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Unit 2: The Holocaust: Voices of Victims and Survivors
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· RL.8.1, RL.8.2, RL.8.4, RL.8.5, RL.8.10

· L.8.1a, L.8.1c, L.8.1d, L.8.3a, L.8.5a
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 Guiding Questions and Big Ideas

How did victims and survivors respond, and how can we honor their voices?

· Victims and survivors maintained hope and a will to live and faced unspeakable challenges in order to try to survive and to protect those they loved.

· Victims and survivors maintained their dignity, respect, and humanity throughout unimaginable pain and hardship.

· Victims and survivors shared their voices through poetry, memoirs, and other tellings of their stories that help us remember and learn from this terrible chapter of history.

What will your student be doing at school?

Throughout this unit your child will continue to engage in a variety of experiences that grow their understanding of the Holocaust and increase their literacy skills. As readers, students build a robust toolbox that helps them analyze, understand, and enjoy texts. Students in Grade 8 pay attention to various literary devices and components in the texts they read, and classroom instruction is aligned to support their fluency with these components. Some of these experiences and literacy components are outlined below.

Read Poetry by Holocaust Survivors and Victims: Students analyze the structure and themes in poems written about the Holocaust and compare them to structures and themes in the anchor text read in Unit 1, Maus I.

· Examples of Poems read in class: “Often a Minute” by Magdalena Klein, “The Owl” by Edward Thomas, and “In Flanders Fields” by John McCrae.

Examine Text Structures: Writers use structures to organize the content in a text or piece of writing, depending on their purpose. The structure used determines how the text is organized and can affect the meaning.

· Examples of structures used in Maus I:

· Chronological structure: The author provides the reader with chronological events.

· Flashbacks: An interruption in the normal sequence of events in a literary narrative; they draw attention to something that happened at an earlier time.

· Examples of structures used in poetry:

· Stanzas: A group of lines within a poem, often four or more lines, sometimes having a fixed length, meter or rhyming sequence.

· Verse: A single line of a poem, or a whole stanza (such as in a song).

· Chorus: A stanza in a poem or song that is repeated over the course of the song.

· Repetition: When authors use a word or phrase more than once, to create a pattern or for the purpose of emphasis.

Draft a Literary Analysis: Students will analyze a model literary analysis. Although students wrote a literary analysis in Module 1, the one they analyze differs slightly as it compares and contrasts the structures of a poem and a novel and notes how the structures contribute to the themes of the texts. After studying the model closely, students will plan and draft their own literary analysis.

· A literary analysis is not a summary or traditional book report. Instead, it is an expository essay where the writer closely examines aspects of a text and points out the choices an author made (in this case around how he or she structured the text) and explains their significance (how the structures contribute to the theme).

Read Excerpts of Memoirs by Victims and Survivors of the Holocaust and Write Summary Paragraphs: While reading these excerpts, students track the development of theme and write objective summary paragraphs. Students will participate in mini lessons and practice of language standards on verb conjugation, voice, and mood.

· Examples of memoirs read in class: Students read excerpts of Night by Elie Wiesel and The Other Victims by Ina R. Friedman. Both are emotional stories of persecution and terror during the Holocaust.

· Objective Summaries: Students use the same criteria as in Unit 1 to draft summaries of the memoirs they are reading. Each summary ends in a statement about the themes explored in the memoir. Example summary:

In Night by Elie Wiesel, Elie faces death in a concentration camp. Elie stands in a line with his father, mother, and sister. The German soldiers separate them by gender, and Elie only has his father to help him through this. Other inmates give them advice to lie about their ages so they can be used as workers instead of being burned alive. However, the soldiers start to lead Elie’s group toward the fiery pit. Men begin to pray and Elie’s father weeps, but Elie is angry at God for allowing people to die this way. He contemplates running into the barbed wire to die quickly, rather than let the Nazis burn him alive. In the memoir excerpt Elie says, “I gathered all that remained of my strength in order to break rank and throw myself onto the barbed wire. Deep down, I was saying good-bye to my father, to the whole universe . . .” As Elie and his father are almost at the pit of flames and Elie prepares to head to the barbed wire, his group is directed past the flames to barracks and are not killed by the soldiers. This develops the theme that trauma can cause one to lose all religious faith and hope.

Focus on Language Structure and Meaning: While reading excerpts of Holocaust memoirs, students will also analyze the following elements and structures in language and consider how to use them in their own speaking and writing:

· Gerunds and Gerund Phrases: A gerund is formed by adding -ing to a verb. While gerunds look like verbs, they actually function as nouns in sentences.

· Example: Writing an essay that compares and contrasts two texts is required in this class.

· Infinitive Phrases: An infinitive is to + base form of verb. Infinitives can function in sentences as nouns, adjectives, or adverbs.

· Example: Our assignment is to write an essay that compares and contrasts two texts.

· Verb Mood: Verb mood refers to the speaker’s or writer’s intention and the purpose of a sentence. There are five possible verb moods in English:

· Indicative Mood expresses a fact, intention, desire, or belief. Most sentences are statements made using the indicative mood. Examples: I will finish my homework tonight, and I will review it tomorrow. I had finished my homework by 5 p.m. last night.

· Imperative Mood expresses commands or requests and indicates that the speaker desires for the action expressed in the sentence to take place. In imperative sentences, the subject is you, but it is not stated in the sentence. Examples: Finish your homework!

· Conditional Mood expresses possibility and something that can happen only if something else happens first (i.e., cause and effect) through the use of the words like might, could, and would before the base form of the verb. Examples: If I finished my homework, then I would be able to relax. I could finish my homework right after school if I didn’t have basketball practice.

· Subjunctive Mood expresses imaginary or possible outcomes, suggestions, demands, necessity, and wishes. The subjunctive is formed using the base form of a verb (e.g., be, go, have, finish). Examples: I demanded you finish your homework yesterday. I suggest that you finish your homework tonight. It is essential that I finish my homework tomorrow. 

· Interrogative Mood expresses a question. Interrogative statements generally begin with an auxiliary verb (to have, to be, to do), followed by a subject and main verb. In some cases, there is a question word (who, what, when, where, why, how) before the auxiliary verb or in place of a subject. Examples: Did you finish your homework? What did he finish? Who has finished his homework?

Commemorative Poster Share: At the end of the unit, students choose one voice from the excerpts and memoirs they read that resonates with them. They create a commemorative poster that honors the voice. All students will then display their work on a commemorative wall and participate in a silent commemorative poster share to honor the lives of these victims and survivors.

The reading and writing skills students develop in the seven lessons in the first half of Unit 2 prepare them for the mid-unit assessment, where they will independently analyze a new poem, comparing the structure and theme in the poem to the structure and theme in the anchor text, 
Maus I. The work also prepares students for their end of unit assessment where they answer questions on verb conjugation, voice, and mood.

Habits of Character: In addition to their academic learning, the EL Education curriculum focuses on “habits of character” and social-emotional learning. With this in mind, students work on various habits of character throughout the curriculum. In this unit, working to become ethical people continues to be the character emphasized throughout the lessons as students build empathy and compassion for the individuals and groups who experience terrible oppression during the Holocaust. They also build empathy, compassion, and respect as they care for students who may feel connected to or impacted by issues presented within the text. Students will also practice working to become effective learners as they persevere through a new type of literary analysis.

How can you support your student at home?

Talk to your student about the guiding questions, particularly if any of the topics raised might be sensitive for your student or family.

Talk to your student about the texts he or she is reading in the classroom, particularly if any of the topics raised might be sensitive for your student.

Ask your students about the poems they are reading in class. Reread poems together, asking students to share their understanding of the structure and themes in each poem.

Students are reading excerpts of Holocaust memoirs in class, such as Night by Elie Wiesel. Consider reading the entire texts of some of the excerpts together with your student.

Reach out to teachers if you have any questions or concerns about the texts.

Talk to your student about the books you are reading, together try to determine the themes and structures in these books. Discuss how they contribute to the overall meaning of the text.

Talk to your student about the Holocaust. Discuss other examples of genocides in history and in modern day.

Ask your student to show you their literary analysis plans, and talk through the content of their writing piece. Examine the model essay and writing checklist together, and discuss your student’s progress towards the criteria.

Watch films and research on the internet with your student to find out more about victims and survivors of the Holocaust. Continue to build background knowledge on this topic by discovering together the details of this time period and its lasting effects.

Read and research ways Holocaust victims and survivors have been, and continue to be, honored. Discuss the importance of remembrance and commemorating. Why is remembering the stories of others important? How does it impact others?

Students continue to complete their independent research reading for homework, and choice reading is an optional homework component:

Independent Research reading: When not reading their anchor text, your student is expected to independently research the topic. When not assigned readings in the anchor text, your student reads topic-related books of his or her choice for approximately 20 minutes each day and respond to a prompt of choice in the front of the independent reading journal. These are usually books your student will bring home from school; however, they may be topic-related books chosen by your student at the public or your home library. Prompts for independent reading can be found in the homework materials provided.

