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	Folklore of Latin America
	Grade 8: Module 1: Unit 1: Lesson 5



Entrance Ticket: Unit 1, Lesson 5

RL.8.4

(Answers for Teacher Reference)

Directions: As you enter class, answer the following question.
What are some strategies you use when you are reading a complex text?

Answers will vary, but should be along the lines of: rereading the text, stopping and reviewing important vocabulary, annotating the text, asking questions about the text, etc.
Entrance Ticket: Unit 1, Lesson 5

RL.8.4

Name:
Date:


Directions: As you enter class, answer the following question.

What are some strategies you use when you are reading a complex text?

Affix List

Name:
Date:

Prefixes (before the root)
	Prefix
	Definition
	Examples
	Origin

	a-
	not, without

in, into, on, in the act or state of
	atypical

aside, asleep, aback, away
	Greek

Old English

	ab-
	away from
	abnormal, absent, abstract
	Latin

	ad-
	to, toward
	adequate, adhere, adjective
	Latin

	auto-
	self
	autograph, automatic, autonomy
	Greek

	com-, con-
	with, together
	community, combine, conspire, conjunction
	Latin

	de-
	removal of, reversal of
	dethrone, decompose, decode, descend
	Latin

	dia-
	across, through
	diabolical, diadem, diagnosis, diagonal, diagram, diameter
	Greek

	dis-
	opposite of, absence of
	disagree, disrespect, dislike, disown, disbelief
	Latin

	eco-
	relating to nature
	ecology, ecosystem, ecotourism
	Greek

	en-
	in, within
	encounter, encourage, enclose, enslave
	Latin

	em-
	to bring into a certain state
	embody, empower
	Old French

	ex-, exo-
	out of, from
	exoskeleton, exterior, external
	Greek

	hom-, homo-
	same
	homonym, homophone, homogeneous, homeostasis
	Greek

	hyper-
	over, too much
	hyperextension, hyperactive, hyperbole
	Greek

	in-
	in, on, not
	inland, inexpensive, incarcerate
	Old English

	inter-
	between
	international, interject, interaction, intervene, intergalactic, interlude
	Latin

	mid-
	middle
	midsummer, midnight, midsection, midday
	Old English

	mas-
	male, man
	emasculate, emasculation, emasculator, masculate, masculine, masculinity
	Latin

	mono-
	alone, single, one
	monogram, monogamy, monotonous, monolith
	Greek

	neo-
	new, recent, revived
	Neolithic, neonatal, Neo-Nazi
	Greek

	pro-
	for, before, forward, in place of
	profess, professional, problem, proclaim, proceed, pronoun
	Latin

	re-
	again, back
	return, repaint, retrace, rebuild
	Latin

	retro-
	back, backwards
	retroactive, retrograde, retrospective
	Latin

	se-
	apart
	separate, select
	Latin

	syn-, sym-
	with, together
	sympathy, symphony, synthesis, synthetic, photosynthesis, synonym, synagogue, synchronize
	Greek

	trans-
	across
	transport, transaction, transcript, transfer, transform
	Latin

	un-
	not
	unrest, unfair, undo
	Old English


Roots
	Root
	Definition
	Examples
	Origin

	activ
	doing
	active, activity, activate
	Latin

	amo, amatum
	love
	amateur, amiable, amicable, amorous, enamored, enemy
	Latin

	annus
	year
	annual, anniversary, centennial, annals
	Latin

	aqua
	water
	aquarium, aqueduct, aquaculture, aquamarine
	Latin

	arbor, arboris
	tree
	arboretum, grape arbor, arborvitae
	Latin

	biblos
	book
	bibliography, Bible
	Greek

	body
	physical structure of a human or creature
	embody, bodily
	Old English

	bonus
	good
	bonus, bonbon, bonny, bounty, bonanza, boon
	Latin

	bracchium
	arm
	bracelet, embrace, brace
	Latin

	caput, capitis
	head
	capital, captain, decapitate, cabbage
	Latin

	centum
	hundred
	century, centimeter, percent, centipede
	Latin

	corpus
	body
	corps, corporation, corpse, corpulence
	Latin

	decem
	ten
	decimeter, December
	Latin

	demos
	the people, the citizens
	democracy, demography, epidemic
	Greek

	dendron
	tree
	rhododendron, dendrophile, dendrometer, dendriform
	Greek

	dens, dentis
	tooth
	dent, dentist, dental, indent
	Latin

	digitus
	finger, toe, inch
	digit, prestidigitation
	Latin

	dormio
	sleep
	dormitory, dormant, dormer window, dormouse
	Latin

	duo
	two
	duet, duel, duplicate, duplicate
	Latin

	facio, factum, fy, fier
	make, do
	factory, manufacture, deface
	Latin

	figo, fixum
	attach
	fix, fixture, crucifix, affix, prefix, suffix
	Latin

	frater, fratris
	brother
	fraternal, fraternity, fraternize
	Latin

	ignis
	fire
	igneous, ignite, ignition
	Latin

	intern
	to restrict or confine to a place
	internment, internee
	Old French

	jungo, junctum
	join
	join, joint, conjunction, disjointed, junction, subjugate
	Latin

