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	Daily Learning Targets


Day 1: 
· I can use phrases writers use to explain and link their ideas. (W.3.2b, W.3.2c, L.3.6)

Day 3: 
· I can use phrases writers use to elaborate on their ideas. (W.3.2b, W.3.2c, L.3.6) 
Student Materials
Days 1 and 3:

· Poison Dart Frog Model 

· Patterns in Informational Writing 

· Everything You Need to Know about Frogs and Other Slippery Creatures 

· Freaky Frog research notebook

Directions:

Day 1

Your teacher will guide you through the activities on this card.

	Phrases writers use to explain or link their ideas:


Writing fluency: ability to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

1. Choose a photograph of a frog in Everything You Need to Know about Frogs and Other Slippery Creatures. 

2. Using your research notes and research texts, choose a prompt to respond to. Be sure to develop your topic with facts, definitions, and details, and explain and link your ideas.

· Describe the frog in the photograph—what does it look like, and where does it live?

· Describe what makes the frog in the photograph unique.
	

	

	

	

	

	

	

	

	

	


Day 3
Your teacher will guide you through the activities on this card.

	Techniques or phrases writers use to elaborate on their ideas:


Writing fluency: ability to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

Using your research notes and research texts, write about what makes frogs unique. Be sure to explain, elaborate, and link your ideas.

To get you started…

· Review your research texts and research notebooks to find details or evidence about the topic.

· Consider what makes frogs unique.

· How are their bodies unique?

· How are their behaviors unique?
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	Daily Learning Targets


Day 1: 
· I can use phrases writers use to explain and link their ideas. (W.3.2b, W.3.2c, L.3.6)

Day 3: 
· I can use phrases writers use to elaborate on their ideas. (W.3.2b, W.3.2c, L.3.6)

Student Materials
Days 1 and 3:

· Poison Dart Frog Model 

· Patterns in Informational Writing 

· Everything You Need to Know about Frogs and Other Slippery Creatures 

· Freaky Frog research notebook

Directions:

Day 1 

Your teacher will guide you through the activities on this card.
	Phrases writers use to explain or link their ideas:


Writing fluency: ability to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

1. Explain Idea #1, below, by linking it to Idea #2. Use the phrase This means. Discuss the new sentences with a partner before you write.

Idea #1: Glass frogs lay their eggs on the underside of a leaf.

Idea #2: Predators can’t see the eggs!
	

	

	


2. Explain Idea #1, below, by linking it to Idea #2. Use the phrase In addition, an adaptation the frog has is that. Discuss the new sentences with a partner before you write.

Idea #1: The glass frog’s transparent skin makes it hard for predators to see the frog. 

Idea #2: It stays safe by sleeping during the day.
	

	

	


3. Choose a photograph of a frog from Everything You Need to Know about Frogs and Other Slippery Creatures. Use your research notes and research texts to find facts, definitions, and details about the frog. Then explain and link two ideas about the frog. Use the explaining and linking phrases on the anchor chart. Discuss your sentences with a partner before you write.

	

	

	


Day 3
Your teacher will guide you through the activities on this card.

	Techniques or phrases writers use to elaborate on their ideas:


1. Elaborate on Idea #1, below, by linking it to Idea #2. Use the phrase For example,. Discuss the new sentences with a partner before you write.

Idea #1: Glass frogs like to eat what many frogs eat.

Idea #2: They like to eat insects, flies, and tiny spiders.

	

	


2. Writing fluency: ability to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the purpose and audience.

Using your research notes and research texts, write about what makes your frog unique. Be sure to explain, elaborate on, and link your ideas.

To get you started…

· Review your research texts and research notebooks to find details or evidence about the topic.

· Consider what makes your frog unique.

· How is its body unique (the way it looks)?

· How is its behavior unique (the way it eats or catches prey or protects itself)?

· Sketch a picture of your frog.
	


· Make a list of words related to what makes your frog unique.

