	Module Title
	Grade X: Module X: Unit X: Lesson X


	American Indian Boarding Schools
	Grade 6: Module 3: Unit 1: Homework Resources (for Families)



Unit 1: Build Background Knowledge: Analyze Points of View toward American Indian Boarding Schools
Common Core State Standards addressed: 
· RL.6.1, RL.6.3, RL.6.5, RL.6.6, RL.6.10 

· RI.6.1, RI.6.2, RI.6.4, RI.6.6, RI.6.7, RI.6.10

· L.6.1b, L.6.1e, L.6.5a, L.6.5c
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 Guiding Questions and Big Ideas
Why were American Indian boarding schools first established?

· American Indian boarding schools were established to assimilate Native Americans into white American culture through education and erasure of Native American identity.
What kinds of experiences did students have at American Indian boarding schools? How did these experiences impact students?

· Students may have experienced forced aesthetic changes (e.g., their hair was cut and their clothes were changed), linguistic changes (e.g., they were not allowed to use their Native American languages), and identity changes (e.g., their names were changed).
· Students may have experienced abuses or cruelty at the hands of the school’s administration.
· Students may have formed strong bonds with other students and exchanged tribal knowledge that actually strengthened their ties to their heritage (e.g., stomp dances, sweat lodges, language, oral tradition).
What factors influence our identities? 

· Our peers, our school, our families, and our experiences can affirm or threaten our identities.
· Identities are dynamic and change in response to experience, awareness, and self-reflection.
· Identities are complicated and conflicting, and tensions may exist among our different identities.
What will your student be doing at school?

At the beginning of Unit 1, students are introduced to the module topic, American Indian Boarding Schools, and the module’s anchor text, Two Roads. Two Roads is a historical fiction novel set during the Great Depression. Twelve-year-old Cal Black and his Pop, like many unemployed people of the time, travel by rail in search of honest work, following the hobo ethical code and living as “knights of the road.” Above all else, Cal and Pop adhere to the most important rule: I take care of you, you take care of me. But Cal’s sense of stability is jarred when Pop makes two shocking revelations: 1) Cal is not white as he has always identified, but is, in fact, half-Creek Indian; and 2) Pop will be enrolling Cal in an American Indian boarding school where he will stay as Pop marches on Washington, DC with other veterans demanding their promised payment for their service during World War I. Through the lens of a historical fiction novel, students will learn about the policies and attitudes that led to the opening of American Indian boarding schools in the United States, the experiences of the students, and the identity crisis faced by students as these schools attempted to strip them of their native culture. 

Primary sources paired with the anchor text will help students to build deep content knowledge and engage in academic conversations about the topic and create connections to their own lives. Students examine the points of view of different authors, such as boarding school survivor Zitkala-Sa and boarding school founder Captain Richard Pratt, to understand the varying perspectives and attitudes towards this topic. In the context of the novel, the focus on point of view highlights the way that Cal’s view of the school, his peers, his father, and his identity develop over time, and as a response to different experiences. This study promotes the reflective thinking that helps students to examine their own experiences and points of view about their own identity. Students also integrate information from primary source photographs to practice working with multimedia resources and build their capacity to better understand a topic and then assess an author’s presentation of ideas. 

Language use is a key marker of one’s identity. Characters in Two Roads engage in code-switching, or using a variety of language structures and vocabulary, depending on their purpose and audience. Students recognize how an author’s use of language varieties reveals something about a character and develops them as relatable figures. 

Central to the EL Education curriculum is a focus on “habits of character” and social-emotional learning. Students work to become effective learners, developing mindsets and skills for success in college, career, and life (e.g., initiative, responsibility, perseverance, collaboration); work to become ethical people, treating others well and standing up for what is right (e.g., empathy, integrity, respect, compassion); and work to contribute to a better world, putting their learning to use to improve communities (e.g., citizenship, service).

In this unit, students work to become effective learners by showing responsibility with on-time completion of reading tasks. They work to become effective learners by showing perseverance as they read large portions of the text. Students work to become ethical people by showing empathy towards those who suffered as a result of their experiences in the American Indian boarding schools. They show compassion and respect towards their classmates, as the text brings up personal connections and reflections that may be difficult for others to share.
How can you support your student at home?

Read articles with your student that incorporate graphics or photographs. Talk to your student about the connection between the article and the visual element. Ask your student what further information about the article topic he/she can learn from the visual element.

Read versions of the same story that offer different points of view. Talk to your student about how the story changes based on the point of view from which the story is told. 

Read the anchor text with your student. Occasionally, ask your student to retell the events of a chapter you’ve read together.

Talk to your student about his/her favorite character from a book, graphic novel, television show, or movie. Ask your student what attributes of that character makes the character his/her favorite.

Unit 1: Homework

In Lessons 2–15, homework handouts focus on analyzing language, point of view, and how sections of the text fit into the overall structure and develop the setting, plot, and characters. Additional practice with intensive pronouns and integrating information from photographs to help develop their understanding are also included. These are all literacy skills students learn during class; therefore, homework is designed to help students practice and apply skills they’ve already learned. 

