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	Voices of the Holocaust
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Entrance Ticket: Unit 2, Lesson 2

RL.8.5

(Answers for Teacher Reference)

Directions: As you enter class, answer the questions below.

Based on your discussion in our previous lesson, what are some of the key structural elements of Maus I?

Underline the correct answer.

a. Spiegelman uses the father’s flashbacks to portray a chronological recounting of his life.
b. Spiegelman uses a flash-forward technique to preview his father’s life in this future.
Spiegelman uses the father’s flashbacks to portray a chronological recounting of his life.
How do these structures contribute to its meaning?

The flashbacks to a chronological plot structure of Maus I emphasize the many challenges and choices Vladek had to face, and how these challenges increased as the war went on.
This highlights the themes that humans have an incredible will to survive and to protect their families, and that it is important to remember a painful past in order to educate future generations.
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Close Reading Guide: “Often a Minute”

RL.8.1, RL.8.4, RL.8.5, L.8.5

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to analyze the poem “Often A Minute” to see how the structure of the poem contributes to the meaning or theme. To do so, they will focus on the stanza structure of the text and how the poet uses that structure to build meaning. In addition, students will explore how the structure within each stanza contributes to the overall meaning. Finally, students will work with figurative language in the text.
· Read the poem aloud, and prompt students to read along silently. During a second reading, frequently, the teacher will have students reread portions of the text in order to answer text-dependent questions.
· Students work in pairs for this close read. 
· A note-catcher along with text-dependent questions provide an opportunity for students to respond to the text-dependent questions. The last three questions on this note-catcher serve as a culminating task.
· Continue to use discussion protocols (e.g., Turn and Talk, cold call, and total participation techniques) to engage all students in collaborative discussion about the text.
Entire Text

	Excerpt of Text
	Questions and Directions

	Before reading
	· Distribute the Close Read: “Often a Minute” note-catcher. Explain to students that they are about to read a poem written by a young woman who experienced and survived the Holocaust. Provide background information on Magdalena Klein, who was the youngest daughter of a middle-class Jewish family. Her family was taken to a ghetto and then a concentration camp. She survived but passed away shortly after the war ended.
· Explain that poetry is an oral medium, like a cross between prose and music. Just as we listen to music to get the feel of it, even before we pay attention to the words, it helps to listen to a poem before actually reading it.

	First Read
	· Tell students to close their eyes and listen while you read it aloud. Use your voice to convey the drama of the poem.

	Second Read
	· Read the text again, this time, direct students to read along silently as you read the text aloud.
· Ask students to work with a partner to briefly state the gist of the poem, then cold-call on a student to explain the gist (Jews are being targeted, but they are strong and will overcome the hatred). Invite students to write the gist at the bottom of the poem.


Stanza 1

	Excerpt of Text
	Questions and Directions

	Read from “Often a minute” to “Jewish persecution.”
	· Explain to students that they will reread sections of the poem to better understand the structure and how it supports meaning. Some questions they will answer orally, and others will be constructed or selected response.
· Direct students to reread the first stanza aloud with their partner.
· Ask: “What is the poet saying in this stanza?” (The poet is describing what she sees and hears happening in the news, in the newspapers, and on the radio.)
· As needed, remind students that this poem was written during World War II, when there was not yet any television or internet, so “the news” refers to a newspaper.
· Ask: “How does the poet feel in this first stanza? What words in the poem help you understand how the poet is feeling?” (She feels fearful—uses words like fright, afraid, and persecution.)
· Explain to students that the word persecution means hostility and ill-treatment because of race or political or religious beliefs. Invite students to add this to their vocabulary logs, and add this word to the academic word wall.
· Invite students to work with a partner to answer question 1 on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).
· Explain that this stanza leads the reader from understanding that the speaker is listening to the news, to understanding what she hears on the news—this frightening persecution.


