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Entrance Ticket: Unit 1, Lesson 2

RL.6.1

(Example for Teacher Reference)
Directions: As you enter class, read the learning targets. Then, read the excerpt from the Afterword of Two Roads, and answer the following prompt.

Read page 315, starting at “Two Roads takes place . . .” and ending at “. . . by real hoboes.”

Two Roads fits the genre of historical fiction. Using text evidence about the historical context of the book, explain why Cal and Pop are living as hoboes.

	Glossary

backdrop (noun): the setting or conditions within which something happens; the background
class (noun): a group of people in a society who are at the same social and economic level
impoverished (adjective): very poor
migrant (noun): a person who moves from one place to another
shantytown (noun): a poor town or part of a town, where people live in shacks
tumultuous (adjective): involving confusion or disorder


Answers will vary. Sample student response: 

Pop and Cal are living as hoboes because they lost their farm and are unemployed.

Evidence
1. The novel takes place during the Great Depression, when many people were like Pop and Cal, without homes or jobs.

2. When the stock market crashed in 1929, many people became homeless and desperate.

3. Pop and Cal demonstrate good values so far, so they want to do honest work. The Afterword explains that hoboes at this time, like Pop and Cal, were honest people who wanted to work hard.
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Text Guide: Two Roads 

RL.6.1

(For Teacher Reference)

This guide is meant to support in-class reading of Two Roads by Joseph Bruchac by providing comprehension questions and examples of vocabulary with which students may struggle. Be sure students provide evidence from the text to support their responses to the questions.

Unit 1

Lesson 2, Chapter 5
Read chapter 5, “Indian School” (pages 61–67), in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabular

· guffawing (62): laughing in a loud, boisterous way

· savage (62): wild; untamed

· subdued (63): overcome; conquered

· Manifest Destiny (63): a widespread belief that it was the right and duty of the United States to spread westward and acquire more territory

· plight (65): an unhappy or unlucky situation

Questions

· page 62, “If you want to hear something, don’t talk.”

What does Cal mean by “If you want to hear something, don’t talk”? Being quiet leaves space for someone else to explain themselves or elaborate on what they were saying. Being quiet lets someone know you are actively listening and interested in hearing more about what they have to say.
· page 63, “. . . thoughts of them were friendly-like.”

How has your own learning in school about Native Americans compared to Cal’s? Responses will vary, but may include references to learning about Pilgrims and Indians at Thanksgiving time, or conflicts with Native Americans as pioneers pressed westward, spurred by a belief in Manifest Destiny. Note: Listen with an open mind; do not judge these experiences. Rather, keep the focus on how the students’ school experiences compare to Cal’s.
· page 65, “‘. . . school called Carlisle.’”

What does Pop explain to be the purpose of Indian schools? How does it differ from Cal’s first prediction about Indian school at the beginning of the chapter? 
Indian schools were started to teach Indians to act like the white European settlers who established the United States, as this was cheaper than trying to kill them all. This is in contrast to Cal’s initial prediction at the beginning of the chapter, when he thought Indian schools were meant to teach people how to be Indian.
· page 67, “. . . have an episode.”

Explain what happened to Lucius. Lucius was likely suffering from post-traumatic stress disorder. His experiences in the military during World War I were so horrific, he was having hallucinations, or “episodes," where he believed he was still there.
Lesson 8, Chapter 9
Read chapter 9, “Upside Down” (pages 103–114) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· lingering (104): remaining

· wisp (110): a small trace or hint

· passel (112): a large group

Questions

· page 104, “. . . with the operating crew.”

What does Number 11 of the code tell you about Cal’s and Pop’s characters? How do you know? Cal and Pop are respectful and show integrity because they believe in riding the train without interfering with the work of the operating crew. Cal describes their behavior as “polite” and that they try to go “unnoticed.”
· page 105, “. . . said we’re headed.”

How is Cal feeling? Why? How do you know? Cal is feeling nervous because Pop has recently explained that Cal will be going to a new school, Challagi. The author writes that Cal is finding it hard to speak, his heart is pounding, and he is breathing slowly to calm himself.
· page 111, “. . . like a sore thumb.”

Name three reasons why Cal is nervous to go to Challagi. 
Cal only has one parent left and no house; he will miss being with his father, the only family or home he has left. He also enjoys being a hobo and is good at it. Cal has only just learned that he is half Indian; this identity is new to him. He is nervous about not looking or sounding as Indian as the other students.
Lesson 9, Chapters 10 and 11
Read chapter 10, “Horses,” and chapter 11, “An Indian Handshake” (pages 115–127) in their entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· joshing (117): joking; teasing

· dangle (123): hang; swing loosely

· sensation (123): feeling; perception

· despise (124): to hate or scorn

· vise (126): a tool used to brace or clamp an object

Questions

· page 116, “‘. . . care for them’”

What is the connection between the school and the horses? When the army retires horses, they are sent to Challagi because there is plenty of land and caretakers.
· page 118, “. . . to happen next”

