	Module Title
	Grade X: Module X: Unit X: Lesson X


	Voices of the Holocaust
	Grade 8: Module 3: Unit 3: Lesson 3



Entrance Ticket: Unit 3, Lesson 3
L.8.2a
(Example for Teacher Reference)
Directions: Imagine that a classmate of yours has recently written a text reflection on “The Forgotten Swiss Diplomat Who Rescued Thousands from Holocaust.” Read the text reflection below, and answer the questions that follow.

One major character trait of an upstander is taking risks when one does not have to take risks. Carl Lutz, a Swiss diplomat, risked his life to save approximately 62,000 Jews even though his homeland was not involved in the war. Switzerland was neutral in World War II and did not want any of their representatives to take sides. Lutz did not benefit from any personal gain for his deeds, and he was almost killed for helping the Jews. When Nazis stopped deporting Jews and brutally murdered them in Hungary, Lutz organized safe houses across the country to protect Jewish people. He was able to use his diplomatic status to secretly help Holocaust victims escape Budapest. “Lutz’s efforts frustrated Nazi officials in Budapest so much they requested permission from Berlin to have him assassinated—although this was never carried out.” Another upstander characteristic is leading others to take action. Carl Lutz’s operation was the largest civilian rescue of World War II and he inspired other rescue operations. “Other diplomats learnt from Lutz’s methods and did the same. . . .” In addition to the protective passports he issued, Lutz set up 76 safe houses in Hungary to protect Jews from persecution. Unfortunately, Lutz was not recognized as a hero once he returned to Switzerland after the war. He was condemned for intervening in the war. As a result, not many people know about Carl Lutz, but he is a perfect example of how an upstander takes risks and leads others to create positive change.

Read the following sentences from the text reflection: 

When Nazis stopped deporting Jews and brutally murdered them in Hungary, Lutz organized safe houses across the country to protect Jewish people. He was able to use his diplomatic status to secretly help Holocaust victims escape Budapest.

Combine the sentences using a comma with a coordinating conjunction to indicate a pause between connected ideas:

When Nazis stopped deporting Jews and brutally murdered them in Hungary, Lutz organized safe houses across the country to protect Jewish people, and he was able to use his diplomatic status to secretly help Holocaust victims escape Budapest.
Combine the sentences using a dash to indicate a pause between connected ideas:

When Nazis stopped deporting Jews and brutally murdered them in Hungary, Lutz organized safe houses across the country to protect Jewish people—he was able to use his diplomatic status to secretly help Holocaust victims escape Budapest.
Source: “The Forgotten Swiss Diplomat Who Rescued Thousands from Holocaust.” BBC News, 4 Jan. 2018. Web.
Entrance Ticket: Unit 3, Lesson 3
L.8.2a
Name:
Date:


Directions: Imagine that a classmate of yours has recently written a text reflection on “The Forgotten Swiss Diplomat Who Rescued Thousands from Holocaust.” Read the text reflection below, and answer the questions that follow.

One major character trait of an upstander is taking risks when one does not have to take risks. Carl Lutz, a Swiss diplomat, risked his life to save approximately 62,000 Jews even though his homeland was not involved in the war. Switzerland was neutral in World War II and did not want any of their representatives to take sides. Lutz did not benefit from any personal gain for his deeds, and he was almost killed for helping the Jews. When Nazis stopped deporting Jews and brutally murdered them in Hungary, Lutz organized safe houses across the country to protect Jewish people. He was able to use his diplomatic status to secretly help Holocaust victims escape Budapest. “Lutz’s efforts frustrated Nazi officials in Budapest so much they requested permission from Berlin to have him assassinated—although this was never carried out.” Another upstander characteristic is leading others to take action. Carl Lutz’s operation was the largest civilian rescue of World War II and he inspired other rescue operations. “Other diplomats learnt from Lutz’s methods and did the same. . . .” In addition to the protective passports he issued, Lutz set up 76 safe houses in Hungary to protect Jews from persecution. Unfortunately, Lutz was not recognized as a hero once he returned to Switzerland after the war. He was condemned for intervening in the war. As a result, not many people know about Carl Lutz, but he is a perfect example of how an upstander takes risks and leads others to create positive change.