Stanza 2

	Excerpt of Text
	Questions and Directions

	Read from “First Germany” to “any evil.”
	· Direct students to reread the second stanza aloud with their partner.
· Ask: “What is the poet saying in this stanza?” (The poet is describing the steady growth of Jewish persecution.)
· Ask: “How does the poet feel about what is happening? What evidence helps you understand how she is feeling?” (She feels that the persecution of the Jews is totally undeserved, not fair—"who never did her any evil.”)
· Explain to students that often in poetry (as in songs) the stanzas build meaning as they go. Invite students to work with a partner to answer question 2 on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).


Stanza 3

	Excerpt of Text
	Questions and Directions

	Read from “They haven’t harmed” to “chance to breathe.”
	· Direct students to reread the third stanza aloud with their partner.
· Ask: “What is the poet saying in this stanza?” (Unfairly, the young Jewish people have no chance to live their lives; they will die before they have a chance to fully live.)
· Ask: “How does the poet feel about what is happening? What evidence helps you understand how she is feeling?” (She feels outraged. She sees the young Jewish people as innocent victims—"haven’t harmed,” “prey to insult.”)
· Ask: “What is the connotation of the word prey? Why does she use this term? (Prey is sinister and represents being victim to a predator. It gives a sense of intentional evil being done to harm the “prey.”)
· Invite students to work with a partner to answer question 3 on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).


Stanza 4

	Excerpt of Text
	Questions and Directions

	Read from “Why are we” to “so desolate?”
	· Direct students to reread the fourth stanza aloud with their partner.
· Ask: “What is the poet saying in this stanza?” (She is asking why this is happening.)
· Ask: “Notice that the structure of this stanza changes. What is that change?” (It goes from four line stanzas to two; the speaker is now asking a question.)
· Explain to students that the speaker is asking a rhetorical question. 
A rhetorical question is a question asked in order to create a dramatic effect or to make a point rather than to get an answer. Invite students to fill in the answer to question 4 on their Close Read: “Often a Minute” note-catcher and to add this word to their vocabulary logs, and add it to the academic word wall.
· Invite students to work with a partner to answer questions 5 and 6, on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out, and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).


Stanza 5

	Excerpt of Text
	Questions and Directions

	Read from “But fight” to “stand just?”
	· Direct students to reread the fifth stanza aloud with their partner.
· Ask: “What is the poet saying in this stanza?” (As Jewish people, we will use this terrible treatment to become stronger.)
· Ask: “How does the poet feel about what is happening? What evidence helps you understand how she is feeling?” (She no longer feels like a victim. Instead she feels that the Jewish youth, including herself, are strong and will not be destroyed. Words that reveal this: strength, indestructible, and just)
· Ask: “What type of figurative language is the phrase: ‘This indestructible nation shall stand just’?” (Personification.) “Why did the author include this figurative language, and why is the word just so important?” (Just is the opposite of unfair—it shows the shift in her thinking. This personification creates a visual for the reader of how strong and confident the Jewish nation can be, standing proud like a human figure.)
· Invite students to work with a partner to answer question 7 on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out, and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).


Stanza 6

	Excerpt of Text
	Questions and Directions

	Read from “For Jewish brothers” to “will be arriving!”
	· Direct students to reread the sixth stanza aloud with their partner.
· Ask: “What is the poet saying in this stanza?” (As Jewish people, we must not despair—there is hope that life will be better one day.)
· Ask: “How does the poet feel about what is happening? What evidence helps you understand how she is feeling?” (She feels hopeful, even empowered; new life will come one day. Her words that reveal this: “let’s not despair,” “sun brightly shining,” “Jewish spring.”)
· Ask: What type of figurative language is the phrase: “Brothers, the Jewish spring will be arriving!” (Metaphor.) “Why did the author include this figurative language?” (This metaphor of spring creates a visual for the reader of a new, brighter, more pleasant season that will come for the Jewish people after horrible, winter-like “season” of the Holocaust.)
· Invite students to work with a partner to answer question 8 on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out, and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).

	Culminating Task
	· Invite students to work with a partner to answer questions 9–11 on their Close Read: “Often a Minute” note-catcher. Cold-call students to share out and clarify any misconceptions. Refer to the Close Read: “Often a Minute” note-catcher (for teacher reference).