Writers of informational texts:

· Explain their ideas using facts, definitions, and details from their research

· Link and connect their ideas using special linking language

· Elaborate on their ideas using additional facts, definitions, and details from their research

These techniques:

· Help create clear, organized writing

· Help create writing that is easier for the reader to understand

· Help show the writer understands the topic

Phrases:

· This means…

· First,…

· Another unique feature of the frog is…

· In addition, an adaptation the frog has is… 

· For example…
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	Unit 3, Week 2: Teacher-Guided Student Activity Card
(Answers for Teacher Reference)


Day 1 
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	Phrases writers use to explain or link their ideas:

This means…

First…

Another…

In addition…


Day 3

	Techniques or phrases writers use to elaborate on their ideas:

For example…

Such as…


Student paragraphs will vary.

Days 1 and 3
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1. Explain Idea #1, below, by linking it to Idea #2. Use the linking phrase This means. Discuss the new sentences with a partner before you write.

Idea #1: Glass frogs lay their eggs on the underside of a leaf.

Idea #2: Predators can’t see the eggs! 

Answers may vary, but could include: Glass frogs lay their eggs on the underside of a leaf. This means that predators can’t see the eggs!

2. Explain Idea #1, below, by linking it to Idea #2. Use the linking phrase In addition, an adaptation the frog has is that. Discuss the new sentences with a partner before you write.

a. The glass frog’s transparent skin makes it hard for predators to see the frog. 

b. It stays safe by sleeping during the day.

Answers may vary, but could include: The glass frog’s transparent skin makes it hard for predators to see the frog. In addition, an adaptation the frog has is that it stays safe by sleeping during the day.

3. Choose a photograph of a frog in Everything You Need to Know about Frogs and Other Slippery Creatures. Use your research notes and research texts to find facts, definitions, and details about the frog. Then explain and link two ideas about the frog. Use the linking phrases on the anchor chart. Discuss your sentences with a partner before you write.

Answers will vary.
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	Unit 3, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1: 
· I can group words with similar roots and use the root to work out the meaning of new words. (L.3.4c)

Day 3: 
· I can use an academic vocabulary word in context. (L.3.6)

Student Materials
Day 1:

· Root Word Cards (cut-out; one set per pair)

· Dictionary (one per pair) 

Day 3:

· None

Directions

Day 1 

Follow the ALL Independent Group Work protocol to complete the task.

A root word is the basic part of the word without an affix:

· The biologist studied the water-holding frog to find out what it eats. Bio is the root of the word biologist, which is someone who studies living things. Bio means life.

· Over time the frog eggs or frogspawn transform into a frog. Form is the root of the word transforms, which means to make a big change in the shape or the way something looks. Form means shape.

1. Pair up with someone. 

2. Each pair needs a set of Root Word Cards.

3. Make words using the root word matching cards. Use all of the cards.

4. Record the words you have made in the table below. Use the root word examples and definitions at the top of this page to help you work out the meanings of any words you don’t know.

5. Use a dictionary to check the definitions.

	Word
	What you think it means
	What it actually means

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Day 3 

Follow the ALL Independent Group Work protocol to complete the task.

1. Say the word you worked on with your teacher yesterday three times (incomplete or invisible). 

2. Pair up with someone who worked on the same word. Talk with your partner about what the word means.

3. Practice using that word in sentences. Say two sentences aloud to your partner using the word.

4. Write two or three sentences using that word below. You can write more sentences on the back if you have time:
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	Unit 3, Week 2, Day 1: Root Word Cards


	bio
	graphy

	bio
	grapher

	bio
	logy

	bio
	logist

	amphi
	bious

	anti
	biotics

	in
	form

	uni
	form

	trans
	form

	de
	form

	re
	form
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	Unit 3, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2: 
· I can read my free choice reading text independently for 10 minutes. (RL.3.10, RI.3.10)

Day 3: 
· I can choose and respond to a prompt about my free choice reading text. (RI.3.10, RL.3.10)

Day 4: 
· I can listen carefully and ask questions of others about their free choice reading. (RL.3.10, RI.3.10, SL.3.1)

Student Materials
Days 1 and 2:

· Free choice reading text 

· Independent reading journal 

· Vocabulary log 

Day 3:

· Free choice reading text
· Independent reading journal 
· Vocabulary log 
· Independent Reading Prompt Bookmarks 
Day 4:

· Free choice reading text 
Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper. 