	kinesis, cinema
	movement
	kinetic, kinesiology, cinema, cinematographer
	Greek

	liber, libri
	book
	library, librarian, libretto
	Latin

	luna
	moon
	lunar, lunatic, lunacy, clair de lune, lunambulist, lunation
	Latin

	magnus
	large, big
	magnify, magnifier, magnitude, magnificent, magnanimous
	Latin

	mater, matris
	mother
	matriarch, maternal, matrimony
	Latin

	mille
	thousand
	mile, millimeter, millennium
	Latin

	nomen, nominis
	name
	nominate, denominator, nomenclature
	Latin

	novem
	nine
	November, novennial
	Latin

	octo
	eight
	October, octopus, octagon, octogenarian
	Latin

	pater, patris
	father
	patriarch, patron, patriotism
	Latin

	pes, pedis
	foot
	pedestrian, pedicure, pedometer
	Latin

	philia, phile
	love
	philosopher, Philadelphia, philanthropist, Francophile
	Greek

	phobos
	fear
	phobia, claustrophobia, hydrophobia, phobophobia
	Greek

	polis
	city
	metropolis, political, policy
	Greek

	pono, postum (pos, post)
	put, place
	pose, post, postage, position, deposit, depose, impose, component
	Latin

	scio, scitum (sci)
	know
	science, scientific, conscience, prescience, omniscience
	Latin

	septem
	seven
	September, septennial, Septuagint
	Latin

	sonus
	sound
	sound, sonic, sonnet, sonovox, sonar, sonata, consonant
	Latin

	tempus, temporis
	time
	temporal, temporary, extemporaneous, contemporary, tempo
	Latin

	urbs, urbis
	city
	urban, suburb, urbanites
	Latin

	verbum
	word
	verb, proverb, verbal, verbiage, verbose, verbatim, verbalize
	Latin

	vivo, victum
	live
	vivid, revive, survive, victim
	Latin


Suffixes (after the root)
	Suffix
	Definition
	Examples
	Origin

	-al
	pertaining to
	theatrical, natural, criminal, seasonal
	Latin

	-able
	capable of, fit for
	laughable, teachable, washable, enjoyable
	Latin

	-ary
	connected with, for the purpose of
	honorary, cautionary, missionary, commentary
	Latin

	-ate
	having the appearance or characteristics of

the product of a process
	fortunate, demonstrate, imitate 

condensate, separate, activate
	Latin

	-ed
	happened in the past
	inflated, panicked, called
	Old English

	-ent
	causing or performing an action; existing in a certain condition
	dependent, different, accident
	Latin

	-fy
	to make, to form into
	fortify, solidify, liquify
	Latin

	-hood
	state, quality, condition of
	neighborhood, childhood, brotherhood
	Old English

	-ia
	condition or quality

names of diseases
	utopia, memorabilia, suburbia

phobia, pneumonia, insomnia
	Latin

	-ic
	relating to
	iconic, organic, heroic, poetic
	Latin

	-ice
	state or quality of
	justice, service, accomplice, apprentice, injustice
	Latin

	-ide
	chemical
	pesticide, sulfide, oxide
	German

	-ing
	present tense of an action
	swimming, building, learning
	Old English

	-ion
	the action or process of
	celebration, opinion, creation
	Latin

	-ious, -ous
	having qualities of
	gracious, cautious, humorous, fabulous
	Latin

	-ish
	like, having the characteristics of, inclined or tending to
	childish, girlish, impish, freakish, bookish, oldish
	Old English

	-ist
	denotes a person who does or is related to some action
	stylist, psychologist, scientist
	Latin

	-ity
	the state or condition of
	probability, equality, abnormality
	Latin

	-ive
	quality or nature of
	massive, active, destructive, supportive, expensive, creative
	Latin

	-ize
	to cause or to become
	hospitalize, authorize, dramatize
	Latin

	-le
	repeated or continuous action
	twinkle, drizzle, wrestle, wiggle
	Old English

	-let
	small or lesser
	booklet, anklet, starlet
	Latin

	-less
	without
	tireless, childless, sleepless
	Old English

	-ly
	in what manner something is being done
	bravely, simply, honestly, gladly
	Old English

	-lyze
	to cause or undergo
	paralyze, catalyze
	Greek

	-ment
	the action or result of
	movement, retirement, abandonment, establishment
	Latin

	-some
	characterized by a thing, quality, state, or action
	awesome, burdensome, winsome, quarrelsome
	Old English


Close Reading Guide:
The Latin American Story Finder Excerpt

RI.8.1, RI.8.2, RI.8.4, L.8.4

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to trace the way the author develops the central idea of the article. 

· In this close read, students will focus on the whole text (which has already been shortened).

· NOTE: It will probably be necessary to give students a bit of background on who Spanish colonials were and why they matter so much to Latin American history. Be sure to include the introduction of Christianity.

· Since this is the first experience in reading informational text this year, for the first two sections, students are pointed to the main idea and asked to identify key supporting subsections, then details within the subsections.