Anchor Text reading: Time limitations do not always allow for students to read entire chapters of Two Roads during class; therefore, students should preread a chapter for homework the night before it is studied in class. Reading from the anchor text will be balanced with independent research reading, which is used to deepen students’ background knowledge about the topic of the module.

Research reading: Your student is expected to independently research the topic of study in this module, American Indian boarding schools, by reading topic-related books of his or her choice. Research reading will be assigned on evenings when students are not already reading the anchor text. Students will be expected to read for approximately 20 minutes each day and respond to a prompt of choice in the front of the independent reading journal.

Choice reading: If your student would also like to independently read and respond to a book of free choice, he or she may use the back of the independent reading journal.

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	1
	Students participate in the Infer the Topic protocol and engage with literary resources, informational texts, and information presented in diverse media related to the topic of the module. Students are also introduced to the module’s guiding questions and performance task.
	1. Students read and reflect on the guiding questions for the module and discuss them with their families. They should consider how the guiding questions make them feel. They can sketch or write about their ideas.
	Lesson 2
	

	2
	Students spend some time discussing their reflections on the module guiding questions. They continue in the anchor text, Two Roads, picking up with the story at the end of chapter 4, and begin tracking how the main character, Cal, responds to and changes as a result of plot events.
	2. Students fill in the chapters 4–5 row of the Analyze Character: Two Roads note-catcher.
	Lesson 3
	

	3
	Students build background knowledge about the origins of Native American boarding schools by reading an infamous speech by Captain Richard H. Pratt, an advocate for “civilizing” Native Americans. Students identify Pratt’s point of view and how it’s conveyed in the text.
	3. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 4
	

	4
	Students read another supplemental informational text, a primary source from a student who attended Carlisle Indian boarding school. Students continue to practice RI.6.6 by analyzing a different author’s point of view and how it is conveyed through her personal narrative.
	4. Homework: Analyze Language and Point of View: “Iron Routine”: Read the provided chapter. As you read, use the provided glossary to help determine the bolded words. Use a dictionary to clarify any other words as you read.
	Lesson 5
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	5
	Students read excerpts of the Meriam Report. Students determine key ideas and analyze the author’s point of view. They participate in a Jigsaw protocol, which asks them to become experts of a specific excerpt and then share their knowledge with their peers. 
	5. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 6
	

	6
	Students examine photos that depict some of the problems described in the Meriam Report excerpts that students read. Then, in preparation for the Mid-Unit 1 Assessment of Lesson 7, they practice integrating the information from the excerpts with information from the photos to develop a more cohesive understanding of the topic as a whole. 
	6. Homework: Integrate Information: Two Roads, Chapter 4 and Photographs: Reread an excerpt of chapter 4 of Two Roads, starting at the top of page 56 and ending in the middle of page 59 at “. . . It’s time for you. . . .” Then read an excerpt of the Afterword, starting at the bottom of page 315 (“Nineteen thirty-two was also . . . ”) to the break on page 316. Then look at the photographs below and answer the question that follows.

7. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 7
	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	7
	Students take the Mid-Unit 1 Assessment.
	8. Students preread chapter 9 in Two Roads (the anchor text).
	Lesson 8
	

	8
	Students return to the anchor text, Two Roads, at chapter 9 and continue reading. They begin filling in a note-catcher to guide them in their analysis of point of view and character development.
	9. Students preread chapters 10 and 11 in the anchor text.
	Lesson 9
	

	9
	Students continue their analysis of the plot as they read chapters 10 and 11, tracking how Cal responds and changes as his character is developed. Students also engage in a Language Dive of a key sentence from these chapters, examining how it contributes to the development of the plot.
	10. Students preread chapter 12 in the anchor text.
	Lesson 10
	

	10
	Students read chapter 12 in Two Roads and continue practicing RL.6.5 by tracking how this chapter fits into the story as a whole. 
	11. Students preread chapters 13 and 14 in the anchor text.
	Lesson 11
	

	11
	Students read chapters 13 and 14 in Two Roads and update their Analyze Point of View note-catcher. Students are introduced to two new standards focused on language and grammar. Students also discuss how purpose, setting, and audience influence how characters speak and interact with other characters.
	12. Homework: Analyze Structure and Point of View: Two Roads, Chapter 13: Reread the end of chapter 13, starting on page 148 at “‘Sunday,’ he says to me . . .” Then answer the questions.

13. Students preread chapter 15 in the anchor text.
	Lesson 12


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	12
	Students read chapter 15 of the anchor text. Students continue to gather evidence to determine how a character responds and changes based on challenges faced. Students are introduced to intensive pronouns and practice identifying and correctly using intensive pronouns.
	14. Students preread chapter 16 in the anchor text.
	Lesson 13
	

	13
	Students read chapter 16 in Two Roads and participate in a Language Dive to build upon their understanding of language varieties and character development.
	15. Homework: Analyze Structure and Practice Pronouns: Two Roads, Chapter 16: Reread chapter 16 and then answer the questions.

