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	Voices of the Holocaust
	Grade 8: Module 3: Unit 3: Lesson 8



Entrance Ticket: Unit 3, Lesson 8 
W.8.3
(Example for Teacher Reference)
Directions: As you enter class, complete the tasks and answer the questions.

Review the Characteristics of Upstanders anchor chart created in this unit.

What two characteristics from this chart will you develop in your fictional upstander?

Answers will vary. Students should pick two characteristics, such as “takes action” or “takes risks.”
Entrance Ticket: Unit 3, Lesson 8
W.8.3
Name:
Date:


Directions: As you enter class, complete the tasks and answer the questions.

Review the Characteristics of Upstanders anchor chart created in this unit.

What two characteristics from this chart will you develop in your fictional upstander?

Upstander Profile Graphic Organizer
W.8.3a, W.8.4
(Example for Teacher Reference)
You will be writing a narrative interview to describe your upstander’s experiences in the Holocaust, focusing on one particular moment where he or she made a conscious decision to take action.

The format of the narrative will be similar to the one in the model you analyzed. You will write a series of questions and answers, in interview style, between yourself (the interviewer) and your upstander (the interviewee).

Use this planner to organize your ideas and determine aspects of your upstander’s experience.

1. Upstander Name: 

Anna Jensen
2. Where does the interview take place?

I interviewed Anna at a library near her daughter’s house (where Anna now lives). Anna still volunteers at the library and has worked there for the last forty years. She lives in Jupiter, Florida, where we met, which is not far from my home in Pompano Beach, Florida.
3. What is the age of your upstander now (at the time of interview) and during the Holocaust?

At the time of the interview, in 2008, Anna was 88. During the event she describes, in 1942, Anna was 22.
4. Where is your upstander from? (Be specific about country, city, etc.)

Anna was born in Amsterdam and lived there for most of her youth. She was a student in the city and found an apartment near her college in the Jodenbuurt neighborhood, but she had grown up in a village just a few miles from the city. After the war, she moved to the United States, spending time in New York, and settling in Florida.
5. What was your upstander’s life like before the Holocaust?

Anna was the middle of five siblings and grew up in a household full of noise and activity. Her father ran the local newspaper in their village, and her mother was a teacher. Anna hoped to follow in her mother’s footsteps and started school for education. As well as appreciating nature and the outdoors, Anna’s family valued reading, learning, and art. Anna and her siblings grew up speaking three languages—Dutch, English, and German. She remembers trips to the oceanside and train trips through the country. Her childhood was peaceful and secure.
6. How was your upstander involved in the Holocaust?

At first, Anna wasn’t involved and was only vaguely aware of the war going on around her. Later, when the suffering of others became apparent, Anna became involved in the resistance. After witnessing the persecution of her neighbor, she spent the rest of the war resisting. She found other people like herself, and they helped their Jewish neighbors find safe houses and bunkers in the countryside.
7. What is the one specific event you will expand on in your narrative? Describe, briefly, how it propelled your upstander to act.

The story of Anna seeing her neighbor, the local Jewish baker, taken away by the Gestapo while she stood by and watched is one that haunted her and was the impetus for her to take action. This is the scene I will describe in detail. I’ll make sure to describe many details about that event, to set the tone for the rest of the interview (that Anna regretted her complacency during the attack).
8. How did he or she react or respond when faced with challenges during the Holocaust?

Anna decided to take action. She resisted and risked her life to bring others to safety. Anna was surprised at her own action and resolve but could not see another path. After witnessing her baker’s suffering, she decided that her small actions to save others were the least she could do in the midst of the pain and suffering going on her around her.
9. What defines your character as an upstander (use the class criteria for reference)? 

Anna was an upstander because she felt in her heart that the persecution of her Jewish neighbors was wrong, and instead of ignoring these feelings, she acted upon them. Once she got involved in the resistance, she knew she was willing to risk her life to bring safety and peace to others. The work she did was risky, but it was worth it to her. She knew that if she did not help, she would not be able to live with herself. For every person she was able to save, she thought of her baker and wished she had acted in time to save his life.
10. Who is your upstander modelled after? (List any upstanders we studied whose lives influenced the creation of your fictional upstander.)