Read the following sentences from the text reflection:

When Nazis stopped deporting Jews and brutally murdered them in Hungary, Lutz organized safe houses across the country to protect Jewish people. He was able to use his diplomatic status to secretly help Holocaust victims escape Budapest.

Combine the sentences using a comma with a coordinating conjunction to indicate a pause between connected ideas.

Combine the sentences using a dash to indicate a pause between connected ideas.

Source: “The Forgotten Swiss Diplomat Who Rescued Thousands from Holocaust.” BBC News, 4 Jan. 2018. Web.

“Marek Edelman Obituary” Excerpt
Name:
Date:

“Marek Edelman Obituary” Excerpt

Marek Edelman was the last surviving leader of the ill-fated Warsaw Ghetto uprising of 1943. The revolt was the first and largest act of armed urban resistance to the Germans during the second world war.

Turning 20 when the Germans invaded Poland in September 1939, he found himself corralled into a ghetto in the heart of Warsaw. Initially the ghetto survived on its own resources, even running schools, clinics and theatres. Soon, though, its inhabitants were stripped of their civic rights, forced to wear the Star of David, barred from normal work or contact with others, starved and subjected to the cruel whims of Nazi agents.

Then, on 22 July 1942, Nazis began deporting people at a rate of 6,000 a day. Edelman knew from camp escapees that the promised “resettlement” meant extermination in Treblinka. Six days after the first deportations Mordechai Anielewicz, Edelman and others formed the Jewish Combat Organisation, known by its Polish acronym ŻOB.

Edelman landed a job as a hospital messenger and used his influence to recruit fighters. On 18 January 1943, ŻOB troops disguised themselves as deportees and opened fire on the Nazis, disrupting expulsions and spreading the legend of resistance to similar ghettos in Vilna, Białystok, Minsk, Łódź and Riga.

The Nazis planned to liquidate the ghetto within three days; but suddenly were forced to retreat as seemingly every window in vacated blocks opened with gunfire. Ultimately it took the Germans three weeks to quell the uprising. “It was a defensive action,” Edelman later explained. “We fought simply to stop the Germans alone picking the time and place of our deaths.”

***

Although ŻOB’s 220 core fighters, men and women, lacked the tanks, artillery and aerial support that their 2,000 German foes employed, they made the professional soldiers pay dearly.

Eventually the Germans used scorched-earth tactics to force out the resistance fighters. Edelman fled through the sewers.

“We fought to protect the people in the ghetto, to extend their life by a day or two,” said Edelman. He knew that the ghetto defenders could never win.

***

Edelman was never shy of voicing strong opinions. He joined the anti-communist Workers’ Defence Committee after 1976 and would defend the record of Catholic Polish partisans when scholars accused Poles of conniving in the murder of Jews, yet with equal vigour he spoke out against a memorial to displaced Germans.

Source: Joffe, Lawrence. “Marek Edelman Obituary.” The Guardian, 4 Oct. 2009. Web. Used under Open Licence found at https://syndication.theguardian.com/open-licence-terms/.

	Glossary
acronym: an abbreviation formed from the first letters of other words and pronounced as a word (example: NASA)

barred: prevented

corralled: to gather together and confine (a group of people or things)

displaced: expelled or forced to flee from home or homeland

ill-fated: destined to fail or have bad luck

obituary: a report, especially in a newspaper, that gives the news of someone’s death and mentions details about their life

revolt: to rise up against an authority in an act of rebellion

uprising: a rebellion, or act of resistance

vacated: left a place that was once occupied

whim: a sudden desire or change of mind


Text Reflection: “Marek Edelman 
Obituary” Excerpt
RI.8.1, W.8.4
(Example for Teacher Reference)
Directions: Review the following criteria for an effective text reflection. Write a reflection about how Marek Edelman was a Holocaust upstander.

