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	Critical Problems and Design Solutions
	Grade 6: Module 2: Unit 1: Lesson 7



Entrance Ticket: Unit 1, Lesson 7

L.6.5, W.6.10

(Answers for Teacher Reference)

Directions: As you enter class, read the learning targets. Then, answer the questions below.
Reread each sentence from chapter 4 of The Boy Who Harnessed the Wind. Explain how figurative language is being used in each excerpt. Use evidence from the text to explain your thinking. Consult your anchor text to remind you of the context of the excerpt, if necessary.
1. “As I said, nsima is so important to our diets that whenever we go without it, we feel like fish out of water” (63).
Part A

In this example of simile, what two items are being compared?
William and his family are being compared to fish who are not in water.
Part B

How does this use of figurative language add meaning to the event described in the text?

It shows just how important nsima is to the everyday lives of William and other Malawians. Just like it would be unnatural for a fish to survive out of water, so too is it unnatural for William’s family not to eat nsima every day.
2. “That’s when the maize stalks finally stretched above my father’s head, and a whole green field would whisper your fortunes in the wind” (66).
Part A

In this example of personification, which nonhuman object is being given human characteristics?
The green fields, which are not human, are being given the human characteristic of whispering messages to William and other farmers like him.
Part B

How does this use of figurative language add meaning to the event described in the text?

It shows how important the maize fields were to the survival of farmers in Malawi like William and his family. Their relationship with their crops is so strong, it’s as if the fields can speak to them and tell them their fortune—whether they will have enough food to survive or not.
Source: Kamkwamba, William, and Bryan Mealer. The Boy Who Harnessed the Wind (Young Readers Edition). Puffin Books, 2015.
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Directions: As you enter class, read the learning targets. Then, answer the questions below.
Reread each sentence from chapter 4 of The Boy Who Harnessed the Wind. Explain how figurative language is being used in each excerpt. Use evidence from the text to explain your thinking. Consult your anchor text to remind you of the context of the excerpt, if necessary.
3. “As I said, nsima is so important to our diets that whenever we go without it, we feel like fish out of water” (63).
Part A

In this example of simile, what two items are being compared?
Part B

How does this use of figurative language add meaning to the event described in the text?
4. “That’s when the maize stalks finally stretched above my father’s head, and a whole green field would whisper your fortunes in the wind” (66).
Part A

In this example of personification, which nonhuman object is being given human characteristics?
Part B

How does this use of figurative language add meaning to the event described in the text?
Source: Kamkwamba, William, and Bryan Mealer. The Boy Who Harnessed the Wind (Young Readers Edition). Puffin Books, 2015.
Language Dive Guide: The Boy Who
Harnessed the Wind, Page 68

RI.6.1, RI.6.2, RI.6.4, L.6.5, SL.6.1

(For Teacher Reference)

Sentence

With no rain, the sun rose angry in the sky each morning and showed no mercy on the seedlings that had survived. (from page 68 of The Boy Who Harnessed the Wind by William Kamkwamba and Bryan Mealer)
Rationale

· Daily Learning Targets and Focus Standards: The sentence helps students to address the Daily Learning Target (I can interpret figurative language to determine meaning in the text) and L.6.5 by inviting students to analyze figurative language used to describe a severe drought. 
· Supporting Standards: RI.6.1, RI.6.2, RI.6.4, SL.6.1 
· Guiding Question: The sentence helps students respond to the guiding question (How can design thinking help solve a critical problem?) by adding to students’ understanding of a critical problem addressed in the text: a severe drought and famine in Malawi.
· Language Structure: This sentence is compelling because it uses a prepositional phrase to introduce the sentence and provide important context, it includes several examples of past-tense verbs for quick review, and it features examples of figurative language, including personification and hyperbole. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: With no rain,
· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when interpreting figurative language during activities in the second half of Unit 1 and when describing what makes a problem critical during the text-based discussion at the end of Unit 1.
· Delivery: The chunk With no rain, is presented out of order to provide context for the reason presented in the final chunk, allowing for better understanding and discussion. 
Time

15 minutes
Throughout the Language Dive

Refer to the instructions provided in the first three Language Dives of Module 1.
Key

Green

Blue

Red

Deconstruct

· Invite students to put their finger by this sentence from The Boy Who Harnessed the Wind on their note-catchers: With no rain, the sun rose angry in the sky each morning and showed no mercy on the seedlings that had survived.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with their partners.
· Say:
“What does this sentence mean to you?” (Responses may vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question, how can design thinking help solve a critical problem?” (Responses may vary. Encourage and acknowledge all responses.)
on the seedlings that had survived.

