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	Adaptations and the Wide World of Frogs
	Grade 3: Module 2: Unit 2: Lesson 2
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Discussion Norms Anchor Chart
(Example, for Teacher Reference)

SL.3.1, SL.3.6
· I prepare for the discussion.
· I listen carefully and wait my turn to speak (I do not interrupt).
· I ask questions to better understand what people are saying.
· I stay on topic.
· I link my ideas to those of others.
· I speak in complete sentences.
· I assume positive intent.
	Cue
	Response

	Expand a response

	· “Can you say more about that?”
· “Can you give an example?”
· “I’m interested in what you said about_________________. Can you tell me more?”
· “Can you give us more details about__________________?”
· “How did you come to that conclusion? What made you think that?”
· “What did you learn/do you hope to learn from __________? Why?”
	· “Sure, I think that _____.”
· “Okay. One example is _____.”

	Clarify a response

	· “So, do you mean _____?”
· “I’m not sure I understand ________________. Can you clarify?”
· “Could you say that again, as I’m not sure I understand?”
	· “Yes, you’ve got it.”
· “No, sorry, that’s not what I mean. I mean _____.”

	Repeat or paraphrase

	· “Let me make sure I understand. You’re saying that _____?”
	· “Yes, that’s right.”
· “No, I was trying to say that _____.”

	Challenge thinking

	· “What if _____?”
· “I wonder why _____.”
	· “If _____, then _____.”
· “I think it’s because _____.”

	Provide reasoning or evidence

	· “Why do you think that?”
· “What in the _____(sentence/text) makes you think so?”
	· “Because _____.”
· “If you look at _____, it says _____, which means _____.


Close Reading Guide: “Amphibians”
(For Teacher Reference)

RI.3.1, RI.3.3, RI.3.4, RI.3.5, RI.3.7, RI.3.8, L.3.1a, L.3.1h, L.3.1i, L.3.4a, L.3.4b, L.3.4c, L.3.4d
Time: 50 minutes
	Directions and 
Questions
	Teaching Notes 

	1. In this box, draw and label a picture showing where most amphibians live. (RI.3.1) 
2. Where do most frogs, toads, newts, and salamanders live? How do you know? (RI.3.1) 
	· Pair up students. Throughout this close read, students will work in pairs to discuss answers to the questions you ask. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group.
· Remind students that they read this text for gist in Lesson 1. Explain that today they will reread this section closely to learn how amphibians depend on water to breathe and reproduce. Read through “Amphibians” on pages 6–7 once aloud as students read along silently in their heads. 
· Invite students to work with their partner to reread the text in the blue column on the left of page 6, from “Amphibians are animals …” to “… also breathe through lungs.” Ask:
“What is the title of this section?” (“Amphibians”)

“Put your finger on the first sentence in this paragraph and find the sentence on your Close Reading: Amphibians note-catcher. Read the sentence aloud.”

“According to the text, where do most amphibians partly live?” (partly in water and partly on land)

“What familiar word do you see in partly that can help you figure out its meaning? Underline it.” (part)

“What do you think the word partly means?” (in some amount; a part of; some)

“In your own words, tell your partner where most amphibians live.” (Most amphibians live both in water and on land.)

“Look at the vocabulary strategies on the Close Readers Do These Things anchor chart. What strategy did we use to figure out the meaning of the word partly?” (broke the word up into parts, used the context of the sentence)


	Directions and Questions
	Teaching Notes 

	
	· Invite students to find the box with the question “Where do most amphibians live?” on the second page of their note-catcher. Invite students to read and respond to Question 1.
· Ask Question 2. (They live in water and on land; I know this because the text says they are amphibians, and most amphibians live partly in water and partly on land.)
· Point out that the illustration in the background of pages 6–7 shows amphibians and how they live partly in water and partly on land.

	3. What is one difference between reptiles and amphibians? (RI.3.3) 
4. What is unique about how amphibians breathe? What does this have to do with water? (RI.3.3) 
5. How is water necessary for amphibians’ survival? (RI.3.3) 
	· Display the following sentence so all students can see: “Reptiles have dry, scaly skin, but amphibians have soft, moist skin.” Ask Question 3. Invite students to chorally read the sentence and then put their finger on it on their note-catcher. Ask:
“Where might we split this sentence – draw a line to split it into two parts?” (before the word but)

“What do we learn in the first part of the sentence? In the second part of the sentence?” (In the first part we learn about the skin of reptiles, and in the second part we learn about the skin of most amphibians.)