Be sure your reflection meets the following criteria:

· Introduces the Holocaust upstander 

· Includes at least one key characteristic of an upstander

· Uses evidence from the text that supports each characteristic

· Elaborates on how the evidence supports the characteristics

· Wraps up with a concluding statement 

· Is short, clear, and concise

An upstander is a person who takes action to help others, especially people who are being persecuted or threatened in some way by someone more powerful. Marek Edelman was one of the leaders of the Warsaw uprising of 1943. As an upstander, Marek felt deep compassion for the Jewish people in the ghetto. He tried to help them by rebelling against the Nazis. Edelman knew they could not defeat the Nazis, but he still “fought to protect the people in the ghetto, to extend their life by a day or two.” He cared enough about people to want them to live as long as they possibly could. In addition, Marek was able to lead others to join him in the uprising. Even though the uprising was unsuccessful, it “was the first and largest act of armed urban resistance to the Germans during the second world war.” Edelman was one of the few survivors of the uprising, but he led the resistance prepared to die. Marek Edelman’s leadership demonstrates how a strong upstander can influence others to be upstanders too.
Source: Joffe, Lawrence. “Marek Edelman Obituary.” The Guardian, 4 Oct. 2009, https://www.theguardian.com/world/2009/oct/04/secondworldwar-holocaust. Web.

Text Reflection: “Marek Edelman 
Obituary” Excerpt
RI.8.1, W.8.4
Name:
Date:

Directions: Review the following criteria for an effective text reflection. Write a reflection about how Marek Edelman was a Holocaust upstander.

Be sure your reflection meets the following criteria:

· Introduces the Holocaust upstander 

· Includes at least one key characteristic of an upstander

· Uses evidence from the text that supports each characteristic

· Elaborates on how the evidence supports the characteristics

· Wraps up with a concluding statement 

· Is short, clear, and concise

Language Dive Guide: “Marek Edelman 
Obituary” Excerpt
L.8.1c, L.8.2a
(For Teacher Reference)
Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Language Dive Guide from the first three Language Dives in Module 3 for complete details.

Sentence
He joined the anti-communist Workers’ Defense Committee after 1976 and would defend the record of Catholic Polish partisans when scholars accused Poles of conniving in the murder of Jews, yet with equal vigor he spoke out against a memorial to displaced Germans. (from “Marek Edelman Obituary” excerpt)

Rationale

· Daily Learning Target and Focus Standards: To help students to address the daily learning target (I can use commas, dashes, and ellipses to indicate a pause, break, or omission) and L.8.2a, this sentence uses a comma before the coordinating conjunction yet to indicate a pause between two independent clauses. This sentence also helps students to address L.8.1c because it contains a verb in the conditional mood. Supporting Standards: SL.8.1

· Guiding Question: To help students respond to the guiding question (how did upstanders respond, and what can we learn from their voices?), this sentence illustrates how upstanders took action during the Holocaust. 

· Language Structure: This sentence is compelling because it combines two independent clauses using a coordinating conjunction (yet) with a comma in front of it to indicate a pause. The sentence also includes a verb in the conditional mood (would defend). Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: , yet
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when answering selected and constructed response questions about punctuation and verb mood on the Mid-Unit 3 Assessment.

Time

10 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2
Materials

· This guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Refer to the chart and ask the questions to model inquiry strategies for students.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence

· Use this guide along with the Sentence Chunk Chart, note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Sentence Chunk Chart for students themselves to consider.

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues

· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice the author made when writing this sentence about an athlete’s factors for success: “There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important.” Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically 

· Use grammar terminology primarily as another tool for accessing the meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process
Throughout the Language Dive

· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive

· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct
· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled Sentence Chunk Strips to each group.

· Then using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrase the chunks in order. Then, they discuss what the sentence is about.

Deconstruct (Chunks That Are Not the Focus Structure)
· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)
· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)
· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct
· Students reconstruct the meaning of sentence, play with the sentence structure and make connections to the guiding question, big idea, and learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)
· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence and for heavier and lighter support.