How are the horses similar to Cal? The horses are upset because they are being separated from the soldiers they knew. They are unsure about what is going to happen to them next. This is similar to Cal, who is upset about being separated from his father and nervous about what is going to happen when he gets to Challagi.
· page 122, “. . . maybe go to an ice cream parlor”

What does Cal mean when he tells himself, “A man can stand almost anything as long as it’s not forever”? Cal is trying to prepare himself for a short stay at Challagi. He believes that he is tough enough to manage being away from Pop, having his hair cut, and anything else that happens at school because it’s only temporary.
· page 124, “. . . must have slept”

Why does Cal think he hears the rails saying, “You’re White. You’re Indian”? 
The sound of the rails represents what is going through Cal’s mind. He is struggling with his two identities, white and Indian. He is so focused on this problem, he feels like he can hear it everywhere.
· page 127, “‘. . .wealth or power’”

What does this dialogue tell the reader about Pop’s character? He believes in fairness, not competition or always trying to prove yourself. Pop believes that generosity and equality are more important than trying to better others by acquiring more wealth or power.
Lesson 10, Chapter 12
Read chapter 12, “Under the Arch” (pages 129–145) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· cadence (130): beat; rhythm

· ingrain (138): to impress deeply in one’s mind

· forebears (139): ancestors

· subsidize (143): support with money

Questions

· page 137, “‘. . . putting him in charge’”

How is Pop feeling about being back at Challagi? How do you know? 
Pop seems to be feeling nostalgic about being back, as memories are coming back to him. He recognizes the marching drills and can point out small mistakes the boys make. He is enjoying the music. He recognizes and compliments the superintendent. Pop seems comfortable being back in a familiar place.
· page 139, “. . .cough loudly in his hand”

Why does Pop have this reaction? Pop does not agree with Superintendent Morrell’s description of Indians as “savage” and Challagi as a place where they are molded to be better prepared for the world than they would be with their Indian families.
· page 144, “‘. . . full benefits of civilization’”

What does this statement tell the reader about Superintendent Morrell? 
Morrell looks down on the Indians. He is condescending. In his mind, however, he believes he is truly trying to help the American Indians.
Lesson 11, Chapters 13 and 14
Read chapter 13, “The Tour,” and chapter 14, “Possum” (pages 146–155) in their entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· recalcitrants (148): people who are disobedient

· moniker (153): nickname; alias

· squawking (153): screaming; shrieking

· adjoining (154): neighboring; bordering

· inoculation (155): vaccination; an injection of a small amount of a disease to help the body build up resistance to the disease

Questions

· page 149, “. . . into the building”

Describe what happened to the young man in the last scene of the chapter. 
He has been locked for an extended period of time in small room. According to Morrell, it is punishment for being disobedient.
· page 154, “. . . fondness for birds”

How does Cal get his nickname, Jay Bird? What does it mean? He gets his nickname from Possum. It comes from the figure of speech “to squawk like a jay bird.” This is ironic because Cal is very quiet. Possum thinks it’s funny to give him a nickname that is so in contrast with Cal’s true personality.
· page 155, “. . . already found a friend”

How does Cal know that Possum will be a friend? Possum has been very kind to him so far. He tells Cal the truth about the school and tries to make him feel comfortable. He talks to Morrell in a mocking, but funny, sort of way. He holds Cal’s pack for him while Cal goes into the infirmary. In a very short amount of time, he has demonstrated the qualities of a good friend.
Lesson 12: Chapter 15
Read chapter 15, “Infirmary” (pages 156–163) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· infirmary (157): a place to care for the sick or injured; hospital or clinic

· shears (158): large scissors

· kerosene (159): a liquid fuel

Questions

· page 158, “. . . not going to cry”

Why is Cal upset? He is upset about having his hair cut. It has never been cut before. His Pop taught him that the Creator wanted men to have long hair. His mother loved how black and shiny it was. Having his hair cut reminds Cal of his mother, who died.
· page 162, “‘Deceased it is’”

What does this interaction between Cal and the nurse tell the reader about Mrs. Wilting? Mrs. Wilting is not particularly sympathetic or caring. She is rough in her physical and verbal interactions with Cal. She shows no sympathy when he answers that his mother has died. She is only interested filling in the paperwork so she can be done with the task. Mrs. Wilting also determines Cal’s ethnicity simply by looking at him. This shows that she’s not sensitive to or interested in the special nature of a person’s identity.
Lesson 13: Chapter 16

Read chapter 16, “Good Advice” (pages 164–176) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· taciturn (165): consistently quiet; tight-lipped

· agile (170): moving quickly and gracefully

· cavity (171): a hollow place or hole

· discloses (174): tells; reveals

Questions

· page 170, “‘. . . when he left here’”

What likely happened to all of the Navajos’ jewelry? It was likely stolen by the former superintendent, J.I. Taykum. He told the students he would hold onto their turquoise and silver jewelry for safety. They never saw it again. Soon after, Taykum purchased a new car. The reader can infer that he sold the jewelry for the money to buy the car.
· page 173, “‘. . . even before he shoots it’”

