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Chapter 10, “Horses”

· Pop and Cal make an agreement to help load the horses on the train, as well as ride with the horses to Challagi. In exchange, Pop and Cal will receive a meal.

· Cal masterfully handles the horses and is complimented for his work.

· The cowboys make a few comments about the last two horses.

· The two horses, Dakota and Blackjack, are very spirited and have been giving the cowboys issues.

· Cal confidently tells the cowboys that he and Pop can tame the horses.

· Pop begins to sing. He and Cal slowly move toward the horses. The horses calm down.

· Cal and Pop load the horses into the train successfully.

Chapter 11, “An Indian Handshake”

· On the train with the horses, Pop begins to describe to Cal what he should expect when he gets to Challagi.

· Pop warns Cal that he will be scrubbed clean, his hair combed with kerosene, and finally his hair cut “real short.”

· Cal reassures himself that he can deal with Challagi for a few months. Cal daydreams about the nice life he and Pop will have once Pop receives his bonus money.

· Pop explains that boys at the school will try to fight him, but the boys will fight fair.

· All of the information is swirling around in Cal’s mind. He is struggling to make sense of being Indian.

· The train reaches the Arkansas City railway station. Pop and Cal help unload the horses.

· Mr. E. Wimslow declares that he and his men have a government contract with the school, so they will be taking care of the delivery of the horses from this point.

· Mr. E. Wimslow shakes hands with Pop and Cal. Cal muses that the handshake is so firm that “I feel like my fingers are being crushed.”

· Pop comments to Cal about Mr. E. Wimslow’s handshake. Pop explains that a white man’s handshake is one in which a person has to prove his power. 

· Pop asks Cal to shake hands as he was taught. Cal and Pop grasp hands.

· Pop remarks that Cal shakes hands “like someone who trusts the other and doesn’t have to prove he’s better.”
Questions We Can Ask during 
a Language Dive Anchor Chart

(Example for Teacher Reference)

	Questions about the Sentence

	· What is the meaning of this sentence? Why do we think that?

· How does the sentence add to our understanding of the guiding question?

· How can we say this sentence in our own words?

· Can we divide this sentence into two or more sentences? What do we have to remove or change?

· Can we say this sentence in a different order? How?

· What other questions can we ask that will help us understand this sentence?

	Questions about the Chunks

	· Who or what is this chunk about? What is the person or thing doing in this chunk?

· What does this chunk tell us? Why do we think that?

· How can we say this chunk in our own words?

· Can we act out the chunk? Can we sketch the chunk?

· Why did the author write this chunk?

· What if we remove _____ in this chunk? Does it still make sense? Why do we think that?

· What if we replace _____ in this chunk with _____? How does that change the meaning?

	Questions about Words

	· What do we think this word means?

· What is the translation of this word?

· Is there a familiar word or affix in this word? How does that help us understand the unfamiliar word?

· What are some synonyms of this word? How are they different in meaning?

	Questions about the Language Dive

	· How can we use this sentence structure in our speaking and writing?

· Does the language in this sentence remind you of the language or chunks in other Language Dives? How?


Questions We Can Ask during 
a Language Dive Anchor Chart
	Questions about the Sentence

	

	Questions about the Chunks

	

	Questions about Words

	

	Questions about the Language Dive

	


Language Dive Guide: Two Roads, Page 123

RL.6.1, RL.6.4, RL.6.6, SL.6.1, L.6.5a, L.6.5c

(For Teacher Reference)

Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Gradual Release section below for complete details.

Sentence
My head is throbbing and there’s a sensation like a knotted rope in my belly. (from page 123 of Two Roads by Joseph Bruchac)

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze Cal’s point of view in chapters 10 and 11 and how it is developed by the author) and RL.6.6 by describing Cal’s physical state in an effort to illustrate his point of view. The sentence also helps students address L.6.5a by featuring a simile that emphasizes Cal’s physical discomfort and RL.6.4 and L.6.5c by including words with specific connotations (throbbing; sensation) that differentiate them from words with similar denotations. Supporting Standards: RL.6.1, SL.6.1.

· Big Idea: To help students respond to the big idea that identities are complicated and conflicting, and tensions may exist among our different identities, this sentence highlights the tension that Cal feels as Pop shares new details with him about his Creek identity.

