knew the shark was much too fast.” (“Powerful Polly,” Paragraph 4)

· Before you write your conclusion, please give it some consideration.


Day 4

Your teacher will guide you through the activities on this card.
I use some information from what I have read to create the characters, setting, or events in the story.
The word is “information.”
44. Use your Affix List. Break down the word into the root the suffix:

	Root
	Suffix
	Definition of Suffix

	
	
	-ation means _____________________


45. What is the meaning of the root?

	


46. What are two words with the same root? For help, look in “Powerful Polly,” Paragraph 4.
	


47. Complete the vocabulary organizer for this word:
	Definition, Explanations, Synonyms
	Translation and Cognate
	Pronunciation

	Collocations

· collect information

· share information

· use information from

· important information

· piece of information

· immediately inform

· informative presentation
	Showing Sentences

· “I thought the article was good, informative, covered multiple interesting sections regarding pufferfish.”  (http://voices.nationalgeographic. com/2013/08/21/whats-apufferfish-explaining-animalbehind-mystery-circles/)

· “Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.” (Common Core English Language Arts Standard RI.4.9.)
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	Word Study and Vocabulary

	
	
	Unit 3, Week 2: Teacher-Guided Student Activity Card () 



(Answers for Teacher Reference)

Day 2
48. Use your Affix List. Break down the word into the root and any affixes and record the definition:
	Prefix
	Root
	Suffix
	Definition of Affix

	mis-
	judge
	
	mis- means incorrectly or wrongly


49. What is the meaning of the root? 
Form an opinion or conclusion about.
50. What are some words with the same root?

Answers will vary, but could include: judges, judged, judgment.
51. What are some other words with the same affix? 
Answers will vary, but could include: misstate, misbehave, misinterpret.
52. Complete the Frayer Model for this word:
	Definition
To form an inaccurate opinion or conclusion
	Facts/Characteristics
Answers will vary, but could include:

· Inaccurate/incorrect opinion

· Inaccurate/incorrect conclusion

	Examples
Answers will vary. Suggestions include:
· I misjudged her. I thought she was mean, but she was actually nice.

· He misjudged how wide the gap was and scraped his car against the wall.
	Non-Examples
What examples are the opposite of a misjudgment?

· I thought that I would do well on the test, and I did.

·   I thought my new teacher would be nice, and I was right


Day 4
53. Use your Affix List. Break down the word into the root and any affixes and record the definition:
	Prefix
	Root
	Suffix
	Definition of Root

	dis-
	rupt
	ed
	rupt- means to break or burst


54. What are two words with the same root? 
Answers will vary, but could include: disruptive, disrupt, erupt, interrupt, bankrupt.
55. What are some other words with the same prefix?
Answers will vary, but could include dislike, distrust, disagree.
56. Complete the Frayer Model for this word:
	Definition
To interrupt by causing a disturbance or a problem
	Facts/Characteristics
Answers will vary, but could include:

· Stops something from happening

· Interrupt

	Examples
Answers will vary. Suggestions include:

· Disrupted the class during quiet time by being noisy

· An accident can disrupt traffic on the road
	Non-Examples
Answers will vary. Suggestions include:

· Sitting quietly during independent reading. - 

·  Doing exactly as the teacher asked.
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	Word Study and Vocabulary

	
	
	Unit 3, Week 2: Teacher-Guided Student Activity Card (()



(Answers for Teacher for Reference)

Day 2

57. Use your Affix List. Break down the word into the root and the suffix: Possible answers:
	Root
	Suffix
	Definition of Affix

	consider
	ation
	-ation means “the state of” or “the act of.”


58. What is the meaning of the root? 
Answers will vary, but could include: think carefully before doing something.
59. What are two words with the same root? For help, look in “Powerful Polly,” Paragraph 4. 
Answers will vary, but could include: considers, considered, are considering, to consider, considerable, considerate.
60. Complete the vocabulary organizer for this word: Answers will vary, but could include:
	Definition, Explanations, Synonyms

· serious thought, usually over a longer period of time

· the state of thinking

· carefully - reflection; thought
	Translation and Cognate

· úvaha
	Pronunciation

· cawn-sid-r-A-shun

	Collocations

· main consideration

· major consideration

· careful consideration

· serious consideration

· give something some consideration

· safety considerations
· to consider

· have some consideration

· briefly consider

· personal considerations
	Showing Sentences

· “At first, she considered trying to swim away, but she knew the shark was much too fast.” (“Powerful Polly,” Paragraph 4)

· Before you write your conclusion, please give it some consideration.
· “As such . . . special management considerations.” (http:// voices.nationalgeographic. com/2013/05/05/ elephants-in-captivity-aperspective-from-former-azadirectorwilliam-conway-chair-ofconservation-science)


Day 4

61. Use your Affix List. Break down the word into the root the suffix: Possible answers:
	Root
	Suffix
	Definition of Suffix

	inform (in + forma)
	ation
	-ation means “the state of” or “the act of.”