“Write each part in the boxes under the sentence on your note-catcher.”

“How are these two ideas related?” (They are both about the skin of animals; they’re showing how their skin is different.)

“What word do the writers use to show us how these two ideas are related? Underline it.” (but)
· Explain that this word is called a coordinating conjunction and signals a different or opposite idea.
· Ask Question 3. (their skin; reptiles have dry, scaly skin, and most amphibians have soft, moist skin)
· Ask:
“How do most amphibians breathe? How is this different from how humans and reptiles breathe?” (Amphibians breathe through their skin if it is damp. Adult amphibians also breathe through their lungs.)
“In this section, what words do the writers use related to the word water?” (moist, damp)


	Directions and Questions
	Teaching Notes 

	
	· Invite students to add these words to the Water Words box on their note-catchers.
· Ask Question 4. (It is unique that they can breathe in two ways: through their skin and through their lungs; they can only breathe through their skin if it is damp, which happens from being wet or in water.)
· Invite students to find the box with the question “What is unique about how amphibians breathe?” on the second page of their note-catcher and to draw and label a picture showing this in this box.
· Ask Question 5. (Water is necessary for amphibians to survive because it helps them to breathe.)

	
	· Display the following sentence so all students can see: “Unlike reptiles, which lay tough-shelled eggs on land, most amphibians lay soft, jellylike eggs in water.”
· Remind students that they are rereading this section closely to learn how amphibians depend on water to breathe and reproduce. Invite students to turn and talk about how amphibians depend on water based on the part of the text they have read so far. (They live partly in water and partly on land; they need to be near water to keep their skin moist so they can breathe.)
· Direct students’ attention to the circle on the bottom right corner of page 6, beginning with, “Most amphibians breed …” and explain that this part of the text will give more information about what makes amphibians unique. If necessary, point out that breed means to reproduce. Ask:
“Reread the text in the circle with a partner. What words or phrases are repeated in the circle?” 
(most amphibians, eggs, in water)

“What noun is the word most describing in this section? (amphibians)

· Record this noun in the “Example” column on the Parts of Speech anchor chart. See Parts of Speech anchor chart (example, for teacher reference). 


	Directions and Questions
	Teaching Notes 

	
	· Ask:
“What is another way to say most?” (almost all) 

“Restate the phrase most amphibians in your own words.” (almost all amphibians; many but not all amphibians)

· Ask students to find the sentence beginning with “Unlike reptiles…” to put their finger on it and read it chorally. Invite them to find the sentence on their note-catcher. Ask:
“Where might we split this sentence?” (before the word most)

“What do we learn in the first part of the sentence? In the second part of the sentence?” (In the first part we learn about the eggs of reptiles, and in the second part we learn about the eggs of amphibians.)

“Write each part of the sentence in the boxes under the sentence on your note-catcher.”

“How are these two ideas related?” (They are both about the eggs of animals; they’re showing how their eggs are different.)

“What word do the writers use to show us how these two ideas are related? Underline it.” (unlike)

· Point out that the word unlike is used to show contrasting ideas. It alerts the reader that this will be happening at the beginning of the sentence.

	6. What is one difference between reptiles and amphibians? (RI.3.3) 
7. What is one difference between 
reptiles and 
amphibians? What does this difference have to do with water? (RI.3.3)
	· Ask Question 6 (their eggs; reptiles have tough-shelled eggs and lay them on land, and amphibians have soft, jellylike eggs that they lay in the water)
· Ask:
“What words did the writers write in bold? In italics?” “Think about the focus of this section. Why might the writers have decided to bold or italicize these words?” (bold: amphibians, water, tough-shelled eggs, land, soft, jellylike eggs, water; italics: amphibians, soft, jellylike eggs; the writers might have decided to do this to emphasize the differences between amphibian and reptile eggs; to show the importance of water)


	Directions and Questions
	Teaching Notes 

	8. How is water necessary for amphibians’ survival? (RI.3.3)
	“Describe the picture above the circle. How does this picture add to your understanding of amphibian eggs?”  (it shows what amphibian eggs look like and where they are found)

· Ask Question 7. Invite students to find the box with this question on the second page of their note-catcher and to draw and label a picture using evidence from the text in the circle in this box. Cold call students to share their responses. (Most amphibians lay their eggs in water, but reptiles lay their eggs on land.)
· Ask Question 8. Invite students to look over their notes and drawings on their note-catcher and use a total participation technique to invite responses from the group. (Water is necessary for most amphibians’ survival because they need to lay their eggs in it.)
· Invite students to look at pages 6–7, pointing out that if we want to continue reading about how amphibians lay eggs, we need to read the box and circle on the bottom half of page 7.
· Invite students to reread the box and circle on the bottom of page 7, from “Most baby amphibians …” to “… a process called metamorphosis.”
· Ask:
“What do we learn about in these paragraphs?” (We learn that most baby amphibians live in water.)

