	Module Title
	Grade X: Module X: Unit X: Lesson X


	Plastic Pollution
	Grade 7: Module 4: Unit 1: Lessons 12–13



Opening Activity: The Human Timeline

RI.7.10

Note to Teacher: Cut apart the cards, and provide a card for each student. If there are not enough cards for all students, have students partner up, with some reading the year while others read the text; or create two sets of these cards and two Human Timelines, with one group in the classroom and the other in the hallway; or have groups take turns.  
	1823

Scottish inventor Charles Macintosh finds a way to make clothing waterproof by mixing rubber and naphtha, a petroleum product.
	1839

American inventor Charles Goodyear discovers that adding sulphur to rubber creates weatherproof products; vulcanization made commercial use of rubber possible.
	1856

British alchemist Alexander Parkes develops a plastic material from cellulose.
	1870

John Wesley Hyatt improves Parkes’ cellulose-based recipe, adding camphor to produce a plastic that can be shaped and colored.

	1907

American chemist Leo Baekland develops the first synthetic plastic using petroleum-based ingredients; popular Bakelite products become part of daily life.
	1933

By accident during an experiment, a team of British chemists discovers how to make polyethylene.
	1939

Patented in 1935, stockings made out of nylon, the first human-made fiber created in a laboratory, debut at the New York World’s Fair.
	1948

The federal Water Pollution Control Act is the first major U.S. law to regulate water pollution.

	1965

Swedish chemists patent a plastic bag; by manufacturing long, flattened tubes, many grocery-style bags can be produced at once by sealing seams and slicing openings.
	1972

The federal Clean Water Act gives the U.S. Environmental Protection Agency the authority to set safe-water standards.
	1973

American engineer Nathaniel Wyeth invents the plastic soda bottle using polyethylene terephthalate (PET); the sturdy design can hold the pressure of carbonated beverages.
	1980

Oceanographer Robert Morris discovers plastic pollution in the South Atlantic Ocean.

	1989

Oceanographer Robert Day describes plastic pollution in the North Pacific Gyre near Japan.
	1997

Captain Charles Moore discovers a trash vortex in the eastern side of the North Pacific Gyre; his study of the area two years later reveals the extent of the pollution.
	2016

France is the first country to ban plastic plates, cups, and utensils, passing a law to take effect in 2020.
	2017

The United Nations launches a Clean Seas campaign to reduce ocean pollution. It calls on individuals and businesses to reconsider the ways they produce and handle waste.
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RI.7.6, L.7.5

(For Teacher Reference)

Note: Language Dives in Modules 3–4 are designed for gradual release from 
Modules 1–2. Please carefully read the Gradual Release section below for complete details.

Sentence:
But what if cleaning up the ocean does not require a war on plastic but rather a war on litter? (Trash Vortex by Danielle Smith-Llera, p. 52, first sentence of paragraph 1)

Rationale
· Daily Learning Target and Focus Standards: This sentence helps students to address the daily learning target (I can analyze how the author of Trash Vortex distinguishes her position from that of others) and RI.7.6 by highlighting a sentence that suggests a new way of thinking about a solution for plastic pollution. Supporting Standards: L.7.5

· Guiding Question: This sentence helps students respond to the guiding question (What can be done about plastic pollution? What is being done? What can I do?) by inviting students to discuss different possibilities for tackling the problem of plastic pollution. 

· Language Structure: This sentence is compelling because it uses the phrase what if to suggest a different way of thinking and the correlative conjunctions (not . . . but rather) to link two related parts of the sentence. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: what if cleaning up the ocean does not require a war on plastic
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning of this sentence as they continue to explore plastic pollution in Unit 2, and when taking a stand and debating their position on which point in the plastic life cycle people should focus on to combat pollution during the Mid-Unit 2 Assessment.