· For the last section, the article moves away from the text structure of the first sections. Since this often happens in informational text, students are focused on what subheading would appear here if there were one. This is intended to help students read informational text with an eye to the text structure.

· In terms of vocabulary, this close read focuses only on words needed to understand the main idea and details of each section. Support with definitions of additional words as needed for basic comprehension, and encourage students to use the strategies for defining unknown words that they have been practicing throughout the unit. 

· Continue to use discussion protocols (e.g., Think-Pair-Share, Conversation Cues, and total participation techniques) to engage all students in collaborative discussion about the text.

Full Article

	Excerpt of Text
	Questions and Directions

	Read the whole article aloud as students read along silently. 
	· Invite students to Turn and Talk with a partner, and then cold-call students to share out: “What is this text about? What seems to be the overall gist of this text?”

· Explain that now you will look closely at sections of the text in order to better understand the central idea of the article and how it is developed.


Introduction

	Excerpt of Text
	Questions and Directions

	Read from “Everything is possible . . .” to “. . . human truths in the magic they contain.”
	· Ask students to reread the first paragraph silently.

· Ask: “What does the word magical mean?” (not real, could not possibly happen)

· Ask: “The author begins the article with examples of magical elements of Latin American folklore. Why do you think he does that?”

· Focus on the last sentence in this section.

· Ask: “What does timeless mean?” (going on forever, not just old or modern) “What do you think ‘key human questions’ are? What words in the text helped you figure out what ‘key human questions’ means?” (The examples given are ideas we would all recognize, no matter who we are.)

· Ask: “In your own words, what is the central idea of this article?” (These magical folktales help people understand the concerns they have in their own lives.) 

· Help students to notice how interesting (even ironic?) it is that something “not real” helps people understand their “real lives.”

· “What clues helped you to identify the central idea?” (the last two sentences of the introduction)

· Invite students to write the central idea at the top of their note-catchers.


“What Is in the Tales?”

	Excerpt of Text
	Questions and Directions

	Read paragraph 1.
	· Focus students on the section titled “What Is in the Tales?” Explain that they will be looking more closely at the next three paragraphs of this section of the article to analyze how the author develops the central idea that Latin American folktales help people understand the concerns they have in their own lives.

· Invite students to reread the section heading, then the first sentence of paragraph 1 and the main idea given in the right-hand column of their note-catchers. 

· Ask: “How is the main idea of this section related to the heading of the section?” (The main idea answers the question in the section heading by describing what is in the tales. Specifically, it talks about how things in ordinary life came to be the way they are.)

· Ask: “What are some of the details or examples the author uses to support the idea that ‘folktales teach about how things came to be the way they are’?” Refer to Close Read: Excerpt from The Latin American Story Finder note-catcher (answers for teacher reference) for sample responses.

Vocabulary

· Ask: “What do you think the word originated might mean? How does the context help you figure it out?” Guide students to see that the other examples tell how things began or got to be the way they are.

· Guide students in adding supporting details to their note-catchers. 

· Discuss: “How does this section support the central idea that Latin American folktales help people understand their own concerns?” (Answers will vary. Encourage students to support observations with specific evidence from the text.)


	Excerpt of Text
	Questions and Directions

	Read paragraph 3.
	· Invite students to reread the first sentence of paragraph 3 and the main idea given in the right-hand column of their note-catchers.

Vocabulary

· Guide students to explain what values are. (They will probably need direct instruction on the words taboos and mores. Taboos are actions that are forbidden, must never be done. Mores are customs, or the way we are used to doing things in a culture. Giving students examples from their own lives will be helpful.)

· Ask: “How is the main idea of this section related to the heading of the section?” (The main idea answers the question in the section heading by describing what is in the tales. Specifically, it talks about values and taboos—what people care most about and what is forbidden.)

· Ask: “What are some of the details or examples the author uses to support the idea that ‘folktales teach about values and taboos.’” Refer to the close reading note-catcher provided for sample responses.

· Guide students in adding supporting details to their note-catchers.

· Discuss: “How does this section support the central idea of the text that Latin American folktales help people understand their own concerns?” (Answers will vary, encourage students to support observations with specific evidence from the text.) 


	Excerpt of Text
	Questions and Directions

	Read paragraph 4.
	· Invite students to reread the first sentence of paragraph 4 and the main idea given in the right-hand column of their note-catchers. (Note: this sentence is so full of hard words that the main idea continues to be given—it would take too long for students to try to figure it out.)

Vocabulary

· Guide students to understand resilience—you could use a tennis ball to demonstrate. Ask: “How is the main idea of this section related to the heading of the section?” (The main idea answers the question in the section heading by describing what is in the tales. Specifically, it talks about how to bounce back and cope with hardships and difficult situations.)

· Ask: “What are some of the details or examples the author uses to support the idea that ‘folktales teach about how to bounce back and cope with hardships’?” Refer to the Close Reading note-catcher provided for sample responses.

· Guide students in adding supporting details to their note-catchers.

· Ask: “Why might this aspect of the folktales be so important to Latin American people?” Refer to the Close Reading note-catcher provided for sample responses.