16. Students preread chapter 17 of the anchor text.
	Lesson 14
	

	14
	Students read chapter 17 of Two Roads. Students continue to analyze Cal’s point of view and how his point of view is developed.
	17. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 15
	

	15
	Students take the End of Unit 1 Assessment.
	18. Students complete the next row on their Analyze Point of View: Two Roads note-catcher using evidence from chapter 18 in Two Roads.

19. Students preread chapter 20 in the anchor text.
	Unit 2, Lesson 1
	


Independent Reading
Directions: Remember to record responses to research reading in the front of your independent reading journal and responses to choice reading in the back. Try to choose a different prompt each time.

Record any new vocabulary in your vocabulary log. Underline vocabulary found during independent reading.

Record:
· Date

· Title and author of your reading book

· Pages you have read

· Prompt

· Response

Example:
Date: January 14

Book Title and Author: Two Roads by Joseph Bruchac

Pages Read: 16–28

Prompt: Explain how the text relates to historical context across time periods and/or different events in history.

Response: Cal and Pop leave the home of Red. They continue down the road and come upon their intended destination. There are symbols scratched into a corner post that tell Pop and Cal hoboes are not welcome at the home. The signs that Cal and Pop are familiar with from their travels remind me of other signs in history that were posted to show how a group of people were not welcome. Establishments boldly posted signs such as “WHITE ONLY” or “COLORED SECTION” to call out who was welcome and where they were welcome. Cal and Pop’s situation is different because the signs they encounter are a reflection of their temporary station in life based on their social class and were posted by other hoboes as a warning about where it was safe to travel. In contrast, the other signs mentioned sorted people by race and reflected federal laws at the time that made racism legal. The signs were posted by people of one race as a threat towards people of another race not to risk integration in public places.

(Note: The example above uses Two Roads as the text in mention. The event mentioned in the example is from a section of the novel students do not read. Students will not be using the anchor text for their journal entries; students will respond to the writing prompts based on their chosen independent research text.)

Consider using the following independent reading prompts.

· How does this text add to your understanding of one of the guiding questions of the module?

· Which habits of character are demonstrated in the text? Explain.

· Which habits of character are NOT demonstrated in the text? Explain.

· Record two or three facts in your own words that you learned from the text.

· Summarize your research reading today in no more than five sentences.

· Explain a way in which you connect to the text.

· Explain how the text connects to another text you’ve read.

· Explain how the text connects to something currently happening in the world.

· Explain how the text connects to Two Roads.

· Explain how the text relates to the topic of American Indian boarding schools.

· Explain how the text relates to historical context across time periods and/or different events in history.

· Explain how excerpts from the text represent accurate historical context. 

· Choose one new word from your reading today and analyze it on a vocabulary square.

	Definition in your own words
	Synonyms (words with the same meaning)

	Words with the same affix or root
	Sketch

	Translation in home language (if appropriate)


Vocabulary
Directions: In the classroom, you have been recording words from your texts in your vocabulary log. Throughout this unit, you have been research reading topic-related books at home to build your knowledge of critical problems and design solutions and recording words in your independent reading journal.

Choose a word from your research reading or from a text you’ve read in class and add the word to your vocabulary log. Try to choose a different word to add and to practice a different vocabulary strategy each time. For each word, be sure to add the following:

20. The definition, or meaning, of the word

21. The vocabulary strategy you used to figure out the meaning of the word

22. A sketch or diagram that helps you to better understand the meaning of the word

Record new vocabulary in vocabulary logs and mark academic vocabulary with a symbol—for example, a star:

· Academic vocabulary: words you might find in informational texts on many different topics. For example, the words evidence and rationale are words that could be found in books on any topic.

· Domain-specific vocabulary: words about a particular topic. For example, the words tadpoles, frogspawn, and amphibians are some that would be found on the topic of frogs.

Vocabulary Strategies
As a reminder, the vocabulary strategies we’ve been working on in class are:

· Context: Read the sentence around the word.

· Look at the affixes for clues.

· Look at the root of the word for clues.

· Use a dictionary.

· Discuss the word with another person (after attempting some of the above strategies).

Homework: Analyze Language and Point of 
View: “Iron Routine”

(Example for Teacher Reference)

Directions: Read the following chapter, “Iron Routine,” of Zitkala-Sa’s memoir (you already read “The Land of Red Apples,” the opening chapter of her memoir). As you read, use the provided glossary to help determine the bolded words. Use a dictionary to clarify any other words as you read.

Chapter V. “Iron Routine”

23. A loud-clamoring bell awakened us at half-past six in the cold winter mornings. From happy dreams of Western rolling lands and unlassoed freedom we tumbled out upon chilly bare floors back again into a paleface day. We had short time to jump into our shoes and clothes, and wet our eyes with icy water, before a small hand bell was vigorously rung for roll call.

24. There were too many drowsy children and too numerous orders for the day to waste a moment in any apology to nature for giving her children such a shock in the early morning. We rushed downstairs, bounding over two high steps at a time, to land in the assembly room.