Time
10 minutes

Gradual Release in Module 3–4 Language Dives from Modules 1 and 2

Materials
· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Teachers may also ask these questions.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence
· Use this Guide along with the Sentence Chunk Chart, note-catcher, sentence chunk strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive, and develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues
· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important. Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically
· Use grammar terminology primarily as another tool for accessing meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process

Throughout the Language Dive
· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive
· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct

· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled sentence chunk strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)

· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and its connection to the guiding question or big idea.

· Display each chunk, one by one. Direct students to briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure (see Step 6).

· As students discuss the highlighted focus structure, direct them to slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Use visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)

· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)

· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct

· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to guiding question, big idea, learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)

· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles
· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Use this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.
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(For Teacher Reference)

Sentence 
But what if cleaning up the ocean does not require a war on plastic but rather a war on litter? (Trash Vortex by Danielle Smith-Llera, p. 52, first sentence of paragraph 1)

Launch

Remind students that they have been focusing on central ideas throughout this module and analyzing their development over the course of Trash Vortex. Display the previous Language Dive sentence from Module 4, Unit 1, Lesson 7 (Through the Plastic Bank, we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean), and invite students to consider how the central idea in today’s Language Dive sentence connects to the central idea in the Lesson 7 Language Dive. 
But

Deconstruct

· Ask:

“Can you figure out why the author wrote but?” (But connects this sentence to the previous idea in the text, and signals that this sentence will provide a contrasting idea.)

· Invite students to take 30 seconds in pairs to discuss the idea presented previously in the text (that many countries are banning plastic in order to save the oceans from plastic waste) and then predict what contrasting idea might be presented in this sentence. (Answers will vary, but may include that instead of banning plastic altogether, we should focus on reusing the plastic that already exists.)
what if cleaning up the ocean does not require a war on plastic 

Deconstruct (Focus Structure)

· what if

“What do you think the phrase what if means? Can we use the meaning of the individual words to help us understand this phrase?” (What if is an expression that is short for “what would happen if?” This phrase is often used to present a possibility that is different from an existing situation or idea, or to suggest a different way of thinking. The word if can help us understand this phrase because if is often used to talk about new possibilities that might happen or might be true, and the word what is a question word that helps us understand this phrase is meant to make us ponder.)

“What new possibility does this chunk suggest we ponder?” (That perhaps cleaning up the ocean does not require a war on plastic, as suggested previously in the text.)

· a war on plastic

“What is another way to say a war on plastic? Is the author using literal or figurative language?” (Answers will vary, but may include: Another way to say a war on plastic is “a battle against plastic waste.” The author is using figurative language to create a sense of urgency around the problem of plastic waste in our country. Just as war requires many people to fight together against a common foe, battling plastic waste in our country also requires many people to rally around the cause. [noun phrase])

· Students can discuss in pairs some of the actions people are taking to “fight the war on plastic pollution,” as mentioned on the previous two pages (pages 50–51 of Trash Vortex). Encourage students to refer to the text to support their discussion. (Answers will vary, but may include: People drink from refillable water bottles and take cloth bags to fill at the grocery store. Countries tax plastic bags to encourage shoppers to use fewer of them. Some restaurants are banning plastic straws.) 

· Then students can discuss why the author might be suggesting another way to tackle the problem of plastic waste. (Answers will vary, but may include that perhaps it is important to consider what to do with the plastic that is already here.)

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:

· Let’s take time to think and write or sketch. (Goal 1)

· Can you say more about that? (Goal 1)

· Who can add on to what your classmate said? I’ll give you time to think. (Goal 4)

· How is what _____ said the same as/different from what _____ said? (Goal 4)

Practice (Focus Structure)

· Students can complete the following sentence frame to suggest a different way of thinking about a habit of character. 

