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	Unit 1, Week 2: Teacher-Guided Student Activity Card () 
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	Daily Learning Targets


Day 1
I can respond to a prompt about animal defense mechanisms. (W.4.1, W.4.2, W.4.3, W.4.4, W.4.9b, W.4.10, L.4.6)
Day 3
I can respond to a prompt about animal defense mechanisms. (W.4.2, W.4.4, W.4.9b, W.4.10, L.4.6)
Student Materials

Days 1 and 3:

· Animal Behavior: Animal Defenses
· Animal Defenses research notebooks
Directions
Day 1
Your teacher will guide you through the activities on this card.

	Writing Fluency Checklist

	Standard
	Characteristics of Fluent Writing
	Yes? No?

	W.4.10
	I write continuously for the entire time period allotted.
	

	W.4.4
	Information and ideas are clearly  presented and easy to understand.
	

	W.4.4
L.4.6
	My writing is appropriate for this  purpose and audience.
	

	W.4.9
	My writing shows that I clearly understand the topic or text and is well supported with evidence from reliable sources.
	


Choose a prompt to respond to:

· Choose an animal from your research. Write about how it uses defense mechanisms to survive.

· Choose an animal from your research. Imagine you were this animal. Describe an experience the animal could have in which it would need to defend itself.

· Choose two animals from your research. Write about how their defense mechanisms are similar, and how they are different. Based on your research, which animal would more likely survive an attack from one of its predators?

· Choose your own topic about animal defenses. Write an informational piece explaining this topic.
	

	

	

	

	

	

	


Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the purpose and audience.

Fluency strength:
	

	


Fluency Goal:

· Specific
· Measurable
· Achievable
· Relevant
· Time-bound
	

	

	

	

	

	

	

	

	


Day 3

Your teacher will guide you through the activities on this card.

Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the purpose and audience.

Prompt: How is the main idea of the section “A Life in Hiding” similar to the main ideas of the section “Lying Low”? In what ways are the main ideas of these sections different?
	Words related to the prompt:


To get you started …

· Reread pages 10–12 Animal Behavior: Animal Defenses.

· Reread Question 20 of the Close Read Questions: “A Life in Hiding” (pages 19–24 of Animal Defenses research notebook).

· Use the following sentence starters:

· The main idea of “A Life in Hiding” is …

· The main idea of “Lying Low” is …

· The main ideas of these sections are similar because …

· The main ideas of these sections are different because
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	Unit 1, Week 2: Teacher-Guided Student Activity Card (() 


Name: ____________________________________ Date: ___________________
	[image: image4.png]



	Daily Learning Targets


Day 1:
I can analyze how information and ideas in a paragraph are clearly presented and easy to understand. (W.4.1, W.4.2a, W.4.2b, W.4.4)
Day 3
I can write information and ideas in a summary that is clearly presented and easy to understand. W.4.2a, W.4.2b, W.4.4)
Student Materials

Days 1 and 3:

· “Fight to Survive!”
Directions
Day 1

Your teacher will guide you through the activities on this card.

	Writing Fluency Checklist

	Standard
	Characteristics of Fluent Writing
	Yes? No?

	W.4.10
	I write continuously for the entire time period allotted.
	

	W.4.4
	Information and ideas are clearly  presented and easy to understand.
	

	W.4.4
L.4.6
	My writing is appropriate for this  purpose and audience.
	

	W.4.9
	My writing shows that I clearly understand the topic or text and is well supported with evidence from reliable sources.
	


Summary
The section called Behavioral Defense Mechanisms in “Fight to Survive!” is about some of the behaviors animals use to protect themselves. Surprise is one way they protect themselves. The three-banded armadillo can snap its shell tight on a predator’s nose. Another way is to flee. Ostriches find it fairly easy to run “great distances” from predators. Animals also stick together to become stronger as a group. If a predator sees a lot of springboks together, he may become overwhelmed. This section of “Fight to Survive!” shows us the amazing ways animals use surprise, running, and cooperation to protect themselves from predators.
1. Find a partner.

2. With your partner, circle the sentence in the summary that introduces the topic clearly. This is like a “main idea” sentence.

3. Circle the main idea sentence in “Fight to Survive!” that matches the main idea sentence in the summary.


4. Discuss:

· What is the same about the two main idea sentences you circled?