1. Read your free choice reading text independently for 10 minutes. 

2. Record your reading in your independent reading journal (date, text title, author, pages read).
3. Record any new vocabulary in your vocabulary log. 

Day 3 

You will act as your timekeeper and facilitator for this task card. Sit by a partner. As time permits, share your response with your partner during step 4.

1. Read your research reading text independently for 5 minutes.

2. Record your reading in your independent reading journal (date, text title, author, pages read). 

3. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical words at the back. 

4. Choose a prompt from the Independent Reading Prompt Bookmarks to respond to. Respond to the prompt in your independent reading journal. Remember to choose a prompt carefully—choose one that you can respond to with the text you are reading.

Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

Text Share:

1. Timekeeper: Set a 2-minute timer.
2. Facilitator: You will go first:

· Show the group your text.

· Tell your group what your text is about. (“My text is about ____.”)

· Tell your group your opinion of the text. Explain why you have that opinion. (“I like/don’t like my text because _____.”)

Group: As the facilitator shares, consider what else you would like to know about his or her text. Prepare a question about it.

3. Timekeeper: Set a 2-minute timer.
4. Group: When the facilitator has finished sharing, take turns asking him or her questions. 
5. Repeat with each person in the group. 
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	Daily Learning Targets


Day 2: 
· I can analyze the meaning of an academic vocabulary word with the 
prefix in-. (RF.3.3a, L.3.4b)

Day 4: 
· I can analyze the meaning of an academic vocabulary word with the 
prefix im-. (RF.3.3a, L.3.4b)
Student Materials

Days 2 and 4:

· Affix List 

· Dictionary (one per pair)

Directions:

Day 2
Your teacher will guide you through the activities on this card. 

The conclusion to her frog essay was missing, so her writing was incomplete. 

The word is “incomplete.”
1. Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	in- means “not”


2. Complete the Vocabulary Square for the word incomplete:

	Definition in your own words
	Words with the same affix

in-_______________________

in-_______________________

	Words with the same root (complete)
	Sketch


Day 4 

Your teacher will guide you through the activities on this card. 
It is impossible for most frogs to live somewhere without any water. 
The word is “impossible.”

3. Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	im- means “not”


4. Complete the Vocabulary Square for the word impossible:

	Definition in your own words
	Words with the same affix

im-________________

im-________________

	Words with the same root (possible)
	Sketch
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	Daily Learning Targets


Day 2

· I can analyze the meaning of an academic vocabulary word with the prefix in-. (RF.3.3a, L.3.4b)

Day 4: 
· I can analyze the meaning of an academic vocabulary word with the prefix im-. (RF.3.3a, L.3.4b)

Student Materials

Days 2 and 4:

· Affix List 

· Dictionary (one per pair)

Directions:

Day 2
Your teacher will guide you through the activities on this card. 

The conclusion to her frog essay was missing, so her writing was incomplete. 

The word is “incomplete.”

5. Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	


6. Complete the Vocabulary Square for the word incomplete:

	Definition in your own words
	Words with the same affix

	Words with the same root 
(complete)
	Sketch


7. Use the word in a sentence: 
	


Day 4
Your teacher will guide you through the activities on this card. 

It is impossible for most frogs to live somewhere without any water. 

The word is “impossible.”

1. Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	
	
	
	


2. Complete the Vocabulary Square for the word impossible:
	Definition in your own words
	Words with the same affix

	Words with the same root (possible)
	Sketch


3. Use the word in a sentence: 
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	Daily Learning Targets


Day 2: 
· I can analyze the meaning of an academic vocabulary word with the prefix in-. (RF.3.3a, L.3.4b)
Day 4: 
· I can analyze the meaning of an academic vocabulary word with the prefix im-. (RF.3.3a, L.3.4b)

Student Materials

Days 2 and 4:

· Affix List 

· Dictionary (one per pair)

Directions:

Day 2
The glass frogs’ see-through skin is an amazing adaptation. It helps them stay almost invisible to anything that would want to eat them. 