Choice reading: If your student would also like to independently read and respond to a book of free choice, he or she may use the back of the independent reading journal. Prompts for independent reading can be found in the homework materials provided.
	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	1
	Students analyze a model informative essay, align it to criteria, and examine aspects of language.
	1. Homework: Gist, Theme, and Infinitive Phrases: Students will answer selected and constructed response questions about language and meaning in “Often a Minute” and the model essay.
	Lesson 2
	

	2
	Students closely read the poem “Often a Minute,” identifying structural elements of the poem and analyzing how the structure contributes to its meaning. Students also participate in a Language Dive in which they determine the figurative meaning of words and phrases in the poem and analyze the impact of specific word choice on tone. They also look at the function of infinitive phrases.
	2. Homework: Language, Structure, and Theme: Students will answer selected and constructed response questions about language, structure, and meaning in “Often a Minute” and Maus I.
	Lesson 3
	

	3
	Students analyze the model essay, looking closely at the introduction and Proof Paragraphs, and then plan those elements of their own essays.
	3. Homework: Structure and Meaning: “The Owl”: Students will answer selected and constructed response questions about language, structure, and meaning in “The Owl.”
	Lesson 4
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	4
	Students analyze the model essay, looking closely at the second set of Proof Paragraphs and the conclusion of the essay, and then plan those elements of their own essays.
	4. Homework: Structure and Theme: “In Flanders Fields”: Students will answer selected and constructed response questions about language, structure, and meaning in the poem “In Flanders Field.”
	Lesson 5
	

	5–6
	Students draft their informative essay on text and structure, comparing the anchor text to a poem. 
	5. Homework: Structure and Theme: “We Wear the Mask”: Students answer selected and constructed response questions about text and structure, comparing the anchor text and a new poem, “We Wear the Mask.”
	Lesson 7
	

	7
	Students answer questions about structure and meaning in the mid-unit assessment. 
	6. Homework: Preread “Abe’s Story: Excerpts and Synopsis: The Ghettos” Excerpt: Students preread “Abe’s Story: Excerpts and Synopsis” in preparation for deep analysis of the text in the next lesson.
	Lesson 8
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	8
	Students read an excerpt about a survivor of the Holocaust ghettos, determine the theme, and write an objective summary of the text. Students also answer questions about verb mood. 
	7. Homework: Verb Mood and Voice: Abe’s Story: Students answer selected response questions about verb mood and voice from a summary of an excerpt of Abe’s Story. 

8. Homework: Preread Night, Pages 23–24: Students preread an excerpt from Night by Elie Wiesel, pages 23–24 in preparation for deep analysis of the text in the next lesson.
	Lesson 9
	

	9
	Students read an excerpt about a survivor of the Holocaust trains, determine the theme, and write an objective summary of the text. Students also answer questions about verb mood. 
	9. Homework: Verb Mood: Objective Summary: Students reread a summary of an excerpt from The Diary of a Young Girl and answer selected response questions about verb mood.

10. Homework: Preread Night, Pages 29–34: Student preread an excerpt from Night by Elie Wiesel, pages 29–34 in preparation for deep analysis of the text in the next lesson.
	Lesson 10
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	10
	Students read an excerpt about a survivor of the Holocaust concentration camps, determine the theme, and write an objective summary of the text. Students also participate in a Mini Language Dive.
	11. Homework: Verb Mood: Objective Summary: Night: Students read a summary of Excerpt from Night by Elie Wiesel, pages 29–34 and answer selected and constructed response questions about verb mood.

12. Independent Research Reading: Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 11
	

	11
	Students select a new text about a survivor of the Holocaust, determine the theme, and write an objective summary of the text. 
	13. Independent Research Reading: Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 12
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	12
	Students complete the End of Unit 2 assessment on language, specifically narrowed in on verb mood.

Students also share their independent research reading with their peers.
	14. Independent Research Reading: Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 13
	

	13
	Students analyze a model, search for images, and create a Holocaust Commemorative poster to share in Lesson 14.
	15. Review and Revise Holocaust Commemorative Poster: Students continue to revise their Holocaust Commemorative Poster, based on feedback received in Closing and Assessment A and/or their own observations.

16. Independent Research Reading: Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 14
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	14
	Students participate in the Commemorative Poster Share and a group reflection of the learning done in the module so far.
	17. Independent Research Reading: Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Unit 3, Lesson 1
	


Independent Research Reading

Directions: Remember to record responses to research reading in the front of your independent reading journal and responses to choice reading in the back. Try to choose a different prompt each time.

Record any new vocabulary in your vocabulary log. Underline vocabulary found during independent reading.

Record:

· Date

· Title and author of your reading book

· Pages you have read

· Prompt

· Response

Example:

Date: 1/13/2020

Book Title and Author: Maus I by Art Spiegelman

Pages Read: 11–23

Prompt: Summarize your research reading today in no more than five sentences.

Response: In Chapter 1 of Maus I, Art, the narrator, goes to visit his father, a Holocaust survivor named Vladek. Vladek has aged after two heart attacks and his wife’s suicide, and Art wants to hear his story of the Holocaust. As Vladek pedals on his on his bicycle while talking to Art, Vladek tells Art about how he had a girlfriend before Art’s mother but decided he wanted to marry Anja after meeting her and investigating her family and eligibility. Afterwards, he asks Art not to publish these private details.

Consider using the following independent reading prompts.

· How does this text add to your understanding of one of the guiding questions of the module?

· Which habits of character are demonstrated in the text? Explain.

· What is the central idea or theme of the text? How was this idea developed?

· Record two or three facts in your own words that you learned from the text.

· Summarize your research reading today in no more than five sentences.

· What major ideas are present in the text you read? Give text details that convey those details.

· What questions do you have about the topic after reading?

· Choose one new word from your reading today and analyze it on a vocabulary square.

	Definition in your own words
	Synonyms (words with the same meaning)

	Words with the same affix or root
	Sketch

	Translation in home language (if appropriate)


Vocabulary

Directions: In the classroom, you have been recording words from your texts in your vocabulary log. Throughout this unit, you have been research reading topic-related books at home to build your knowledge of the Holocaust and recording words in your independent reading journal.

Choose a word from your research reading or from a text you’ve read in class and add the word to your vocabulary log. Try to choose a different word to add and to practice a different vocabulary strategy each time. For each word, be sure to add the following:

18. The definition, or meaning, of the word

19. The vocabulary strategy you used to figure out the meaning of the word

20. A sketch or diagram that helps you to better understand the meaning of the word

Record new vocabulary in vocabulary logs and mark academic vocabulary with a symbol, for example a star:

· Academic vocabulary: words you might find in informational texts on many different topics. For example, the words evidence and rationale are words that could be found in books on any topic.

· Domain-specific vocabulary: words about a particular topic. For example, the words tadpoles, frogspawn, and amphibian are some that would be found on the topic of frogs.

Vocabulary Strategies

As a reminder, the vocabulary strategies we’ve been working on in class are listed below:

· Context: Read the sentence around the word.

· Look at the affixes for clues.

· Look at the root of the word for clues.

· Use a dictionary.

· Discuss the word with another person (after attempting some of the above strategies).
Homework: Gist, Theme, and Infinitive Phrases

(Answers for Teacher Reference)

Directions: Read “Often a Minute” by Magdalena Klein, and then answer the questions and complete the tasks below. Then, review the introduction to the model essay, below, and then answer the questions that follow.
“Often a Minute” by Magdalena Klein

Often a minute, a day, seems so slight.

My eyes glance at the news with fright

And I’m afraid to turn the radio on,

For again I hear of Jewish persecution.

First Germany, then Vienna:

Today Italy also enters the arena.

Even she can’t stand these people

Who never did her any evil.

They haven’t harmed, yet are disliked

And thrown prey to insult.

The youth that longs to live,

Is choked before it has a chance to breathe.

Why are we uselessly persecuted?

Why is our fate so desolate?

But fight and contempt give us strength

To bear the filth of hatred.

And shaking off every speck of dust

This indestructible nation shall stand just.

For Jewish brothers, let’s not despair!

Our day, too, shall once come through

And the sun will brightly be shining.

Brothers, the Jewish spring will be arriving!

Source: Klein, Magdalena. “Often a Minute.” Pearls and Lace. Translated by Susan Geroe, Fithian Press, 1996. Used by permission.
21. Write the gist of this poem.
Gist: The author questions the senseless and increasing persecution of Jews, looks to a brighter future.