· Discuss: “How does this section support the central idea that Latin American folktales help people understand their own concerns?” (Answers will vary. Encourage students to support observations with specific evidence from the text.)


	Excerpt of Text
	Questions and Directions

	Read paragraph 5.
	· Say: “So far, the whole article has been about different ways that Latin American folktales help people understand their own concerns. Sometimes, though, authors of informational text switch slightly from the structure they have been using. This might be a place where a new subheading would be useful. Let’s reread this last paragraph.”

· Read paragraph 5 aloud. Ask: “What does the gist of this paragraph seem to be?” (Guide students to see that this paragraph is about how folktales have absorbed and also influenced Christian values over time.)

Vocabulary

· Guide students to understand the word transformed. Note that the gist of the rest of the paragraph is helpful in figuring out the meaning of this word.

· Ask: “If you were going to give this paragraph a new subheading here, what might it be?” (something like, “How do the tales change over time?”) 


Culminating Task

	Excerpt of Text
	Questions and Directions

	Culminating Task
	· Read the culminating task out loud. Use the Close Reading note-catcher (answers for teacher reference) or a student’s completed note-catcher to model how to orally summarize the introduction and next paragraph of the text. Then invite students to take turns using their own notes to orally summarize the remaining sections. Circulate, checking for understanding of the text and of strategies for summarizing.


The Latin American Story Finder Excerpt 

Name:
Date:


Everything is possible when you step into the magically real world of Latin American folklore—a buzzard can change places with a wife’s lazy husband; a hunter may hurl lightning bolts and thunder down on the tribesmen who cheated him of his share of the meat; a shapeshifting pink dolphin from the Amazon may seduce a young woman to his underwater city; and the lizard a padre scoops off a dusty road may become an emerald when he hands it to a poor peasant who needs to buy medicine for his wife. Here, a lone man after a cataclysmic flood sees his black dog slip out of its skin and become a young woman who cooks tortillas and will become his companion in the new world. The folktales deal with timeless key human questions, and there are human truths in the magic they contain.

What Is in the Tales?

Especially present in the Latin American tales are stories of how things came to be and why they are what they are. A buzzard carefully rebuilds a jaguar queen’s eyesight with resin after she loses her own eyes which she has sent flying out over the lake on a lark. This resin accounts for the gleam found in all big cats’ eyes. Even the tales that do not center on a particular plant or animal or celestial body will end “and that’s why . . . .” We learn where corn and parrots came from, why the moon didn’t marry the sun, how curious humans climbed down a rope from a hole in sky to reach earth, and how laughter originated when bat-people tickled a Cayapo man.

There is both earthiness and fantasy in many of the tales. A dog which the Quechua courier hits with a stone next appears as a beguiling young woman whose hip is sore. A Warao man resists being herded with the others from his tribe who are docilely being transformed into peccaries day by day, complete with bristles and multiple teats. A Maya husband ends up with two heads for a while, when he salts the neck of his witch-wife’s headless body so her head cannot reattach.

The folktales share an interest in teaching values and taboos, the religious and social mores of their cultures. A Miskito husband discovers that the living belong with the living, when he accompanies his beloved wife who has just died to Mother Scorpion country. Punishment is meted out for shirking work; for being disrespectful to a parent; for cutting down too many trees or hunting more animals than are needed for food; for not being generous; and for being boastful, vain, or greedy. A toad who disparages the smell of the buzzard who is kindly giving him a ride through the air gets dumped off in one Maya tale. A magic canoe which thunks on feet in a story by the Kamaiurá people of Brazil swallows the fisherman who does not give it his first catch of fish. The outsider Asin in a tale by the Pilaga people of Bolivia sets a deep freeze over the land where people have ridiculed him for being different.

“The Ancestors Are All Around Us” reads the title of one story from the Ona people, who even now blow a kiss to the spirits when they leave the house or go on a journey. Humans who do not show gratitude and respect to the gods or spirits in nature suffer. It took five tries for the Aztec gods to create humans who did not neglect them.

The folktales also teach resilience in the face of economic, political, and social hardship. They bring solace through humor. Indigenous people may struggle to earn a living compared with the Spanish colonials, but little Rabbit in the trickster tales will outsmart the larger and more powerful Coyote who is after him every time. Mischievous exploits where Pedro de Urdemalas makes fools of gullible owners and fancy horsemen are celebrated in Chile, Argentina, Mexico, Brazil, and Guatemala.

New realities transformed old stories on both sides when Christian belief in a single God met indigenous belief in many gods, who may be the duenos, or owners, of hills, lakes, and other places in the natural world, which also are home to souls and spirits. The beloved Mexican Virgin of Guadalupe is described as having beautiful dark skin and long black hair. The Brazilian one-eyed monster Mapinguari tears apart the hunter who insists on hunting even on a Sunday. The Virgin Mary replaces the fairy godmother in a Mexican Cinderella tale, where young Maria goes looking for the fish which made off with entrails her mean stepmother sent her to wash and ends up calming a crying baby Jesus. A cat and dog in an African American slave tale from Guadalupe go to ask God whether life goes on after death. As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.”