· What is different about the two main idea sentences you circled?
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	Unit 1, Week 2, Day 1: Teacher-Guided Student Activity Card (() 


(Answers, for Teacher Reference) 

Summary

The section called Behavioral Defense Mechanisms in “Fight to Survive!” is about some of the behaviors animals use to protect themselves. Surprise is one way they protect themselves. The three-banded armadillo can snap its shell tight on a predator’s nose. Another way is to flee. Ostriches find it fairly easy to run “great distances” from predators. Animals also stick together to become stronger as a group. If a predator sees a lot of springboks together, he may become overwhelmed. This section of “Fight to Survive!” shows us the amazing ways animals use surprise, running, and cooperation to protect themselves from predators.

5. Find a partner.

6. With your partner, circle the sentence in the summary that introduces the topic clearly. This is like a “main idea” sentence.

7. Circle the main idea sentence in “Fight to Survive!” that matches the main idea sentence in the summary. (Animals may also have special behaviors that help them survive.)
8. Discuss:

· What is the same about the two main idea sentences you circled?

· What is different about the two main idea sentences you circled? Responses will vary, but may include: They both use the word behavior. The summary says help them survive a different way: use to protect themselves.
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	Unit 1, Week 2: Student Task Card
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	Daily Learning Targets


Day 1:
I can identify affixes in words and use affixes as clues to the meanings of words. (RF.4.3a, L.4.4b)
Day 3:

I can use an academic vocabulary word in context. (L.4.6)
Student Materials

Day 1:

· Memory Match Cards
· Dictionary (one per pair)
· Affix List
Day 3:

N/A
Directions
Day 1
Follow the ALL Independent Group Work protocol to complete the task.

An affix is added to a root word to change the meaning:

· A prefix is added at the beginning of a root. For example: unhappy.

· A suffix is added to the end of a root. For example: laughing.

9. Pair up.
10. Each pair take a set of Memory Match Cards, one set per pair.
11. Facilitator: Read the directions for Game 1:

11. Lay all of the cards face up.

11. Number yourselves Player #1 and Player #2.
11. Player #1 matches an affix with the correct meaning. For example, “bi-” would go with “Two.” Use your Affix List from Module 1 if needed.

11. Player #2 repeats.

11. Repeat until all cards have been matched. 

12. Everyone play the game.

13. Facilitator: Read the directions for Game 2:

13. Turn your cards face down and mix them up so that you don’t know what is on each card.

13. Player #1 goes first. Turn over a card. Then turn over another card. You are looking to find an affix and the matching meaning.

· If the two cards match, you get to keep them and have another turn.

· If the cards do not match, turn them back over.

13. Player #2 takes a turn.

13. When all cards have been matched, count your cards. The player with the most cards wins.

14. Use your cards and a dictionary if necessary to complete the following chart. There is an example for you to follow:

	Affix
	Meaning
	Examples

	-tion
	act of, state of, result of
	information, attention, invitation, restriction, reaction

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Day 3
Follow the ALL Independent Group Work protocol to complete the task.

15. Say the word you worked on with your teacher yesterday three times (typical or produced)

16. Pair up with someone who worked on the same word. Talk with your partner about what the word means.

17. Practice using the word in sentences. Say two sentences aloud to your partner using the word.

18. Write two or three sentences using that word below. You can write more sentences on the back if you have time:
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	Unit 1, Week 2, Day 1: Memory Match Cards

	full of
	-ful

	without
	-less

	before
	pre-

	not
	dis-

	more than one
	-ies, -s, -es

	reduce down, away from
	de-


	incorrectly, badly
	mis-

	two
	bi-

	act of, state of, result of
	-ation,

-tion,

-ition,

-ion

	related to,
characterized by
	-al, -ial

	happened in the past;

past tense
	-ed

	too much,

above
	over-
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	Unit 1, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:
I can read my free choice reading text independently for 10 minutes. (RL.4.10, RI.4.10)
Day 3:

I can choose and respond to a prompt about my free choice reading text. (RL.4.10, RI.4.10)
Day 4:
I can listen carefully and ask questions of others about their free choice reading. (RL.4.10, RI.4.10, SL.4.1)
Student Materials

Days 1 and 2:

· Free choice reading text
· Independent reading journal
· Vocabulary log
Day 3:

· Free choice reading text
· Independent reading journal
· Vocabulary log

· Independent Reading Prompt Bookmarks
Day 4:

· Free choice reading text
Directions:
Days 1 and 2

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

19. Read your free choice reading text independently for 10 minutes.

20. Record your reading in the back of your independent reading journal (date, text title, author, pages read).

21. Record any new vocabulary in your vocabulary log.
Day 3

You will act as your timekeeper and facilitator for this task card. Sit by a partner. As time permits, share your response with your partner during step 4.