22. What themes are emerging?
Even in hard times, people persevere and have hope.

Directions: Review the introduction to the model essay, below, and then answer the questions.
In our lives, we often encounter ideas, people, or situations that are different in some way from what we have experienced before. We might react differently to this. Sometimes, people may take that new idea and learn or grow from it. Other times, people may find it hard to accept the new idea. They might even refuse to consider it.
23. Read the following sentence from the introduction of the model essay:
“They might even refuse to consider it.”
Part A

What is the function of the infinitive phrase to consider it?
a. It is functioning as the main verb of the sentence.
b. It is functioning as a noun that is the direct object of the verb refuse.

c. It is functioning as an adjective describing they.
d. It is functioning as an adverb describing refuse.
Part B

What is the relationship between the infinitive phrase to consider it and refuse?
To consider it tells us what they may refuse.
Homework: Language, Structure, and Theme

(Answers for Teacher Reference)

Directions: Answer questions about language, structure, and theme in “Often a Minute.” Then, compare the structure and theme of this poem with your anchor text, Maus I.

“Often a Minute” by Magdalena Klein

Often a minute, a day, seems so slight.

My eyes glance at the news with fright

And I’m afraid to turn the radio on,

For again I hear of Jewish persecution.

First Germany, then Vienna:

Today Italy also enters the arena.

Even she can’t stand these people

Who never did her any evil.

They haven’t harmed, yet are disliked

And thrown prey to insult.

The youth that longs to live,

Is choked before it has a chance to breathe.

Why are we uselessly persecuted?

Why is our fate so desolate?

But fight and contempt give us strength

To bear the filth of hatred.

And shaking off every speck of dust

This indestructible nation shall stand just.

For Jewish brothers, let’s not despair!

Our day, too, shall once come through

And the sun will brightly be shining.

Brothers, the Jewish spring will be arriving!

Source: Klein, Magdalena. “Often a Minute.” Pearls and Lace. Translated by Susan Geroe, Fithian Press, 1996. Used by permission.

24. What type of figurative language is the phrase: “This indestructible nation shall stand just.”

a. metaphor

b. personification

c. simile

d. hyperbole

25. Why did the author include this figurative language?

Answers will vary, but may include that this personification creates a visual for the reader of how strong and confident the Jewish nation can be, standing proud like a human figure.

26. What type of figurative language is the phrase: “Brothers, the Jewish spring will be arriving!”

a. metaphor

b. personification

c. simile

d. hyperbole

27. Why did the author include this figurative language?

Answers will vary, but may include the following: this metaphor of spring creates a visual for the reader of a new, brighter, more pleasant season that will come for the Jewish people after horrible, winter-like “season” of the Holocaust.

28. What is one theme that arises from this poem?

a. The human will to survive and persevere can extend to an entire nation of people who stand together.

b. Perseverance is important.

c. It is valuable to remember a painful past so that this knowledge may be passed along.

d. Magdalena cares about the Jewish people.

29. What piece of evidence best supports the theme of this poem?

Answers will vary, but may include the following: “Let’s not despair!” “This indestructible nation will stand just,” “The Jewish spring will be arriving!”

30. How is this theme similar or different to that of Maus I?

This theme is similar to a theme in Maus I, the theme that there is an immeasurable human will to survive and preserve in the face of oppression.

31. What structure does the author use to contribute to this meaning?

a. chronological plot structure that flows in sequential order

b. stanzas that show a shift in thoughts and tone

c. repetition of the command, let’s not despair!

d. cause and effect structure

32. How is this structure different from or similar to the structure Art Spiegelman uses to contribute to the meaning of Maus I?

Answers will vary, but may include the following: Spiegelman uses the father’s flashbacks to a chronological recounting of his life to portray this theme, while, in contrast, Klein uses stanzas that represent a shift in thought and tone to convey this theme.

Homework: Structure and Meaning: “The Owl”

(Answers for Teacher Reference)

Directions: In this homework assignment, you will read the poem “The Owl,” below, and answer questions about structure and meaning.
“The Owl”

By Edward Thomas

Downhill I came, hungry, and yet not starved;

Cold, yet had heat within me that was proof

Against the North wind; tired, yet so that rest

Had seemed the sweetest thing under a roof.

Then at the inn I had food, fire, and rest,

Knowing how hungry, cold, and tired was I.

All of the night was quite barred out except

An owl’s cry, a most melancholy cry

Shaken out long and clear upon the hill,

No merry note, nor cause of merriment,

But one telling me plain what I escaped

And others could not, that night, as in I went.

And salted was my food, and my repose, 

Salted and sobered, too, by the bird’s voice 

Speaking for all who lay under the stars, 

Soldiers and poor, unable to rejoice.

Source: Thomas, Edward. “The Owl.” Poems. Selwyn & Blount, 1917. Project Gutenberg. Web. Public domain.
33. What is one theme that arises from this poem? (RL.8.2)
a. Perseverance is important.
b. It is valuable to remember a painful past so that this knowledge may be passed along to future generations.
c. Although there is relief in surviving war, there is also guilt for surviving when others perished.

d. Man versus nature.
34. What piece of evidence best supports the theme of this poem?
The narrator in the poem feels relief that he has survived, yet he has to endure the knowledge that his fellow soldiers have perished. This is evident in the stanza: “Speaking for all who lay under the stars, Soldiers and poor, unable to rejoice.”

35. What structure does the author use to contribute to this meaning? (RL.8.5)
a. chronological plot structure that flows in sequential order
b. stanzas that show a shift in thoughts and tone

c. repetition 
d. cause and effect structure
36. Reread the stanza of the poem. What does the word downhill suggest to the reader? (Rl.8.4, L.8.4)
a. that the narrator is happy and joyful
b. that the narrator is upset and angry
c. that the narrator has completed the uphill section of a journey and feels relief

d. that the narrator is about to take on the uphill section of his journey and worries about the challenges before him
Homework: Structure and Theme:
“In Flanders Fields”

(Answers for Teacher Reference)

Directions: Read the poem “In Flanders Fields,” and answer questions about its structure and theme. 
“In Flanders Fields”
By John McCrae

In Flanders fields the poppies blow

Between the crosses, row on row,

That mark our place; and in the sky

The larks, still bravely singing, fly

Scarce heard amid the guns below. 
We are the Dead. Short days ago

We lived, felt dawn, saw sunset glow, 

Loved and were loved, and now we lie

In Flanders fields.
Take up our quarrel with the foe: 

To you from failing hands we throw

The torch; be yours to hold it high. 

If ye break faith with us who die

We shall not sleep, though poppies grow

In Flanders fields.
Source: McCrae, John. “In Flanders Fields.” Poets.org. Academy of American Poets. Web. Public domain.
37. What does the line “We are the Dead” suggest to the reader?
a. The narrator is the voice of the Dead.
b. All of the people in the war have died.
c. The narrator is the voice of the larks.
d. The narrator is the voice of the living.
38. What is one theme that arises from this poem? (RL.8.2 Selected Response)
a. Perseverance is important.
b. Remembering the past can be painful.
c. Life and death.
d. Man versus nature.
39. What piece of evidence best supports the theme of this poem?
The poem speaks to those that are still living and suggests that even though many have died in the battles so far (marked by crosses in Flanders Fields), life is to be lived and must go on for everyone else. This is evident in the last stanza: “To you from failing hands we throw. The torch; be yours to hold it high.”

40. What structure does the author use to contribute to this meaning? (RL.8.5 Selected Response)
a. rhyming and non-rhyming scheme that creates continuity across the poem and draws attention to the theme of life and death
b. stanzas that show a shift in thoughts and tone and direct the reader to think about the theme of man versus nature 
c. question and answer that provides space for a voice for the dead (the narrator) to speak to the living
d. cause and effect structure that shows the reader the impact of war on hope

Homework: Structure and Theme: 
“We Wear the Mask”

(Answers for Teacher Reference)

Directions: Read the poem “We Wear the Mask,” and answer questions about its structure and theme. Compare the structure and theme of this poem with your anchor text, Maus I.

“We Wear the Mask”

By Paul Laurence Dunbar

We wear the mask that grins and lies,

It hides our cheeks and shades our eyes,—

This debt we pay to human guile;

With torn and bleeding hearts we smile,

And mouth with myriad subtleties.

Why should the world be over-wise,

In counting all our tears and sighs?

Nay, let them only see us, while

We wear the mask.

We smile, but, O great, our cries

To thee from tortured souls arise.

We sing, but oh the clay is vile

Beneath our feet, and long the mile;

But let the world dream otherwise,

We wear the mask!

Source: Dunbar, Paul Laurence. “We Wear the Mask.” The Complete Poems of Paul Laurence Dunbar. Dodd, Mead and Company, 1913. Internet Archive. Web. Public domain.

41. What does the line “We wear the mask” suggest to the reader?

a. We are ashamed.

b. We are better.

c. We are private.

d. We are hiding.
42. What is one theme that arises from this poem?

a. There are people who are afraid to share their true feelings.

b. If you share yourself with the world, it makes you vulnerable and weak.

c. Despite your suffering, you have the power to maintain your self-respect.
d. When you are superior to others, you cannot let them get close to you.