What if ____________________________________ does not require ________________?


noun phrase incorporating a habit of character
noun phrase
but rather 

Deconstruct

· but rather

“What does the phrase but rather tell us about this chunk?” (But tells us there will be some kind of contrast or contradiction between the previous chunk and the subsequent chunk; rather provides emphasis to this contrast—that what follows will express not only contradiction, but an opposite idea to the idea presented earlier. Note that the words not and but rather often go together in a sentence. not + [verb or noun phrase] + but rather + [verb or noun phrase])

· Invite students to take 30 seconds in pairs to discuss the previous chunk (what if cleaning up the ocean does not require a war on plastic) and then predict what contrasting/opposite idea might be presented in the subsequent chunk. (Answers will vary, but may include a similar discussion to the one students engaged in in the first chunk: instead of “a war on plastic,” we should focus on reusing the plastic that already exists.)

“Can you say more about that?” (Answers will vary.) 
a war on litter?

Deconstruct

· Ask:

“What might we consider focusing on to clean up the ocean, rather than a war on plastic?” (A war on litter.)
· litter

“What do we think the word litter means?” (Litter means pieces of garbage, such as cans and plastic and paper waste, that people throw away and leave on the ground in a public place.)
· a war on litter

“What is another way to say a war on litter? Is the author using literal or figurative language?” (Answers will vary, but may include: Another way to say a war on litter is “stopping people from throwing away garbage and leaving it on the ground in a public place.” The author is using figurative language to create a sense of urgency around the problem of litter in our country. The author is saying that just as war requires many people to fight together against a common foe, battling the problem of litter in our country also requires many people to rally around the cause. [noun phrase]) 

· Students can discuss in pairs some of the actions people could take during a war on litter. Encourage students to refer to the text to support their discussion (pages 52–55 of Trash Vortex). (Answers will vary, but may include: Recycled plastic items can be turned into playground equipment. Recycled plastic bags can be used to create asphalt for paving city streets. Plastics provide materials for construction, medical equipment, cars.) 
But what if cleaning up the ocean does not require a war on plastic but rather a war on litter?

Reconstruct

· But what if cleaning up the ocean does not require a war on plastic but rather a war on litter?
“How can we say this sentence in a more literal way?” (Answers will vary, but may include: But what if cleaning up the ocean does not require banning plastic, but making sure we reuse and recycle the plastic that is already in circulation.)

“How does this sentence help us determine the author’s point of view, as distinguished from the point of view of others?” (This sentence helps us understand that the author thinks it may be possible to keep our oceans clean by not wasting so much, which varies from the point of view of others who suggest the solution to keeping our oceans clean is banning plastic altogether.)

“What do you think about the author’s point of view? Do you agree or disagree with the author? Why?” (Answers will vary)

“How does this sentence connect to the previous Language Dive sentence in Module 4, Unit 1, Lesson 7: Through the Plastic Bank, we make plastic waste a currency, so that people in developing countries can earn an income, while preventing plastic from entering the ocean?” (Both sentences focus on the central idea that recycling plastic waste may be one of the best ways to fight plastic pollution.)

“Now what do you think is the meaning of this sentence?” (Answers will vary)

“How does the Language Dive add to your understanding of the guiding question:
What can be done about plastic pollution? What is being done?” (Answers will vary)

Practice (Sentence)

· Students can complete the following sentence frame to rewrite this sentence using more literal language. 
But what if cleaning up the ocean does not require _________________________ but 


noun phrase
rather __________________?


noun phrase
(e.g., But what if cleaning up the ocean did not require producing less plastic but rather recycling and reusing the plastic we already have?)

· To provide lighter support: Can we divide this sentence into two or more sentences? What would we have to remove or change? 

· To provide heavier support: Invite students to discuss in pairs varying ways to say each noun phrase before beginning to write.

Language Chunk Wall Suggestions

· Language to compare or contrast: But; but rather
· Language to present a new possibility or way of thinking: what if cleaning up the ocean does not require a war on plastic
· Nouns and noun phrases and clauses (people, places, things, ideas): what if cleaning up the ocean does not require a war on plastic; a war on litter?
Language Dive: Trash Vortex, 
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RI.7.6, L.7.5

(Example for Teacher Reference)

1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

But
what if cleaning up the ocean does not require a war on plastic

but rather

a war on litter?