Close Read: “Often a Minute” Note-Catcher

RL.8.1, RL.8.2, RL.8.4, RL.8.5, L.8.5

(Answers for Teacher Reference)

“Often a Minute”

by Magdalena Klein

1] Often a minute, a day, seems so slight.

My eyes glance at the news with fright

And I’m afraid to turn the radio on,

For again I hear of Jewish persecution.

2] First Germany, then Vienna:

Today Italy also enters the arena.

Even she can’t stand these people

Who never did her any evil.

3] They haven’t harmed, yet are disliked

And thrown prey to insult.

The youth that longs to live,

Is choked before it has a chance to breathe.

4] Why are we uselessly persecuted?

Why is our fate so desolate?

5] But fight and contempt give us strength

To bear the filth of hatred.

And shaking off every speck of dust

This indestructible nation shall stand just.

6] For Jewish brothers, let’s not despair!

Our day, too, shall once come through

And the sun will brightly be shining.

Brothers, the Jewish spring will be arriving!

Klein, Magdalena. “Often a Minute.” Pearls and Lace. Translated by Susan Geroe, Fithian Press, 1996. Used by permission.

Directions: During the close read of “Often a Minute” by Magdalena Klein, answer the questions below.

1. Stanza 1 ends with the phrase Jewish persecution. How does that structure affect the meaning of the stanza?

a. It emphasizes how hopeful the speaker is, because she knows things are getting better.

b. It emphasizes how frightened the speaker is, because it explains what she is hearing on the news.
c. It emphasizes how intelligent the speaker is, because she is listening to the news at a young age.

d. It emphasizes how thoughtful the speaker is, because she is thinking about others.

2. How does stanza 2 build on stanza 1?

a. The first stanza describes the speaker listening to the news, while the second stanza gives more detail about the dates and locations on the news.

b. The first stanza describes how fearful the speaker is, while the second stanza create a new sense of hope.

c. The first stanza describes the news of the Jewish persecution, while the second stanza describes how the unfair persecution is getting worse.
d. The first stanza describes the speaker’s pride in her heritage, while the second stanza describes a new persecution beginning.

3. How does stanza 3 build on stanza 2?

In the second stanza, the speaker explains how unfair this persecution is, while in the third stanza, she expands on that unfairness, with increasing emotion and anger.
4. What structure does the author use in stanza 4?

rhetorical questions
5. In the fourth stanza, the poet uses the pronoun we for the first time. What does that show about a shift in her thinking?

a. She is not alone and has others in the house with her who are helping her to think this way and write this poem.

b. She identifies with these persecuted Jewish young people—she and they are all in this together.
c. She remembers the many people who have died and refers to them as “we” in solidarity, knowing she may also die.

d. She does not believe that she is so different from those attacking her people—she feels everyone can be unified.

6. What is the effect in the change of structure in stanza 4?

a. It causes the reader to notice an abrupt shift in meaning as the speaker begins to wonder about what she is experiencing.
b. It causes the reader to feel a sense of continuity as the speaker continues to explain the persecution she is learning about.

c. It causes the reader to notice that the speaker wants the reader to answer the questions she is asking.

d. It causes the reader to feel confused as the speaker asks questions but does not supply the answers.

7. How does stanza 5 build on stanza 4?

a. It continues the sense of anger and unfairness, and she continues to view herself and the Jewish people as prey.

b. It begins to reveal a shift in the speaker’s thinking as she transitions from a sense of fear to a sense of anger and rage.

c. It begins to reveal a continuation of the speaker’s thinking as she begins to determine a plan of action.

d. It continues to reveal a shift in the speaker’s thinking as she begins to view herself and the Jewish people as strong.
8. How does the final stanza contribute to the overall meaning of this poem?

a. The final stanza reveals that, while the poet was at first fearful and angry, her tone has shifted and she is now hopeful and determined.
b. The final stanza reveals that, while the poet was at first fearful and helpless, she has now begun to feel angry and vengeful.

c. The final stanza reveals that, while the poet was at first innocent and hopeful, her tone has shifted and she is now jaded and doubtful.

d. The final stanza reveals that, while the poet was at first angry and vengeful, she has now begun to feel fearful and helpless.