“What words or phrases are repeated in the circle?” (most amphibians, water)

“What words did the writers write in bold? In italics? Think about the focus of this section. Why might the writers have decided to bold or italicize these words?”  (bold: water, tadpoles, swim like fish, breathe through gills, tadpole, eat what’s left of its egg, full of nutrients, metamorphosis; italics: breathe through gills, eat what’s left of its egg; the writers might have decided to emphasize what tadpoles do to survive; to show the importance of water)


	Directions and Questions
	Teaching Notes 

	9. What is unique about how tadpoles breathe? What does this have to do with water? (RI.3.3)
	· Invite students to put their finger on the word they in that sentence and draw students’ attention to the other ‘they’ examples at the bottom of Page 7.
· Prefer students to the Parts of Speech anchor chart and ask:
· “What part of speech is this? How do you know? What is the purpose of this part of speech?” (pronoun. It replaces the word tadpole because it would sound strange to keep repeating the word tadpole over and over)
· Record this noun in the “Example” column on the Parts of Speech anchor chart. See Parts of Speech anchor chart (example, for teacher reference). 
· Ask:
“According to the text, what do tadpoles breathe through? What do you think the word gills might mean?” (gills; they are something tadpoles use to breathe)

“Turn to the glossary on page 78 and find the word gills. Read the definition to yourself.” (“organs used to breathe underwater”)

· Point out that fish and other creatures that live underwater also have gills that they use to breathe underwater.
· Invite students to add gills and its definition to their vocabulary log.
· Repeat for the word metamorphosis.
· Ask:
“Look at the vocabulary strategies on the Close Readers Do These Things anchor chart. What strategy did we use to figure out the meaning of the words gills and metamorphosis?” (used a dictionary/glossary)

· Ask Question 9. (Tadpoles live only in the water, not on land; they have gills that they use to breathe underwater.)


	Directions and Questions
	Teaching Notes 

	
	· Invite students to find the box with the question “What is unique about how tadpoles breathe?” on the second page of their note-catcher and to draw and label a picture showing this in this box.
· Ask students to find the sentence, “As they grow up…” and to put their finger on it. Invite students to chorally read the sentence and then to find the sentence on their note-catcher. Ask:
“Where might you split this sentence—draw a line to split the sentence into two parts?” (before the word but)

“What do tadpoles change to as they grow up?” (adult amphibians; frogs)

	10. How is water necessary for amphibians’ survival? (RI.3.3)
	“What do we learn about in the first part of the sentence? In the second part? Write your responses in the boxes under the sentence on your note-catcher.” (In the first part we learn that when tadpoles grow up they can go onto land, and in the second part we learn that they must still be near water.)

“How are these two ideas related?” (They are both about where tadpoles live when they grow up.)

“What does the word but signal to the reader?” (It signals a different or opposite idea.)

“What two opposite ideas are talked about in this sentence?” (be on land, be in water)

· Ask:
“Describe the picture on the bottom half of this page. How does this picture add to your understanding of amphibians?” (It shows what tadpoles look like after they have hatched from their eggs; it shows a frog and how it can swim in water.)

· Ask Question 10. (Water is necessary for amphibians to survive because tadpoles live only in water and must always be in wet places.)
· Remind students that they are rereading these pages closely to learn how amphibians depend on water to breathe and reproduce. Ask:


	Directions and Questions
	Teaching Notes 

	
	“Based on the text we’ve read so far, how do amphibians depend on water?” (Baby amphibians depend on water because they live only in water and breathe through gills.)

“What word has been repeated again and again on these pages?” (water)

· Point out that amphibians’ relationship with water is one thing that makes them unique and that it is necessary for their survival. Ask:
“Look at pages 6–7. Use text features to find any other parts having to do with how water helps amphibians to survive.” (the text below the speech bubble titled, “I’m a tree frog”)

“Reread the speech bubble titled “I’m a tree frog” and the text below it.”