25. A paleface woman, with a yellow-covered roll book open on her arm and a gnawed pencil in her hand, appeared at the door. Her small, tired face was coldly lighted with a pair of large gray eyes.

26. She stood still in a halo of authority, while over the rim of her spectacles her eyes pried nervously about the room. Having glanced at her long list of names and called out the first one, she tossed up her chin and peered through the crystals of her spectacles to make sure of the answer “Here.”

27. Relentlessly her pencil black-marked our daily records if we were not present to respond to our names, and no chum of ours had done it successfully for us. No matter if a dull headache or the painful cough of slow consumption had delayed the absentee, there was only time enough to mark the tardiness. It was next to impossible to leave the iron routine after the civilizing machine had once begun its day’s buzzing; and as it was inbred in me to suffer in silence rather than to appeal to the ears of one whose open eyes could not see my pain, I have many times trudged in the day’s harness heavy-footed, like a dumb sick brute.

28. Once I lost a dear classmate. I remember well how she used to mope along at my side, until one morning she could not raise her head from her pillow. At her deathbed I stood weeping, as the paleface woman sat near her moistening the dry lips. Among the folds of the bedclothes I saw the open pages of the white man’s Bible. The dying Indian girl talked disconnectedly of Jesus the Christ and the paleface who was cooling her swollen hands and feet.

29. I grew bitter, and censured the woman for cruel neglect of our physical ills. I despised the pencils that moved automatically, and the one teaspoon which dealt out, from a large bottle, healing to a row of variously ailing Indian children. I blamed the hard-working, well-meaning, ignorant woman who was inculcating in our hearts her superstitious ideas. Though I was sullen in all my little troubles, as soon as I felt better I was ready again to smile upon the cruel woman. Within a week I was again actively testing the chains which tightly bound my individuality like a mummy for burial.

30. The melancholy of those black days has left so long a shadow that it darkens the path of years that have since gone by. These sad memories rise above those of smoothly grinding school days. Perhaps my Indian nature is the moaning wind which stirs them now for their present record. But, however tempestuous this is within me, it comes out as the low voice of a curiously colored seashell, which is only for those ears that are bent with compassion to hear it.

	Glossary

brute: nonhuman creature, a beast

censured: express strong disapproval

consumption: tuberculosis, an infectious disease of the lungs

dumb: unable to speak

inculcating: teaching by repetition

melancholy: sad, depressed

pried: looked closely or curiously, peered

sullen: gloomy

superstitious: having an irrational fear of what is unknown or mysterious

tempestuous: stormy, violent

unlassoed: not tied to a line or on a leash


Directions: Complete the table to explain how Zitkala-Sa’s use of figurative and connotative language helps her to convey her ideas and point of view. The first row has been completed for you as a model. (RI.6.1, RI.6.2, RI.6.4, RI.6.6, L.6.4a, L.6.4c, L.6.5a, L.6.5c)

	Excerpt from “Iron Routine”
	What is Zitkala-Sa saying in the excerpt? How do the connotations of the words and phrases she uses help her to convey her ideas? 

	31. “It was next to impossible to leave the iron routine after the civilizing machine had once begun its day’s buzzing.”
	There was nothing that stopped the rigid routine of the school day. The comparison of the school to the “buzzing,” “civilizing machine,” and the school schedule as the “iron routine” conveys the idea that the school was run without interference by the people there. It was mechanical, automatic, and machine-like, run without regard to feelings.

	32. “. . . it was inbred in me to suffer in silence rather than to appeal to the ears of one whose open eyes could not see my pain . . . “
	She was raised not to share her feelings and at school felt that no one would care anyway. “Open eyes could not see my pain” conveys the idea that the adults didn’t really see the children. She felt there was no use in trying to share her feelings because none of the adults noticed or cared about her suffering. Again, like in “The Land of Red Apples,” she uses the idea that senses were not functioning.

	33. “I have many times trudged in the day’s harness heavy-footed, like a dumb sick brute.”
	She is saying that she went about her day like some kind of captured animal, which is conveyed by the words “harness,” “heavy-footed,” and “brute.” Also that it was difficult (“trudged”), and she was not well (“sick”) and was silent (“dumb”) about it all. 

	34. “I was again actively testing the chains which tightly bound my individuality like a mummy for burial.”
	She is saying that she found ways to try and rebel (“test the chains”) against the efforts of the school to remove her sense of self and freedom (“tightly bound my individuality”). The “mummy for burial” phrase carries a very dark and serious connotation—that the desired result of the school’s purpose was some kind of death, whether actual or in the way Pratt used the phrase “Kill the Indian.”

	35. “The melancholy of those black days has left so long a shadow that it darkens the path of years that have since gone by.”
	She is saying that the time she spent in the school has greatly impacted her life, long after she left the school. The connotations of “melancholy,” “black,” “long shadow,” and “darkens” all show that impact has not been a positive one, and that her time there was difficult and full of suffering.