Deconstruct

· Display and read aloud the following sentence chunk strip: on the seedlings that had survived.
· Underline on the seedlings that had survived in green, and invite students to do the same on their note-catcher. 
· Say:
“Does anyone know what seedlings are?” (Young plants that grew from seeds; if students cannot guess the answer, encourage them to think about similar words, like seeds, before providing the answers.)
“Based on your understanding of the book, why did some of the seedlings not survive?” (Because of the drought, which kept some of the seedlings from getting the water they needed.)

the sun

Deconstruct

· Display and read aloud the following chunk: the sun
· Underline the subject the sun in blue, and invite students to do the same on their note-catcher. 
· Say:
“What relationship do you think there is between the sun and the seedlings?” (Responses may vary, but look for students to make mention of the drought and/or heat negatively impacting the seedlings.)

rose angry in the sky each morning and showed no mercy

Deconstruct

· Display and read aloud the following chunk: rose angry in the sky each morning and showed no mercy
· Say:
“What rose angry in the sky each morning? How do you know?” (The sun; because suns rise in the sky.)
“Where do you think this chunk goes in the sentence?” (Between the chunk the sun and the chunk on the seedlings that had survived.)
· Underline the verbs rose and showed in red, and invite students to do the same on their note-catcher. 
· Say:
“These verbs, rose and showed, are in the past tense. What are these verbs in the present tense?” (Rise; show.)
· Underline the noun mercy in blue, and invite students to do the same on their note-catcher. 
· Say:
“Does anyone know what mercy means?” (Kind treatment toward someone or something.)
“What does it mean to ‘show no mercy’? Is this a positive or negative thing?” (It means that you don’t show someone any kindness or forgiveness; it is a negative thing.)

· Draw students’ attention back to the entire chunk.
· Say:
“Which type of figurative language is being used in this chunk?” (Personification.)

“Why do the authors use personification? What do they want us to understand about the sun?” (Responses will vary, but look for students to understand that personifying the sun helps the reader understand how violent and destructive the heat in Malawi was.)

· If productive, cue students to expand or elaborate on their answers:
“Can you say more about that?”

· Say:
“What is another simpler way to say ‘the sun rose angry and showed no mercy on the seedlings that had survived’?” (Responses will vary, but look for responses that recognize that this sentence means that the sun was too hot for the plants.)

“Let’s imagine what this looks like. On your note-catchers, sketch a drawing of a sun that rose angry in the sky and showed no mercy on the seedlings that had survived.” 
· After one minute, invite students to share their drawings with a partner.
· Point out that these chunks alone already produce a complete sentence, although there is still another chunk left. If time allows, consider asking students to guess what extra information might be added to the beginning of this sentence.
With no rain,

Deconstruct (Focus Structure)

· Display and read aloud the following chunk: With no rain,
· Underline With no rain, in green, and invite students to do the same on their note-catcher. 
· Say:
“What does this chunk tell us?” (Responses will vary.)

“If there had been rain, what would have been different?” (Responses will vary, but look for students to understand that the sun would have been less harsh if there had been rain.)

· Remind students that the sentence already was a complete sentence without this chunk.
· Say:
“Why is this chunk here? What does this chunk add to the sentence?” (It adds extra information; it provides critical context by explaining the source of the drought.)

Practice (Focus Structure)

· Display the sentence frames:
With no goals scored, the team _______________________________________________.

With no money to buy a snack, Elisa ___________________________________________.

With no time left in class, the teacher __________________________________________.

· Tell students they will have time to think and discuss with their partners.
· Say:
“Complete these frames with your partners, using your own words. If you want, you can also write answers on your note-catchers.” 
With no rain, the sun rose angry in the sky each morning and showed no mercy on the seedlings that had survived.

Reconstruct

· Point to and read aloud the entire sentence on display: With no rain, the sun rose angry in the sky each morning and showed no mercy on the seedlings that had survived.
· Drawn students’ attention to the parts in green: With no rain, and on the seedlings that had survived.
· Say: 
“Look at the parts underlined in green. These are prepositional phrases. What happens if we remove these parts?” (The sentence becomes “the sun rose angry in the sky each morning and showed no mercy.”)