9. What is one theme that arises from this poem?

a. The human will to survive and persevere can extend to an entire nation of people who stand together.
b. Perseverance is important.

c. It is valuable to remember a painful past so that this knowledge may be passed along.

d. Magdalena cares about the Jewish people.

10. What piece of evidence best supports the theme of this poem?

“Let’s not despair!” “This indestructible nation shall stand just.” 

“The Jewish spring will be arriving!”
11. What structure does the author use to contribute to this meaning?

a. chronological plot structure that flows in sequential order

b. stanzas that show a shift in thoughts and tone
c. repetition of the command, “let’s not despair!”

d. cause and effect structure
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Directions: During the close read of “Often a Minute” by Magdalena Klein, answer the questions below.

12. Stanza 1 ends with the phrase Jewish persecution. How does that structure affect the meaning of the stanza?

a. It emphasizes how hopeful the speaker is, because she knows things are getting better.

b. It emphasizes how frightened the speaker is, because it explains what she is hearing on the news.

c. It emphasizes how intelligent the speaker is, because she is listening to the news at a young age.

d. It emphasizes how thoughtful the speaker is, because she is thinking about others.

13. How does stanza 2 build on stanza 1?

a. The first stanza describes the speaker listening to the news, while the second stanza gives more detail about the dates and locations on the news.

b. The first stanza describes how fearful the speaker is, while the second stanza create a new sense of hope.

c. The first stanza describes the news of the Jewish persecution, while the second stanza describes how the unfair persecution is getting worse.

d. The first stanza describes the speaker’s pride in her heritage, while the second stanza describes a new persecution beginning.

14. How does stanza 3 build on stanza 2?

15. What structure does the author use in stanza 4?

16. In the fourth stanza, the poet uses the pronoun we for the first time. What does that show about a shift in her thinking?

a. She is not alone and has others in the house with her who are helping her to think this way and write this poem.

b. She identifies with these persecuted Jewish young people—she and they are all in this together.

c. She remembers the many people who have died and refers to them as “we” in solidarity, knowing she may also die.

d. She does not believe that she is so different from those attacking her people—she feels everyone can be unified.

17. What is the effect in the change of structure in stanza 4?

a. It causes the reader to notice an abrupt shift in meaning as the speaker begins to wonder about what she is experiencing.

b. It causes the reader to feel a sense of continuity as the speaker continues to explain the persecution she is learning about.

c. It causes the reader to notice that the speaker wants the reader to answer the questions she is asking.

d. It causes the reader to feel confused as the speaker asks questions but does not supply the answers.

18. How does stanza 5 build on stanza 4?

a. It continues the sense of anger and unfairness, and she continues to view herself and the Jewish people as prey.

b. It begins to reveal a shift in the speaker’s thinking as she transitions from a sense of fear to a sense of anger and rage.

c. It begins to reveal a continuation of the speaker’s thinking as she begins to determine a plan of action.

d. It continues to reveal a shift in the speaker’s thinking as she begins to view herself and the Jewish people as strong.

19. How does the final stanza contribute to the overall meaning of this poem?

a. The final stanza reveals that, while the poet was at first fearful and angry, her tone has shifted and she is now hopeful and determined.

b. The final stanza reveals that, while the poet was at first fearful and helpless, she has now begun to feel angry and vengeful.

c. The final stanza reveals that, while the poet was at first innocent and hopeful, her tone has shifted and she is now jaded and doubtful.

d. The final stanza reveals that, while the poet was at first angry and vengeful, she has now begun to feel fearful and helpless.

20. What is one theme that arises from this poem?

a. The human will to survive and persevere can extend to an entire nation of people who stand together.

b. Perseverance is important.

c. It is valuable to remember a painful past so that this knowledge may be passed along.

d. Magdalena cares about the Jewish people.