· Ask:
“What do we learn in this part of the text?” (We learned about tree frogs.)

“What words do the writers use related to the word water? Add them to the Water Words box on your note-catcher.” (humid, wet)

	LANGUAGE DIVE
	Throughout the Language Dive:
· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.
· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.
· Record and display student responses next to or underneath the target language for visual reference.
· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Directions and Questions
	Teaching Notes 

	
	· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	11. What is the meaning of this sentence?
12. How does this 
sentence add to your understanding of the guiding 
question?
	Deconstruct
· Invite students to place their fingers by the sentence: But in rainforests, it is so humid the trees are wet all the time, allowing some frogs to stay in them permanently. 
· Invite students to chorally read the sentence aloud with you, then ask them to turn to a partner and take turns reading the sentence aloud. 
· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.  
· Say:
“There are some words and phrases in this sentence that you might not know: permanently.”
“Place your finger on the word permanently. What is the translation of permanently in our home languages? “What is the meaning of permanently? What, in the sentence makes you think so?” (kalıcı olarak in Turkish; having a permanent quality; lasting forever; -ly is used as an adverb to describe a verb, or how long the frogs can stay in the trees; I know that permanent means forever.)

· Ask questions #11 and #12. (Responses will vary.)

	13. What place is this sentence about?
	· Display and read aloud the following sentence strip chunk: But in rainforests,
· Ask question #13. (rainforests)
· Ask:
“Why did this author use the word but?” (to signal that this sentence will make a point that contrasts, or disagrees with the idea before it.)

	14. What is the weather like in the rainforest?
	· Display and read aloud the following sentence strip chunk: it is so humid
· Ask question #14. (It is humid; the air is wet; there is water vapor in the air)


	Directions and Questions
	Teaching Notes 

	15. Why did the author use the pronoun  in this chunk?
	· Ask question #14. (It is humid; the air is wet; there is water vapor in the air)
· Ask question #15. (It is used to tell us something is there or that something exists in the rainforest. This is used often to talk about the weather: it’s raining; it’s hot.)
“Why did the author use the word so in front of humid: so humid?” (to show there is a lot of something; to signal the author is going to tell us an effect of the humidity.)

· Students can play a short game with their partners. They can act out experiencing a kind of weather, and their partner can guess what it is by saying, “It is so _____.” (Example: Partner A pants and fans herself. Partner B guesses, “It is so hot.”)

	16. What is the effect of the rainforest being so humid?
	· Display and read aloud the following sentence strip chunk: the trees are wet all the time,
· Ask question #16 (trees in the rainforest are always wet.)
“Why are the trees wet all the time? How do you know?” (The sentence says the rain forest is so humid.)

	17. What is the effect of the trees being wet all the time?
	· Display and read aloud the following sentence strip chunk: allowing some frogs
· Ask question #17. (it gives some frogs the ability to do something.)
· Ask:
“How many frogs is this chunk about? Which ones?” (Some frogs; not all frogs; tree frogs.)

“What’s another word for allowing?” (helping; making it possible for)

	18. What are the rain forests allowing some frogs to do? How?
	· Display and read aloud the following sentence strip chunk: to stay in them permanently.
· Ask Question 18. (stay in trees all the time by being so humid) 


	Directions and Questions
	Teaching Notes 

	
	· Ask:
“What does the pronoun them refer to?” (rain forest trees; them refers back to the noun trees. It wouldn’t make sense to refer back to the noun frogs because frogs can’t stay in frogs permanently.) 

· If productive, use a Goal 3 Conversation Cue to encourage students to provide evidence:
“What, in the sentence/text, makes you think so?” (Responses will vary.)
· Students can sketch frogs in rainforest trees in their note-catchers.

	19. Put the sentence strip chunks in the correct order.
20. What other questions can we ask that will help us understand this 
sentence?
21. Now what do you think is the meaning of this sentence?
22. How does this 
Language Dive add to your understanding of the guiding question?”
	Reconstruct
· Remind students that playing with the chunks out of order like a puzzle can help them figure out how English works.
· Scramble the sentence strip chunks so that they don’t make sense and display so all students can see.
· Ask question #19 and invite students to work with their partner. Cold call students to come to the front to put the chunks in the correct order for the whole class to see. (But in rainforests, it is so humid the trees are wet all the time, allowing some frogs to stay in them permanently.)
· Display the entire sentence in the correct sequence: But in rainforests, it is so humid the trees are wet all the time, allowing some frogs to stay in them permanently.
· Ask questions #20–22. (Responses will vary.) 
· Ask: 
“How could we remove one of the chunks so the sentence still makes sense?” (But in the rainforests, the trees are wet all the time, allowing some frogs to stay in them permanently.)