62. What is the meaning of the root? 
Answers will vary, but could include: to provide facts.
63. What are two words with the same root? For help, look in “Powerful Polly,” Paragraph 4. 
Answers will vary, but could include: informs, informed, is informing, informational, informative, to inform.
64. Complete the vocabulary organizer for this word: Answers will vary, but could include:
	Definition, Explanations, Synonyms

· facts about something

· what you learn from reading a book

· knowledge; details
	Translation and Cognate

· informatie
	Pronunciation

· in-for-MAY-shun

	Collocations

· collect information

· share information

· use information from

· important information

· piece of information

· immediately inform

· informative presentation
· to inform

· analyze information

· have information

· accurate information

· valuable information
	Showing Sentences

· “I thought the article was good, informative, covered multiple interesting sections regarding pufferfish.”  (http://voices.nationalgeographic. com/2013/08/21/whats-apufferfish-explaining-animalbehind-mystery-circles/)

· “Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.” (Common Core English Language Arts Standard RI.4.9.)
· “How can a writer use his or her knowledge on a topic to inform and entertain?” (Teacher asked us this question, Unit 3 Lesson 1
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	Unit 3, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:
I can respond to a prompt using sensory details and concrete language to convey experiences and events precisely. (W.4.3, W.4.4, W.4.9b, W.4.10, L.4.6) 
Day 4:
I can revise a poem to mimic the structure of “The Red-Eyed Tree Frog.” (RL.3.5, W.3.3, W.3.4, W.3.10, L.3.1a, L.3.5a, L.3.6)
Student Materials

Days 2 and 4:

· Unit 3, Week 2: Writing Practice: Teacher-Guided Activity Card

· Ways to Write Continuously anchor chart

· Animal Behavior: Animal Defenses

· Animal Defenses research notebooks
Directions

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

65. Read your Writing Fluency Goals and the Writing Fluency Checklist: Unit 1, Week 2: Writing Practice: Teacher-Guided Student Activity Card. If you wrote Writing Fluency Goals, read those too.
66. Read the Ways to Write Continuously anchor chart.

67. Chorally read the prompt on the next page as a group.

68. Respond to the prompt. Try to write for the entire 10 minutes. Use Animal Behavior: Animal Defenses.
69. Share with the group something you worked on to achieve the criteria on the Writing Fluency Checklist.
Prompt: Describe what your expert group animal looks like. Be sure to use sensory details to describe the experiences and events precisely.
To get you started

· Review your research notebooks to find details or evidence about the topic.

· Consider how your animal looks in different situations.

· What does it look like when it moves?

· What does it look like when it eats?

What does it look like when it protects itself?

	

	

	

	

	

	

	

	

	

	

	

	

	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.

Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

70. Read your Writing Fluency Goals and the Writing Fluency Checklist: Unit 3, Week 2: Writing Practice: Teacher-Guided Student Activity Card. If you wrote Writing Fluency Goals, read those too.
71. Read the Ways to Write Continuously anchor chart.

72. Chorally read the prompt on the next page as a group.

73. Respond to the prompt. Focus on the fluency goals you set on Day 1. Try to write for the entire 10 minutes. Use Animal Behavior: Animal Defenses and your Animal Defenses research notebook.

74. Self-assess on the Writing Fluency Checklist by writing “yes” or “no” by each characteristic. Use a different color from the one you used on your self-assessment on Day 1.

75. Be prepared to share your self-assessment with your group and explain how you improved your writing fluency this week.

Prompt: Describe a new experience your expert group animal might have. Be sure to use sensory details to describe the experiences and events precisely:
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ADDITIONAL LANGUAGE AND LITERACY BLOCK


Grade 4: Module 2: Unit 3: Week 2
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