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Annotated “How the Monkey Got Food When He Was Hungry”

(Answers, for Teacher Reference)
Directions: Read the narrative and choose a characteristic of narratives to annotate. Try to choose a different characteristic each time (one per day).


Note: look for students making notes about the following directly on their copies of the text.

· Read and annotate “How the Monkey Got Food When He Was Hungry” for the structures of plot in an effective narrative. Be sure to note the following: 

· characters: monkey, hen, fox, dog, tiger
· setting: the monkey’s house 

· plot: responses will vary but may include, “He wanted to make some porridge, but he did not have any money to buy meal to make the porridge.”
· dialogue: responses will vary but may include, “Come to my house to-morrow at one o’clock,” he said to the hen. “I’ll pay back the meal then.” 

· descriptions: responses will vary but may include, “low, weak voice” and “frightened almost to death”
· sensory details: responses will vary but may include, “loud, fierce voice”
· transitional words: responses will vary but may include, “Then”, “The next day”, “At one o’clock”
· Read and annotate “How the Monkey Got Food When He Was Hungry” for the structures of plot in an effective plot. Be sure to note the following: 

· introduction: paragraph 1
· rising action: paragraphs 2–13 

· problem: paragraph 14
· solution: paragraph 15
· conclusion: paragraph 15
For ELLs: Language Dive Guide”
“Powerful Polly”

Rationale: 

Time: 

	Rationale

	This sentence was chosen for its introduction of a main character and setting and its use of prepositions. Invite students to discuss each chunk briefly, but slow down to focus on the structure alongside the bright blue, green, and yellow coral reef. Students will apply their understanding of the content and structure of this sentence when writing introductions for their narrative texts in this lesson and in the Mid‐Unit 3 Assessment. Depending on student need and time, consider dividing this Language Dive across two days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice.

	Time

	20 minutes

	Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	Deconstruct

	· Invite students to place their finger on the second sentence from the first paragraph of “Powerful Polly”: Polly the pufferfish swam slowly alongside the bright blue, green, and yellow coral reef near her underwater home.


	· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner. Ask:

“What is the meaning of this sentence?” (Responses will vary.)

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)

· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students. •

· Say:

“There are some words and phrases in this sentence that you might not know: pufferfish, alongside, coral reef, underwater.”

“Place your finger on the word alongside. What is the translation of alongside in our home languages? What is the meaning of alongside? What, in the text, makes you think so? (végig in Hungarian; along the side of something; next to something. The sentence says the fish swam alongside, or next to, the coral reef.)

· Call on student volunteers to share. Ask other students to choose one translation to silently repeat. Invite students to say their chosen translation aloud when you give the signal. Choral repeat the translations and the word in English. Invite self- and peer-correction of the pronunciation of the translations and the English.

· Ask:

“What is alongside you right now?” (Responses will vary, but could include: my classmates, my desk.)

· Display and read aloud the following sentence strip chunk: Polly the pufferfish
· Ask:

“Who is this sentence about? What does this chunk tell us?” (Polly the pufferfish; it tells us who the sentence is about, the subject of the sentence)
· Display and read aloud the following chunk: swam slowly
· Ask:

“What did Polly do? What does this chunk tell us?” (She slowly moved through the water. It tells us what Polly did, the verb and part of the predicate of the sentence)

· Invite students to close their eyes and imagine Polly the pufferfish as she swam slowly. Ask:
“Can you show me what Polly looked like when she swam slowly?” (Look for students to move their arms in slow motion.)

· Invite students to sketch what they imagined on their note-catchers.

· Display and read aloud the following chunk: alongside the bright blue, green, and yellow coral reef
· Ask:

“Where did Polly the pufferfish swim slowly?” (right next to the coral reef)

· Place your finger on the word alongside and invite students to do the same.

· Ask:

“What kind of word is alongside? What does it tell us in this chunk?” (It is a preposition, or a word we can use to talk about location or place. It tells us where Polly swam, alongside the reef.)


	Practice (Focus Structure)

	· Display the sentence frames:

I am sitting alongside _____.

My desk is alongside _____.

· Say:

“Turn to an elbow partner and complete the sentence frames to talk about our classroom.”

· Point to and read the chunk again: alongside the bright blue, green, and yellow coral reef

· Ask:

“What does this chunk tell us about the coral reef?” (It tells us the colors of the reef.)

· Invite students to close their eyes. Read aloud the chunk again, this time omitting the words bright blue, green, and yellow.

Ask: 

“Does the chunk still make sense without the words bright blue, green, and yellow?” (Yes.)

· If productive, cue students with a challenge:

“Can you figure out why the author included those words in this chunk? I’ll give you time to think and discuss with a partner.” (Responses will vary, but may include: to give details about the coral reef; to help us imagine what the coral reef looks like.)

· Invite students to close their eyes and imagine Polly the pufferfish as she swam slowly alongside the bright blue, green, and yellow coral reef.