There were many people who risked their lives to transfer Jews to safety. A few voices we read, in particular, that helped me form my ideas on Anna are listed below:
· Johtje Vos
· Miep Gies
11. Are there any additional questions you would like to capture?

Answers will vary.
Upstander Profile Graphic Organizer
W.8.3a, W.8.4
Name:
Date:


You will be writing a narrative interview to describe your upstander’s experiences in the Holocaust, focusing on one particular moment where he or she made a conscious decision to take action.

The format of the narrative will be similar to the one in the model you analyzed. You will write a series of questions and answers, in interview style, between yourself (the interviewer) and your upstander (the interviewee).

Use this planner to organize your ideas and determine aspects of your upstander’s experience.

12. Upstander Name: 

13. Where does the interview take place?

14. What is the age of your upstander now (at the time of interview) and during the Holocaust?

15. Where is your upstander from? (Be specific about country, city, etc.)

16. What was your upstander’s life like before the Holocaust?

17. How was your upstander involved in the Holocaust?

18. What is the one specific event you will expand on in your narrative? Describe, briefly, how it propelled your upstander to act.

19. How did he or she react or respond when faced with challenges during the Holocaust?

20. What defines your character as an upstander (use the class criteria for reference)? 

21. Who is your upstander modelled after? (List any upstanders we studied whose lives influenced the creation of your fictional upstander.)

22. Are there any additional questions you would like to capture?

Praise, Question, Suggestion Protocol 
Anchor Chart 
Praise, Question, Suggestion Protocol

23. Form your designated pair or triad 
24. Read the identified revision questions aloud with your group.
25. Student 1 presents a draft. She asks peers to focus on a particular revision question or two that she is struggling with from the list generated above.

26. Students offer feedback:
· Praise: Praise needs to be specific. Simply saying, “This is good” doesn’t help the creator. Comments such as “I notice that you used descriptive picture captions” or “You have a catchy title that makes me want to read your piece” are much more useful.

· Focus on what is praiseworthy or working well, and share with presenter.

· Keep praise related to the revision questions identified.

· Questions and Suggestions: Questions and suggestions should also be specific, for example: “This part is unclear. I wonder if it would be better to explain the importance of the reflection?” or “I can’t tell the importance of the panel. Maybe you could include some dialogue that would show how the person is feeling or explain some of the action?”

· Ask questions and offer helpful suggestions to the presenter.

· Keep questions and suggestions related to the revision questions identified.

27. Synthesis: After all group members offer feedback, the presenter discusses which suggestions she wants to implement and thanks the group.

28. Repeat the process: Student 2 presents work and cycles through the feedback process. Complete this process for all group members.

29. Apply feedback: Use any remaining time to apply the feedback received from your peers.

Narrative Writing Practice: Upstander 
Biography Note-Catcher
W.8.3
(Example for Teacher Reference)
Directions: At the beginning of your scripted interview there will be a short biography of your fictional upstander, similar to the one in the Create an Upstander Model Narrative. This section introduces your reader to your upstander.

30. Reread the biography section on the model narrative.

31. Use the space below to craft the biography for your upstander.

Writing responses from students should be similar in structure and length to the biography section of the model essay, referenced below: I interviewed Anna Jensen on March 22, 2008, near her home in Jupiter, Florida, at the local library where Anna still volunteers. At the time of the interview, Anna was eighty-eight years old. Anna relayed events from her early life in Amsterdam as the middle child of five siblings and shared her experiences in the war, which began when she was a young student, at age twenty-two. Anna was involved in the resistance movement and worked to smuggle Jews to safety. After the war, Anna moved to the United States where she worked as a teacher and librarian, married, and raised three children, one of whom was present at our interview session.

Narrative Writing Practice: Upstander
Biography Note-Catcher 
W.8.3
Name:
Date:


Directions: At the beginning of your scripted interview there will be a short biography of your fictional upstander, similar to the one in the Create an Upstander Model Narrative. This section introduces your reader to your upstander.

