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	American Indian Boarding Schools
	Grade 6: Module 3: Unit 1: Lesson 1



Infer the Topic Resources

Note to Teacher: Post the following resources around the room. Consider writing the text in large writing on chart paper to make it easy to see.
Resource 1
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“Photograph of Chiracahua Apaches Arriving at the Carlisle Indian School.” Photograph. 1886. National Archives. Web. Public domain.
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“Photograph of Chiracahua Apache Indians after Training at the Carlisle Indian School.” Photograph. 1886. National Archives. Web. Public domain.
Resource 2

"A great general has said that the only good Indian is a dead one. . .I agree with the sentiment, but only in this: that all the Indian there is in the race should be dead. Kill the Indian in him, and save the man . . . it would seem that the time may have arrived when we can very properly make at least the attempt to assimilate our two hundred and fifty thousand Indians. . .The school at Carlisle is an attempt on the part of the government to do this."

Pratt, Richard H. "The Advantage of Mingling Indians with Whites.” Proceedings of the National Conference of Charities and Correction at the Nineteenth Annual Session Held in Denver, Col., June 23-39, 1892. Boston: Press of Geo. H. Ellis, 1892. Google Play. Web. Public domain.

Resource 3

“. . . the provisions for the care of the Indian children in boarding schools are grossly inadequate. The outstanding deficiency is in the diet furnished the Indian children, many of whom are below normal health. The diet is deficient in quantity, quality, and variety. The effort has been made to feed the children on a per capita of eleven cents a day . . .”

Meriam, Lewis. The Problem of Indian Administration. Johns Hopkins Press, 1928. National Indian Law Library. Web. Public domain.

Resource 4

“It was night when we reached the school grounds. The lights from the windows of the large buildings fell upon some of the icicled trees that stood beneath them. We were led toward an open door, where the brightness of the lights within flooded out over the heads of the excited palefaces who blocked the way. My body trembled more from fear than from the snow I trod upon . . . I had arrived in the wonderful land of rosy skies, but I was not happy, as I had thought I should be. My long travel and the bewildering sights had exhausted me. I fell asleep, heaving deep, tired sobs. My tears were left to dry themselves in streaks, because neither my aunt nor my mother was near to wipe them away.”

Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web. Public domain.

Resource 5

“I’ve been at Challagi Indian Industrial School two whole months now. The ‘noble mission of this fine institution’ is to help the Indian. I’ve now heard the superintendent say that more times than I can count. It is meant to teach the Indian a new modern way. To finally make him into a useful citizen after, as Superintendent Morrell puts it, ‘untold generations of meaningless savage life’. To give him a true, higher purpose. After the time I’ve spent here, though, it seems to me like the true purpose of this place is to wear the Indian out.”

Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018. p. 242.

Resource 6

“. . . I am missing our Creek gang. I belonged with them in a way I never belonged before. I miss the freedom of the woods and fields, the joking, the stomp dancing. I miss having learned I’m not just Indian. I’m Creek. Even though I’ve only known about it for a short time it’s like I’ve found a part of myself that was always there, but just hidden . . . It’s kind of like I’ve been growing up without ever having looked into a mirror and recognizing myself.”

Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018. p. 298–299.

Resource 7

“Almost immediately our names were changed to those in common use in the English language. Instead of translating our names into English and calling Zinkcaziwin, Yellow Bird, and Wanbli K'lesk, Spotted Eagle, which in itself would have been educational, we were just John, Henry, or Maggie, as the case might 
be . . . we had been forbidden to speak our mother tongue, which is the rule in all boarding-schools. This rule is uncalled for, and today is not only robbing the Indian, but America of a rich heritage. The language of a people is part of their history. Today we should be perpetuating history instead of destroying it, and this can only be effectively done by allowing and encouraging the young to keep it alive.”

Reprinted from Land of the Spotted Eagle by Luther Standing Bear by permission of the University of Nebraska Press. Copyright © 1933 by Luther Standing Bear. Copyright renewed 1960 by May Jones.
Directions for Infer the Topic
RL.6.1, RI.6.1
Name:
Date:

1. With a partner, look at your starting resource (distributed by your teacher).
2. Look carefully at the resource. Discuss it with your partner. Record what you notice (statements or observations) and what you wonder (questions) on your note-catcher.
3. When the music begins, pass your resource in one direction around the circle. When the music stops, observe the new resource you have been handed. (If you ended up with a resource you and your partner have seen previously, quickly and quietly swap it with a nearby pair.)
4. Complete steps 2 and 3 again. 
5. Continue this process until you have seen at least four resources.
Infer the Topic: I Notice/I Wonder 
Note-Catcher
RL.6.1, RI.6.1
Name:
Date:

What do you think you will be learning about in this module?
	I Notice

(things I see)
	I Wonder

(questions I have)
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Gist Anchor Chart: Two Roads
(Example for Teacher Reference)

	Chapter
	Sample Gist Statement

	Chapter 1
“Keeping Up”

Pages 7–15
	Note that this chapter is not read in its entirety due to time constraints.
· 12-year-old Cal and his father, Pop, have been riding the rails as “knights of the road,” or hoboes, since they lost their farm in the Great Depression and Cal’s mother died.