	36. “But, however tempestuous this is within me, it comes out as the low voice of a curiously colored seashell, which is only for those ears that are bent with compassion to hear it.”
	She is saying that even though she has anger and strong emotions (“tempestuous”) when she thinks about this part of her history, she expresses those emotions in a quiet, crafted way (“low voice” and “curiously colored seashell”) that can be heard by only by those who are willing to hear it. She again uses the senses, but this time indicates that ears that are willing will hear her, unlike the unhearing ears and unseeing eyes of the adults at the school.


Source: Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web. Public domain.
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Homework: Integrate Information: Two Roads, Chapter 4 and Photographs

(Example for Teacher Reference)

Directions: Reread an excerpt of chapter 4 of Two Roads, starting at the top of page 56 and ending in the middle of page 59 at “. . . It’s time for you . . .” Then read an excerpt of the afterword, starting at the bottom of page 315 (“Nineteen thirty-two was also. . .”) to the break on page 316. Then look at the photographs below and answer the question that follows.
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Underwood & Underwood. “D.C. - Wash. - Bonus Army marching to the Capitol; Wash. Monument in background.” Photograph. 5 July 1932. Library of Congress. Web. Public domain.

Bonus Army marches towards the Capitol in Washington, DC, 1932
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Underwood & Underwood. “Western Bonus Army lays siege to Capitol, spend night on plaza lawns.” Photograph. 13 July 1932. Library of Congress. Web. Public domain.

Bonus Army sets up camp on the lawns in front of the Capitol, 1932
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Underwood & Underwood. “Bonus Army stages huge demonstration at empty Capitol.” Photograph. 2 July 1932. Library of Congress. Web. Public domain.

Bonus Army vows to continue demonstration at the Capitol until they receive their pay, 1932

[image: image5.png]



“Crowd on steps of the U.S. Capitol on the arrival of a bonus petition signed by over 1,000,000 veterans.” Photograph. 2 May 1932. Library of Congress. Web. Public domain.

Bonus Army carries a petition with the signatures of over 1 million veterans, demanding that they be able to cash in their service certificates for payment as promised, 1932
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Harris & Ewing. “Bonus Army camp, Anacostia, Washington, D.C.?” Photograph. 1932. Library of Congress. Web. Public domain.

Prepared to continue their demonstration as long as necessary, the Bonus Army sets up camp near the Capitol, 1932

How do these images help a reader to better understand the excerpt of Two Roads and why Pop thought he needed to go to Washington? (RL.6.1, RL.6.3, RI.6.1, RI.6.7, W.6.10)

These pictures helped me to understand that the Bonus Army was a real and serious event. This helps to explain why Pop made the tough decision of sending Cal to Challagi. In the pictures, I see very large crowds of people in an orderly march that looks like a parade. I also noticed that the men were living in makeshift camps there, just as described in Two Roads. I was really struck by the delivery of the petition signed by 1,000,000 soldiers. This shows the urgency and strong feelings of the veterans who were experiencing hardship after fighting for the country in World War I. This was not a small movement. These pictures helped me understand why Pop felt he needed to go and help his fellow soldiers. So many veterans were part of this process. There was a chance to make a real change and get the funds they so desperately needed. Pop and Cal could lead a better life with that money, especially since this was during the Great Depression. They also help me understand why Pop felt he shouldn’t take Cal with him. With the large crowds, strong emotions, and uncertain living conditions, Pop probably made the best choice to keep Cal safe by sending him to school.
Homework: Analyze Structure and Point of View: Two Roads, Chapter 13

(Answers for Teacher Reference)

Directions: Reread the end of chapter 13, starting on page 148 at “‘Sunday,’ he says to me . . .” Then answer the questions.

37. What do Pop’s words to Cal in this excerpt convey about his point of view toward the school? (RL.6.1, RL.6.6)

Though his time at the school was difficult, he and his friends found ways to enjoy and be themselves.

38. What do Superintendent Morrell’s words to Cal and his dad in this excerpt convey about his point of view toward the running of the school? (RL.6.1, RL.6.6)

Discipline and punishment are necessary for students who do not follow orders, but they have evolved and no longer use the harsh or primitive means of Cal’s father’s days at the school to punish students.

39. Which best describes the function of this section within the structure of the chapter? (RL.6.5)

a. This section expands our understanding about Cal and his point of view toward the school. 

b. This section introduces a new character who might be important to the plot of the story.

c. This section highlights tension between dad and Morrell’s points of view toward the school.
d. This section foreshadows that something bad will happen to Cal at school after dad leaves.

40. How does this section help develop the setting and characters of Two Roads? (RL.6.1, RL.6.5, W.6.10)

This section helps to develop the setting of the story because it provides the reader with additional information about Cal’s dad’s experiences at Challagi. And it also gives us more insight into Morrell, who creates the environment at the school and which Cal will have to endure. We understand more about Cal’s dad as we see him react to Morrell’s words, and also how he notices when Cal needs a little encouragement. The tension between the good and bad of his dad’s experiences at Challagi are shown through the interactions between his dad and Morrell. This chapter also shows us that things seem to have improved since his father’s time there; there was far more abuse and violence in those days, which seems to have been reduced with Morrell in charge. We learn that Morrell might be better than the other superintendents, but he is still rigid and expects students to follow the rules or face consequences.

Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
Homework: Analyze Structure and Practice Pronouns: Two Roads, Chapter 16

(Example for Teacher Reference)

Directions: Reread chapter 16 and then answer the questions.

Part A
Which best describes the function of chapter 16 within the structure of Two Roads? (RL.6.1, RL.6.3, RL.6.5)

a. This chapter foreshadows a conflict between Cal and Possum. 

b. This chapter highlights Cal’s anxiety about being at the school.

c. This chapter expands the reader’s understanding of Possum.
d. This chapter introduces new information about Morrell.

Part B
Which two pieces of evidence best support your answer to Part A? (RL.6.1, RL.6.3, RL.6.5)

e. “I blink, flighting back the tears that are ready to flow like a river” (164). 

f. “I’ve been taciturn ever since Pop sprung it on me that he was Creek indian” (165).

g. “His right eye twitches when I say that – which makes the scar on his cheek stand out more” (167).

h. “You might not know it to look at me . . . but I love reading adventure stories” (167). 
i. “The old superintendent figured it was giving us boys the ideas about running away” (167).

j. “Possum touches each of my possessions a second time with his stick” (168).

k. “He looks at me, his head to one side, as if he knows something just happened” (176).
41. Reread the end of chapter 16, starting on page 174 at “Now this,” Possum says . . . ”

How does this section contribute to the development of the plot and characters of Two Roads? (RL.6.1, RL.6.3, RL.6.5, W.6.10)

This section solidifies the bond between Possum and Cal. This bond is important to the plot because Pop is about to leave the school and Cal will be alone. Throughout the chapter, Possum shows willingness to trust Cal. Possum takes Cal to a special place in the woods and shows him all the items he keeps hidden. Sharing his most special item, the Cherokee rose, and the story about it conveys just how much Possum values Cal. This story triggers another vision for Cal. Cal finds himself in the past this time, walking on the Trail of Tears with the Cherokee. Cal and Possum share a serious moment thinking about this other horrific moment in Native American history. The chapter ends with Cal putting his France Victory Medal into the box next to Possum’s Cherokee rose.

42. Complete the table below. The first row has been done for you as a model. (L.6.1b)
	Sentence
	Meaning
	Intensive (I) or Reflexive (R)
	Explanation

	I finished the project myself.
	I did the project alone and without help.
	I
	Though the pronoun emphasizes the project was done alone without help, if the pronoun was removed, the sentence would still make grammatical sense.

	The children tied their shoes themselves.
	The children didn’t have any help when trying their shoes.
	I
	Though the pronoun emphasizes the children didn’t have any help, if the pronoun was removed, the sentence would still make grammatical sense.

	He cut himself on the broken glass.
	He was cut by the broken glass.
	R
	If the pronoun was removed, the sentence would be incomplete and missing who or what was cut by the glass.

	We ourselves made a delicious dinner.
	We made dinner on our own.
	I
	Though the pronoun emphasizes we cooked dinner alone, if the pronoun was removed, the sentence would still make grammatical sense.

	We made ourselves a delicious dinner.
	We made dinner for ourselves.
	R
	If the pronoun was removed, the sentence would be missing who the dinner was cooked for.

	Abena read the book to herself.
	Abena read the book to herself and not anyone else.
	R
	If the pronoun was removed, the sentence would not be complete.

	I myself do not want to go to the concert.
	I do not want to go to the concert.
	I
	Though the pronoun emphasizes that I especially do not want to go, if the pronoun was removed, the sentence would still make grammatical sense.


43. Which sentence correctly uses an intensive pronoun and would best follow the provided sentence to help convey its meaning? (L.6.1b)

Yolanda did not help Timmy find the soccer ball. ________________________.

a. Timmy found the soccer ball by himself.

b. Timmy found the soccer ball himself.
c. Timmy found the soccer ball itself.

d. Timmy found himself the soccer ball.

44. Which sentence correctly uses an intensive pronoun and would best follow the provided sentence to help convey its meaning? (L.6.1b)

All the most powerful people were there at the big celebration. _____________________.

a. The queen attended the event itself.

b. The queen attended the event by herself.

c. The queen attended the event herself.

d. The queen herself attended the event.
Homework: Analyze Language and 
Point of View: “Iron Routine”

Name:
Date:


Directions: Read the following chapter, “Iron Routine,” of Zitkala-Sa’s memoir (you already read “The Land of Red Apples,” the opening chapter of her memoir). As you read, use the provided glossary to help determine the bolded words. Use a dictionary to clarify any other words as you read.

Chapter V. “Iron Routine”

45. A loud-clamoring bell awakened us at half-past six in the cold winter mornings. From happy dreams of Western rolling lands and unlassoed freedom we tumbled out upon chilly bare floors back again into a paleface day. We had short time to jump into our shoes and clothes, and wet our eyes with icy water, before a small hand bell was vigorously rung for roll call.