22. Read your research reading text independently for 5 minutes.

23. Record your reading in the front of your independent reading journal (date, text title, author, pages read).

24. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical words at the back.

25. Choose a prompt from the Independent Reading Prompt Bookmarks to respond to. Respond to the prompt in the front of your independent reading journal. Remember to choose a prompt carefully—choose one that you can respond to with the text you are reading.
Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Text Share:

26. Timekeeper: Set a 2-minute timer.

27. Facilitator: You will go first:

· Show the group your text.

· Tell your group what your text is about. (“My text is about ____.”)

· Tell your group your opinion of the text. Explain why you have that opinion. (“I like/don’t like my text because _____.”)

Group: As the facilitator shares, consider what else you would like to know about his or her text. Prepare a question about it.

28. Timekeeper: Set a 2-minute timer.

29. Group: When the facilitator has finished sharing, take turns asking him or her questions.

30. Repeat with each person in the group.
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	Daily Learning Targets


Day 2:
I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the suffix -al. (RF.4.3a, L.4.4b)
Day 4:

I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the suffix -ial. (RF.4.3a, L.4.4b)
Student Materials

Days 2 and 4:

· Affix List

· Dictionary (one per pair)
Directions
Day 2
Your teacher will guide you through the activities on this card.

It is typical for an animal to use a defense mechanism when threatened by a predator.

The word is “typical.”
31. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	-al means relating to or characterized by


32. Complete the Frayer Model for the word typical:
	Definition
	Facts/Characteristics
Something a person, animal, or thing usually does

	Examples
What does a person, animal, or thing usually do?

It is typical for a wild bird to fly away when approached by a human.
	Non-Examples
What are some examples of unusual behavior or responses?

A dog hiding rather than running to greet its owners


Day 4
Your teacher will guide you through the activities on this card.

Animal defense mechanisms are often essential for an animal to survive.

The word is “essential.”
33. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	-ial means relating to or characterized by


34. What are two words with the same affix?

· ________________________________________ ial

· ________________________________________ ial

35. Complete the Frayer Model for the word essential:

	Definition
	Facts/Characteristics
· Extremely important

· Can’t be done without

	Examples
What are some things that are absolutely necessary?

Water, air, and food are essential for human life.
	Non-Examples
What are some things that are not absolutely necessary? What can we do without?

· Cars are not essential for human life.
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	Daily Learning Targets


Day 2:

I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the suffix -al. (RF.4.3a, L.4.4b)
Day 4:

I can use a Frayer Model to analyze the meaning of an academic vocabulary word with the suffix -ial. (RF.4.3a, L.4.4b)
Student Materials

Days 2 and 4:

· Affix List

· Dictionary (one per pair)
Directions
Day 2
Your teacher will guide you through the activities on this card.

It is typical for an animal to use a defense mechanism when threatened by a predator.

The word is “typical.”
36. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	


37. What are two words with the same affix?

· ________________________________________

· ________________________________________
38. Complete the Frayer Model for the word typical:

	Definition
	Facts/Characteristics
· Something a person, animal, or thing usually does

	Examples
What does a person, animal, or thing usually do?
	Non-Examples
What are some examples of  unusual behavior or responses?


39. Use the word in a sentence:

	

	

	


Day 4

Your teacher will guide you through the activities on this card.

Animal defense mechanisms are often essential for an animal to survive.

The word is “essential.”
40. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	


41. What are two words with the same affix?

· ________________________________________ ial

· ________________________________________ ial

42. Complete the Frayer Model for the word essential:

	Definition
	Facts/Characteristics
· Can’t be done without

	Examples
What are some things that are absolutely necessary?
	Non-Examples
What are some things that are not absolutely necessary? What can we do without?


43. Use the word in a sentence:
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	Daily Learning Targets


Day 2:

I can analyze the meaning of an academic vocabulary word with the suffix -ed. (RF.4.3a, L.4.4b)
Day 4:

I can analyze the meaning of an academic vocabulary word with the suffix -ed. (RF.4.3a, L.4.4b)
Student Materials

Days 2 and 4:

· Affix List

· Dictionary (one per pair)
Directions
Day 2
Sentence:

A snake’s venom “is produced in special glands below and behind the snake’s eyes …”

(from Venom, page 37, Paragraph 1)
The word is “produced.”
44. Use your Affix List. Break down the word into the root the suffix:
	Root
	Suffix
	Definition of Suffix

	
	
	-ed shows the past tense or past participle of a verb. It means the action happened in the past.