· Language Structure: This sentence is compelling because it features a simile and includes two independent clauses separated by a conjunction (and). Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: like a knotted rope in my belly. Based on student need and time, consider adding days for extended conversation and practice with a new focus structure: My head is throbbing.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students can transfer their understanding of the meaning and structure of this sentence in the next lesson when they produce a QuickWrite response to the prompt “When Cal thinks about being Creek, he probably feels ____ because ____.”

Time

15 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2

Materials

· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-Catcher: guidance to support students in leading sections of the Language Dive independently, as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works. (Refer to the chart and ask the questions to model inquiry strategies for students.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence

· Use this Guide, along with the Sentence Chunk Chart, note-catcher, Sentence Chunk Strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk look and sound like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider.

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues

· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4).

· Consider this model transcription from a classroom where about 85% of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: “There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important.” Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I'll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (exchange continues)

Discuss Grammar Strategically
· Use grammar terminology primarily as another tool for accessing the meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure.

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process

Throughout the Language Dive

· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon (.

Suggested Sequence for Completing a Language Dive

· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct

· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled Sentence Chunk Strips to each group.

· Then, using the note-catcher (, students in their small groups discuss ways to rearrange the chunks to make a meaningful sentence. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)

· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the Focus Structure; for the Focus Structure, see Step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)

· Back in small groups, using the note-catcher ( and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)

· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct

· Students reconstruct the meaning of a sentence, play with the sentence structure, and make connections to the guiding question, big idea, or learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)

· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles

· For Students: The Modules 3 and 4 note-catchers contain sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions was provided in the Language Dive Guide.

Language Dive: Two Roads, Page 123 
Sentence Chunk Chart

RL.6.1, RL.6.4, RL.6.6, SL.6.1, L.6.5a, L.6.5c

(For Teacher Reference)

Sentence
My head is throbbing and there’s a sensation like a knotted rope in my belly. (from page 123 of Two Roads by Joseph Bruchac)

Launch

This Language Dive builds upon students’ understanding of figurative language and asks them to examine the ways in which a simile helps develop both the plot and a key character’s point of view toward his circumstances. Consider reviewing Language Dives from previous modules that featured figures of speech (e.g., Module 1, Unit 1, Lessons 9–10; Module 2, Unit 1, Lesson 7) in order to re-acquaint students with useful terminology.
My head is throbbing

Deconstruct

· is throbbing 

“What does the ‘is verb + -ing’ structure tell us about this chunk?” (This structure tells us that this chunk is written in the present progressive; the action expressed in the chunk is ongoing and happening in this moment.)

“Can you figure out why the author chose to use the word throbbing, rather than another word with a similar denotation, like aching or hurting?” The word throbbing generally describes headaches that are more intense, or more rhythmic (i.e., with pain that starts and stops repeatedly). Aching and hurting are more general descriptions of pain.

and there’s a sensation

Deconstruct

· sensation

“What are the differences in connotation and denotation between the word sensation and a similar word, like feeling? Can you figure out why the author chose the word sensation?” (The author probably wanted to make it clear that he is describing a physical feeling. The word sensation is generally used to describe the way something in your body feels, while the word feeling can describe something physical or emotional.)
like a knotted rope in my belly.

Deconstruct (Focus Structure)

· Ask:

“What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.”

· like

“What does the word like tell us about this chunk?” (Like indicates that this chunk contains a simile, compares two things.)

· a knotted rope in my belly

“What is the relationship between the words knotted and rope in this chunk?” (Knotted is an adjective that modifies and gives more information about the noun rope.)
· Students can close their eyes and picture a knotted rope, sketch a knotted rope on their note-catchers, or tie a piece of rope or a shoelace into knots. ( Step 3

· Say:

“Imagine that there was a knotted rope in your belly. What do you think that physical sensation feels like?” (It might feel like an upset stomach.) 

“What kind of emotions do you think would accompany this physical sensation? List some of these emotions on your note-catcher.” (Some emotions that might accompany this sensation are anxiety, worry, concern, and confusion.) ( Step 4

“In this chapter, why is Cal having emotions that cause him to experience this physical sensation?” (Pop is telling Cal about his Creek identity and preparing him to attend Challagi boarding school. Cal is confused by this information and does not want to separate from Pop to attend the school.)

Practice (Focus Structure)

· On my birthday, there’s a sensation like _____________________ in my belly. ( Step 5

· To provide lighter support: Challenge students to make this sentence more complex by adding on another clause that begins with and, so, or but.