“Does the sentence still make sense? Does its core meaning remain the same?” (Yes, but the prepositions add important information.)

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question, how can design thinking help solve a critical problem?” (Responses will vary, but look for students to understand that this sentence helps illustrate just how critical this problem is, making a solution seem even more necessary.)

Practice

· Display the sentence frame:
With no ____________________________, William’s family ________________________.


prepositional phrase
predicate
(preposition phrase + subject + predicate)
· Tell students they will have time to think and discuss with their partners.
· Say:
“Use this frame to talk about something William’s family does not have and how this affects something in their lives. Think about how this connects to a critical problem in the text. Use your own words with your partners.”

· Give students one minute to record answers on their note-catchers, then invite students to share answers. 
· Tell students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.
· Say and call on volunteers:
“Now take each chunk and post it to the appropriate Language Chunk Wall. You can refer to these chunks again as you speak and write.”

	Language to Talk about Conditions
	Prepositional Phrases
	Verb Phrases

	With no rain,
	With no rain,

on the seedlings that had survived

in the morning
	rose angry in the morning

showed no mercy


Linguistic Reference

· With no rain, (prepositional phrase)
· the sun (subject)
· rose angry in the sky each morning and showed no mercy on the seedlings that had survived. (predicate)
Language Dive: The Boy Who Harnessed the 
Wind, Page 68 Note-Catcher

RI.6.1, RI.6.2, RI.6.4, L.6.4, L.6.5

(Example for Teacher Reference)

With no rain, the sun rose angry in the sky each morning and showed no mercy on the seedlings that had survived.

	5. Sketch a sun that rose angry in the sky and showed no mercy on the seedlings that had survived.
Responses will vary.

(Look for images that depict a very hot sun damaging the plants below.)


6. Complete the sentence frames using your own words.

With no goals scored, the team returned to the dugout with disappointed faces.
With no money to buy a snack, Elisa asked a friend to share his snack with her.
With no time left in class, the teacher sent the students home with no homework.
7. Complete the sentence frame to talk about something William’s family does not have and how this affects something in their lives. Think about how this connects to a critical problem in the text.
	With no
	way to make their plants grow
	,
	William’s family
	did not know how to feed themselves
	.


Source: Kamkwamba, William, and Bryan Mealer. The Boy Who Harnessed the Wind (Young Readers Edition). Puffin Books, 2015.
Language Dive: The Boy Who Harnessed the 
Wind, Page 68 Note-Catcher

RI.6.1, RI.6.2, RI.6.4, L.6.4, L.6.5

Name:
Date:


With no rain, the sun rose angry in the sky each morning and showed no mercy on the seedlings that had survived.
	8. Sketch a sun that rose angry in the sky and showed no mercy on the seedlings that had survived.


9. Complete the sentence frames using your own words.
With no goals scored, the team ________________________________________________.
With no money to buy a snack, Elisa _____________________________________________.
With no time left in class, the teacher ___________________________________________.
10. Complete the sentence frame to talk about something William’s family does not have and how this affects something in their lives. Think about how this connects to a critical problem in the text
	With no
	
	,
	William’s family
	
	.


Source: Kamkwamba, William, and Bryan Mealer. The Boy Who Harnessed the Wind (Young Readers Edition). Puffin Books, 2015.
Language Dive: The Boy Who Harnessed the 
Wind, Page 68 Sentence Chunk Strips

	on the seedlings that had survived.

	the sun

	rose angry in the sky each morning and showed no mercy

	With no rain,


Close Reading Guide: “William 
Kamkwamba’s Electric Wind”

RI.6.1, RI.6.2, RI.6.4, L.6.4

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to use a range of strategies to determine the technical, connotative, and figurative meanings of unfamiliar words. Students will also identify the main idea of each section of the text to determine the central idea of the entire article.
· The vocabulary questions in this close read have been designed to reinforce the strategies introduced in previous lessons. Encourage students to make these connections and to use a wide range of strategies to understand key words and phrases.
· Continue to use discussion protocols (e.g., Think-Pair-Share, Conversation Cues, and total participation techniques) to engage all students in collaborative discussion about the text.
Full Article

	Excerpt of Text
	Questions and Directions

	(Reread each section aloud before asking questions.)
	(Students respond orally, except where noted in the directions.)