	Chapter 2
“Not All That Much”

Pages 16–28
	Note that this chapter is not read in class due to time constraints.
· Cal and Pop hold themselves to high standards of conduct, or an ethical code. They stop at houses and offer to work in exchange for food and lodging.

	
	

	Chapter 4
“News”

Pages 38–60
	Note that this chapter is not read in its entirety due to time constraints.
· Cal and Pop sprint to hop on the next train. Onboard, Pop learns that veterans are marching on Washington, DC to demand their bonus check from their service in the military.
· Pop announces that Cal needs to get back to school, except this time he will be attending Indian school.

	Chapter 5
“Indian School”

Pages 61–67
	· Cal learns that his father is Creek Indian. Pop shares stories of his time as a student at Indian boarding school. Cal struggles with his new identity.

	Chapter 6
“Hopping Off”

Pages 68–78 
	Note that this chapter is not read in class due to time constraints.
· Cal and Pop make their way to a hobo camp in the forest where Pop is reunited with some of his fellow soldiers. Hoboes use hidden symbols on signposts to indicate which towns are friendly towards “knights of the road” and which are dangerous.

	Chapter 7
“A Fine Mulligan”

Pages 79–95
	Note that this chapter is not read in class due to time constraints.
· Pop explains that he kept his Indian ancestry hidden from Cal to protect Cal from bigotry. He explains that he intends to march on Washington with other veterans and that Cal will be safer if he enrolls at Challagi boarding school instead. 

	Chapter 8
“Gunshots”

Pages 96–102
	Note that this chapter is not read in class due to time constraints.
· The sheriff arrives in camp and forces all of the hoboes to leave. He also mentions that he makes money from catching runaways from Challagi and returning them to school.

	Chapter 9
“Upside Down”

Pages 103–114
	· Pop shares some of his memories of Indian boarding school—some good, some bad. He hopes that the school will have improved since the publication of the Meriam Report.

	Chapter 10
“Horses”

Pages 115–119
	· Cal and Pop demonstrate their talent for handling horses. Their help wrangling the horses earns them a meal.

	Chapter 11
“An Indian Handshake”

Pages 120–127
	· Pop teaches Cal about survival at Indian school—march properly, eat quickly, and fight fairly.
· Cal continues to struggle with his half-Indian identity.

	Chapter 12
“Under the Arch”

Pages 129–145
	· Cal and Pop arrive at Challagi and meet Superintendent Morrell who remembers Pop as a student.
· Cal watches the students do marching drills and grows more nervous.

	Chapter 13
“The Tour”

Pages 146–149
	· Cal learns about discipline at Challagi. Students have daily chores; one is locked in a wooden box for punishment.

	Chapter 14
“Possum”

Pages 150–155
	· Cal meets Possum, a fellow student. He gives Cal his own nickname, Jay Bird, to tease him for being so quiet.

	Chapter 15
“Infirmary”

Pages 156–163
	· The school nurse roughly cuts Cal’s hair, injects him with vaccines, and gives him a physical exam.

	Chapter 16
“Good Advice”

Pages 164–176
	· Cal begins a friendship with Possum. Possum teaches him some Indian words; Cal shares his books.
· Possum shows Cal a safe place to store his valuables to protect them from school staff.

	Chapter 17
“The Dorm”

Pages 177–183
	· Cal is assigned a bed. He returns to Pop to say goodbye.

	Chapter 18
“New Duds”

Pages 184–201
	Note that an excerpt of this chapter is read during the End of Unit 1 Assessment. Students should not read this chapter prior to the assessment.
· Cal meets Skinny, who gives him his school uniforms.
· Cal is approached by a gang of boys who pick a fight with him. The fight is broken up but they don’t tattle on each other; Cal is accepted into the group.

	Chapter 19
“Mess”

Pages 202–206
	Note that this chapter is not read in class due to time constraints.
· A meal is served; Cal remembers that he needs to grab food quickly and ruthlessly to survive.

	Chapter 20
“In Step”

Pages 207–216
	· Cal is starting to learn the ways of the school—getting up early, cleaning the latrines, and obeying orders.
· Cal is invited to join the track team.

	Chapter 21
“Expecting Indians”

Pages 217–226
	· Cal witnesses students being treated differently depending on how much they identify as Indian or white.
· The quality of education at the school depends on the class; some students attend just for the first-rate farming classes.