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.
My head is throbbing and there’s a sensation like a knotted rope in my belly.

Reconstruct

· Ask:

“Can you figure out why the author didn’t use parallel structure in this sentence (e.g., My head is throbbing and my belly is aching)? Why did the author use the phrase there’s a sensation instead?” (Responses will vary, but look for students to recognize that this may indicate that Cal is distancing himself from what he is feeling; he is not sure how to identify how he is feeling; the physical sensation to him is clearer than the emotional feeling that accompanies it.)

“Think about the new information Pop is giving Cal, about his Creek identity and about Challagi school. How does this simile help to develop Cal’s point of view toward this information?” (Responses will vary, but look for students to understand that this simile emphasizes the intense confusion, anxiety, and disorientation that Cal is feeling. He feels overwhelmed and uncomfortable by what Pop is telling him. This simile shows the physical effects of that discomfort.)

“How does this sentence help to develop the plot of Two Roads?” (Responses will vary, but look for students to understand that this sentence introduces a key conflict. Cal is learning things about his identity that are new to him. He is about to attend a school that he does not wish to attend.)

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:

· Goal 1: Let’s take time to think and write or sketch.

· Goal 1: So do you mean ____?

· Goal 3. Why do you think that?

· Goal 4: How is what ____ said different from what ____ said?

· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the daily learning target: 
‘I can analyze Cal’s point of view in chapters 10 and 11 and how it is developed by the author’?” (Responses will vary.)

Practice (Sentence)

· Cal’s stomach is ____ and there’s a sensation like ___ in his head. ( Step 6

· To provide lighter support: “What if this sentence describes how Cal felt at some point in the past?”

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups. Add the nouns in students’ home languages to the Parts of Speech anchor chart.

Language Chunk Wall Suggestions

· Nouns and noun phrases and clauses: like a knotted rope in my belly
· Language to say that something exists: and there’s a sensation
· Language to capture a reader’s imagination or attention: like a knotted rope in my belly
Language Dive: Two Roads, Page 123 
Note-Catcher

RL.6.1, RL.6.4, RL.6.6, SL.6.1, L.6.5a, L.6.5c

(Example for Teacher Reference)

1. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

and there’s a sensation

like a knotted rope in my belly.

My head is throbbing

Take turns paraphrasing the chunks in order.

Discuss: What is this sentence about? 

2. Consider the focus structure.

like a knotted rope in my belly

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What does the word like tell us about this chunk?”

3. Sketch “a knotted rope” in Cal’s belly.

	Sketches will vary.


4. List some of the emotions that might accompany the physical sensation of “a knotted rope in [your] belly.”

confusion
anxiety
dread
worry
fear
5. Complete the sentence frame with a simile that describes a sensation you experience on your birthday.

On my birthday, there’s a sensation like a fluttering butterfly in my belly.

6. Complete the sentence frame to describe physical sensations that convey Cal’s point of view in this chapter. Use a present progressive verb to describe how Cal’s stomach is feeling, then use a noun phrase to complete a simile that describes a sensation in his head.

Cal’s stomach is turning, and there’s a sensation like a swirling kaleidoscope in his head.
Language Dive: Two Roads, Page 123 
Note-Catcher
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Date:


7. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

and there’s a sensation

like a knotted rope in my belly.

My head is throbbing

Take turns paraphrasing the chunks in order.

Discuss: What is this sentence about? 

8. Consider the focus structure.

like a knotted rope in my belly

What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What does the word like tell us about this chunk?”

9. Sketch “a knotted rope” in Cal’s belly.

	


10. List some of the emotions that might accompany the physical sensation of “a knotted rope in [your] belly.”

11. Complete the sentence frame with a simile that describes a sensation you experience on your birthday.

On my birthday, there’s a sensation like __________________________________________

________________________________ in my belly.

12. Complete the sentence frame to describe physical sensations that convey Cal’s point of view in this chapter. Use a present progressive verb to describe how Cal’s stomach is feeling, then use a noun phrase to complete a simile that describes a sensation in his head.

Cal’s stomach is ______________________________ and there’s a sensation like 

________________________________________________________ in his head.
Language Dive: Two Roads, Page 123 
Sentence Chunk Strips

	My head is throbbing

	and there’s a sensation

	like a knotted rope in my belly.
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