	Full article
	· Read the whole article aloud as students follow along, reading silently. Invite students to Turn and Talk with a partner, and then cold call students to share out: “What is this text about?”
· Explain that now you will look closely at sections of the text in order to better understand the central idea of the article.


Introduction

	Excerpt of Text
	Questions and Directions

	Read from “When William Kamkwamba . . . ”
to “ . . . he could help.”
	· Focus on the last sentence of the first paragraph.
· Ask, “Why is there a word in Chichewa invented specifically to mean ‘great hunger for meat’?” (Because meat was so rare, Malawians were constantly hungry for it.)
Reread this sentence from the third paragraph: “His family was desolate.” Make a chart breaking desolate into three parts (de - solare - ate). Explain that the Latin prefix de- can mean totally or all the way; solare means alone, as in solo; -ate makes a word an adjective.
· Ask, “Use what you know about these word parts to explain what desolate might mean in your own words.” (Completely and totally alone.)
· Ask, “How does our definition apply in the context of the article?” (William’s family and the rest of Malawi were completely and totally without help to guard against the famine.)
· Ask, “Why doesn’t the author use the word alone? Why might the author have chosen desolate instead?” (Desolate has a stronger negative connotation. It emphasizes the direness of the situation.)
· Ask, “How does this sentence better help you understand this section?” (It shows how bad the situation was and explains why William felt compelled to find a solution.)
· Invite students to orally state the main idea of this section in their own words, then record the strongest response on their note-catcher. (Food was already hard to come by in Malawi before a famine hit and led to mass starvation.)


“Music to Pedal By”

	Excerpt of Text
	Questions and Directions

	Read from “William headed . . . ” to 
“‘ . . . even bigger windmill.’”
	· Point to the subheading “Music to Pedal By.” Ask, “What is this text feature called?” (A subheading.)
· Ask, “What is the purpose of a subheading?” (To organize a text into smaller chunks; to show how all of the information in a section is alike; to hint at the main idea of a section.)
· Explain that the word by in this context means to do something alongside or with the help of something else.
· Ask, “How does this subheading relate to the events described in this section?” (The bike is generating enough electricity to power a radio. The boys now have music to play alongside or to enjoy as they ride the bike.)
· Focus students on this sentence: “Although he knew little English, he figured out from diagrams how water wheels and electromagnets produce electricity; how batteries yield direct current; how magnets concocted from everyday objects make alternating current.”
· Point to the word concocted. Make a chart breaking concoct into three parts (con - coct - ed). Explain that the Latin root con- means together with; the Latin root coct means cooked; and -ed makes a verb past tense.
· Say, “Use what you know about these word parts. Share with a partner what you think concocted means in your own words.” (Cooked together.)
· Ask, “How does our definition apply in the context of the article?” (William had to be resourceful and “cook up” or devise his own tools and machines from everyday objects he found.)
· Focus students on this sentence: “‘With that success,’ William wrote, ‘I started planning for an even bigger windmill.’”
· Ask, “This sentence refers to an event in the past and another yet to come. What is ‘that success’ referring to?” (The small test windmill he built.)
· Ask, “What prediction can you make about what William will do next based on the second part of the sentence?” (He will start building a larger windmill to pump water to the fields.)
· Invite students to orally state the main idea of this section in their own words, then record the strongest response on their note-catcher. 
(By tinkering with everyday objects, William discovered that he could generate electricity.)
· Ask, “How does the main idea we identified relate to the subheading?” (The subheading is a shorter version of the main idea; it hints at the main idea before the audience begins reading the section.)


“Goat Poop”

	Excerpt of Text
	Questions and Directions

	Read from “This one required . . . ” to “ . . . connecting the parts.”
	· Focus students on this sentence: “Months later, he had finally collected all the pieces—except the dynamo he needed for a generator.”
· Invite students to use their finger to cover up the introductory phrase “Months later” at the beginning of the sentence.
· Ask, “Does this sentence still make sense if the author had left out this phrase?” (Yes, it’s still a complete and coherent sentence.)
· Ask, “What information does this phrase add that the author thought the reader needed to hear?” (It shows that the process of gathering materials took a long time.)
· Invite students to orally state the main idea of this section in their own words, then record the strongest response on their note-catcher. (William worked hard to collect all the materials he needed for the windmill.)
· Point out that the subheading for this section does not match well with the main idea of the section.
· Ask, “Pretend you are the editor giving feedback to the author. Can you suggest a subheading that better hints to the main idea of this section?” (Answers will vary. For example, “Garbage Collector.”)