45. What are two words with the same root? For help, look in Venom, page 49, in the second paragraph, and in “Fight to Survive!” Paragraph 13
· ________________________________________

· ________________________________________
46. Complete the vocabulary organizer for this word:
	Definition, Explanations, Synonyms
	Translation and Cognate
	Pronunciation

	Collocations

· produced automatically

· produced cheaply

· produced efficiently

· produced locally

· is produced

· have produce
	Showing Sentences

· “Other venoms have produced anticoagulants …” (Venom, p. 37)

· “… it requires a lot of energy to  produce.” (Venom, p. 49)


Day 4

Your teacher will guide you through the activities on this card.
Over many generations, they have developed both physical and behavioral 

defense mechanisms that allow them to survive (from “Fight to Survive!”  Paragraph 1)
The word is “developed.”
47. Use your Affix List. Break down the word into the root the suffix:

	Root
	Suffix
	Definition of Suffix

	
	
	


48. What are two words with the same root? For help, look in Venom, page 20, in the first paragraph, and in “Fight to Survive!” Paragraph 13
· ________________________________________

· ________________________________________
49. Complete the vocabulary organizer for this word:
	Definition, Explanations, Synonyms
	Translation and Cognate
	Pronunciation

	Collocations

· have developed

· developed naturally

· slowly developed

· developed poorly

· developed defenses
	Showing Sentences

· “Just imagine the defense mechanisms these animals might develop in another thousand years!” (“Fight to Survive!” Paragraph 13)

· “While other animals have developed bony plates …” (http://www.npr.org/sections/ thetwo-way/2015/06/24/416657576/ how-the-turtle-got-its-shell)



Word Study and Vocabulary: 

Unit 1, Week 2: Teacher-Guided Student Activity Card 
(Answers, for Teacher Reference)
Day 2

50. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	type
	-al
	-al means relating to or  characterized by


51. What are some words with the same root?
Responses will vary, but may include: typically, nontypical, typicalness.
52. What are some other words with the same affix? Responses will vary, but may include: optional, original, logical.
53. Complete the Frayer Model for the word typical:

	Definition
The particular qualities of a person or thing
	Facts/Characteristics
Responses will vary, but may include:

· Something a person, animal, or thing usually does

· A response or reaction that someone or something usually has

· A normal behavior

	Examples
Responses will vary. Suggestions include:

· It is typical for a wild bird to fly away when approached by a human.

· It is typical for my dog to run to greet me when I get home because he is excited to see me.

· It is typical for me to do my homework as soon as I get home.
	Non-Examples
Responses will vary. Suggestions include: 

· A wild bird not flying away when approached by a human

· A dog hiding rather than running to greet its owners

· A student not doing their homework when they usually do


Day 4

54. Use your Affix List. Break down the word into the root and any affixes and record the definition:
	Prefix
	Root
	Suffix
	Definition of Affix

	
	essence
	-ial
	-ial means relating to or  characterized by


55. What are some words with the same root? Responses will vary, but may include: essentially
56. What are some other words with the same affix? Responses will vary, but may include: influential, financial, substantial, material.
57. Complete the Frayer Model for this word:
	Definition
Absolutely necessary
	Facts/Characteristics
Responses will vary, but may include:

· Extremely important

· Can’t be done without

	Examples
Responses will vary. Suggestions  include:

· Water, air, and food are essential for human life.

· A pen or a computer is essential for writing.
	Non-Examples
Responses will vary.  Suggestions include:

· Cars are not essential for human life.

· Cake is not essential for human life.

· A glass of milk is not essential for writing.
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(Answers, for Teacher Reference)

Day 2
58. Use your Affix List. Break down the word into the root and the suffix: Possible responses:
	Root
	Suffix
	Definition of Suffix

	produce (pro + ducere)
	ed
	-ed shows the past tense or past participle of a verb. It means the action happened in the past.