Why does Possum keep mentioning Grampa Big Rabbit? Possum has learned a lot from his grandfather: how to spot a friend, how to store a bow, and what can be inferred about a man by the way he handles a gun. Possum clearly respects Grampa Big Rabbit and cherishes his advice.
· page 176, “. . . and he doesn’t ask”

Why are both Cal and Possum quiet all of a sudden? They are lost in their thoughts about a terrible time in history when the Cherokee were forced off their land by the United States government on a long and deadly march. (Note: The full name of this event is not included in the chapter. Explain to students that this was called the Trail of Tears.) Cal experiences a vision of this horrific event, and Possum seems to understand what Cal has experienced but says nothing about it and only offers the box for Cal’s France Victory Medal.
Lesson 14: Chapter 17
Read chapter 17, “The Dorm” (pages 177–183) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· marooned (177): abandoned far from other people

· cadet (181): a student in a military school

· traipse (181): wander or ramble about 

· credit (182): a source of honor; an asset

Questions

· page 181, “. . . creases his mouth”

What improvements to the school have been made since Pop was at Challagi? 
The school has added more houses so the beds are not as crowded. Challagi has also added indoor washrooms, or bathrooms.
· page 183, “Hug me one last time.”

Why doesn’t Cal tell Pop how he’s really feeling? Cal wants to be strong for Pop. He knows that Pop needs Cal to be taken care of so that Pop can focus on his work in DC. Cal believes that staying at the school is temporary but will result in long-term benefits, getting his bonus check so that they can buy back their farm.
Unit 2

Lesson 1: Chapters 18 and 20
Read the excerpt of chapter 18, “New Duds” (pages 184–201) and chapter 20, “In Step” (pages 207–16) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· drawls (196):  speaks in a slow, lengthened tone

· confabulating (198): talking

· dowse (208): to throw liquid on

· vigorously (208): with force and energy

· torrent (208): a violent stream of liquid

Questions

· page 194, “‘You know what that was?’” 

What is the significance of Cal receiving the handshake from Skinny? Skinny performing the handshake with Cal shows that Skinny accepts Cal as a member of the Creek gang at Challagi. The significance of this event is that Cal has been worried about what his relationship will be with other students. The show of acceptance from Skinny may help Cal become more comfortable with other students.
· page 200, “‘Nobody pushed me. I fell.’”

Why does Cal not tell the head disciplinarian what really happened with Bear Meat? 
Cal understands that new students are often tested by other students. If Cal reports what really happened, then the boys in the Creek gang may feel as though they cannot trust Cal. Also, Cal recognizes that the head disciplinarian is a mean man and is just looking for a reason to punish somebody.
· page 209, “. . . Little Coon dropped to the ground beside me.”

What does Little Coon’s action show about how Cal is getting along with the other boys? Little Coon does not want Cal to be outside of the dorm alone at night, even if Cal is just visiting the outhouse. Little Coon’s action shows that Cal is valued as a friend and is getting along well with the other boys.
· page 216, “. . . the last thing I want to do is join anyone’s team.”

Why is Cal reluctant to join the track team? Cal is not expecting to remain at Challagi for an extended period of time. Cal is simply waiting out the time until Pop comes to pick him up.
Lesson 2: Chapter 21
Read chapter 21, “Expecting Indians” (pages 217–226) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· envisioned (217): imagined; pictured in the mind

· allotment (217): the distribution of portions from something larger

· reticent (220): feeling or showing hesitation or unwillingness

· glinted (222): gave off a tiny, bright flash of light

· abolished (225): completely done away with something

Questions

· page 223, “But he went along with it.”

What difference do we see between Mr. Bayner (the head disciplinarian) and Superintendent Morrell? Mr. Bayner is a mean-spirited man who enjoys punishing students harshly. He shows no respect for the students. Superintendent Morrell believes in discipline, but has respect for students’ well-being.
· page 224, “. . . heading for the hills.”

What seems to be the main reason Cal is considering running away from Challagi? 
The way some of the staff at Challagi treat the students is the main reason Cal considers running away.
· page 226, “And that’s what some wish they could be.”

What do we learn about Cal based on his observations of the student demographics at Challagi? Cal is a keen observer of other people and he makes sense of situations around him. Cal recognizes that no matter what a student’s skin color may be, all of the students just want to have a sense of belonging.
Lesson 3: Chapter 22
Read chapter 22, “Another Day at Work” (pages 227–241), pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· precognition (229): the ability to see situations that have not happened yet

· cogitating (229): mentally focusing on something intently

· infraction (232): an action that breaks a rule or law

· disburse (238): to pay out

· precariously (240): lack of stability or safety

Questions

· page 228, “We don’t do much studying.”

How does the behavior of the teachers conflict with the purpose of the school? 
The purpose of the school is to make the Indian “civilized”; however, the teachers do not put forth effort to teach and impart knowledge that will help Indian students become civilized.
· page 233, “. . . that leads us closest to the near meadow.”

Why might Possum and Cal want to take a scenic route to the harness shop? 
Possum and Cal spend all day following rules, marching, and working. Taking a route that gives them a sense of freedom by being closer to nature may be calming for them.
· page 235, “‘I’ll walk you to his office. Help you find out.’”