43. What piece of evidence best supports the theme of this poem?

a. “But let the world dream otherwise,”
b. “We smile, but, O great, our cries”

c. “It hides our cheeks and shades our eyes,—”

d. “Beneath our feet, and long the mile;”

44. How is this theme similar or different to that of Maus I?

Answers will vary. The themes in both works are similar, as they both relate to oppression. In Maus I, one theme addresses the immeasurable human will to survive and preserve in the face of oppression. In “We Wear the Mask,” the theme addresses defeat, suggesting even in the face of oppression, you can choose to maintain your self-respect.
45. What structure does the author use to contribute to this meaning?

a. a narrative with a beginning, middle, and end that tells a story of fear

b. description of features and examples to create a vivid picture of weakness

c. chorus of a repeated stanza to highlight the theme of maintaining pride
d. a stance about being greater than others with information that follows

46. How is this structure different from or similar to the structure Art Spiegelman uses to contribute to the meaning of Maus I?

Spiegelman uses the father’s flashbacks to a chronological recounting of his life to portray this theme, while, in contrast, Dunbar uses a chorus to emphasize a point throughout the poem. “We wear the mask” appears at the beginning, middle, and end of the poem, drawing attention to a group of oppressed people who hide their pain and maintain their self-respect.
Homework: Verb Mood and Voice: Abe’s Story
(Example for Teacher Reference)

Directions: Read the summary, and answer the questions that follow about verb mood and voice.
In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, Abe and his family are imprisoned by the Nazis in a ghetto during the Jewish Holocaust. In this ghetto, 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water. They die from the diseases caused by waste build up and non-existent healthcare. Abe has the chance to escape. However, if he leaves with his friend, he left his family behind. At first, his mother guilts him into staying so he may remain with his family and face the same death as his parents and sisters. However, his father convinces him to take this opportunity to escape and return to save his family if possible. Ultimately, Abe escapes but is never able to save his family. In the memoir excerpt, Abe says it was essential that he summon all his strength to make his feet take him away and “I was never to see my family again,” which continues to develop the theme “survival sometimes requires us to leave others behind.”
Source: Korn, Abram and Joseph Korn. Abe’s Story: A Holocaust Memoir. 2011. Remember.org. Web. 
47. Read the sentence from the summary. Then select the sentence which has been correctly rewritten in active voice to emphasize the subject carrying out the action in this sentence.
In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, Abe and his family are imprisoned by the Nazis in a ghetto during the Jewish Holocaust.
a. In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, in a ghetto, Abe and his family are imprisoned by the Nazis.
b. In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, the Nazi’s imprison Abe and his family in a ghetto during the Jewish Holocaust.
c. In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, Abe and his family imprison the Nazis in a ghetto during the Jewish Holocaust.
d. Abe and his family are imprisoned by the Nazis in a ghetto during the Jewish Holocaust, in “Abe’s Story: Excerpts and Synopsis” by Joey Korn.
48. Which sentence uses the subjunctive mood to express necessity?
a. In this ghetto, 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water.
b. However, if he leaves with his friend, he left his family behind.
c. However, his father convinces him to take this opportunity to escape and return to save his family if possible.
d. It was essential that he summon all his strength to make his feet take him away.

49. Read the sentence from the summary. Then, select the sentence in which the second clause of the sentence has been revised to use the conditional mood to express uncertainty.
However, if he leaves with his friend, he left his family behind.
a. However, if he leaves with his friend, he would leave his family behind.
b. However, if he leaves with his friend, he leave his family behind.
c. However, if he leaves with his friend, he had left his family behind.
d. However, if he leaves with his friend, he leaving his family behind.
50. Read the sentence below and then answer the questions that follow:
In this ghetto, 2,000 Jews live in close quarters, share one toilet, wait in line for food and water.
Part A

What mood are the verbs in this sentence expressed in?
a. indicative
b. passive
c. conditional
d. subjunctive
Part B

Imagine the Nazis were giving the Jewish people a command about living in awful conditions. How could they say this sentence in the imperative mood with the subject omitted?
e. They must live in close quarters, share one toilet, and wait in line for food and water.
f. Live in close quarters, share one toilet, and wait in line for food and water!
g. Do they live in close quarters, share one toilet, and wait in line for food and water?
h. Must live in close quarters, share one toilet, and wait in line for food and water!
Part C

Imagine someone was questioning the living conditions of the Jewish people in the ghetto. How can you write this sentence in the interrogative mood?
i. In this ghetto, did 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water?
j. In this ghetto, 2,000 Jews did live in close quarters, share one toilet, and wait in line for food and water?
k. In this ghetto, how 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water?
l. In this ghetto, 2,000 Jews would lived in close quarters, share one toilet, and wait in line for food and water?
Homework: Verb Mood: Objective Summary

(Example for Teacher Reference)

Directions: Reread the summary and answer the question that follows about verb mood.
Note: Anne Frank was a young Jewish Holocaust victim who journaled her experiences hiding during the war. These journals became a very famous book: The Diary of a Young Girl.
In Anne Frank’s final diary entry in The Diary of a Young Girl, she writes about her conflicted personality. If Anne is around other people, she might be outgoing and will do boisterous things. She acknowledges that most people do not like her very much. Adults say she is disrespectful and think her opinions and outspokenness are inappropriate because she is a child. However, when she is alone, she is sensitive and vulnerable. Anne admits that she behaves one way in public, and another in private because she does not think people will respect her if she does not appear to be strong and confident. It is important that Anne be well-respected. Anne says “I’m afraid they’ll mock me, think I’m ridiculous and sentimental and not take me seriously” (335). Because people do not know the real Anne Frank, she believes she will be forgotten and no one will care about her. This develops the theme that people may hide their true feelings because they are afraid of being seen as vulnerable.
Source: Frank, Anne. The Diary of a Young Girl: The Definitive Edition. Penguin Books, 2012.
51. Which sentence uses the subjunctive mood to express necessity?
a. If Anne is around other people, she is outgoing, boisterous, and even purposely unpleasant.
b. She acknowledges that most people do not like her very much.
c. It is important that Anne be well-respected.
d. Because people do not know the real Anne Frank, she believes she will be forgotten and no one will care about her.
52. Read the sentence from the summary. Then, select the sentence in which the second clause of the sentence has been revised to use the conditional mood to express uncertainty. 
This develops the theme that people may hide their true feelings because they are afraid of being seen as vulnerable.
a. This develops the theme that people may hide their true feelings because they are afraid they would be seen as vulnerable.
b. This develops the theme that people may hide their true feelings because they are afraid of seeing as vulnerable.
c. This develops the theme that people may hide their true feelings because they are afraid of possibly being seen as vulnerable.
d. This develops the theme that people may hide their true feelings because they don’t want to be seen as vulnerable.
Homework: Verb Mood: Objective Summary: Night
(Answers for Teacher Reference)

Directions: Read the summary below and answer the question that follows about verb mood.
In Night by Elie Wiesel, Elie faces death in a concentration camp. Elie stands in a line with his father, mother, and sister. They are separated into gender groups by the German soldiers. 
Elie only has his father to help him through this. Other inmates give them advice. It is essential that they lie about their ages so they can be used as workers instead of being burned alive. However, the soldiers start to lead Elie’s group toward the fiery pit. Men begin to pray and Elie’s father weeps, but Elie is angry at God for allowing people to die this way. He contemplates running into the barbed wire to die quickly, rather than let the Nazis burn him alive. If he takes his own life, he might suffer less and will feel less pain. In the memoir 
excerpt Elie says, “I gathered all that remained of my strength in order to break rank and throw myself onto the barbed wire. Deep down, I was saying good-bye to my father, to the whole universe . . .” (33–34). As Elie and his father are almost at the pit of flames and Elie prepares to head to the barbed wire, his group is directed past the flames to barracks, and are not killed by the soldiers. Does this develop the theme that trauma can cause one to lose all religious faith and hope?
Source: Night by Elie Wiesel, translated by Marion Wiesel. Translation copyright © 2006 by Marion Wiesel. Used by permission of Hill and Wang, a division of Farrar, Straus and Giroux.
53. Which sentence uses the subjunctive mood to express necessity?
a. It is necessary that they lie about their ages so they can be used as workers instead of being burned alive.

b. However, the soldiers start to lead Elie’s group toward the fiery pit.
c. Men begin to pray and Elie’s father weeps, but Elie is angry at God for allowing people to die this way.
d. He contemplates running into the barbed wire to die quickly, rather than let the Nazis burn him alive.
54. The writer has made an inappropriate shift from the conditional mood to the indicative mood in the second clause of the sentence below. Revise the second clause so that both verbs are expressed in the conditional mood to express possibility.
If he takes his own life, he might suffer less and will feel less pain.
If he takes his own life,
Answers will vary, but may include: If he takes his own life, he might suffer less and feel less pain

55. Read the sentence below, and then answer the questions that follow:
Elie stands in a line with his father, mother, and sister.
Part A

What mood is the verb in this sentence expressed in?
a. interrogative

b. active
c. indicative
d. subjunctive
Part B

Imagine that the soldiers commanding Elie, his father, mother, and sister to stand in line. How can you say this sentence in the imperative mood with the subject omitted?
Stand in line!