21. What piece of evidence best supports the theme of this poem?

22. What structure does the author use to contribute to this meaning?

a. chronological plot structure that flows in sequential order

b. stanzas that show a shift in thoughts and tone

c. repetition of the command, “let’s not despair!”

d. cause and effect structure

Language Dive Guide: “Often a Minute,” 
Lines 15–16

RL.8.4, L.8.1a, L.8.5a

(For Teacher Reference)

Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Gradual Release section below for complete details.

Sentence

But fight and contempt give us strength to bear the filth of hatred. (from “Often a Minute” by Magdalena Klein)
Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings, and analyze the impact of specific word choices on meaning and tone) and RL.8.4 and L.8.5a by providing an opportunity to interpret a figure of speech in context and to analyze the impact of this figurative language and other specific word choices on tone. This sentence also helps to address L.8.1a by explaining the function of an infinitive. Supporting Standards: L.8.4c, L.8.6
· Guiding Question: The sentence helps students respond to the guiding question (How did victims and survivors respond, and how can we honor their voices?) by drawing students’ attention to the experience shared by a Holocaust victim through poetry.
· Language Structure: This sentence is compelling because it uses an infinitive phrase with the purpose of describing a noun. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: to bear the filth of hatred.
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence while writing summaries of memoirs and when answering selected and constructed response questions about infinitives and the relationships between words during the Mid-Unit 2 Assessment.
Time

10 minutes
Gradual Release in Modules 3–4 Language Dives from Modules 1–2

Materials

· This guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives
· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk
· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive
· Sentence chunk strips: the sentence chunks written on separate strips
· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Refer to the chart, and ask the questions to model inquiry strategies for students.)
· Conversation Cues anchor chart: continued from Modules 1 and 2
Implement and Foster Student Independence

· Use this guide along with the Sentence Chunk Chart, note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.
· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk look and sound like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.
· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Sentence Chunk Chart for students themselves to consider.
· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.
Optimize Conversation Cues

· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4).
· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice the author made when writing this sentence about an athlete’s factors for success: “There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important.” Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.
Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?
Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?
Mr. Valencia: Can anyone repeat or rephrase what Emma just said?
Santiago: It would have the same idea as the first two chunks.
Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?
Jazmin: But would change it.
Mr. Valencia: Can you say more about that, Jazmin?
Jazmin: It would change it because but would say there are many things happening, but this is the one.
Mr. Valencia: So does anyone want to add something else to that?
Daniel: But is saying this is the main thing happening.
Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)
Discuss Grammar Strategically

· Use grammar terminology primarily as another tool for accessing the meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means or why the author used the structure.
· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.
Process

Throughout the Language Dive

· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.
· Record and display student discussion next to or underneath each chunk on display for visual reference.
· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.
· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.
· Students can work on their note-catcher for each item marked with the icon .
Suggested Sequence for Completing a Language Dive

· Consider preteaching one or two key vocabulary words to the whole group.
Reconstruct

· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled sentence chunk strips to each group.
· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.
Deconstruct (Chunks That Are Not the Focus Structure)

· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.
· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.
· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see Step 6.
· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.
· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.
· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.
Deconstruct (Focus Structure)

· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.
· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.
Practice (Focus Structure)

· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence and for heavier and lighter support.
Reconstruct

· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to the guiding question, big idea, and learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.
Practice (Sentence)

· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence and for heavier and lighter support.
Overall Principles

· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.
· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.
Language Dive: “Often a Minute,” 
Lines 15–16 Sentence Chunk Chart

RL.8.4, L.8.1a, L.8.5a

(For Teacher Reference)

Sentence

But fight and contempt give us strength to bear the filth of hatred. (from “Often a Minute” by Magdalena Klein)
But fight and contempt