What new information has Cal learned from Possum? Why is the information important? Possum tells Cal that students get paid for their work, so Cal may have money in the bursar’s office. Cal’s school-issued shoes are falling apart and his feet are beginning to suffer. Money gives Cal the ability to purchase new shoes.
· page 239, “. . . he really wants to teach us the right way to do things.”

How do the Indian instructors seem different from the white teachers? 
The Indian staff members have high expectations for the students and hold students accountable for their work. The white staff members have low expectations for the students because the white staff members doubt the students’ abilities.
· page 241, “But there’s no use in trying to correct him.”

Why does Cal feel as though “there’s no use” in correcting the owner of O’Boyle’s Dry Goods? Cal is getting used to the fact that white people look at him and expect less from him because he is Indian. Cal understands that some people function on their prejudices instead of treating another person like a competent human being.
Lesson 4: Chapter 23
Read chapter 23, “To Help Indians” (pages 242–249), pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· noble (242): possessing outstanding qualities

· demerits (243): marks involving a loss of privileges

· diminishes (248): makes less

Questions

· page 243, “. . . from having to keep on working.”

What are some of the tasks the male students at Challagi have to perform? How could these tasks benefit the students? The male students grow food, work in fields, clean stables, and fix whatever needs fixing. The students are learning to have a strong work ethic and they are acquiring many skills that may be helpful to them later in life.
· page 245, “. . . boys on the boxing team.”

What is the benefit of being one of the athletic boys at Challagi? Why might that benefit appeal to Cal? The athletic boys sit at a special table during mess. They are provided more food. Having more food would appeal to Cal because he learned early that there is never enough food, and students have to be fast enough to grab food from the bowls that are set at each table.
· page 249, “‘You got sand, son.’”

What does Cal’s boxing match with Bear Meat tell the reader about Cal? 
Cal does not give up easily. Cal perseveres through challenges and tries his best in every situation, even when he is not doing well at the task.
Lesson 5: Chapter 24
Read chapter 24, “Stomp Dance” (pages 250–259) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· meanders (250): follows a winding course

· contentment (257): the state of feeling satisfaction

Questions

· page 251, “. . . raise money for the school.”

Why is it ironic that the school encourages the Indian Club to do dance performances? The school printed the communication from the Indian service that forbids Indians to dance. The school uses the Indian Club’s dancing performances as a way to raise money for the school and create a positive relationship between the school and the surrounding communities.
· page 257, “. . . dancing around that fire, and feeling fine.”

Why might Cal’s participation in the stomp dance be surprising to a reader? 
Cal arrived at Challagi and did not want to be there at all. He was confused about his identity and knew nothing of being Indian. He was concerned about how he would fit in with students who already knew about their Indian heritage. Cal participating in the stomp dance shows that Cal has let go of some of his worries, and he is open to experiences that connect him to his heritage.
· page 258, “Now I am not just worrying about him but about me.”

What do Cal’s moments of worries tell the reader? Even though Cal may be enjoying himself, learning about being Creek, and building strong friendships, Cal does not forget about his father. Cal’s concern for his father is something that remains with him.
· page 259, “. . . stronger than all the Challagi rules.”

How is Tommy Wilson different from Cal? Tommy is a boy who looks white, but is secure in his identity as Muskogee Creek. Tommy has not been accepted by the Creek gang at Challagi. Cal looks Indian, but is struggling with his identity. Cal has been accepted by the Creek gang.
Lesson 6: Chapters 25 and 26
Read chapter 25, “First Letter,” and chapter 26, “A Bad Dream” (pages 260–276) in their entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· grimace (262): to distort one’s face in an expression of pain

· visible (265): capable of being seen

· meted (269): given out by measure

· genealogy (269): the study of family ancestral lines

· casts (274): puts forth

Questions

· page 260, “. . . different trades they offer here.”

Why do you think Challagi wants new students to get experience in all the trades? 
New students have the opportunity to figure out what they really like to do if they are exposed to several different experiences.
· page 262, “‘. . . I have got a bit of German in me—German steel.’”

What does Mr. John Adams have in common with Pop? Mr. Adams is a veteran. 
Mr. Adams has shrapnel in one of his legs. Pop has both of those qualities as well.
· page 265, “. . . has alerted him that a letter’s finally here.”

Why has Possum run to the stables to get Cal? Possum knows that Cal has been waiting on a letter from his father. A letter has arrived, so Possum hurries to the stables to inform Cal.
· page 268, “. . . I am proud of him.”

What information in Pop’s letter would make Cal proud? Pop has been travelling back and forth to Washington because he has helped other veterans ride the train lines to get to Washington.
· page 270, “. . . trying to spare me the pain.”

Why does Cal feel like he now understands why Pop raised him as white? 
Deacon informs Cal of how Indians were stripped of their land by the government and tricked by white men to sign over the land. Cal now knows some historical information about the hardship and suffering of Indians.
· page 271, “. . . to observe our every movement.”

What members of the Creek gang at Challagi have remained at the school during the summer? Possum, Little Coon, Deacon, and Cal are at Challagi during the summer.
· page 273, “That was three weeks ago.”