Part C

Imagine someone wanted to ask Elie a question about standing in line. How can you write this sentence in the interrogative mood?
Did you stand in line?

Homework: Gist, Theme, and Infinitive Phrases

Name:
Date:


Directions: Read “Often a Minute” by Magdalena Klein, and then answer the questions and complete the tasks below. Then, review the introduction to the model essay, below, and then answer the questions that follow.

“Often a Minute” by Magdalena Klein

Often a minute, a day, seems so slight.

My eyes glance at the news with fright

And I’m afraid to turn the radio on,

For again I hear of Jewish persecution.

First Germany, then Vienna:

Today Italy also enters the arena.

Even she can’t stand these people

Who never did her any evil.

They haven’t harmed, yet are disliked

And thrown prey to insult.

The youth that longs to live,

Is choked before it has a chance to breathe.

Why are we uselessly persecuted?

Why is our fate so desolate?

But fight and contempt give us strength

To bear the filth of hatred.

And shaking off every speck of dust

This indestructible nation shall stand just.

For Jewish brothers, let’s not despair!

Our day, too, shall once come through

And the sun will brightly be shining.

Brothers, the Jewish spring will be arriving!

Source: Klein, Magdalena. “Often a Minute.” Pearls and Lace. Translated by Susan Geroe, Fithian Press, 1996. Used by permission.

56. Write the gist of this poem.

57. What themes are emerging?

Directions: Review the introduction to the model essay, below, and then answer the questions.

In our lives, we often encounter ideas, people, or situations that are different in some way from what we have experienced before. We might react differently to this. Sometimes, people may take that new idea and learn or grow from it. Other times, people may find it hard to accept the new idea. They might even refuse to consider it.

58. Read the following sentence from the introduction of the model essay:

“They might even refuse to consider it.”

Part A

What is the function of the infinitive phrase to consider it?

a. It is functioning as the main verb of the sentence.

b. It is functioning as a noun that is the direct object of the verb refuse.

c. It is functioning as an adjective describing they.

d. It is functioning as an adverb describing refuse.

Part B

What is the relationship between the infinitive phrase to consider it and refuse?

Homework: Language, Structure, and Theme

Name:
Date:


Directions: Answer questions about language, structure, and theme in “Often a Minute.” Then, compare the structure and theme of this poem with your anchor text, Maus I.

“Often a Minute” by Magdalena Klein

Often a minute, a day, seems so slight.

My eyes glance at the news with fright

And I’m afraid to turn the radio on,

For again I hear of Jewish persecution.

First Germany, then Vienna:

Today Italy also enters the arena.

Even she can’t stand these people

Who never did her any evil.

They haven’t harmed, yet are disliked

And thrown prey to insult.

The youth that longs to live,

Is choked before it has a chance to breathe.

Why are we uselessly persecuted?

Why is our fate so desolate?

But fight and contempt give us strength

To bear the filth of hatred.

And shaking off every speck of dust

This indestructible nation shall stand just.

For Jewish brothers, let’s not despair!

Our day, too, shall once come through

And the sun will brightly be shining.

Brothers, the Jewish spring will be arriving!

Source: Klein, Magdalena. “Often a Minute.” Pearls and Lace. Translated by Susan Geroe, Fithian Press, 1996. Used by permission.

59. What type of figurative language is the phrase: “This indestructible nation shall stand just.”

a. metaphor

b. personification

c. simile

d. hyperbole

60. Why did the author include this figurative language?

61. What type of figurative language is the phrase: “Brothers, the Jewish spring will be arriving!”

a. metaphor

b. personification

c. simile

d. hyperbole

62. Why did the author include this figurative language?

63. What is one theme that arises from this poem?

a. The human will to survive and persevere can extend to an entire nation of people who stand together.

b. Perseverance is important.

c. It is valuable to remember a painful past so that this knowledge may be passed along.

d. Magdalena cares about the Jewish people.

64. What piece of evidence best supports the theme of this poem?

65. How is this theme similar or different to that of Maus I?

66. What structure does the author use to contribute to this meaning?

a. chronological plot structure that flows in sequential order

b. stanzas that show a shift in thoughts and tone

c. repetition of the command, let’s not despair!

d. cause and effect structure

67. How is this structure different from or similar to the structure Art Spiegelman uses to contribute to the meaning of Maus I?

Homework: Structure and Meaning: “The Owl”

Name:
Date:


Directions: In this homework assignment, you will read the poem “The Owl,” below, and answer questions about structure and meaning.

“The Owl”

By Edward Thomas

Downhill I came, hungry, and yet not starved;

Cold, yet had heat within me that was proof

Against the North wind; tired, yet so that rest

Had seemed the sweetest thing under a roof.

Then at the inn I had food, fire, and rest,

Knowing how hungry, cold, and tired was I.

All of the night was quite barred out except

An owl’s cry, a most melancholy cry

Shaken out long and clear upon the hill,

No merry note, nor cause of merriment,

But one telling me plain what I escaped

And others could not, that night, as in I went.

And salted was my food, and my repose, 

Salted and sobered, too, by the bird’s voice 

Speaking for all who lay under the stars, 

Soldiers and poor, unable to rejoice.

Source: Thomas, Edward. “The Owl.” Poems. Selwyn & Blount, 1917. Project Gutenberg. Web. Public domain.

68. What is one theme that arises from this poem? (RL.8.2)

a. Perseverance is important.

b. It is valuable to remember a painful past so that this knowledge may be passed along to future generations.

c. Although there is relief in surviving war, there is also guilt for surviving when others perished.

d. Man versus nature.

69. What piece of evidence best supports the theme of this poem?

70. What structure does the author use to contribute to this meaning? (RL.8.5)

a. chronological plot structure that flows in sequential order

b. stanzas that show a shift in thoughts and tone

c. repetition 

d. cause and effect structure

71. Reread the stanza of the poem. What does the word downhill suggest to the reader? (Rl.8.4, L.8.4)

a. that the narrator is happy and joyful

b. that the narrator is upset and angry

c. that the narrator has completed the uphill section of a journey and feels relief

d. that the narrator is about to take on the uphill section of his journey and worries about the challenges before him
Homework: Structure and Theme: 
“In Flanders Fields”

Name:
Date:


Directions: Read the poem “In Flanders Fields,” and answer questions about its structure and theme. 
“In Flanders Fields”

By John McCrae

In Flanders fields the poppies blow

Between the crosses, row on row,

That mark our place; and in the sky

The larks, still bravely singing, fly

Scarce heard amid the guns below. 

We are the Dead. Short days ago

We lived, felt dawn, saw sunset glow, 

Loved and were loved, and now we lie

In Flanders fields.

Take up our quarrel with the foe: 

To you from failing hands we throw

The torch; be yours to hold it high. 

If ye break faith with us who die

We shall not sleep, though poppies grow

In Flanders fields.

Source: McCrae, John. “In Flanders Fields.” Poets.org. Academy of American Poets. Web. Public domain.
72. What does the line “We are the Dead” suggest to the reader?
a. The narrator is the voice of the Dead.
b. All of the people in the war have died.
c. The narrator is the voice of the larks.
d. The narrator is the voice of the living.
73. What is one theme that arises from this poem? (RL.8.2 Selected Response)
a. Perseverance is important.
b. Remembering the past can be painful.
c. Life and death.
d. Man versus nature.
74. What piece of evidence best supports the theme of this poem?
75. What structure does the author use to contribute to this meaning? (RL.8.5 Selected Response)
a. rhyming and non-rhyming scheme that creates continuity across the poem and draws attention to the theme of life and death
b. stanzas that show a shift in thoughts and tone and direct the reader to think about the theme of man versus nature 
c. question and answer that provides space for a voice for the dead (the narrator) to speak to the living
d. cause and effect structure that shows the reader the impact of war on hope
Homework: Structure and Theme: 
“We Wear the Mask”

Name:
Date:


Directions: Read the poem “We Wear the Mask,” and answer questions about its structure and theme. Compare the structure and theme of this poem with your anchor text, Maus I.
“We Wear the Mask”

By Paul Laurence Dunbar

We wear the mask that grins and lies,

It hides our cheeks and shades our eyes,—

This debt we pay to human guile;

With torn and bleeding hearts we smile,

And mouth with myriad subtleties.

Why should the world be over-wise,

In counting all our tears and sighs?

Nay, let them only see us, while

We wear the mask.

We smile, but, O great, our cries

To thee from tortured souls arise.

We sing, but oh the clay is vile

Beneath our feet, and long the mile;

But let the world dream otherwise,

We wear the mask!