· Invite students to add what they imagined to the sketch on their note-catchers.

· Display and read aloud the following chunk: near her underwater home.
· Ask:

“Where is the bright blue, green, and yellow coral reef?” (next to where she lives in the sea)

“What kind of word is near? What does it tell us in this chunk?” (It is a preposition, or a word we can use to talk about location or place. It tells us more about where Polly swam and where her home is.)

“What can you add to your sketch now that you know more about where Polly swam?” (I can add Polly’s home to show that she swam close to her home.)

· Invite students to close their eyes and imagine Polly the pufferfish as she swam slowly alongside the bright blue, green, and yellow coral reef near her underwater home.

· Invite students to add what they imagined to the sketch on their note-catchers.

· If productive, cue students to think about their thinking:

“How does adding details to our sketches add to your understanding of how the author added details to this sentence? I’ll give you time to think and discuss with a partner.” (Responses will vary, but could include: We added details with pencils, and the author added details with prepositions, like alongside and near.)

· Circle the words alongside and near in the two chunks and invite students to do the same. Ask:

“How are alongside and near similar in meaning? How are they different?”

· If productive, cue students with a challenge:

“Can you figure out why we use prepositions like alongside and near? I’ll give you time to think and discuss with a partner.” (Responses will vary.)


	· After inviting responses, write and display student ideas, and invite students to add their thinking to their note-catchers.

· Ask:

“What other prepositions can you think of that we use to talk about location?” (Responses will vary, but may include: by, around, next to, behind.)

· Invite students to add these words to their note-catchers.

	Reconstruct

	· Remind students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. Say:

“Put the chunks of the sentence in the correct sequence.”

· Invite students to work with their partners. Cold call students to come to the front to put the chunks in the correct order for the whole class to see.

· If productive, cue students to think about their thinking:

“How does sequencing the chunks add to your understanding of this sentence? I’ll give you time to think and discuss with a partner.” (Responses will vary.)

· Point to and read aloud the entire sentence on display: Polly the pufferfish swam slowly alongside the bright blue, green, and yellow coral reef near her underwater home.

· Students can act out being Polly swimming slowly alongside a “coral reef”—a colorful part of the classroom.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does this Language Dive add to your understanding of the guiding question?” (Responses will vary.)

“Based on your understanding of this sentence, what can you say about the purpose of this sentence in this narrative? What does this sentence do?” (It introduces the character and tells what the character is doing. It also introduces the setting, or where the narrative happens.)

“How might your understanding of this sentence help you when writing a narrative about your expert group animal?” (It gives me an example of how to introduce my animal and what it does, and how to describe where the narrative happens.)


	Practice (Sentence)

	· Tell students you will give them time to think and discuss with their partner.

· Say:

“Talk with your partners about your expert group animal. Write a sentence to introduce your animal’s character, what it does, and the setting. Describe where your animal is and use prepositions from your note-catcher that talk about location. If you need help, you can use the sentence frame.”

· Display the sentence frame:
_____[Name of expert group animal] _____ [what the animal does] alongside
_____ [where the animal is] near _____[more about where the animal is].

· Tell students you will give them time to think and discuss with their partner. Say:

“Now let’s write a similar sentence, but this time, let’s talk about a predator. Think about a predator your expert group animal needs to avoid and talk with your partners about the predator. Introduce the predator, what it does, and the setting. If you need help, you can use the same sentence frame.”

· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.

· Ask:

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”


	Nouns and noun phrases (people, places, things, ideas)
	Verbs and verb phrases (actions, states of being)
	Language to talk about location (e.g., prepositions)

	Polly the pufferfish 

alongside the bright blue, green, and yellow coral reef

near her underwater home.
	swam slowly
	alongside the bright blue, green, and yellow coral reef

near her underwater home


For ELLs: Language Dive Sentence Strip Chunks:
“Powerful Polly”
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.


	Polly the pufferfish

	swam slowly

	alongside the bright blue, green, and yellow coral reef

	near her underwater home.


For ELLs: Language Dive Note Catcher:
“Powerful Polly”
Name: ____________________________________ Date: ___________________
	Polly the pufferfish swam slowly alongside the bright blue, green, and yellow coral reef near her underwater home.

Chunk by chunk, sketch the sentence.



	I am sitting alongside ______________________________________.

My desk is alongside _______________________________________.

List more words to talk about location (prepositions).

Complete the sentence to introduce your expert group animal’s character and setting:

__________________________   __________________ alongside   _____________

[Name of expert group animal] [what the animal does]                   [where the animal is]

near _____________________________.

            [more about where the animal is]

Write a similar sentence to introduce your expert group animal’s predator:


Choose-Your-Own-Adventure
Narrative Anchor Chart

(Begun in Lesson 4, For Teacher Reference)
W.4.3, W.4.4, L.4.3a

Teacher Directions: Write the following additions (in bold) on chart paper to create this anchor chart. 