What information does Cal find out when he is called to Superintendent Morrell’s office? Cal finds out that Pop sent the superintendent a letter asking if Cal can stay through the summer.
· page 275, “I felt the bullets entering my chest and I was falling, dying . . .”

What did Cal find so alarming about his dream? Cal usually has dreams and visions about people who are already dead. Cal’s dream was about someone who is alive; specifically, Cal dreamt of Pop.
Lesson 8: Chapter 28
Read chapter 28, “One Hand on the Rail” (pages 289–291) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· trough (289): a long, shallow container for animals to eat out of 

· screech (290): a high-pitched sound

Questions

· page 289, “. . . there’ll be a freight train here soon.”

What is Cal planning to do at the train depot? Cal is going to hop a train and make his way to Pop in Washington, DC.
· page 291, “. . . fast as a squirrel scooting up an oak tree.”

Why is Cal so skilled at boarding a moving train? Cal has been a knight of the road with his Pop. Cal and Pop’s major form of traveling long distances is by hopping trains, so Cal has plenty of practice boarding a moving train.
Lesson 9: Chapter 29
Read chapter 29, “Wounds” (pages 292–299) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· raspy (293): hoarse or harsh sounding

· extricated (294): to release something from a constraint

· conspire (296): make secret plans to commit an unlawful or harmful act

Questions

· page 293, “. . . they’ve still kept and shared their skills.”

What is an Angel of Mercy? A doctor who lives as a knight of the road so as to take care of other hoboes.
· page 296, “Lucky for me for sure.”

Why is Cal lucky to have crossed paths with Gale? Gale saves Cal from falling out of a moving train. Gale has a lot of information about what is happening in Washington.
· page 297, “. . . set up a cold camp.”

Why does Cal choose to sleep in the woods instead of approach the hobo jungle? 
Cal does not see anyone in the camp that he knows. Cal understands that every hobo does not live up to the ethical code.
· page 299, “. . . looked into a mirror and recognizing myself.”

Why is Cal confused about his feelings? Cal is coming to terms with his identity. Cal realizes that being at Challagi has contributed greatly to his sense of self. Cal is confused because he is struggling with the idea of actually missing Challagi.
Lesson 10: Chapter 30
Read chapter 30, “Tanks on Pennsylvania Avenue” (pages 300–314) in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· awe (300): a feeling of respect mixed with fear or wonder

· mammoth (300): huge

· evict (302): to force someone from a property

· billet (302): a place where soldiers are lodged temporarily

· truce (311): an agreement between enemies to stop fighting for a certain time

Questions

· page 301, “A canteen hangs on his belt.”

Whose voice does Cal recognize right behind him? Corporal Esom Dart.
· page 304, “. . . falling back among the ruined buildings.”

Why are the soldiers throwing tear gas into Camp Glassford? The soldiers are trying to make the vets leave Washington, DC.
· page 307, “Those words send a shiver down my back.”

Why is Captain Eddie Atwell upset? The police lieutenant delivers news that General MacArthur is planning to invade the camp.
· page 309, “. . . he keeps wiping his eyes with a kerchief he pulls out.”

What response does Pop have when he reads all of Cal’s letters? Pop becomes emotional and cries.
· page 312, “He’s silent for a bit before he speaks again.”

What does Pop mean when he says, “‘Who would of thought this could happen here in our own country?” Pop is referring to the fact that the US government ordered soldiers to attack peaceful veterans who were seeking the money they’d been promised.
· page 314,  . . . I was thinking it and I knew he understood.”

Why does Cal decide to return to Challagi Indian Industrial School? Cal accepts and respects that if a new president is elected, then Pop will want to return to Washington, DC to convince the government to give the veterans their bonus money.
Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.

Synopsis: Two Roads, Chapters 4–8
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Date:


Chapter 4, “News”

· Cal and Pop leave Mrs. Euler’s home after a big, hearty breakfast. They stop by Jack’s campsite to make sure he is gone.

· Pop and Cal position themselves in the high grass, waiting for the opportunity to jump aboard the next train.

· While waiting, Cal reminisces about his mother’s life and death.

· Cal and Pop jump aboard the train.

· Cal is introduced to a group of gentlemen that Pop knows from riding the rails.

· Pop tells Cal that it is time for Cal to go back to school. Pop breaks the news that he is going to Washington, DC to help other veterans convince the United States government to give veterans their bonus money ahead of time.

· Cal learns he will be attending Indian school.

Chapter 5, “Indian School” 

· Cal asks Pop if Indian school teaches you how to be an Indian. Pop tells Cal that Indian schools do the exact opposite. Cal is still quite confused.

· Cal remembers a school paper he wrote in which he included information about the Indians that Pop had described in stories. Cal received a failing grade on the paper and Pop had to visit Cal’s teacher and have a conversation. Cal reflects on how he always felt different from the rest of his classmates.

· Pop explains to Cal the history of Indian school and why such schools came into existence.

· Pop reveals that he is Creek Indian, which makes Cal half-Indian.