Source: Dunbar, Paul Laurence. “We Wear the Mask.” The Complete Poems of Paul Laurence Dunbar. Dodd, Mead and Company, 1913. Internet Archive. Web. Public domain.
76. What does the line “We wear the mask” suggest to the reader?
a. We are ashamed.
b. We are better.
c. We are private.
d. We are hiding.
77. What is one theme that arises from this poem?
a. There are people who are afraid to share their true feelings.
b. If you share yourself with the world, it makes you vulnerable and weak.
c. Despite your suffering, you have the power to maintain your self-respect.
d. When you are superior to others, you cannot let them get close to you.
78. What piece of evidence best supports the theme of this poem?
a. “But let the world dream otherwise,”
b. “We smile, but, O great, our cries”
c. “It hides our cheeks and shades our eyes,—”
d. “Beneath our feet, and long the mile;”
79. How is this theme similar or different to that of Maus I?
80. What structure does the author use to contribute to this meaning?
a. a narrative with a beginning, middle, and end that tells a story of fear
b. description of features and examples to create a vivid picture of weakness
c. chorus of a repeated stanza to highlight the theme of maintaining pride
d. a stance about being greater than others with information that follows
81. How is this structure different from or similar to the structure Art Spiegelman uses to contribute to the meaning of Maus I?
Homework: Preread “Abe’s Story: Excerpts and Synopsis: The Ghettos” Excerpt

Name:
Date:


Directions: In this homework assignment, you will preread an excerpt from “Abe’s Story: Excerpts and Synopsis: The Ghettos.” Underline or highlight key details in the text. In the next lesson, you will analyze and discuss this text with your classmates.
Note: Ghettos were quarters Jews were forced to live in centuries before the Holocaust. The largest ghetto during the Holocaust was the Warsaw ghetto in Poland. Ghettos were used to segregate Jews from the rest of the population. They were supposed to be temporary, but Jews could be imprisoned in ghettos for days, weeks, or even years. Hundreds of thousands of people were crammed into tight spaces with little to no space to sleep, without bathroom facilities, food, or water. Thousands died of the diseases that resulted in the lack of plumbing and healthcare, or from starvation. Ghettos were destroyed in 1941 once Nazis implemented the “Final Solution,” which was the plan to murder all European Jews.
“Abe’s Story: Excerpts and Synopsis” by Joey Korn is about Abe’s experience in the Jewish Holocaust. This excerpt details that harsh conditions of the ghettos and Abe’s will to survive.
Excerpt From “Abe’s Story: Excerpts and Synopsis,” by Joey Korn
The Ghettos

Abe’s family was soon deported to the Kutno Ghetto, actually a walled-in prison. Living conditions were horrible, with only one open pit toilet and one hand water pump to serve the needs of about 2000 imprisoned Jews. Life became a daily routine of waiting in lines–for food, for water, and for use of the pit toilet. Because of the accumulated waste and sewage, which the Nazis would not even allow the prisoners to remove, a typhus epidemic plagued the ghetto, spread by the lice. Many innocent people died simply because of man’s inhumanity to man.
Even though Abe was still with his family in the ghetto, he soon understood that they would all die if he did not try to escape. Maybe he could save himself and be able to help his family from outside the ghetto walls. Abe and a friend bribed a guard to arrange the escape. The following is an excerpt from the chapter entitled “Our Final Farewell.”
Within the ghetto, four Jewish doctors had improvised a hospital, which was no hospital at all. There were no facilities, no medicine, no stethoscopes–nothing except makeshift beds and the doctors’ dedicated wills to help and to heal. Within hours, the eighteen beds quickly filled with the living, who were dying. Others had no choice but to die at “home,” and it made little difference. Still, the lines seemed endless. One either waited and waited for bread, for water, for toilet facilities . . . or waited in line to be buried. Such disaster brings out the best, the worst, and the dark humor in people. The sight shocked our teacher, Reb Mottel. Over and over and over again he would say, “You see this line for bread . . . people want to be first. You see that line of the dying and the dead . . . people want to be last!” Such was his lament.
Doom stared us in the face. Our only hope for survival was to escape–if our feet were able to carry us. But how? Some of the German guards had a spark of pity left. If we could offer some inducement to compensate them for their risk, we could possibly arrange to escape. I learned that a friend of mine, Garfingal, was planning to escape.
“Garfingal,” I said, “I would like to escape, too. Is it possible for me to go with you?”
“What do you have to offer as a bribe?” he said.
“I don’t have much. I have a wrist watch,” I said, as I struggled to think of something else. “And I have a throw rug that my sisters hooked from the remains of sugar sacks,” I said excitedly. “It’s very pretty and unusual.”
The next morning, Garfingal brought me good news. His contact would be on guard duty from midnight until 6:00 a.m. At about 4:00 a.m., I would be able to barter the watch and rug for my life. Of course, I could be bartering for death at the hands of another Nazi guard who might observe our escape. Even my friend’s contact, who agreed to blink for a price, might turn on us. There was no guarantee. I gave him the watch and the rug.
Even more trying than facing death itself was facing my parents and sisters with the news. I shall never forget my mother, sobbing and saying to me, “Son mine, Abe, listen to me! Do you think that you are any different or better than us? Don’t act in this selfish way. You should want to stay with your family and share the same fate with us. What will befall us will, with God’s will, befall you too. Don’t be selfish. Don’t desert your family.” My mother convinced almost everyone that she was right–even me.
My father had the courage to think differently and logically. After reflecting on the problem that confronted us all, he said, “Do you want Abe to stay here and die, God forbid, with us? Or would you rather he escape and live–and possibly help us later to escape and live also!” My father’s wisdom prevailed and convinced us all that escape was the right thing to do.
Without waiting for calm or normality, we immediately put our nervous energy to good use. My mother placed my one pair of underwear, a towel, a shirt, socks, and a pair of trousers into a rucksack. This was my only luggage. My father, who had been following the events silently and without participating, now reminded me to pray often, and to remember–I had somehow forgotten to take my best pair of shoes with leather soles that I had been saving. I thankfully took them from him and hurriedly placed them inside my pack.
Now my family stared into empty space with me, waiting for the zero hour–when I was to attempt my escape. My father was calm and collected, despite the tension that gripped us all. “Don’t forget to remove your Jewish star insignia from your coat,” he said. Even though they displayed our revered Star of David, these yellow badges of shame identified us easily to any German, even from a distance, as Jews to be abused.
My heart broke as the moment of departure and separation from my family neared. I ran to meet the outstretched arms of my mother. Her frail, weakened form convulsed with sobs as she embraced me and kissed me good-bye. She held on to me with a grip that expressed volumes. It said, “Go.” It said, “Stay.” It said, “How sad.” It said, “How much I love you, now and forever.” It said, “God, please watch over my son.” It said the unspeakable. It spoke of a mother’s love for her only son. My sisters cried and held on to me as if to hold on to the memory of this moment–and to life.
My father–who had always been my strength and my shield–waited until last to come over. He had a rugged face with a simple, short mustache and a head of premature gray, borne of pain. He removed his pinch spectacles, fell on my shoulder, hugged me with all his might, and then abruptly let go. “Don’t ever forget us,” he said. “Don’t ever forget who you are and what our religion teaches us. Watch yourself, and may the Eternal, who watches over all of us, mercifully protect you.” I had to summon all my strength to make my feet take me away. I was never to see my family again.
Abe and his friend successfully escaped the ghetto in the fall of 1940, but where were they to go? They walked to a nearby town, Krosniewice, which was also a Nazi ghetto for Jews. At least the Nazis allowed some freedom of movement. Abe stayed with his aunt and immediately went to work trying to help his family. He learned to deal in the black market, and he smuggled goods into the Kutno Ghetto to help his family. On one of these smuggling trips, two gendarmes caught him. They beat him terribly and left him to die. Abe’s uncle took him in. Two of Abe’s good friends helped nurse him back to health.
Excerpted from Korn, Abram and Joseph Korn. Abe’s Story: A Holocaust Memoir. 2011. Remember.org. Web. Used by permission.