Source: 
The Latin American Story Finder: A Guide to 470 Tales from Mexico, Central America and South America, Listing Subjects and Sources. © 2015 Sharon Barcan Elswit. Used by permission of McFarland & Company, Inc., Box 611, Jefferson NC 28640. www.mcfarlandbooks.com
Close Read: The Latin American Story Finder Excerpt Note-Catcher

RI.8.1, RI.8.2, RI.8.4, L.8.4

(Example for Teacher Reference)

What is the central idea of this text? How does the author develop this idea?

Source: The Latin American Story Finder
Author: Sharon Barcan Elswit
	Introduction

	Central Idea:

What is the central idea of this text?

a. Magical folktales have no value and we should ignore them.

b. These magical folktales help people understand the concerns they have in their own lives.
c. Latin American folktales often teach people what is important to care about in their culture, and what is forbidden.

d. A story tells that laughter began when bat-people tickled a native man.


	“What Is in the Tales?” Paragraph 1

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	What do you think the word originated might mean?
A. started or began
B. developed, continued

	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Often, Latin American folktales explain how the world came to be the way it is.
Supporting details: 
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1.
Cats’ eyes gleam because a buzzard filled a jaguar’s eyes with resin long ago.
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2.
A story tells why the moon didn’t marry the sun.

A story tells that laughter began when bat-people tickled a native man.


	“What Is in the Tales?” Paragraph 3

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	What do you think the word values means?
A. Values are the ideas and ways of living that people care about, and guide how they live.
B. Values are the rules everyone must follow to be successful in life.

	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Latin American folktales often teach people what is important to care about in their culture, and what is forbidden.
Supporting details:

1. You will be punished if you are disrespectful to your parents.

2. It’s important to be generous.

3. You should not be vain or greedy.

	“What Is in the Tales?” Paragraph 4

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	Carefully reread paragraph 4. Look at the examples of resilience in sentences 2, 3, and 4.
What do these sentences show about the probable meaning of resilience?
Resilience seems to mean a way of feeling okay about your life even when it’s hard.

Now look up the word resilient. What does it mean?
In a dictionary, the word resilient means able to recover quickly from difficult situations.


	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Latin American folktales also teach people how to bounce back and cope with hardship.
Supporting details:
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1. They make fun of the powerful people in their lives. Rabbit in the tales outsmarts the coyote. 
This is like the poor natives outsmarting the powerful Spanish.

[image: image4.png]



2. A character named Pedro de Urdemalas makes wealthy owners look foolish.
Why might resilience be so important to Latin American people?

Resilience might be important to the Latin American people because it gives them a way to keep trying even when life is hard. It gives them a way to hope things will be better.


	“What Is in the Tales?” Paragraph 5

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	Carefully reread paragraph 5. Look at the examples of transformed in sentences 2, 3, and 4.
What do these sentences show about the probable meaning of transformed?
Transformed seems to mean changed in some sort of big way.

	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: 

Folktales have absorbed and also influenced Christian values over time.

New subheading for paragraph 5:

Which would be the best new subheading for paragraph 5?

e. How do the folktales change over time?
f. Latin American folktales never change.

g. Folktales used to change, but now they are always the same.


Culminating Task: According to the author, how do magical Latin American folktales help people with the concerns they have in their own lives? With a partner, take turns orally summarizing a section of the article that you analyzed. Use the notes in the right-hand column to help you to explain the author’s main points accurately and concisely.

Sample student response: 
Latin American folktales often teach people what is important to care about in their culture, and what is forbidden. Stories tell that you will be punished if you are disrespectful to your parents. They also talk about the important value of being generous, and how it matters not to care about yourself too much by being conceited or greedy. These are ways that people learn from the magical folktales about how to understand the concerns in their own lives.

Image Credits:

Marina del Castell. “Questions.” Photograph. Flickr. 9 Oct. 2013. Web. Used under CC BY 2.0.
Richard Hurd. “Bat in flight 05-03-2014 214.” Photograph. Flickr. 4 May 2014. Web. Used under CC BY 2.0.
Larry Lamsa. “Coyote.” Photograph. Flickr. 11 Nov. 2010. Web. Used under CC BY 2.0.
Adapted from Thomas Nast. “The ‘BRAINS’ that achieved the Tammany victory at the Rochester Democratic Convention.” Illustration. 21 Oct. 1871. Library of Congress. Web. Public domain.
Close Read: The Latin American Story Finder Excerpt Note-Catcher

RI.8.1, RI.8.2, RI.8.4, L.8.4

Name:
Date:


What is the central idea of this text? How does the author develop this idea?

Source: ____________________________________________________________________

Author: ____________________________________________________________________

	Introduction

	Central Idea:

What is the central idea of this text?

h. Magical folktales have no value and we should ignore them.

i. These magical folktales help people understand the concerns they have in their own lives.

j. Latin American folktales often teach people what is important to care about in their culture, and what is forbidden.

k. A story tells that laughter began when bat-people tickled a native man.


	“What Is in the Tales?” Paragraph 1

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	What do you think the word originated might mean?
A. started or began

B. developed, continued

	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Often, Latin American folktales explain how the world came to be the way it is.
Supporting details:

1. 