Chapter 6, “Hopping Off”

· Cal is in disbelief. He thinks through all the information about Indians that he had been taught in school. Cal does not associate anything positive with being an Indian.

· Pop explains that there is a lot they must talk about. They cannot talk now because the train is slowing down in Fairville, Arkansas, a town unfriendly toward hoboes. Hoboes will get arrested and thrown in jail if caught.

· Cal and Pop exit the moving train and run into the forest. They cautiously approach a hobo jungle.

· Cal is introduced to Corporal Esom Dart, the black man in partial military uniform who was asleep in the back of the train car Cal and Pop just exited.

· Pop asks Corporal Dart who to speak to in the hobo jungle, and Dart directs them to Cap.

· Pop knows Cap, and he informs Pop and Cal that they are welcome to stay.

Chapter 7, “A Fine Mulligan”

· Time for dinner. Cap pulls out a pot. Each person expecting to eat contributes something to the pot. Cap cooks the stew.

· Cap portions out the stew into cups. Everyone eats until the stew is gone.

· Pop offers to wash out the pot and cups, so they head down to the stream.

· When Pop and Cal reach the stream, Pop sets aside the pot and cups in order to continue talking to Cal about being Creek Indian.

· Pop provides Cal with a brief history of Pop’s side of the family.

· Cal asks, “Why didn’t you tell me?” Pop explains that he and Cal’s mother raised him as white to protect him because when you are Indian, people treat you differently.

· Pop recalls a story the older boys told him while at Challagi. Cal finds himself mentally transported into the dormitory experiencing the story as Pop tells it.

· Pop presents his idea to Cal: Pop goes to Washington, DC to convince Congress and President Hoover to give the vets their bonus money. Cal will go to Indian school.

· Cal must decide if he will enroll at Challagi. Pop assures Cal, “. . . if you do not agree then there is no way I am going to force you.”

· Cal expresses that he likes being on the road with his Pop. Cal feels as though they have a good life together.

· Pop explains that life for them is not good at the moment. Pop wants to provide a home for Cal again.

· Pop promises that he will come to the school and get Cal when he’s done in Washington, DC.

· Cal is about to speak, but then there are gunshots.

Chapter 8, “Gunshots”

· Pop and Cal jog back to the hobo jungle. They hide behind trees at the edge of the clearing.

· The sheriff is demanding to know where the “vagrant Negro” is that he saw get off of the train.

· A pile of leaves to Cal’s left begins to move. Cal is sure Corporal Esom Dart is hidden under those leaves. Pop tells Corporal Dart to “stay there.”

· Pop emerges from the shadow of the trees and speaks to the sheriff.

· When the sheriff begins questioning Pop, he identifies himself as being “Full-blood Creek out of Muskogee, Oklahoma.” Pop also shows the army papers in his pocket with his name.

· After further questioning from the Sheriff, Pop discloses that he is taking his son to Indian school. Sheriff asks Pop to bring out the boy.

· Cal converses with the sheriff and is extremely polite. The sheriff briefly questions Cal and is satisfied with the situation, so the sheriff and his group of men depart.

· All the men work to put out the fire the sheriff set to one of the men’s shelters.

· After the fire is extinguished, Cal asks whether he should get Corporal Dart, but Pop tells Cal that Dart will be long gone by now.

· Cal spots something shining on the limb of a shrub. Corporal Dart left his France Victory Medal for Cal. 
Analyze Character: Two Roads Note-Catcher

RL.6.1, RL.6.3

(Example for Teacher Reference)

Directions: Track the challenges Cal faces and how he responds and changes as a result.

	Chapter(s)
	What challenges does Cal face in this chapter?
	How does Cal respond to or change as a result of those challenges?
	What do those responses or changes reveal about his character?

	4–5
	Pop says that he will go to Washington, DC, without Cal. Cal will go to school instead.
	“confused,” “befuddled,” “baffled”; asks himself several questions to try to understand what Pop is talking about
	Cal is nervous about being separated from his father because they are supposed to take care of each other.

	9
	Cal learns that he is half Creek Indian.
	He is confused and feels like his world is upside down, but he decides he will have to get used to it.
	Cal is adaptable. He trusts his father. Even though he is confused, he is willing to accept his new reality.

	12
	Cal’s challenge is the disturbing vision he has of being in a crowd and needing to find Pop.
He is also struggling with not wanting to upset Pop with his uncertainty about going to Challagi.
	The visions are common, but he doesn’t say much about them to anyone, even when they are frightening.
Cal also chooses not to be totally honest with Pop about his feelings. Cal spares Pop’s feelings and takes care of Pop by standing up straight and moving forward.
	The visions show how deeply connected Cal feels toward other people. His visions may indicate a heightened connection or sensitivity to others.
Cal’s interaction with Pop shows that Cal is selfless. He puts Pop’s comfort above his own. He believes in sticking to the promise that Cal and Pop take care of each other.