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

2. Consider the focus structure.

what if cleaning up the ocean does not require a war on plastic

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out why the author started this chunk with the words what if?”

Responses will vary.

3. Complete the following sentence frame to suggest a different way of thinking about a habit of character.

What if                      taking initiative                      does not require 


noun phrase incorporating a habit of character
spending extra time on something?

noun phrase
4. Complete the following sentence frame to rewrite this sentence using more literal
language. 
But what if cleaning up the ocean does not require producing less plastic 

noun phrase
but rather recycling and reusing the plastic we already have?

noun phrase
Language Dive: Trash Vortex, Page 52 
Note-Catcher

RI.7.6, L.7.5

Name:
Date:


5. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

But
what if cleaning up the ocean does not require a war on plastic

but rather

a war on litter?

Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: What is this sentence about?

6. Consider the focus structure.

what if cleaning up the ocean does not require a war on plastic

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “Can you figure out why the author started this chunk with the words what if?”

7. Complete the following sentence frame to suggest a different way of thinking about a habit of character.

What if ____________________________________________________________________

noun phrase incorporating a habit of character

does not require ____________________________________________________________?


noun phrase
8. Complete the following sentence frame to rewrite this sentence using more literal 
language. 
But what if cleaning up the ocean does not require _________________________________

noun phrase
_________________________ but rather _________________________________________

noun phrase
_________________________?

Language Dive: Trash Vortex, Page 52 
Sentence Chunk Strips

	But

	what if cleaning up the ocean 
does not require a war on plastic

	but rather

	a war on litter?


Track Progress: Read, Understand, 
and Explain New Text

Name:
Date:


Learning Target: I can independently read, understand, and explain the meaning of a new text.

Standards I’m Tracking: RI.7.1, RI.7.4, RI.7.10, L.7.4

Text Type (underline):    Informative        Story        Poem        Play/Readers Theater

9. How am I doing?

· For each criterion, self-assess by putting a check mark in the appropriate column.

· Write the number of each standard on a sticky note or flag. Then, in your assessment materials, place each sticky note in an area that shows evidence you have met that criterion. This might be next to a selected response question or a short piece of writing. Make sure you have evidence for each criterion. 

· Strive to be honest with yourself. Remember, your ability grows with your effort, so it’s fine if you aren’t there yet! 

You will receive feedback on different colored sticky notes/flags, and in a different colored pen on the checklist.

	Standard
	Criteria for Reading, Understanding, and Explaining a New Text
	4

Advanced
	3

Proficient
	2

Developing
	1 

Beginning

	RI.7.1
	I support explanations and interpretations of the text with several pieces of evidence.
	
	
	
	

	RI.7.4, L.7.4
	I use a range of strategies to determine the meaning of words and phrases as they are used in the text, including figurative, connotative, and technical meanings.
	
	
	
	

	Standard
	Criteria for Reading, Understanding, and Explaining a New Text
	4

Advanced
	3

Proficient
	2

Developing
	1 

Beginning

	RI.7.10
	I read and understand Grade 7–level texts independently.
	
	
	
	


10. How have I improved since I last worked on this skill?

Teacher Response:

11. How can I improve next time?

Teacher Response:

Anchor Standards

R.1

By the end of Grade 12 I will be able to: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

R.4

By the end of Grade 12 I will be able to: Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.

R.10

By the end of Grade 12 I will be able to: Read and comprehend complex literary and informational texts independently and proficiently.

L.4

By the end of Grade 12 I will be able to: Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

Synopsis: Trash Vortex, Pages 50–55

RI.7.10

Name:
Date:

· Plastic pollution is everywhere.

· Plastic pollution is growing.

· We can stop plastic pollution by not using plastic (bags, microbeads, and straws).

· We should not throw plastic away.

· We should reuse and recycle plastic.

· We can all help.
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