32. Reread the biography section on the model narrative.

33. Use the space below to craft the biography for your upstander.

Narrative Writing Practice: Upstander 
Biography Note-Catcher

W.8.3

Name:
Date:


Directions: At the beginning of your scripted interview there will be a short biography of your fictional upstander, similar to the one in the Create an Upstander Model Narrative. This section introduces your reader to your upstander.
34. Reread the biography section on the model narrative.
35. Use the space below to craft the biography for your upstander.
I interviewed _____________________________ on____________________________ 
near _______________________. At the time of the interview, _______________________ 
was ________ years old.

5-Minute Mini Language Dive Guide 

W.8.3a, L.8.1

(For Teacher Reference)

Sentence

Anna relayed events from her early life in Amsterdam as the middle child of five siblings, and shared her experiences in the war, which began when she was a young student, at age twenty-two. (from Upstander Model: “Interview with Anna Jensen”)
Lesson 8 Placement 

Lead this Mini Language Dive before students begin creating their upstander profile in 
Work Time A.
Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can orient the reader by introducing the narrator, character and setting of my upstander’s interview) and engages and orients the reader by establishing context and introducing a character (W.8.3a). The sentence also helps students to address L.8.1a by providing an opportunity to explore the conventions of standard English grammar and usage for using relative clauses when writing.
· Language Structure: This sentence is compelling because it uses a relative clause with the purpose of adding important contextual information when introducing an upstander in a narrative.
· Transfer: which + verb phrase = relative clause when drafting a narrative during the End of Unit 3 Assessment.
Deconstruct

· Anna relayed events from her early life in Amsterdam as the middle child of five siblings, and shared her experiences in the war, which began when she was a young student, at age twenty-two.
· Ask:
“What is this sentence about?” (Responses will vary. Encourage and acknowledge all responses.)
· Read aloud the focus structure: , which began when she was a young student, at age twenty-two.
· Ask:
“How does the information in this chunk help to establish context for the narrative?” (This chunk introduces important information about Anna Jensen, the main character in the model narrative. Knowing her age will help us better understand her experience as an upstander during the Holocaust.)
“What is the relative pronoun which referring to? What makes you think so?” (Which refers to the war. We know this because the war is the noun phrase that comes directly before which. Relative pronouns always replace the noun phrase that comes at the end of the previous clause.)
“Why does the writer use a comma in front of which?” (Because the information within this chunk is extra information that is not necessary for understanding the meaning of the noun phrase the war. The comma indicates a pause or separation between the main clause of the sentence and this relative clause.)
Reconstruct

· Read aloud the entire sentence on display: Anna relayed events from her early life in Amsterdam as the middle child of five siblings, and shared her experiences in the 
war , which began when she was a young student, at age twenty-two.
· Ask: 
“What if we remove the relative clause from the sentence?” (The sentence is grammatical, but we lose important information about Anna Jensen and the context of the narrative.)
“Can we replace which with a different relative pronoun like that, who, when, or where?” (The only other relative pronoun we can use is that. Where refers to a location, who refers to living things, and when refers to a specific time. Which and that refer to things.)
“Can you figure out how the meaning changes if we replace the comma and which with that?” (Which is used with a comma in front of it to add information that is not essential for understanding what the noun phrase before it refers to. If we use that, the information in the relative clause becomes essential for defining the war. In this case, there is only one war [WWII], so it would be unnecessary to distinguish it from other wars with an essential relative clause.)
· Ask:
“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the daily learning target:
 ‘I can orient the reader by introducing the narrator, character and setting of my upstander’s interview’?” (Responses will vary.)
Practice

· Display the sentence frame:
When considering the experience of Holocaust victims and upstanders, we

independent clause

practice empathy, __________________________________________________________.

                         relative clause

(relative clause = which + verb + [adverb phrase/object])

· Say:
“Use this frame to talk about practicing empathy when considering the experiences of Holocaust victims and upstanders.”
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