Overall Principles

· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: “Marek Edelman Obituary” Excerpt, Sentence Chunk Chart
(For Teacher Reference)
Sentence

He joined the anti-communist Workers’ Defence Committee after 1976 and would defend the record of Catholic Polish partisans when scholars accused Poles of conniving in the murder of Jews, yet with equal vigour he spoke out against a memorial to displaced Germans. (from “Marek Edelman Obituary”)

Launch
Review the meaning of potentially unfamiliar vocabulary: 

· conniving: given to or involved in conspiring to do something immoral, illegal, or harmful 

· partisans: strong supporters of a party, cause, or person 

· vigour: physical strength and good health

Tell students that the Workers’ Defence Committee was an organization that helped prisoners and their families in Poland.

He joined the anti-communist Workers’ Defence Committee after 1976
Deconstruct
· anti-communist
“Can you use the affix ‘anti-’ to figure out the meaning of anti-communist?” (Since anti- means against, ‘anti-communist’ means against communist government or politics. [adjective])
“What does the information in this chunk tells us about Malek Edelman’s habits of character? Remember, the Workers’ Defence Committee worked to help prisoners and their families during the war.” (Responses will vary. Encourage and acknowledge all responses, but look for students to draw conclusions about Malek Edelman’s character in consideration of his involvement with an organization that helped prisoners and their families.)
· Students can refer back to the “Marek Edelman Obituary” Excerpt and scan the text for additional evidence of Marek’s habits of character. 

and would defend the record of Catholic Polish partisans when scholars accused 
Poles of conniving in the murder of Jews
Deconstruct
· would defend
“Can you figure out what mood this verb is written in? What makes you think so?” (Conditional mood. The word would tells us that this action depends on other conditions that must happen first. [verb])
“What has to happen before Malek Edelman would defend the record of Catholic partisans?” (Scholars accuse Poles of conniving in the murder of Jews.)
“How can you say this chunk in your own words?” (Responses will vary but should convey that when Catholic Polish people were accused of being involved with murdering Jews, Marek Edelman would defend them.)
· Students can take 30 second in pairs to discuss what this chunk tells us about how upstanders responded during the Holocaust.

, yet
Deconstruct (Focus Structure)
· Ask:

“Can you figure out why the author included a comma before yet?” (Because yet is a coordinating conjunction. We use a comma before a coordinating conjunction that connects two independent clauses to indicate a pause.) Step 2
“What would happen if we remove the comma before yet?” (It would be challenging to understand the meaning of the sentence because we would not be prompted to pause to consider the information included in the first independent clause before reading the information included in the second independent clause.)
“What do you think the meaning of yet is?” (Nevertheless, but, at the same time.)
· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:

· Goal 1. Can you say more about that?

· Goal 2. Who can repeat what they said?

· Goal 3: Why do you think that?

· Goal 4: Do you agree or disagree with what your classmate said? Why?

Practice (Focus Structure)
· Students can experiment with combining the sentences below in different ways with yet to see which ones make sense and which ones do not.  Step 3

I have homework to do.

My summary is well-written.

I want to watch a movie tonight.

I want to keep improving it.

My friend is having a party.

I usually watch television on Friday nights.

___________________________________, yet ___________________________________.

(Examples: My friend is having a party, yet I have homework to do. My summary is well-written, yet I want to keep improving it.)

· To provide lighter support: “How is yet different than but?”

· To provide heavier support: Invite students to discuss the meaning of the sentences in home language groups.

with equal vigour he spoke out against a memorial to displaced Germans. 
Deconstruct
· spoke out
“What does it mean to speak out against something?” (To voice an opinion that opposes something. [phrasal verb])
“What was Marek Edelman speaking out against?” (A memorial that honored Germans who had lost their homes.)
“Why do you think the writer used yet to connect this independent clause with the one before it?” (To express that the information in this clause is surprising and unexpected in contrast to the information in the first clause.)
· Students can spend 30 seconds discussing other examples of other upstanders that spoke out during the Holocaust. 