2. 




	“What Is in the Tales?” Paragraph 3

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	What do you think the word values means?




	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Latin American folktales often teach people what is important to care about in their culture, and what is forbidden.
Supporting details:

1. 

2. 




	“What Is in the Tales?” Paragraph 4

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	Carefully reread paragraph 4. Look at the examples of resilience in sentences 2, 3, and 4.
What do these sentences show about the probable meaning of resilience?
Now look up the word resilient. What does it mean?




	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Latin American folktales also teach people how to bounce back and cope with hardship.
Supporting details:

1. 




	2. 

Why might resilience be so important to Latin American people?




	“What Is in the Tales?” Paragraph 5

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	Carefully reread paragraph 5. Look at the examples of transformed in sentences 2, 3, and 4.
What do these sentences show about the probable meaning of transformed?




	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: 

New subheading for paragraph 5:





Culminating Task: According to the author, how do magical Latin American folktales help people with the concerns they have in their own lives? With a partner, take turns orally summarizing a section of the article that you analyzed. Use the notes in the right-hand column to help you to explain the author’s main points accurately and concisely.

Close Read: The Latin American Story Finder Excerpt Note-Catcher

RI.8.1, RI.8.2, RI.8.4, L.8.4

Name:
 Date:


What is the central idea of this text? How does the author develop this idea?
Source:  The Latin American Story Finder

Author:  Sharon Barcan Elswit

	Introduction

	Central Idea:

What is the central idea of this text?

l. Magical folktales have no value and we should ignore them.

m. These magical folktales help people understand the concerns they have in their own lives.

n. Latin American folktales often teach people what is important to care about in their culture, and what is forbidden.

o. A story tells that laughter began when bat-people tickled a native man.


	“What Is in the Tales?” Paragraph 2

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	What do you think the word originated might mean?

p. started or began

q. developed, continued

	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Often, Latin American folktales explain how the world came to be the way it is.
Supporting details:
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1. 
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2. 





	“What Is in the Tales?” Paragraph 3

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	What do you think the word values means?

r. Values are the ideas and ways of living that people care about, and guide how 
they live.

s. Values are the rules everyone must follow to be successful in life.

	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Latin American folktales often teach people what is important to care about in their culture, and what is forbidden.
Supporting details:

1. You will be punished if you are disrespectful to your parents.

2. It’s important to be generous.

3.




	“What Is in the Tales?” Paragraph 4

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	Carefully reread paragraph 4. Look at the examples of resilience in sentences 2, 3, and 4.

What do these sentences show about the probable meaning of resilience?

Now look up the word resilient. What does it mean?




	Main Idea and Supporting Details (RI.8.1, RI.8.2)

(Add the details used to support the main idea of each section on the lines provided.)

	Main Idea: Latin American folktales also teach people how to bounce back and cope with hardship.
Supporting details:
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1. 
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2. 


Why might resilience be so important to Latin American people?




	“What Is in the Tales?” Paragraph 5

	Key Vocabulary (RI.8.4, L.8.4)

(Discuss the answers to the following questions.)

	Carefully reread paragraph 5. Look at the examples of transformed in sentences 2, 3, and 4.

What do these sentences show about the probable meaning of transformed?




	Main Idea: 

New subheading for paragraph 5:

Which would be the best new subheading for paragraph 5?

t. How do the folktales change over time?

u. Latin American folktales never change.

v. Folktales used to change, but now they are always the same.


Culminating Task: According to the author, how do magical Latin American folktales help people with the concerns they have in their own lives? With a partner, take turns orally summarizing a section of the article that you analyzed. Use the notes in the right-hand column to help you to explain the author’s main points accurately and concisely.

Sources:

Marina del Castell. “Questions.” Photograph. Flickr. 9 Oct. 2013. Web. Used under CC BY 2.0.

Richard Hurd. “Bat in flight 05-03-2014 214.” Photograph. Flickr. 4 May 2014. Web. Used under CC BY 2.0.

Larry Lamsa. “Coyote.” Photograph. Flickr. 11 Nov. 2010. Web. Used under CC BY 2.0.

Adapted from Thomas Nast. “The ‘BRAINS’ that achieved the Tammany victory at the Rochester Democratic Convention.” Illustration. 21 Oct. 1871. Library of Congress. Web. Public domain.

Language Dive Guide: The Latin American 
Story Finder Excerpt, Page 1

RI.8.1, L.8.4a, L.8.4b

(For Teacher Reference)

Sentence

As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.” (from page 1 of Excerpt from The Latin American Story Finder by S.B. Elswit)
Rationale

· Daily Learning Target and Focus Standards: The sentence helps to address the daily learning target and RI.8.1, L.8.4a, and L.8.4b by focusing students’ attention on strategies for determining the meaning of unfamiliar vocabulary and conventions for citing textual evidence.
· Supporting Standards: W.8.9, SL.8.1.
· Guiding Question: The sentence helps respond to the guiding question by giving students insight into the culture of Latin America.
· Language Structure: This sentence is compelling because it uses a relative pronoun with the purpose of adding additional information to an idea. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: who now represent the majority of the population in most cities throughout the region.” Based on students’ need and time, consider adding days for extended conversation and practice with the structure As Juan Carlos Galeano writes,.
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when determining the meaning of unfamiliar vocabulary, when determining the meanings of relative pronouns and clauses using context, when citing evidence from a text, and during the Mid-Unit 1 Assessment.
Time

10 minutes

Throughout the Language Dive

Focus student attention on affixes with a colored marker. One purpose of this Language Dive is to reinforce the strategy of using affixes to determine the meaning of unfamiliar vocabulary, introduced in Lesson 4.