	Directions and Questions
	Teaching Notes 

	23. Use this sentence frame to describe what other amphibians can do in the humid rainforest.
24. Can you post the language chunks around the room on the appropriate Language Chunk Wall?
	Practice
· Display the sentence frame:
In the rainforests, it is so humid the trees are wet all the time allowing  ________ to _________. 
(amphibian) to (behavior)
· Ask question #23. Students can practice their sentence with a partner and then record it in their note-catchers.
· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.
· Ask question #24. Invite students to post the chunks around the room on the appropriate Language Chunk Wall. Examples:

	
	Language to connect words, phrases, clauses
	Language to say that something exists
	Adverbs and adverbial phrases and clauses (describing verbs, adjectives, adverbs)

	
	But in rainforests,
	it is so humid
	the trees are wet all the time, 

allowing some frogs

to stay in them permanently.

	Culminating Task
25. How is water necessary for amphibians’ survival? (RI.3.3)
	· Ask Question 25. Invite students to look over their notes and drawings on their note-catcher. Then give them several minutes to turn to their partner and share their thinking. Remind them to try to use the new “Provide reasoning and evidence” cues added to the Discussion Norms anchor chart. Cold call students to share their responses. 


	Directions and Questions
	Teaching Notes 

	
	Possible responses include:
· Water is necessary for amphibians to survive because it helps them to breathe. They can only breathe through their skin if it is damp from being wet or in water.

· Water is necessary for amphibians to survive because they need to lay their eggs in it.

· Water is necessary for amphibians to survive because tadpoles live only in water and must always be in wet places.


Language Dive Sentence Strip Chunks:  “Amphibians”
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.
	But in rainforests,

	it is so humid

	the trees are wet all the time,

	allowing some frogs

	to stay in them permanently.


Language Dive Note‐catcher: “Amphibians”
Name: ____________________________________ Date: ________________
	But in the rainforests,/ it is so humid/ the trees are wet all the time,/ allowing some frogs/ to stay in them permanently. 

Sketch frogs in rainforest trees
In the rainforests, it is so humid the trees are wet all the time allowing 
___________  ______________to ______________________________.




Parts of Speech Anchor Chart 
(Example, for Teacher Reference)

L.3.1a

Part of speech: one of the categories into which words are often grouped, according to their function
	Part of Speech
	What is it?
	Example

	noun
	a word that names a person, place, thing, or idea
	frog, amphibian

	pronoun
	a word used to replace a noun
	they

	verb
	a word that describes an action or state of being
	hop, jump, eat, drink, bounce

	adjective
	a word that describes a noun or pronoun
	green, moist

	adverb
	a word that that describes a verb, an adjective, or another adverb
	slowly, quickly, bouncily, energetically


Exit Ticket: Polliwogs 
(Answers, for Teacher Reference)

RI.3.3, RI.3.7

Directions: Answer the questions below.
1. According to pages 6–7, why do polliwogs, or tadpoles, wiggle?
A. Tadpoles breathe through gills.
B. Tadpoles grow legs and crawl on land.
C. Tadpoles live in water and swim like fish.
2. What information does the picture of the tadpoles on page 7 give that helps to explain why polliwogs wiggle?
A. It shows which direction tadpoles swim.
B. It shows how big tadpoles can be.
C. It shows where tadpoles live.
Exit Ticket: Polliwogs 
RI.3.3, RI.3.7
Name: ____________________________________ Date: ________________
Directions: Answer the questions below.
3. According to pages 6–7, why do polliwogs, or tadpoles, wiggle?
A. Tadpoles breathe through gills.
B. Tadpoles grow legs and crawl on land.
C. Tadpoles live in water and swim like fish.

4. What information does the picture of the tadpoles on page 7 give that helps to explain why polliwogs wiggle?
A. It shows which direction tadpoles swim.
B. It shows how big tadpoles can be.
C. It shows where tadpoles live.[image: image1.emf]
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Close Read: “Amphibians”
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