	Glossary

barter: exchange (goods or services) for other goods or services without using money
bribe: persuade (someone) to act in one’s favor, typically illegally or dishonestly, by a gift of money or other inducement
convulsed: (of a person) suffered violent involuntary contraction of the muscles
doom: death, destruction, or some other terrible fate
gripped: took and kept a firm hold of; grasped tightly
inducement: a thing that persuades or influences someone to do something
improvised: created and performed spontaneously or without preparation
lament: a passionate expression of grief or sorrow
prevailed: proved more powerful than opposing forces; was victorious
smuggled: moved (goods) illegally into or out of a location


Homework: Verb Mood and Voice: Abe’s Story
Name:
Date:


Directions: Read the summary, and answer the questions that follow about verb mood and voice.
In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, Abe and his family are imprisoned by the Nazis in a ghetto during the Jewish Holocaust. In this ghetto, 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water. They die from the diseases caused by waste build up and non-existent healthcare. Abe has the chance to escape. However, if he leaves with his friend, he left his family behind. At first, his mother guilts him into staying so he may remain with his family and face the same death as his parents and sisters. However, his father convinces him to take this opportunity to escape and return to save his family if possible. Ultimately, Abe escapes but is never able to save his family. In the memoir excerpt, Abe says it was essential that he summon all his strength to make his feet take him away and “I was never to see my family again,” which continues to develop the theme “survival sometimes requires us to leave others behind.”
Source: Korn, Abram and Joseph Korn. Abe’s Story: A Holocaust Memoir. 2011. Remember.org. Web. 
82. Read the sentence from the summary. Then select the sentence which has been correctly rewritten in active voice to emphasize the subject carrying out the action in this sentence.
In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, Abe and his family are imprisoned by the Nazis in a ghetto during the Jewish Holocaust.
a. In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, in a ghetto, Abe and his family are imprisoned by the Nazis.
b. In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, the Nazi’s imprison Abe and his family in a ghetto during the Jewish Holocaust.
c. In “Abe’s Story: Excerpts and Synopsis” by Joey Korn, Abe and his family imprison the Nazis in a ghetto during the Jewish Holocaust.
d. Abe and his family are imprisoned by the Nazis in a ghetto during the Jewish Holocaust, in “Abe’s Story: Excerpts and Synopsis” by Joey Korn.
83. Which sentence uses the subjunctive mood to express necessity?
a. In this ghetto, 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water.

b. However, if he leaves with his friend, he left his family behind.

c. However, his father convinces him to take this opportunity to escape and return to save his family if possible.

d. It was essential that he summon all his strength to make his feet take him away.
84. Read the sentence from the summary. Then, select the sentence in which the second clause of the sentence has been revised to use the conditional mood to express uncertainty.
However, if he leaves with his friend, he left his family behind.

a. However, if he leaves with his friend, he would leave his family behind.

b. However, if he leaves with his friend, he leave his family behind.

c. However, if he leaves with his friend, he had left his family behind.

d. However, if he leaves with his friend, he leaving his family behind.
85. Read the sentence below and then answer the questions that follow:
In this ghetto, 2,000 Jews live in close quarters, share one toilet, wait in line for food and water.

Part A

What mood are the verbs in this sentence expressed in?

a. indicative
b. passive
c. conditional
d. subjunctive
Part B

Imagine the Nazis were giving the Jewish people a command about living in awful conditions. How could they say this sentence in the imperative mood with the subject omitted?

e. They must live in close quarters, share one toilet, and wait in line for food and water.
f. Live in close quarters, share one toilet, and wait in line for food and water!
g. Do they live in close quarters, share one toilet, and wait in line for food and water?
h. Must live in close quarters, share one toilet, and wait in line for food and water!
Part C

Imagine someone was questioning the living conditions of the Jewish people in the ghetto. How can you write this sentence in the interrogative mood?

i. In this ghetto, did 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water?
j. In this ghetto, 2,000 Jews did live in close quarters, share one toilet, and wait in line for food and water?
k. In this ghetto, how 2,000 Jews live in close quarters, share one toilet, and wait in line for food and water?
l. In this ghetto, 2,000 Jews would lived in close quarters, share one toilet, and wait in line for food and water?
Homework: Preread Night, Pages 23–24

Name:
Date:


Directions: Preread the excerpt from Night by Elie Wiesel. Underline or highlight key details in the text. In the next lesson, you will analyze and discuss this text with your classmates.
Note: Night by Elie Wiesel is a memoir about Elie Wiesel’s experience during the Holocaust. In this excerpt, Elie Wiesel tells about his experience after being rounded up from a ghetto with many other Jewish people and placed on a train to be taken to a concentration camp.
Excerpt from Night by Elie Wiesel, pages 23–24
Lying down was not an option, nor could we all sit down. We decided to take turns sitting. There was little air. The lucky ones found themselves near a window; they could watch the blooming countryside flit by.
After two days of travel, thirst became intolerable, as did the heat.
There was still some food left. But we never ate enough to satisfy our hunger. Our principle was to economize, to save for tomorrow. Tomorrow could be worse yet.
The train stopped in Kaschau, a small town on the Czechoslovakian border. We realized then that we were not staying in Hungary. Our eyes opened. Too late.
The door of the car slid aside. A German officer stepped in accompanied by a Hungarian lieutenant, acting as his interpreter.
“From this moment on, you are under the authority of the German Army. Anyone who still owns gold, silver, or watches must hand them over now. Anyone who will be found to have kept any of these will be shot on the spot. Secondly, anyone who is ill should report to the hospital car. That’s all.”
The Hungarian lieutenant went around with a basket and retrieved the last possessions from those who choose not to go on tasting the bitterness of fear.
“There are eighty of you in the car,” the German officer added. “If anyone goes missing, you will all be shot, like dogs.”
The two disappeared. The doors clanked shut. We had fallen into a trap, up to our necks. The doors were nailed, the way back irrevocably cut off. The world had become a hermetically sealed cattle car.
Excerpt from Night by Elie Wiesel, translated by Marion Wiesel. Translation copyright © 2006 by Marion Wiesel. Used by permission of Hill and Wang, a division of Farrar, Straus and Giroux.

	Glossary

bitterness: sharpness of taste; lack of sweetness
blooming: producing flowers; in flower
clanked: made or caused to make a clank
economize: spend less; reduce one’s expenses
flit: move swiftly and lightly
hermetically sealed: closed off in a way that is completely airtight
interpreter: a person who interprets, especially one who translates speech orally
intolerable: unable to be endured
lieutenant: a deputy or substitute acting for a superior


Homework: Verb Mood: Objective Summary

Name:
Date:


Directions: Reread the summary and answer the question that follows about verb mood.
Note: Anne Frank was a young Jewish Holocaust victim who journaled her experiences hiding during the war. These journals became a very famous book: The Diary of a Young Girl.
In Anne Frank’s final diary entry in The Diary of a Young Girl, she writes about her conflicted personality. If Anne is around other people, she might be outgoing and will do boisterous things. She acknowledges that most people do not like her very much. Adults say she is disrespectful and think her opinions and outspokenness are inappropriate because she is a child. However, when she is alone, she is sensitive and vulnerable. Anne admits that she behaves one way in public, and another in private because she does not think people will respect her if she does not appear to be strong and confident. It is important that Anne be well-respected. Anne says “I’m afraid they’ll mock me, think I’m ridiculous and sentimental and not take me seriously” (335). Because people do not know the real Anne Frank, she believes she will be forgotten and no one will care about her. This develops the theme that people may hide their true feelings because they are afraid of being seen as vulnerable.
Source: Frank, Anne. The Diary of a Young Girl: The Definitive Edition. Penguin Books, 2012.
86. Which sentence uses the subjunctive mood to express necessity?
a. If Anne is around other people, she is outgoing, boisterous, and even purposely unpleasant.

b. She acknowledges that most people do not like her very much.
c. It is important that Anne be well-respected.
d. Because people do not know the real Anne Frank, she believes she will be forgotten and no one will care about her.
87. Read the sentence from the summary. Then, select the sentence in which the second clause of the sentence has been revised to use the conditional mood to express uncertainty. 
This develops the theme that people may hide their true feelings because they are afraid of being seen as vulnerable.
a. This develops the theme that people may hide their true feelings because they are afraid they would be seen as vulnerable.

b. This develops the theme that people may hide their true feelings because they are afraid of seeing as vulnerable.
c. This develops the theme that people may hide their true feelings because they are afraid of possibly being seen as vulnerable.
d. This develops the theme that people may hide their true feelings because they don’t want to be seen as vulnerable.
Homework: Preread Night, Pages 29–34

Name:
Date:


Directions: Preread an excerpt from Night by Elie Wiesel. Underline or highlight key details in the text. In the next lesson, you will analyze and discuss this text with your classmates. 
Note: Night by Elie Wiesel is a memoir about Elie Wiesel’s experience during the Holocaust. In this excerpt, Elie Wiesel tells about his experience of arriving in a concentration camp.
Excerpt from Night by Elie Wiesel, pages 29–34