Focus student attention on the relative pronoun who using a blue marker. Work with relative clauses will support students in using context to determine meaning while reading texts.
Focus student attention on the word writes using a red marker to draw students’ attention to how writers cite sources.
Encourage rich conversation among students about the meaning of each of the sentence chunk strips, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

After asking questions, provide students up to 1 minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

Record and display student responses next to or underneath the target language for visual reference.

Although students should briefly discuss all chunks in each Language Dive sentence, invite them to slow down during one chunk, called the focus structure, to investigate and practice a particularly compelling language structure.

Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This allows students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary logs.

Note: Some responses to questions in the Language Dive indicate only that “Responses will vary.” Like one the larger goals of Language Dives, “Responses will vary” is intended to suggest that students should be encouraged to grapple with questions and ideas, develop interest and participation, and not be immediately steered toward “correct” responses. Indeed, even where correct responses are provided, consider continuing to invite a culture of inquiry and grappling.

Key

Red

Blue

Launch

· Welcome students to their first Grade 8 Language Dive. Display the term Language Dive.
· Tell students they will have time to think and discuss with their partner. Say:
“What do you think a Language Dive is?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.
· If productive, cue students to clarify the conversation by confirming what they mean. If necessary, prompt students’ responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Say:
“So, do you mean _____?” (Responses will vary.)

· Confirm or amend and display students’ ideas.
Deconstruct

· Tell students about the first step in the Deconstruct stage: 
“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Invite students to put their finger by this sentence from The Latin American Story Finder on their note-catchers: As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.”
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with their partners.
· Say:
“What does this sentence mean to you?” (Responses may vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question?” (Responses may vary. Encourage and acknowledge all responses.)

· After inviting responses, write and display students’ ideas.
Deconstruct (Unfamiliar Language)

· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students. Avoid too much preteaching; rely on discussing unfamiliar language in the context of each chunk going forward.
· Tell students that understanding some key, unfamiliar language before analyzing each chunk can help them prepare to focus on the meaning and importance of each chunk as a whole.
· Say:
“There are some words and phrases in this sentence that you might not know: realities, region.”
“Place your finger on the word realities. Does anyone know the meaning of realities? What makes you think so? Does anyone know a translation for realities in our home languages?” (The word realities is the plural form of reality, a word that students may be familiar with. Realities, when used in the plural form, here, refers to an individual person’s actual experience in the world; truths or experiences are other ways to say realities.)
· Consider asking students to share a translation of the word or phrase in a home language or asking family to translate the word if the process of translation will empower the student and maintain the integrity of the content.
· Say: 
“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”

As Juan Carlos Galeano writes,
Deconstruct

· Display and read aloud the following sentence chunk strip: As Juan Carlos Galeano writes,
· Tell students that highlighting language can help them notice important structures and patterns.

· Underline writes in red, and invite students to do the same on their note-catcher. (
· Say:
“What is the meaning of this chunk?” (An author wrote something. This is a citation.)

“When do we use citations?” (Any time we are using evidence from a text to support our ideas. We need to include citations for both direct quotes and paraphrases.)

· After inviting responses, write and display students’ ideas.
· Say:
“Let’s talk about the second chunk.”
“Amazonian realities are still a present and active part of the lives of the non-indigenous,
Deconstruct

· Display and read aloud the following chunk: “Amazonian realties are still a present and active part of the lives of the non-indigenous,
· Underline non-, -in, and -ous in the word non-indigenous, and invite students to do the same on their note-catcher. (
· Say:
“If indigenous refers to people whose ancestors were born and have always lived in a place—like Native American tribes, the Inuit, etc., what does non-indigenous mean?” (Non-native; refers to people whose ancestors did not come from the place they now live. The affix non- means not.)
“So, the affix non- is a clue in determining the meaning of non-indigenous, but we still need to know more. I gave you the meaning of this word, but if I hadn’t, what are some other strategies you could have used to figure out the meaning of non-indigenous?” (context clues, the affixes -in and -ous, a dictionary)
· After inviting responses, write and display students’ ideas.
· Say:
“Let’s talk about the third chunk.”
who now represent the majority of the population in most cities throughout the region.”
Deconstruct (Focus Structure)

· Display and read aloud the following chunk: who now represent the majority of the population in most cities throughout the region.”
· Underline who in blue, and invite students to do the same on their note-catcher. 
· Say:
“What is the meaning of this chunk?” (Most of the people who live in the Amazon are non-indigenous.)