59. What are two words with the same root? For help, look in Venom, page 49, in the second paragraph, and in “Fight to Survive!” Paragraph 13. Responses will vary, but may include: produce, producing, to produce, are producing, be produced, production, produces, producer, productivity
60. Complete the vocabulary organizer for this word: Responses will vary, but may include:
	Definition, Explanations, Synonyms
· created as part of a  biological process 

· made by an animal, e.g, to protect itself

· made, created
	Translation and Cognate
feito, produzido
	Pronunciation
pro-DOOST

	Collocations

· produced automatically

· produced cheaply

· produced efficiently

· produced locally

· is produced

· have produce

· to produce

· produced easily

· natural products

· produced in

· produced by
	Showing Sentences

· “Other venoms have produced anticoagulants …” (Venom, p. 37)

· “… it requires a lot of energy to  produce.” (Venom, p. 49)

·   “… one of these natriuretic venoms is produced inside their brain.” (http://phenomena.nationalgeographic.com/2013/01/09/ on-the-origin-of-venom/)


Day 4

61. Use your Affix List. Break down the word into the root and the suffix: Possible responses:
	Root
	Suffix
	Definition of Suffix

	develop
	ed
	-ed shows the past tense or past participle of a verb


62. What are two words with the same root? For help, look in Venom, page 20, in the first paragraph, and in “Fight to Survive!” Paragraph 13. Responses will vary, but may include: develop, developing, to develop, are developing, be developed, development, develops, developer, developmental
63. Complete the vocabulary organizer for this word: Responses will vary, but may include:
	Definition, Explanations, Synonyms
· caused to grow over time

· gotten a feature through  nature

· grow, evolve
	Translation and Cognate tsim
	Pronunciation
dee-VEL-upt

	Collocations

· have developed

· developed naturally

· slowly developed

· developed poorly

· developed defenses

· might develop

· are developing

· well-developed

· developed healthy respect
	Showing Sentences

· “Just imagine the defense mechanisms these animals might develop in another thousand years!” (“Fight to Survive!” Paragraph 13)

· “While other animals have developed bony plates …” (http://www.npr.org/sections/ thetwo-way/2015/06/24/416657576/ how-the-turtle-got-its-shell)

·   “… a well-developed brain, among other characteristics.” (Venom, p. 59)
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	Daily Learning Targets


Day 2:
I can respond to a prompt about animal defense mechanisms. (W.4.2, W.4.4, W.4.9b, W.4.10, L.4.6)

Day 4:
I can respond to a prompt about animal defense mechanisms. (W.4.2, W.4.4, W.4.9b, W.4.10, L.4.6)
Student Materials

Days 2 and 4:

· Unit 1, Week 2: Writing Practice: Teacher-Guided Activity Card

· Ways to Write Continuously anchor chart

· Animal Behavior: Animal Defenses

· Animal Defenses research notebooks
Directions

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

64. Read your Writing Fluency Goals and the Writing Fluency Checklist: Unit 1, Week 2: Writing Practice: Teacher-Guided Student Activity Card.

65. Read the Ways to Write Continuously anchor chart.

66. Chorally read the prompt on the next page as a group.

67. Respond to the prompt. Focus on the fluency goals you set on Day 1. Try to write for the entire 10 minutes. Use Animal Behavior: Animal Defenses and your Animal Defenses research notebook.

68. Share with the group something you worked on to meet your fluency goals.
Prompt: Describe how some animals hide to protect themselves.

To get you started

· Reread pages 10–11 in Animal Behavior: Animal Defenses.

· Draw a picture of an animal described on pages 10–11 hiding in order to protect itself.

· Make a list of as many words as you can about animals hiding.

· Use these sentence starters:

· Some animals hide by …
· Some animals hide because …
· One animal that hides is … It hides by …
	

	

	

	

	

	

	

	

	

	

	

	

	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.

Writing fluency: to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

69. Read your Writing Fluency Goals and the Writing Fluency Checklist: Unit 1, Week 2: Writing Practice: Teacher-Guided Student Activity Card.

70. Read the Ways to Write Continuously anchor chart.

71. Chorally read the prompt on the next page as a group.

72. Respond to the prompt. Focus on the fluency goals you set on Day 1. Try to write for the entire 10 minutes. Use Animal Behavior: Animal Defenses and your Animal Defenses research notebook.

73. Self-assess on the Writing Fluency Checklist by writing “yes” or “no” by each characteristic. Use a different color from the one you used on your self-assessment on Day 1.

74. Be prepared to share your self-assessment with your group and explain how you improved your writing fluency this week.

Prompt: Summarize your expert group selection of Animal Behavior: Animal Defenses. 
To get you started …

· Reread your expert group selection from Animal Behavior: Animal Defenses (pages 22–26, 49–52, or 56–58).

· Reread your research notebook to remind yourself of the main idea of your section.

· Think about what details support the main idea of your section.
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