“He’s Made Light!”

	Excerpt of Text
	Questions and Directions

	Read from “William spent hours . . . ” to 
“‘ . . . all you have to do is try.’”
	· Focus students on this sentence: “William answers, ‘Electric wind. I told you I wasn’t mad!’”
· Ask, “How does this sentence relate to the subheading?” (The subheading shows how the viewers reacted to the windmill. This sentence shows William’s response to the viewers.)
· Ask, “What can we infer about how William feels in this scene?” (He feels proud because his windmill was a success but also because he proved his doubters wrong.)
· Focus students on this sentence: “It was his resourcefulness, confidence, and persistence.”
· Ask, “Which habits of character listed on our anchor charts are similar to the attributes listed here? Explain the correlation.” (Perseverance is a synonym for persistence; both require pushing through challenges and not giving up. Initiative is similar to resourcefulness; both require being clever, careful, and organized to get a job done.)
· Ask, “What is the connotation of resourcefulness, confidence, and persistence? How do you know?” (Positive because they are admirable qualities that most people strive towards.)
· Invite students to orally state the main idea of this section in their own words, then record the strongest response on their note-catcher. (The boys successfully constructed the windmill and got it working to generate electricity.)


“Saved from Destruction”

	Excerpt of Text
	Questions and Directions

	Read from “William wasn’t done . . . ” to 
“ . . . people of Malawi.”
	· Focus students on this sentence: “His mother says, William ‘saved his family from destruction.’”
· Remind students that earlier they noted that the Latin prefix de- can mean totally or all the way. Explain that it more commonly means un- as in dehumidify, decompose, or deforestation. Separate destruction into three word parts: de-, struct, and -ion. Explain that the root word struct comes from the Latin word struere meaning to build. Explain that -ion means state of, result of.
· Say, “Use what you know about these word parts. Share with a partner what you think destruction means in your own words.” (The result of being unbuilt; the state of being torn down.)
· Ask, “How does this sentence better help you understand this section?” (It shows that William’s windmill was critical to his family’s survival. It was no small feat.)
· Ask, “How did William’s windmill save his family from destruction?” (He was able to drill a well to provide fresh drinking water and irrigation for his village.)
· Focus students on the last sentence of the article: “Thanks to William’s windmill, change is in the air for the people of Malawi.”
· Explain that this sentence makes for a clever ending because it has literal and figurative meanings.
· Ask, “What is the figurative meaning of the phrase ‘in the air’? What do people mean when they say something is ‘in the air’?” (Something that is felt to be present or all around.)
· Ask, “In what way is change literally in the air for the people of Malawi?” (The air or wind powering the windmill is producing electricity that is lighting their homes, irrigating their fields, and pumping water up from the well. The air is changing their lives in ways necessary for survival.)
· Ask, “How does this sentence better help you understand this section?” (It shows that William’s windmill had far-reaching effects, beyond just his family or village.)
· Invite students to orally state the main idea of this section in their own words, then record the strongest response on their note-catcher. (William’s windmill helped his community to get water and electricity. His work gained international attention, which he used to help other villages like his own.)

	Excerpt of Text
	Questions and Directions

	Culminating Task


	· Invite students to read through the main ideas they identified for each section of this article.
· Ask, “Based on these main ideas, what do you think could be the central idea of the entire article?” (William Kamkwamba identified a critical problem in his community, the famine, and used his resourcefulness to successfully build a windmill that generated electricity for lighting homes, irrigating fields, and pumping water.)
· Circulate, checking for understanding of the text and its central idea.