He joined the anti-communist Workers’ Defence Committee after 1976 and would defend the record of Catholic Polish partisans when scholars accused Poles of conniving in the murder of Jews, yet with equal vigour he spoke out against a memorial to displaced Germans.
Reconstruct
· Ask:

“What if we replace yet with a different coordinating conjunction? How does the meaning change?” (We can use but in a similar way to express contrast; but we lose the connotation of it being somewhat surprising or especially interesting. it is possible to use and, but the contrast becomes unclear. If we use any of the other coordinating conjunctions—for, or, nor, so—the sentence does not make sense.)
“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the guiding question: how did upstanders respond and what can we learn from their voices?” (Responses will vary, but look for students to identify that this sentence provides examples of specific actions taken by an upstander.)
Practice (Sentence)
· Students can use the frame below to talk about how it is impossible for us to ever fully understand the experiences of Jews and other victims of the Holocaust. 

We can have empathy for Holocaust victims, yet _________________________________.

(Example: We can have empathy for Holocaust victims, yet we can never fully understand the horror they faced.)  Step 4 

· To provide lighter support: “If we switch the order of the independent clauses, does the meaning stay the same?”

· To provide heavier support: Display selected response options for students to choose from to complete the sentence.

Language Chunk Wall Suggestions
· Nouns and noun phrases and clauses (people, places, things, ideas): He joined the anti-communist Workers’ Defence Committee after 1976
· Language to talk about conditional situations: and would defend the record of Catholic Polish partisans when scholars accused Poles of conniving in the murder of Jews
· Language to connect words, phrases, clauses: , yet
· Verbs and verb phrases (actions, states of being): with equal vigour he spoke out against a memorial to displaced Germans.

Language Dive: “Marek Edelman Obituary” Excerpt, Paragraph 10 Note-Catcher
L.8.1c, L.8.2a
(For Teacher Reference)
1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

, yet
He joined the anti-communist Workers’ Defence Committee after 1976
with equal vigour he spoke out against a memorial to displaced Germans.
and would defend the record of Catholic Polish partisans when scholars accused 
Poles of conniving in the murder of Jews
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

2. Consider the focus structure.

, yet
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out why the author included a comma before yet?”

3. How can you combine the following independent clauses using yet?

I have homework to do.

My summary is well-written.

I want to watch a movie tonight.

I want to keep improving it.

My friend is having a party.

I usually watch television on Friday nights.

I usually watch television on Friday nights, yet my friend is having a party.

My summary is well-written, yet I want to keep improving it.

I want to watch a movie tonight, yet I have homework to do.

(independent clause + , yet + independent clause)

4. Use the frame below to talk about how it is impossible for us to ever fully understand the experiences of Jews and other victims of the Holocaust. 

We can have empathy for Holocaust victims, yet we can never fully understand how they felt.

Language Dive: “Marek Edelman Obituary” Excerpt, Paragraph 10 Note-Catcher
L.8.1c, L.8.2a
Name:
Date:

5. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

, yet
He joined the anti-communist Workers’ Defence Committee after 1976
with equal vigour he spoke out against a memorial to displaced Germans.
and would defend the record of Catholic Polish partisans when scholars accused 
Poles of conniving in the murder of Jews
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

6. Consider the focus structure.

, yet
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.

[image: image2.png]


 Recommendation: “Can you figure out why the author included a comma before yet?”

7. How can you combine the following independent clauses using yet?

I have homework to do.

My summary is well-written.

I want to watch a movie tonight.

I want to keep improving it.

My friend is having a party.

I usually watch television on Friday nights.

___________________________________, yet ___________________________________.

___________________________________, yet ___________________________________.

___________________________________, yet ___________________________________.

(independent clause + , yet + independent clause)

8. Use the frame below to talk about how it is impossible for us to ever fully understand the experiences of Jews and other victims of the Holocaust. 

We can have empathy for Holocaust victims, yet __________________________________

__________________________________________________________________________.

Language Dive: “Marek Edelman Obituary” Excerpt, Paragraph 10 Sentence Chunk Strips
	He joined the anti-communist Workers’ Defence Committee after 1976

	and would defend the record of Catholic Polish partisans when 
scholars accused Poles of 
conniving in the murder of Jews

	, yet 

	with equal vigour he spoke out against a memorial to displaced Germans.
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