Choose-Your-Own-Adventure Narrative

A narrative written in the choose-your-own-adventure format …

· Is written in the second-person point of view (“you”) 

· Has the reader take on the role of the adventurer

· Is interactive

· Presents the protagonist (the reader) with a choice after a couple of pages, which leads to two or more paths and eventually two or more endings

· Is realistic fiction/narrative based on facts and research; includes characters, plot, setting, problem/resolution, description, dialogue

A narrative usually has …

characters: the individuals in a story

setting: the place and time of a story plot: the events in the story; what happens to the characters

plot: the events in the story; what happens to the characters

· introduction: sets the stage for the reader

· rising action: establishes a situation

· problem: what the characters are trying to solve

· resolution: how the characters solve the problem

· conclusion: how the narrative is wrapped up

dialogue: the speech and conversation of characters in a story

descriptions: carefully chosen words authors use in a story to show what characters are doing, thinking, and feeling

sensory details: words authors use in a story to create mental images in their readers’ minds
transitional words: words used by authors to show the order of events

and passage of time
A narrative’s introduction (beginning) …

· Starts in an engaging way 

· leads into the rest of the story in a logical way 

· Describes the character, setting, and problem

Introduction Expansion Graphic Organizer

(Completed, for Teacher Reference)
RI.4.9, W.4.3a, W.4.5, L.4.3a, L.4.6
How will my beginning set the stage for my reader?


	
	Introducing the Character:

· Marty the millipede is walking along looking for food.

· Describe how he walks—he moves his 120 legs slowly.

· Stops to listen to sounds of forest

· nibbles a leaf
	

	Setting the Stage: Engaging Way to Start Your Narrative

· Use sounds you might hear in the forest.

· Crunching of leaves

· Birds chirping

· Wind blowing

· Water flowing
	Introducing the Setting:

· Describe the forest floor.

· Damp ground by the stream

· Crunchy leaves on the ground and moss on the tree roots

· Stream bubbling over rocks
	Leading the Reader On:


Engaging and Natural Way to Lead into the Rest of the Story

· Toad makes a loud “ribbit” noise.

· Marty freezes and looks around.

· Marty spots the toad.

· Choice #1: roll into a ball

· Choice #2: ooze poison


	
	Introducing the Problem:

· Marty is scared of ants and toads.

· The toad spots the millipede from across the stream and hops closer.

· Makes a splash in the water when he hops—Marty hears
	

	
	Important Words to Use:

· threaten

· habitat

· exoskeleton
	


Introduction Expansion Graphic Organizer
Name: ____________________________________ Date: ___________________
How will my beginning set the stage for my reader?

	
	Introducing the Character:
	

	Setting the Stage: Engaging Way to Start Your Narrative
	Introducing the Setting:
	Leading the Reader On:


Engaging and Natural Way to Lead into the Rest of the Story


	
	Introducing the Problem:
	

	
	Important Words to Use:
	


Practice Narrative Writing Sheet:

(Completed, for Teacher Reference)
RI.4.9, W.4.3a, W.4.3d, W.4.4, W.4.5, L.4.3a, L.4.3c, L.4.6

Chirp! Chirp! Tweet! Chirp!

Marty the millipede listened to the sounds of the forest as he crawled along. He was searching for a good, crunchy, fresh leaf to eat. His 120 legs marched slowly across the ground. He heard the rustling of the leaves in the trees around him and the water of the stream tumbling by. Marty noticed a small, tasty, green leaf on the ground and started nibbling it.


Across the stream, a warty toad spotted Marty. The toad was searching for his lunch and thought Marty would make a delicious meal! The toad hopped across the stream, making a little splash.

Marty looked up nervously.

He was used to the sound of the bubbling stream, but a splash meant something different—something was coming closer to him.

He heard a little “ribbit” sound.

Marty froze. A ribbit could only mean one thing—a hungry toad was close! He looked around. There it was by the stream! He knew he had to do something, and quick, or he would soon become lunch!
	Choice #1
	Choice #2

	If Marty rolls into a ball, turn to page 4.
	If Marty oozes poison, turn to page 5.


Practice Narrative Writing Sheet:
RI.4.9, W.4.3a, W.4.3d, W.4.4, W.4.5, L.4.3a, L.4.3c, L.4.6

Name: ____________________________________ Date: ___________________
Chirp! Chirp! Tweet! Chirp!

Marty the millipede listened to the sounds of the forest as he crawled along. He was searching for a good, crunchy, fresh leaf to eat. His 120 legs marched slowly across the ground. He heard the rustling of the leaves in the trees around him and the water of the stream tumbling by. Marty noticed a small, tasty, green leaf on the ground and started nibbling it.
	

	

	

	

	

	

	

	


	

	

	

	

	

	

	

	


	Choice #1
	Choice #2
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Planning Organization: Expanding the Introduction
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