“How do we know this is talking about the non-indigenous people?” (Because the clause that comes before it tells us. The relative pronoun who is referring back to non-indigenous in the first clause. Relative pronouns replace a word that already came at the end of the previous clause, so we can avoid repetition. The comma before who tells us this is a nonrestrictive relative clause, which means it adds extra, nonessential information that isn’t necessary for understanding who the non-indigenous are or identifying them. Rather, it tells us more about them.)
· Tell students that sketching can help them figure out the meaning of sentences and chunks.
“Can you sketch who now represent the majority of the population in most cities throughout the region on your note-catcher?” (
· After inviting responses, write and display students’ ideas.
Practice (Focus Structure)

· Tell students they will now practice the focus structure:
“You’ve played with this chunk and figured out the meaning. Now let’s use the structure in the sentence for our own speaking and writing.”

· Display the sentence frame:
I respect my classmates, who _________________. 

(who + predicate = relative clause)
· Tell students they will have time to think and discuss with their partners.
· Say:
“Use this frame to talk about your classmates in your own words with your partners.”

As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.”
Reconstruct

· Say: 
“You did well figuring out what all of the chunks mean, and why they’re important.”

· Tell students they will now go from the Deconstruct to the Reconstruct stage:
“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire sentence on display: As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.”
· Say:
“What do you notice about the underlined word who?” (It comes at the beginning of a clause, and it’s the subject of that clause. It comes after a comma. It is a relative pronoun.)
“I wonder if we can replace who with a different wh- word. Can we?” (No. Where, when, what, and why don’t make sense here because the relative pronoun who refers to non-indigenous, who are people. The word who is the pronoun we need because it refers to/replaces people.)
· If productive, cue students to expand the conversation:
“Can you say more about that?” (Responses will vary.)

· Say:
“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.
Practice

· Say: 
“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage:
“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frames:
Pita was surprised by her sister Juanita, who __________. 

(independent clause + relative pronoun + predicate)
The Garcia sisters didn’t know what to do when they found the man, who ____________. 

(independent clause + relative pronoun + predicate)
· Tell students they will have time to think and discuss with their partners.
· Say:
“Use this frame to talk about Summer of the Mariposas in your own words with your triad.”
· If productive, cue students to clarify their sentences by confirming what they mean:
“So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)

· After inviting responses, write and display students’ ideas.
· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own speaking and writing.
Linguistic Reference

As + Juan Carlos Galeano + writes, (adverb + subject + predicate = dependent clause) 
“Amazonian realities + are still a present and active part of the lives of the non-indigenous, (subject + predicate = independent clause)
who + now represent the majority of the population in most cities throughout the region.” (relative pronoun + predicate = relative clause)
Language Dive: The Latin American Story Finder Excerpt, Page 1 Sentence Chunk Strips

	As Juan Carlos Galeano writes,

	“Amazonian realities are still a 
present and active part of the 
lives of the non-indigenous,

	who now represent the majority 
of the population in most cities 
throughout the region.”


Language Dive: The Latin American Story Finder Excerpt, Page 1 Note-Catcher

RI.8.1, L.8.4a, L.8.4b

(For Teacher Reference)

As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.”
	Sketch who now represent the majority of the population in most cities throughout the region.

Drawings will vary.


	Amazonian realities are still a present and active part of the lives of the non-indigenous,
	who now represent the majority of the population in most cities throughout the region.


2. Complete the sentence frames to add a description using a relative clause with who:
Pita was surprised by her sister Juanita, who showed a new sense of confidence.
The Garcia sisters didn’t know what to do when they found the man, who was clearly no longer alive.
Language Dive: The Latin American Story Finder Excerpt, Page 1 Note-Catcher

RI.8.1, L.8.4a, L.8.4b

Name:
Date:


As Juan Carlos Galeano writes, “Amazonian realities are still a present and active part of the lives of the non-indigenous, who now represent the majority of the population in most cities throughout the region.”
	Sketch who now represent the majority of the population in most cities throughout the region.


	Amazonian realities are still a present and active part of the lives of the non-indigenous,
	who now represent the majority of the population in most cities throughout the region.


3. Complete the sentence frames to add a description using a relative clause with who:
Pita was surprised by her sister Juanita, who ______________________________________


.

The Garza sisters didn’t know what to do when they found the man, who 

.

Copyright License
Except where otherwise noted, EL Education’s Language Arts Curriculum is published under a Creative Commons Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License. To view a copy of this license, visit https://creativecommons.org/licenses/by-nc/4.0/.
Licensed third party content noted as such in this curriculum is the property of the respective copyright owner. Responsibility for securing any necessary permissions as to such third party content rests with parties desiring to use such content. For example, certain third party content may not be reproduced or distributed (outside the scope of fair use) without additional permissions from the content owner and it is the responsibility of the person seeking to reproduce or distribute this curriculum to either secure those permissions or remove the applicable content before reproduction or distribution.
For more information, visit our Terms of Use at https://curriculum.eleducation.org/terms-of-use. 
� Also see the Tools page at � HYPERLINK "http://eled.org/tools" \t "_blank" �http://eled.org/tools� to download the Affix List.
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