46. There were too many drowsy children and too numerous orders for the day to waste a moment in any apology to nature for giving her children such a shock in the early morning. We rushed downstairs, bounding over two high steps at a time, to land in the assembly room.

47. A paleface woman, with a yellow-covered roll book open on her arm and a gnawed pencil in her hand, appeared at the door. Her small, tired face was coldly lighted with a pair of large gray eyes.

48. She stood still in a halo of authority, while over the rim of her spectacles her eyes pried nervously about the room. Having glanced at her long list of names and called out the first one, she tossed up her chin and peered through the crystals of her spectacles to make sure of the answer “Here.”

49. Relentlessly her pencil black-marked our daily records if we were not present to respond to our names, and no chum of ours had done it successfully for us. No matter if a dull headache or the painful cough of slow consumption had delayed the absentee, there was only time enough to mark the tardiness. It was next to impossible to leave the iron routine after the civilizing machine had once begun its day’s buzzing; and as it was inbred in me to suffer in silence rather than to appeal to the ears of one whose open eyes could not see my pain, I have many times trudged in the day’s harness heavy-footed, like a dumb sick brute.

50. Once I lost a dear classmate. I remember well how she used to mope along at my side, until one morning she could not raise her head from her pillow. At her deathbed I stood weeping, as the paleface woman sat near her moistening the dry lips. Among the folds of the bedclothes I saw the open pages of the white man’s Bible. The dying Indian girl talked disconnectedly of Jesus the Christ and the paleface who was cooling her swollen hands and feet.

51. I grew bitter, and censured the woman for cruel neglect of our physical ills. I despised the pencils that moved automatically, and the one teaspoon which dealt out, from a large bottle, healing to a row of variously ailing Indian children. I blamed the hard-working, well-meaning, ignorant woman who was inculcating in our hearts her superstitious ideas. Though I was sullen in all my little troubles, as soon as I felt better I was ready again to smile upon the cruel woman. Within a week I was again actively testing the chains which tightly bound my individuality like a mummy for burial.

52. The melancholy of those black days has left so long a shadow that it darkens the path of years that have since gone by. These sad memories rise above those of smoothly grinding school days. Perhaps my Indian nature is the moaning wind which stirs them now for their present record. But, however tempestuous this is within me, it comes out as the low voice of a curiously colored seashell, which is only for those ears that are bent with compassion to hear it.

	Glossary

brute: nonhuman creature, a beast

censured: express strong disapproval

consumption: tuberculosis, an infectious disease of the lungs

dumb: unable to speak

inculcating: teaching by repetition

melancholy: sad, depressed

pried: looked closely or curiously, peered

sullen: gloomy

superstitious: having an irrational fear of what is unknown or mysterious

tempestuous: stormy, violent

unlassoed: not tied to a line or on a leash


Directions: Complete the table to explain how Zitkala-Sa’s use of figurative and connotative language helps her to convey her ideas and point of view. The first row has been completed for you as a model. (RI.6.1, RI.6.2, RI.6.4, RI.6.6, L.6.4a, L.6.4c, L.6.5a, L.6.5c)

	Excerpt from “Iron Routine”
	What is Zitkala-Sa saying in the excerpt? How do the connotations of the words and phrases she uses help her to convey her ideas? 

	53. “It was next to impossible to leave the iron routine after the civilizing machine had once begun its day’s buzzing.”
	There was nothing that stopped the rigid routine of the school day. The comparison of the school to the “buzzing,” “civilizing machine,” and the school schedule as the “iron routine” conveys the idea that the school was run without interference by the people there. It was mechanical, automatic, and machine-like, run without regard to feelings.

	54. “. . . it was inbred in me to suffer in silence rather than to appeal to the ears of one whose open eyes could not see my pain . . .”
	

	55. “I have many times trudged in the day’s harness heavy-footed, like a dumb sick brute.”
	

	56. “I was again actively testing the chains which tightly bound my individuality like a mummy for burial.”
	

	57. “The melancholy of those black days has left so long a shadow that it darkens the path of years that have since gone by.”
	

	58. “But, however tempestuous this is within me, it comes out as the low voice of a curiously colored seashell, which is only for those ears that are bent with compassion to hear it.”
	


Source: Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web. Public domain.
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Homework: Integrate Information: Two Roads, Chapter 4 and Photographs

Name:
Date:


Directions: Reread an excerpt of chapter 4 of Two Roads, starting at the top of page 56 and ending in the middle of page 59 at “. . . It’s time for you . . .” Then read an excerpt of the afterword, starting at the bottom of page 315 (“Nineteen thirty-two was also. . .”) to the break on page 316. Then look at the photographs below and answer the question that follows.
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Underwood & Underwood. “D.C. - Wash. - Bonus Army marching to the Capitol; Wash. Monument in background.” Photograph. 5 July 1932. Library of Congress. Web. Public domain.

Bonus Army marches towards the Capitol in Washington, DC, 1932
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Underwood & Underwood. “Western Bonus Army lays siege to Capitol, spend night on plaza lawns.” Photograph. 13 July 1932. Library of Congress. Web. Public domain.