	13–14
	Cal is given a tour by Superintendent Morrell, then Possum. A lot of information is being given to Cal very quickly. Cal is not looking forward to his father leaving him at Challagi.
	Cal is very quiet. He provides very brief answers when asked a question. Cal internally wishes that he were somewhere else, but he outwardly shows calmness.
	Cal does not allow his emotions to consume him. Cal is able to remain calm in stressful situations.

	15
	Cal’s hair is cut and he is treated roughly by the school nurse.
	Cal does not resist having his hair cut and receiving the vaccines. He answers the nurse’s questions but does not allow her to see that her questions, especially about his mother, are upsetting to him.
	This shows that Cal continues to be respectful, quiet, and compliant on the outside, even though we know from his inner thoughts that he feels very differently from how he acts. Again, Cal doesn’t share his feelings, not wanting to make any trouble.

	18
	Cal has been challenged to a fight by Bear Meat, who is bigger and stronger than Cal. The head disciplinarian breaks up the fight.
	Cal does not tattle on Bear Meat to the head disciplinarian.
	This shows that Cal is feeling more aligned with the Challagi students. He is showing allegiance to the students and suspicion toward the adults. Bear Meat welcomes Cal into their “gang,” as a result.

	25–26
	Pop writes a letter to Cal asking him to hang in there and offering no date when they will be reunited.
Cal has another vision—this one seems to indicate that something bad is going to happen to Pop.
	At first, Cal hides his true feelings and tries to be a good son and student. He is upset by Pop’s letter but tries to make the best of things.
Then, Cal’s vision scares him and makes him think Pop is not safe. He and his friends prepare to do something about it.
	Cal is putting his concern for others above his concern for himself.

	29
	Gale reveals the danger of the Bonus Army encampment; she refers to it as “a war zone” (298).
	Cal is grateful and kind to Gale; he respects her and appreciates all she does for him, including the food, first aid, clothing, and information.
	This interaction shows that Cal does live by his own code and treats everyone as he would like to be treated.


Source: Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.
Analyze Character: Two Roads Note-Catcher

RL.6.1, RL.6.3

Name: 
Date:


Directions: Track the challenges Cal faces and how he responds and changes as a result.

	Chapter(s)
	What challenges does Cal face in this chapter?
	How does Cal respond to or change as a result of those challenges?
	What do those responses or changes reveal about his character?

	4–5
	
	
	

	9
	
	
	

	12
	
	
	

	13–14
	
	
	

	15
	
	
	

	18
	
	
	

	25–26
	
	
	

	29
	
	
	


Instructions for Character Window

(For Teacher Reference)

1. Fold an 8.5” × 11’’ piece of cardstock or construction paper in half widthwise.
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2. Turn sideways so the top flap flips up. Students should be able to “open” the window to reveal the blank side underneath by lifting up the top flap.

3. Draw a simple picture of a window on the top flap.
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4. Write the model responses on the window side.

5. “Open” the window to reveal the bottom flap. Write the model response in the blank spot on the bottom flap.
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QuickWrite: Connect Text to Topic

RL.6.1, W.6.10

(Example for Teacher Reference)

Directions: Write continuously for the entire time to answer the prompt. Use specific examples to support your thinking.

Based on the Infer the Topic resources from yesterday and our reading today, how do you think this novel will connect to the topic of American Indian boarding schools? Cite specific examples.
Answers will vary. Sample response: Chapter 5 is titled “Indian School.” This is the chapter when Pop reveals that he is taking Cal to Indian school. Pop explains a little about what happens at Indian boarding schools. Students are treated harshly in an attempt to strip away their Indian identity. Their hair is cut and they are expected to march around like soldiers. Students who spoke their native language were whipped or put in the guardhouse. The connection between the text and the resources we looked at during Infer the Topic is becoming clear. Those resources were all about Indian boarding schools. Many of the resources were primary sources that represented the true historical time period. It seems like the book is going to build a fictional narrative around this true historical event.
QuickWrite: Connect Text to Topic

RL.6.1, W.6.10

Name:
Date:


Directions: Write continuously for the entire time to answer the prompt. Use specific examples to support your thinking.

Based on the Infer the Topic resources from yesterday and our reading today, how do you think this novel will connect to the topic of American Indian boarding schools? Cite specific examples.
5-Minute Mini Language Dive Guide 

RL.6.3, SL.6.1, SL.6.6, L.6.3a

(For Teacher Reference)

Sentence

Now that I am going to Washington. (from page 59 of Two Roads by Joseph Bruchac)

Lesson 2 Placement 

Lead this Mini Language Dive after reading aloud the chapter 4 excerpt during Work Time A, and before students read chapter 5.

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze how Cal responds to and changes due to the events in chapters 4 and 5) and RL.6.3 by presenting a key plot shift that will change Cal’s life and L.6.3a by highlighting the way in which words can be emphasized to enhance or shift meaning in a sentence. It also helps students to address SL.6.6 by providing an opportunity for students to adapt their speech to different contexts using appropriate intonation. Supporting standards: SL.6.1

· Language Structure: This sentence is compelling because it uses italicization to denote word emphasis and specify meaning. Also, this sentence contains a common, though not transparent, multiword conjunction (Now that).