Complete the Vocabulary Grid for the word invisible.

	Pronunciation
	Translation
	Cognates

N/A

	Root
	Definition of root
	Prefix
	Definition of prefix

in- means

	Sketch

	Definition in your own words:


Day 4  

It is impossible for most frogs to live somewhere without any water. 

Complete the Vocabulary Grid for the word impossible.

	Pronunciation
	Translation
	Cognates

N/A

	Root
	Definition of root
	Prefix
	Definition of prefix

im- means

	Sketch

	Definition in your own words:
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Day 2

1. Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	in
	complete
	
	in- means “not”




2. Complete the Vocabulary Square for the word incomplete:
	Definition in your own words

Answers will vary, but could be something like:

Not complete
	Words with the same affix

Answers will vary, but could include:

· Incorrect

· Insignificant

	Words with the same root (complete)

Answers will vary. Suggestions include:

· Completed

· Completely

· Completing
	Sketch
Answers will vary. Sketch will show something half finished.


3. Use the word in a sentence: 
Answers will vary, but could be something like: 
The conclusion was missing, so his writing was incomplete.

Day 4
8. Use your Affix List. Break down the word into the root and any affixes:

	Prefix
	Root
	Suffix
	Definition of Affix

	im
	possible
	
	im- means “not”


9. Complete the Vocabulary Square for the word impossible:

	Definition in your own words

Answers will vary, but could be something like:

Not possible
	Words with the same affix

Answers will vary, but could include:

· Improper

· Immature

· Impractical

· Immobile

	Words with the same root (possible)

Answers will vary. Suggestions include:

· Possibly 

· Possibility
	Sketch

Answers will vary. Sketch will show something that is impossible.


10. Use the word in a sentence: 
Answers will vary, but could be something like: It is impossible for a tree frog to live in the desert.
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Day 2 

	Pronunciation

in-VIZ-i-bull
	Translation
	Cognates



	Root
visible
	Definition of root

able to be seen
	Prefix
in-
	Definition of prefix

in- means not

	Sketch
a sketch showing a faint outline of an animal or object

	Definition in your own words: Difficult or impossible to see


Day 4

Sample responses. Student responses may vary.

	Pronunciation

im-poss-i-bull
	Translation
	Cognates

N/A

	Root
visible
	Definition of root

able to
	Prefix
im-
	Definition of prefix

im- means not

	Sketch
sketch showing someone maybe looking frustrated because they can’t do something

	Definition in your own words: not able to
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	Unit 3, Week 2: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2: 
· I can respond to a prompt using phrases to explain and link my ideas. (W.3.2b, W.3.2c, W.3.4, W.3.10, L.3.6)

Day 4: 
· I can explain, elaborate on, and link my ideas when responding to a prompt. (W.3.2, W.3.4, W.3.10, L.3.6)

Student Materials
Days 2 and 4:

· Patterns in Informational Writing

· Research texts

· Freaky Frog research notebook

Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

Writing fluency: ability to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

1. Read the Patterns in Informational Writing handout as a group.

2. Respond to the prompt below. As you write, try to explain or link your ideas. Try to write for the entire 10 minutes, and refer to your research texts and Freaky Frog research notebook as you write.
· What makes your frog unique?

· What is unique about the way it looks?

· What is unique about what it eats or how it catches its prey?

· What is unique about how it protects itself?

· Before you write you can:

· Sketch a picture of your frog.

· Make a list of as many words as you can that are related to what makes your frog unique.

· Tell a partner what you are going to write.

Write your response here:
	

	

	

	

	

	

	

	

	

	

	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.

Writing fluency: ability to write continuously about a topic, showing understanding about the topic with clearly presented and easily understood ideas that are appropriate for the task and purpose.

1. Read the Patterns in Informational Writing handout as a group.

2. Reread your writing from Day 2. 

· Look for places you can explain your ideas.

· Look for places you can elaborate. 

· Look for places you can add linking words or phrases.

Write your revised work here:
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