	Chapter 22
“Another Day at Work”

Pages 227–241
	· Cal writes a letter to his father but can’t send it because he doesn’t know where his father is.
· He discovers he has money on his account and buys new shoes in town.

	Chapter 23
“To Help Indians”

Pages 242–249
	· Students at Challagi do hours of back-breaking labor every day.
· Cal takes a beating during boxing practice.

	Chapter 24
“Stomp Dance”

Pages 250–259
	· Cal learns about his Creek identity from his friends at school. They teach him stomp dances and songs.

	Chapter 25
“First Letter”

Pages 260–268
	· Cal enjoys working with the horses at school.
· Cal finally hears from his father who, with other veterans, has set up a tent city in Washington, DC.

	Chapter 26
“A Bad Dream”

Pages 269–276
	· Pop asks the school to keep Cal over the summer.
· Cal has a vision that something terrible will happen to his father.

	Chapter 27
“Time to Go”

Pages 277–285
	Note that this chapter is read during the Mid-Unit 2 Assessment. Students should not read this chapter prior to the assessment.
· Deacon and the gang build a sweat lodge.
· The boys help Cal steal a horse so he can find and save his father.

	Chapter 28
“One Hand on the Rail”

Pages 289–291
	· Cal escapes the school and hops on a train to Washington, DC.

	Chapter 29
“Wounds”

Pages 292–299
	· Cal travels for two days on the train and learns that his vision is correct, the government troops have attacked the protesting veterans.

	Chapter 30
“Tanks on Pennsylvania Avenue”

Pages 300–314
	· Calvary are attacking and setting fire to the tent city.
· Cal finds Pop and tells him everything.

· Everyone is driven out of DC.

· Cal decides to return to Challagi.


Synopsis: Two Roads, Chapters 1–3

Name:
Date:


Chapter 1, “Keeping Up”

· Cal and his father are walking along a red road. Pop begins to tell a story about being in a war.

· As Pop and Cal continue walking, Cal is mentally drawn back in time to the exact event about which Pop was talking. Pop calls Cal’s name, and Cal is pulled from the moment he was experiencing.

· Suddenly, Cal and Pop’s path is blocked by a large man on a white horse.

· Pop unties the kerchief around his neck to expose the paler skin of his neck and chest, proving they are not African American.

· Pop and the man talk about fighting in the war.

· Pop informs the man on the horse of his and Cal’s destination. The man on the horse, Red Campbell, allows Pop and Cal to pass.

· Red tells Pop and Cal to stop at his home and get some food from his wife, Rose.

· Pop asks if there is any work to be done in payment for the food, and Red agrees to Pop and Cal splitting wood.

Chapter 2, “Not All That Much”

· Cal and Pop complete their chores and are served a home-cooked meal by Rose.

· Pop and Cal continue to their destination in Rustburg.

· As Cal and Pop approach the house on the outskirts of Rustburg, Pop reads three signs signaling that travelers (hoboes) are not welcome.

· Pop tells Cal that they are going to try to set the situation right, and they cautiously approach the door.

· Pop and Cal gain entrance to the Euler household. Mrs. Euler is the widow of Samson Euler, who fought in the war with Pop.

· Will Black (Pop) asks Mrs. Euler if she has been having trouble with somebody stealing from her.

· When Pop finds out that the latest stolen item was taken only two days before, Cal realizes that he and Pop are going to do something about the thief.

Chapter 3, “Tracking”

· Pop and Cal set off to track the thief. They begin at the chicken coop and find boot prints to help their search.

· As Pop and Cal are tracking the thief, Pop tests Cal’s tracking skills by asking various questions along the way, based on the evidence the thief has left behind.

· Cal and Pop locate the thief, who is asleep in a makeshift tent.

· Pop wakes up the thief (Jack), confronts him about his actions, retrieves Mrs. Euler’s butcher knife and pot, and takes enough money from Jack to pay for the two stolen hens.

· Pop informs Jack that they will return tomorrow to be sure that he has left the area, and if Jack is not gone, then he will be sorry that he stayed around.

QuickWrite: Character Inferences

RL.6.1

(Example for Teacher Reference)

Directions: Write continuously for the entire time to answer the prompt. Use specific examples to support your thinking.

Based on the excerpts from chapter 1, what can you infer about Cal and Pop?

Answers will vary. Sample student response: Cal and Pop have a very close relationship. Cal says that they have no one else in the world but each other. They have to take care of one another, especially since they are traveling on the open road with no home. The reader can also infer that life is made more difficult by the assumptions people make about them based on the color of their skin. I can also infer that Cal likes to read. He says that he hopes to have a whole shelf full of books when they finally have a home again.
QuickWrite: Character Inferences

RL.6.1

Name:
Date:


Directions: Write continuously for the entire time to answer the prompt. Use specific examples to support your thinking.

Based on the excerpts from chapter 1, what can you infer about Cal and Pop?
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