Deconstruct

· fight
“Can you figure out what fight means the way it is used here, as a noun that refers to a quality or characteristic?” (the ability to resist or oppose something [noun])
· contempt
“What does the word contempt mean?” (the feeling that a person or a thing is beneath consideration, less than something or someone else, or worthless [noun])
“What impact does Magdalena Klein’s choice to use the words fight and contempt have on the tone of this sentence?” (It creates a strong tone. [nouns])
· Students can look up the meaning of the word contempt in their dictionaries to determine its precise meaning and part of speech. Step 2

give us strength

Deconstruct

· Ask:
“Can you figure out what gives the writer and other Holocaust victims strength? What makes you think so?” (Fight and contempt; This is the subject of the verb give. [verb + indirect object + direct object])
“What impact does Magdalena Klein’s choice to use the word strength have on the tone of this sentence?” (It further adds to the strong tone. [adjective])
· Students can spend 30 seconds discussing what they think Magdalena Klein and other Holocaust victims had fight and contempt for and why these feeling gave them strength.

to bear the filth of hatred.

Deconstruct: (Focus Structure)

· Ask:
“Why do you think this chunk starts with to?” (because to bear is an infinitive phrase) Step 3
· to bear
“Can you figure out the meaning of to bear in this sentence?” (to endure or tolerate 
[to + verb = infinitive])
· filth
“What is another way to say filth?” (dirt, rubbish, trash [noun])
· the filth of hatred
“How is the figurative meaning of the metaphor the filth of hatred different from its literal meaning? How do you know this is figurative language?” (The figurative meaning is that intensely disliking someone or something is disgusting. The literal meaning is that hatred physically has dirt on it, but since hatred is a feeling or way of looking at things, this isn’t possible and the meaning must be figurative. [noun phrase/metaphor])
“What is the relationship between the infinitive to bear and the noun phrase the filth of hatred?” (The noun phrase is the direct object of the infinitive and tell us what Magdalena Klein and other Holocaust victims had to endure.)
“What impact do Magdalena Klein’s word choices within this infinitive phrase have on the tone of this sentence?” (Bear, filth, and hatred create a strong, dire tone.)
· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:
· Goal 1. “Can you say more about that?”
· Goal 2. Who can repeat what they said?
· Goal 3: “What makes you think so?”
· Goal 4: “Who can add on to what they classmate said?”
· Students can take 30 seconds to discuss the differences between the literal and figurative meanings of popular metaphors that have the same structure as filth of hatred. As time allows, encourage students to think of other metaphors they know that follow this same structure 
(noun + of + noun).  Step 4
· blanket of snow
· rainbow of flavors
· heart of stone 
Practice (Focus Structure)

· Students can complete the following sentence frame:
Language Dives give us the opportunity______________ the world of language.


infinitive
(Example: Language Dives give us the opportunity to discover (infinitive) the world of language.)  Step 5
· To provide lighter support: “What if we replace the infinitive with a gerund? Does the sentence still make sense?”
· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups. Add the metaphor the world of language and the infinitive in students’ home languages to the Parts of Speech anchor chart.

But fight and contempt give us strength to bear the filth of hatred.

Reconstruct

· Say: 
“What is the relationship between the infinitive phrase, to bear the filth of hatred and the noun strength?” (To bear the filth of hatred specifies the purpose of strength and helps the reader to understand what Magdalena Klein and other Holocaust victims have the power to do.)
“What does this relationship tell us about the function of this infinitive phrase?” (Because this infinitive phrase is describing a noun, we know that it is functioning as an adjective.)
“What happens if we move the infinitive phrase to bear the filth of hatred somewhere else in the sentence?” (It’s possible to move it after fight or contempt, but the meaning of the sentence changes when we do so because an infinitive phrase modifies whatever noun it directly follows.)
“Now what do you think is the meaning of this sentence?” (Answers will vary.)
“How does the Language Dive add to your understanding of the guiding question: ‘How did victims and survivors respond and how can we honor their voices’?” 
(Answers will vary.)
Practice (Sentence)

· Students can complete the following sentence frame:
The “filth of hatred” gives us a responsibility _________________________.