Bonus Army sets up camp on the lawns in front of the Capitol, 1932

[image: image9.png]



Underwood & Underwood. “Bonus Army stages huge demonstration at empty Capitol.” Photograph. 2 July 1932. Library of Congress. Web. Public domain.

Bonus Army vows to continue demonstration at the Capitol until they receive their pay, 1932
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“Crowd on steps of the U.S. Capitol on the arrival of a bonus petition signed by over 1,000,000 veterans.” Photograph. 2 May 1932. Library of Congress. Web. Public domain.

Bonus Army carries a petition with the signatures of over 1 million veterans, demanding that they be able to cash in their service certificates for payment as promised, 1932
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Harris & Ewing. “Bonus Army camp, Anacostia, Washington, D.C.?” Photograph. 1932. Library of Congress. Web. Public domain.

Prepared to continue their demonstration as long as necessary, the Bonus Army sets up camp near the Capitol, 1932

How do these images help a reader to better understand the excerpt of Two Roads and why Pop thought he needed to go to Washington? (RL.6.1, RL.6.3, RI.6.1, RI.6.7, W.6.10)
Homework: Analyze Structure and Point of 
View: Two Roads, Chapter 13

Name:
Date:


Directions: Reread the end of chapter 13, starting on page 148 at “‘Sunday,’ he says to me . . .” Then answer the questions.

59. What do Pop’s words to Cal in this excerpt convey about his point of view toward the school? (RL.6.1, RL.6.6)

60. What do Superintendent Morrell’s words to Cal and his dad in this excerpt convey about his point of view toward the running of the school? (RL.6.1, RL.6.6)

61. Which best describes the function of this section within the structure of the chapter? (RL.6.5)

a. This section expands our understanding about Cal and his point of view toward the school. 

b. This section introduces a new character who might be important to the plot of the story.

c. This section highlights tension between dad and Morrell’s points of view toward the school.

d. This section foreshadows that something bad will happen to Cal at school after dad leaves.

62. How does this section help develop the setting and characters of Two Roads? (RL.6.1, RL.6.5, W.6.10)

Homework: Analyze Structure and Practice Pronouns: Two Roads, Chapter 16

Name:
Date:


Directions: Reread chapter 16 and then answer the questions.

Part A
Which best describes the function of chapter 16 within the structure of Two Roads? (RL.6.1, RL.6.3, RL.6.5)

a. This chapter foreshadows a conflict between Cal and Possum. 

b. This chapter highlights Cal’s anxiety about being at the school.

c. This chapter expands the reader’s understanding of Possum.

d. This chapter introduces new information about Morrell.

Part B
Which two pieces of evidence best support your answer to Part A? (RL.6.1, RL.6.3, RL.6.5)

e. “I blink, flighting back the tears that are ready to flow like a river” (164). 

f. “I’ve been taciturn ever since Pop sprung it on me that he was Creek indian” (165).

g. “His right eye twitches when I say that – which makes the scar on his cheek stand out more” (167).

h. “You might not know it to look at me . . . but I love reading adventure stories” (167). 

i. “The old superintendent figured it was giving us boys the ideas about running away” (167).

j. “Possum touches each of my possessions a second time with his stick” (168).

k. “He looks at me, his head to one side, as if he knows something just happened” (176).

63. Reread the end of chapter 16, starting on page 174 at “Now this,” Possum says . . .”

How does this section contribute to the development of the plot and characters of Two Roads? (RL.6.1, RL.6.3, RL.6.5, W.6.10)

64. Complete the table below. The first row has been done for you as a model. (L.6.1b)

	Sentence
	Meaning
	Intensive (I) 
or 
Reflexive (R)
	Explanation

	I finished the project myself.
	I did the project alone and without help.
	I
	Though the pronoun emphasizes the project was done alone without help, if the pronoun was removed, the sentence would still make grammatical sense.

	The children tied their shoes themselves.
	
	
	

	He cut himself on the broken glass.
	
	
	

	We ourselves made a delicious dinner.
	
	
	

	We made ourselves a delicious dinner.
	
	
	

	Abena read the book to herself.
	
	
	

	I myself do not want to go to the concert.
	
	
	


65. Which sentence correctly uses an intensive pronoun and would best follow the provided sentence to help convey its meaning? (L.6.1b)

Yolanda did not help Timmy find the soccer ball. ________________________.

a. Timmy found the soccer ball by himself.

b. Timmy found the soccer ball himself.

c. Timmy found the soccer ball itself.

d. Timmy found himself the soccer ball.

66. Which sentence correctly uses an intensive pronoun and would best follow the provided sentence to help convey its meaning? (L.6.1b)

All the most powerful people were there at the big celebration. _____________________.

a. The queen attended the event itself.

b. The queen attended the event by herself.

c. The queen attended the event herself.

d. The queen herself attended the event.
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� Some of the prompts will not be appropriate for the text students are reading. Invite students to choose a prompt that works for the text they have just read.
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