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	Grade 2: Module 2: Unit 2: Lesson 4
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Collective Nouns Practice #1

L.2.1a

Collective Nouns Practice #1

The monkeys lived in a ______________________ of trees.

There was a large ________________ of fish swimming in the ocean.

Create your own sentence using the collective noun for people.

(Example: The crowd of people watched a movie.)

Collective Nouns Practice #2

Name: _____________________________ Date: ___________
L.2.1a

1. I don’t want to be stung by a _____________ of bees! 

2. Create your own sentence using the collective noun for sheep:

_____________________________________________

Collective Nouns Practice #2

(Example, for Teacher Reference)

L.2.1a

1. I don’t want to be stung by a __swarm__ of bees! 

2. Create your own sentence using the collective noun for sheep:

The flock of sheep walked in the field.

For ELLs: Language Dive Guide: Fossils
(For Teacher Reference)

Rationale: This sentence was chosen for its use of a temporal phrase, its use of past simple tense, and its connection to current and future content. Students will apply their understanding of the meaning and structure of this excerpt as they contribute to their Paleontologist’s notebooks, discuss the process of fossilization during the Science Talk protocol, and as they answer selected response questions during their Unit 2 Assessment. Invite students to discuss each chunk briefly, but slow down to focus on the highlighted structure piled on top of the fish’s body, 

Time: 15 minutes

	· Throughout the Language Dive

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Deconstruct:

	· Place your finger on the sentence from page 18: Over time, layers of sand and mud piled on top of the fish’s body, burying it deep under the ocean floor.

· Invite students to chorally read it aloud together, following along with your finger.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.) 

“How does this Language Dive help you understand the steps of fossilization?” 
(Responses will vary.)


	Deconstruct:

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Say:

“There are some words and phrases in this sentence that you might not know: layers. A layer is something that is on top of or under something else.” 

· Mime making layers by layering your hands on top of each other.

· Ask:

“When you go to bed, how many layers of sheets and blankets do you have on top of you? I have two layers. A thin sheet and a heavy blanket. How many layers do you have?”

	· Display and read aloud the following chunk: Over time,

· Ask:

“When do the events in this sentence happen?” (They happen over many years; when something happens over time, it means it takes a long time.)

“What are some other things that take a long time? Use the phrase over time to tell me.” (Over time, a tree grows tall. Over time, kids grow up and get bigger.)

· Invite students to create a physical gesture to express over time.

	· Display and read aloud the following chunk: layers of sand and mud
· Ask:

“What is this sentence about?” (layers of sand and layers of mud) 

· Invite students to layer their hands and pretend one hand is sand and the other is mud.

	· Display and read aloud the following chunk: piled on top of the fish’s body,

· Ask:

“Over time, what did the layers of sand and mud do?” (piled on top of the fish’s body)

“What fish is the author referring to? How do you know?” (The author is talking about the fish that died. I know because the page is about a fish that died and how it became a fossil.)

“Can you show evidence that the author is talking about the same fish?” (Look for students to read any of the sentences about the fish; point to the illustration; point to the heading.)


	Deconstruct:

	· Point to the word piled and ask:

“Do you think the layers of sand and mud appeared on the fish’s body long ago, or now? What evidence in the text makes you think so?” (Long ago. The -ed at the end of the word piled tells me it was long ago. Because over time means it takes a long time, it makes me think it happened long ago.)

	· Display and read aloud the following chunk: burying it deep
· Ask:

“What did the sand and mud do as it piled on top of the fish’s body?” (buried it very deep or far down.)

Invite students to pretend their hands are layers of sand and mud to make so many layers that they are burying something deep underneath.

	· Display and read aloud the following chunk: under the ocean floor
· Ask:

“Where is the fish buried?” (under the bottom of the ocean; under the sand and mud at the bottom of the ocean)

“What if the chunk said over the ocean floor? Would that make sense?” (No, because then the fish would be in the water and then it couldn’t fossilize.)

· Invite students to quickly sketch the meaning of the sentence on their note-catchers.

	Reconstruct:

	· Remind students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. It may be necessary to read the chunks to them as they work with the sequence.

· Say:

“Put the chunks of the sentence in the correct order.”

· Invite students to work with their partners. Cold call students to come to the front to put the chunks in the correct order for the whole class to see.

· Invite students to look again at all of the chunks in sequence: Over time, layers of sand and mud piled on top of the fish’s body, burying it deep under the ocean floor.

· Read the sentence aloud again.


	Reconstruct:

	· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think the meaning of the sentence is?” (Responses will vary, but may include: For a long time, lots and lots of sand and mud fall on top of the fish and the fish gets buried way under the bottom of the ocean.)

“How does this Language Dive help us understand the steps of fossilization?” (Answers will vary, but may include: It tells us about one of the steps; it tells us how a fish gets buried and starts to turn into a fossil)

	Practice:

	· Tell students they will they will use some of the verbs in the sentence to describe what happens to other types of fossils.

· Display and read aloud the sentence frame: 

Over time, layers of  [sediment] piled on top of the  [animal], burying it deep in the  [land feature].

For heavier support: Complete the practice as a shared group activity or provide an illustrated word bank. 

· Model completing the sentence frame verbally with different verb phrases. Then ask students for ideas. Examples:

Over time, layers of rock piled on top of the T-Rex, burying it deep in the mountain.

· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique. Say:

“Use this frame to tell your partner about a step of fossilization” (Responses will vary.)

· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks. 


	Practice:

	· Ask:

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”

Examples:

	Language to talk about time (e.g., prepositions, temporal phrases)
	Nouns and noun phrases (people, places, things)
	Verbs and verb phrases (actions and states of being)
	Adverbs and adverbial phrases (describing verbs, adjectives, adverbs)
	Language to talk about location (e.g., prepositions)

	Over time,
	layers of sand and mud
	piled up on top of the fish’s body,
	burying it deep
	under the ocean floor.


For ELLs: Sentence Strip Chunks: Fossils
Directions for Teachers: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.
	Over time,

	layers of sand and mud

	piled on top of the fish’s body,

	burying it deep

	under the ocean floor.


For ELLs: Language Dive Note-catcher: Fossils

Over time, layers of sand and mud piled on top of the fish’s body, burying it deep under the ocean floor.

3. Sketch the meaning of the sentence:

	


4. Complete the sentence frame: 

Over time, layers of _______________ piled on top of the _________________, burying it deep in the ________________.

Collective Nouns Practice #3 Sheet

L.2.1a

Collective Nouns Practice #3

1. A ________________ of wolves chased the deer.

2. There was a large ________________of fish swimming in the ocean.

Create your own sentence using the collective noun for lions.

Collective Nouns Practice #3 Sheet

L.2.1a

Collective Nouns Practice #3

1. A __pack__ of wolves chased the deer.

2. There was a large __school__ of fish swimming in the ocean.

Create your own sentence using the collective noun for lions.

I saw a pride of lions walking by.
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MODULE LESSONS 


Grade 2: Module 2: Unit 2: Lesson 4


Reading and Writing: Close Read-aloud, Session 3 and Steps 1 and 2 �of Fossilization
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