· Transfer: Emphasizing a single word to highlight meaning in future writing assignments in which students write a letter from Cal’s perspective (e.g., Even if I want to leave, I know Pop wants me to stay). 

· Note: A suggested extension to this Mini Language Dive is described in Lesson 2 of this guide.

Deconstruct

· Display and read aloud the sentence: “Now that I am going to Washington.”

· Say:

“What is this sentence about?” (Responses may vary. Encourage and acknowledge all responses.)

“What do the quotation marks about this sentence indicate? Who said this and to whom?” (That this sentence is a quotation; it was said by Pop to Cal.)

· Read aloud the focus structure: I am going to Washington.

· Say:

“What do you notice about this chunk?” (Responses will vary.)

“Can you figure out why the author chose to italicize the word I?” (To emphasize it; to indicate Pop’s intonation; to make it clear that Pop will be going to Washington alone.)

“What if the author had italicized a different word in the sentence? How might the meaning change?” (Responses will vary.)

· To support students’ understanding of intonation, display the original chunk alongside two variations in which different words are emphasized:

· I am going to Washington.

· I am going to Washington.

· I am going to Washington.

· Say each sentence aloud, changing your intonation and emphasis according to the italicized word. Invite students to repeat the sentences aloud with a partner, practicing shifts in intonation.

· Say:

“What are the differences in meaning among these sentences? How does the meaning of the sentence change as the emphasis changes?” (Responses will vary.)

· It might be most useful to ask students to produce short follow-up sentences to each of these sentences in order to demonstrate comprehension. For example:

· I am going to Washington . . . and you are not.

· I am going to Washington . . . and not New York.

· I am going to Washington. You thought I wasn’t, but I am.

· If time allows, students may enjoy replicating this exercise with other sentences, whose meanings change based on which words are emphasized (e.g., “She said she loved me”).

Reconstruct

· Read aloud the entire sentence on display: “Now that I am going to Washington.”

· Say:

“Who can explain what the conjunction Now that means in this sentence?” (Now that introduces a consequence of an action; it can be compared to the conjunction since.

“Is this a complete or incomplete sentence? How do you know?” (It is a fragment; the sentence begins with a conjunction, which would normally introduce a dependent clause.)

“Can you figure out why the author thought it was acceptable to write this as a fragment rather than as a complete sentence?” (Responses will vary, but look for students to understand that this is a quote and people often speak in fragments; also, literature tends to follow different grammatical rules than academic texts.)

“How does Cal feel as a result of hearing Pop utter this sentence?” (He feels concerned and confused.)

“How does the author’s use of emphasis affect Cal’s response?” (Responses will vary, but look for students to understand that the emphasis on the subject I makes Cal feel excluded.)

“Why do you think this might be an important sentence in the text?” (Responses will vary, but look for students to understand that this is the moment Cal learns that Pop is leaving without him and Cal will attend an American Indian boarding school.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the daily learning target: 
I can analyze how Cal responds to and changes due to the events in chapters 4 and 5?” (Responses will vary, but look for students to understand that this sentence highlights a key event in the text: the moment at which Cal realizes he will not be going to Washington with Pop. Cal’s responses to this realization reveal important information about Cal’s character and about his relationship to Pop.)

Practice

· Display the following sentences:

· I said I liked the movie. I didn’t love it.

· I said I liked the movie. Can’t you hear me?

· I said I liked the movie, not the book.

· Say:

“For the first part of each bullet (‘I said I liked the movie’), choose the word that you would italicize for emphasis, so that the second part of the sentence makes the most sense. Underline that word. Then, practicing reading these sentences aloud to your partner with appropriate intonation.”

· Possible student answers:

I said I liked the movie. I didn’t love it.

I said I liked the movie. Can’t you hear me?

I said I liked the movie, not the book.
5-Minute Mini Language Dive Note-Catcher

Name:
Date:


Lesson 2

RL.6.3, SL.6.1, SL.6.6, L.6.3a

Sentence
Now that I am going to Washington. (from page 59 of Two Roads by Joseph Bruchac)

Practice

· I said I liked the movie. I didn’t love it.

· I said I liked the movie. Can’t you hear me?

· I said I liked the movie, not the book.
Lesson 4

RI.6.6, SL.6.1, L.6.3a, L.6.5c

Sentence
My body trembled more from fear than from the snow I trod upon. (from paragraph 8 of “The Land of Red Apples” by Zitkala-Sa)

Practice

Cal _____________________ more ____________________ than __________________. 


verb phrase
adverb phrase
other character

(subject + verb phrase + more + adverb phrase + than + other character)

Lesson 12

RL.6.4, L.6.1

Sentence
She does it methodically, grabbing a handful in her left hand, yanking it straight, then lopping it off with those razor-sharp steel shears. (from page 158 of Two Roads by Joseph Bruchac)

Practice

I study ______________________, __________________ and _______________.


adverb
-ing verb phrase
-ing verb phrase
(noun phrase + verb [+ object] + adverb, present participle phrase + present participle phrase)

Sources:

Bruchac, Joseph. Two Roads. Penguin Young Readers, 2018.

Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. Web.
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