The beloved objects that we had carried with us from place to place were now left behind in the wagon and, with them, finally, our illusions.
Every few yards, there stood an SS man, his machine gun trained on us. Hand in hand we followed the throng.
An SS came towards us, wielding a club. He commanded:
“Men to the left! Women to the right!”
Eight words spoken so quietly, indifferently, without emotion. Eight simple, short words. Yet that was the moment when I left my mother. There was no time to think, and I already felt my father’s hand press against mine: we were alone. In a fraction of a second I could see my mother, my sister, move to the right. Tzipora was holding Mother’s hand. I saw them walking farther and farther away; Mother was stroking my sister’s blond hair, as if to protect her. And I walked on with my father, with the men. I didn’t know that this was the moment in time and the place where I was leaving my mother and Tzipora forever. I kept walking, my father holding my hand.
Behind me, an old man fell to the ground. Nearby, an SS man replaced his revolver in its holster.
My hand tightened its grip on my father. All I could think of was not to lose him. Not to remain alone.
The SS officers gave the order.
“Form ranks of fives!”
There was a tumult. It was imperative to stay together.
“Hey, kid, how old are you?”
The man interrogating me was an inmate. I could not see his face, but his voice was weary and warm.
“Fifteen.”
“No. You’re eighteen.”
“But I’m not,” I said. “I’m fifteen.”
“Fool. Listen to what I say.”
Then he asked my father, who answered:
“I’m fifty.”
“No.” The man now sounded angry. “Not fifty. You’re forty. Do you hear? Eighteen and forty.”
He disappeared into the darkness. Another inmate appeared, unleashing a stream if invectives:
“Didn’t you know what was in store for you here in Auschwitz? You didn’t know? In 1944?”
True. We didn’t know. Nobody had told us. He couldn’t believe his ears. His tone became even harsher:
“Over there. Do you see the chimney over there? Do you see it? And the flames, do you see them?” (Yes, we saw the flames.) “Over there, that’s where they will take you. Over there will be your grave. You still don’t understand?. . . Don’t you understand anything? You will be burned! Burned to a cinder! Turned into ashes!”
His anger changed into fury. We stood stunned, petrified. Could this be just a nightmare? An unimaginable nightmare?
I heard whispers around me:
“We must do something. We can’t let them kill us like that, like cattle in a slaughterhouse. We must revolt.”
There were, among us, a few tough young men. They actually had knives and were urging us to attack the armed guards. One of them was muttering:
“Let the world learn about the existence of Auschwitz. Let everybody find out about it while they still have a chance to escape . . .”
But the older men begged their sons not to be foolish:
“We mustn’t give up hope, even now as the sword hangs over our heads. So taught our 
sages . . .”
The wind of revolt died down. We continued to walk until we came to a crossroads. Standing in the middle of it was, though I didn’t know it then, Dr. Mengele, the notorious Dr. Mengele. He looked like the typical SS officer: a cruel, though not unintelligent, face, complete with monocle. He was holding a conductor’s baton and was surrounded by officers. The baton was moving constantly, sometimes to the right, sometimes to the left.
In no time, I stood before him.
“Your age?” he asked, perhaps trying to sound paternal.
“I’m eighteen.” My voice was trembling.
“In good health?”
“Yes.”
“Your profession?”
Tell him that I was a student?
“Farmer,” I heard myself saying.
This conversation lasted no more than a few seconds. It seemed like an eternity.
The baton pointed to the left. I took a half step forward. I first wanted to see where they would send my father. Were he to have gone to the right, I would have run after him.
The baton, once more, moved to the left. A weight lifted from my heart.
We did not know, as yet, which was the better side, right or left, which road led to prison and which to the crematoria. Still, I was happy, I was near my father. Our procession continued slowly to move forward.
Another inmate came over to us:
“Satisfied?”
“Yes,” someone answered.
“Poor devils, you are heading to the crematorium.”
He seemed to be telling the truth.
So that was where we were going. . . . 
I pinched myself: Was I still alive? Was I awake? How was it possible that men, women, and children were being burned and that the world kept silent? No. All this could not be real. 
A nightmare perhaps . . . Soon I would wake up with a start, my heart pounding, and find that 
I was back in the room of my childhood, with my books. . . . 
My father’s voice tore me from my daydreams:
“What a shame, a shame that you did not go with your mother . . . I saw many children your age go with their mothers. . . .”
His voice was terrible sad. I understood that he did not wish to see what they would do to me. He did not wish to see his only son go up in flames.
My forehead was covered with cold sweat. Still, I told him that I could not believe that human beings were being burned in our times; the world would never tolerate such crimes . . . 
“The world? The world is not interested in us. Today, everything is possible, even the crematoria . . .” His voice broke.
“Father,” I said. “If this is true, then I don’t want to wait. I’ll run into the electrified barbed wire. That would be easier than a slow death in the flames.”
He didn’t answer. He was weeping. His body was shaking. Everybody around us was weeping. Someone began to recite Kaddish, the prayer for the dead. I didn’t know whether, during the history of the Jewish people, men have ever before recited Kaddish for themselves.
“Yisgadal, veyiskadash, shmey, raba . . . May His name be celebrated and sanctified . . .” whispered my father.
For the first time, I felt anger rising within me. Why should I sanctify His name? The Almighty, the eternal and terrible Master of the Universe, chose to be silent. What was there to thank Him for?
We continued our march. We were coming closer and closer to the pit, from which an infernal heat was rising. Twenty more steps. If I was going to kill myself, this was the time. Our column had only fifteen steps to go. I bit my lips so that my father would not hear my teeth chattering. Ten more steps. Eight. Seven. We were walking slowly, as one follows a hearse, our own funeral procession. Only four more steps. Three. There it was now, very close to us, the pit and its flames. I gathered all that remained of my strength in order to break rank and throw myself onto the barbed wire. Deep down, I was saying good-bye to my father, to the whole universe, and, against my will, I found myself whispering the words: “Yisgadal, veyiskadash, shmey, 
raba . . . May His name be celebrated and sanctified. . . .” My heart was about to burst. 
There. I was face-to-face with the Angel of Death . . .
No. Two steps from the pit, we were ordered to turn left and herded into barracks.
I squeezed my father’s hand.
Never shall I forget that night, the first night in camp, that turned my life into one long night seven times sealed.
Never shall I forget that smoke.
Never shall I forget those flames that consumed my faith forever.
Never shall I forget the nocturnal silence that deprived me for all eternity of the desire to live.
Never shall I forget those moments that murdered my God and my soul and turned my dreams to ashes.
Never shall I forget those things, even were I condemned to lives as long as God Himself.
Never.
Excerpt from Night by Elie Wiesel, translated by Marion Wiesel. Translation copyright © 2006 by Marion Wiesel. Used by permission of Hill and Wang, a division of Farrar, Straus and Giroux.
	Glossary
barracks: buildings or groups of buildings used to house soldiers
condemned: sentenced to a particular punishment, especially death
crematorium: a place where a dead person’s body is burned to ashes
fury: wild or violent anger
imperative: of vital importance; crucial
interrogating: asking questions of (someone, especially a suspect or a prisoner) closely, aggressively, or formally 
invectives: violent words
monocle: a single eyeglass, kept in position by the muscles around the eye
muttering: privately expressing complaint or expression of dissatisfaction
paternal: of or appropriate to a father
petrified: so frightened that one is unable to move; terrified
sages: profoundly wise men, especially ones who feature in ancient history or legend
throng: a large, densely packed crowd of people or animals
tumult: a loud, confused noise, especially one caused by a large mass of people
wielding: holding and using (a weapon or tool)


Homework: Verb Mood: Objective Summary: Night
Name:
Date:


Directions: Read the summary below and answer the question that follows about verb mood.

In Night by Elie Wiesel, Elie faces death in a concentration camp. Elie stands in a line with his father, mother, and sister. They are separated into gender groups by the German soldiers. Elie only has his father to help him through this. Other inmates give them advice. It is essential that they lie about their ages so they can be used as workers instead of being burned alive. However, the soldiers start to lead Elie’s group toward the fiery pit. Men begin to pray and Elie’s father weeps, but Elie is angry at God for allowing people to die this way. He contemplates running into the barbed wire to die quickly, rather than let the Nazis burn him alive. If he takes his own life, he might suffer less and will feel less pain. In the memoir 
excerpt Elie says, “I gathered all that remained of my strength in order to break rank and throw myself onto the barbed wire. Deep down, I was saying good-bye to my father, to the whole universe . . .” (33–34). As Elie and his father are almost at the pit of flames and Elie prepares to head to the barbed wire, his group is directed past the flames to barracks, and are not killed by the soldiers. Does this develop the theme that trauma can cause one to lose all religious faith and hope?

Source: Wiesel, Elie. Night. Translated by Marion Wiesel, Farrar, Straus and Giroux, 2006.

88. Which sentence uses the subjunctive mood to express necessity?

a. It is necessary that they lie about their ages so they can be used as workers instead of being burned alive.

b. However, the soldiers start to lead Elie’s group toward the fiery pit.

c. Men begin to pray and Elie’s father weeps, but Elie is angry at God for allowing people to die this way.

d. He contemplates running into the barbed wire to die quickly, rather than let the Nazis burn him alive.

89. The writer has made an inappropriate shift from the conditional mood to the indicative mood in the second clause of the sentence below. Revise the second clause so that both verbs are expressed in the conditional mood to express possibility.

If he takes his own life, he might suffer less and will feel less pain.

If he takes his own life,

90. Read the sentence below, and then answer the questions that follow:

Elie stands in a line with his father, mother, and sister.

Part A

What mood is the verb in this sentence expressed in?

a. interrogative

b. active

c. indicative

d. subjunctive

Part B

Imagine that the soldiers commanding Elie, his father, mother, and sister to stand in line. How can you say this sentence in the imperative mood with the subject omitted?

Part C

Imagine someone wanted to ask Elie a question about standing in line. How can you write this sentence in the interrogative mood?
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� Some of the prompts will not be appropriate for the text students are reading. Invite students to choose a prompt that works for the text they have just read.
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