infinitive phrase
(Example: The filth of hatred gives us a responsibility to speak up against intolerance.) 
 Step 6 
· To provide lighter support: “How does the word responsibility impact the tone of this sentence? Experiment with replacing responsibility with synonyms that have different connotations (duty, obligation) and words that have different denotative definitions (opportunity, chance, reason). How does the tone change?”
· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups. Add the nouns and infinitives in students’ home languages to the Parts of Speech anchor chart.
Language Chunk Wall Suggestions

· Nouns and noun phrases and clauses (people, places, things, ideas) But fight and contempt; give us strength
· Adjectives and adjectival phrases and clauses (describing nouns): to bear the filth of hatred.
Language Dive: “Often a Minute,” 
Lines 15–16 Note-Catcher

RL.8.4, L.8.1a, L.8.5a

(Example for Teacher Reference)

23. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.
to bear the filth of hatred.

But fight and contempt

give us strength

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about? 

24. Consult your dictionary to find the meaning of the word contempt. Write the definition and part of speech of contempt.
the act of despising; the state of mind of one who despises; noun

25. Consider the focus structure.
to bear the filth of hate

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Why do you think this chunk starts with ‘to’?”

26. Can you figure out the differences between the literal and figurative meanings of these metaphors that have the same structure as filth of hatred (noun + of + noun)? What other metaphors can you think of that follow the same structure?
· blanket of snow

· rainbow of flavors

· heart of stone 
27. Use this sentence frame to talk about an opportunity that Language Dives give us.
Language Dives give us the opportunity to explore the world of language.

infinitive
28. Use this sentence frame to make a statement about our responsibility against the filth of hatred.
The filth of hatred gives us a responsibility to stop intolerance.


infinitive phrase

Language Dive: “Often a Minute,” 
Lines 15–16 Note-Catcher

RL.8.4, L.8.1a, L.8.5a

Name:
Date:


29. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

to bear the filth of hatred.

But fight and contempt

give us strength

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about? 

30. Consult your dictionary to find the meaning of the word contempt. Write the definition and part of speech of contempt.

31. Consider the focus structure.

to bear the filth of hate

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Why do you think this chunk starts with ‘to’?”

32. Can you figure out the differences between the literal and figurative meanings of these metaphors that have the same structure as filth of hatred (noun + of + noun)? What other metaphors can you think of that follow the same structure?

· blanket of snow

· rainbow of flavors

· heart of stone 

33. Use this sentence frame to talk about an opportunity that Language Dives give us.

Language Dives give us the opportunity ________________________________________

infinitive

the world of language.

(to + verb =infinitive)

34. Use this sentence frame to make a statement about our responsibility against the filth of hatred.

The filth of hatred gives us a responsibility _____________________________________.

infinitive phrase
(to + verb + [object] = infinitive phrase)
Language Dive: “Often a Minute,” 
Lines 15–16 Sentence Chunk Strips

	But fight and contempt

	give us strength

	to bear the filth of hatred.


Compare and Contrast Structure and Meaning Anchor Chart

RL.8.5

(Example for Teacher Reference)

	Meaning
	Structure

	How is the theme of “Often a Minute” similar to or different from that of Maus I? 
The theme of “Often a Minute” is that the human will to survive and persevere can extend to an entire nation of people who stand together. This is similar to a theme in Maus I, that there is a strong human will to survive and preserve in the face of oppression.
	How is the structure Klein uses in “Often a Minute” different or similar to the structure Art Spiegelman uses to contribute to the meaning of Maus I?
Spiegelman uses the flashbacks of his father’s chronological recounting of his life to portray this theme. In contrast, Klein uses stanzas that represent a shift in thought and tone to convey this theme.


Compare and Contrast Structure and Meaning Anchor Chart

RL.8.5

	Meaning
	Structure

	How is the theme of “Often a Minute” similar to or different from that of Maus I? 
	How is the structure Klein uses in “Often a Minute” different or similar to the structure Art Spiegelman uses to contribute to the meaning of Maus I?
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