Source: Levinson, Cynthia. “William Kamkwamba’s Electric Wind.” Faces Magazine, vol. 28, no. 2, 2011, 
pp. 10–13.
Close Read Text: “William 
Kamkwamba’s Electric Wind”

Name:
Date:


William Kamkwamba’s Electric Wind

When William Kamkwamba was growing up in Masitala, a farming village of about 60 families in Malawi, the best day of the year was Christmas. Then, he, his parents, and his six sisters ate meat with their usual maize porridge and greens. Meat was so rare, his Chichewa [CHIH-cha-wah] language has a word, nkhuli [n-KOO-lee], meaning “great hunger for meat.”
During the rainy season, young William hunted for birds, using traps he fashioned from a hoe, a scarf, bicycle tires, bricks, his mother’s clothesline, and ropes made of blue gum tree bark. With his ingenuity and steady hand, William brought home meat.
But, between 2001 and 2006, drought and famine hit Malawi. Even maize withered and blew away. Limited to one tiny meal a day, the Kamkwambas starved. One Christmas, William ate only boiled goatskin. In 2006, William, 14, dropped out of school; he couldn’t pay the fee of 1,200 kwacha (about $80). His family was desolate. If only he could help.
Music to Pedal By

William headed to the library, a small room with three walls of books from America and electric lights. Although he knew little English, he figured out from diagrams how water wheels and electromagnets produce electricity; how batteries yield direct current; how magnets concocted from everyday objects make alternating current. A natural mechanic, William powered a radio by connecting one to the dynamo on a bicycle. While he pedaled, his cousin Geoffrey danced to African reggae music.
“Of course, he thought. This is how spinning motion generates power!” William wrote in his book The Boy Who Harnessed the Wind. And power could provide lighting and move water from the stream to fields. Studying a book on energy, William realized wind could power pumps better than bicycling! All he needed to do was build a windmill.
He rigged a small, test windmill from a plastic bottle, pipes, bamboo, an old battery, wires, and a rubber shoe. When he connected the wires to a radio, he heard music!
“With that success,” William wrote, “I started planning for an even bigger windmill.”
Goat Poop

This one required heavier materials—a tractor fan, shock absorber, vats of grease—which William scrounged from a scrap yard. It wasn’t easy, though. Students at his old school nearby called him a madman for digging in garbage. Not understanding why he wanted it, his father almost refused to give him his broken bicycle. To pay a welder, William stacked wood. He accidentally blew up his father’s radio and later ruined his mother’s favorite cooking pot, boiling goat poop to extract biogas!
Months later, he had finally collected all the pieces—except the dynamo he needed for a generator. Then, a friend, Gilbert Wimbe, son of Masitala’s chief, gave him 200 kwacha to buy one. The next day, he started connecting the parts.
“He’s Made Light!”

William spent hours heating a handmade drill to bore holes into plastic blades, each four feet long. He strengthened the blades with bamboo poles, bolted on with washers fashioned from bottle caps. He attached the bicycle, then the dynamo, then chains. William, Gilbert, and Geoffrey felled blue gum trees and constructed a tower, 16 feet high, wrapping its legs in plastic to keep out termites. With a makeshift pulley, they hauled the 90-pound windmill up the tower.
Finally, William inserted a light bulb into a socket handcrafted from a hollow reed and wire. Here goes, he thought, setting the blades in motion. A wind gust nearly knocked him off the tower but spun the blades “like furious propellers...I held the bulb before me, waiting for my miracle. It flickered once. Just a flash at first, then a surge of bright, magnificent light. My heart nearly burst.”
A neighbor shouted, “He’s made light!”
William answered, “Electric wind. I told you I wasn’t mad!”
Soon, he dangled a bulb from his bedroom ceiling and installed a switch. In Malawi, where only about five percent of the population has electricity, William “could touch the wall and get lights!”
This wasn’t a miracle. It was his resourcefulness, confidence, and persistence. “If you want to make it,” he said, “all you have to do is try.”
Saved from Destruction

William wasn’t done yet. He built a transformer with a socket and battery; then, people paid him to charge their mobile telephones. After nearly burning down the house, he fabricated a circuit breaker. He built a transmitter, creating his own radio station.
Best of all, in 2007, William, now 24, drilled a well that provides fresh drinking water for his village and irrigation for crops. His mother says William “saved his family from destruction.”
Word of William’s achievements spread. He was asked to speak at a TED (Technology, Entertainment, Design) conference. TED is a non-profit organization devoted to “ideas worth spreading.” With more hard work and help from donors, he finished high school and now gives speeches around the world and studies engineering at Dartmouth College. Through his organization, the Moving Windmills Project, William continues to work toward providing villages throughout Malawi with access to clean water and school and building supplies. Bryan Mealer, the co-author of The Boy Who Harnessed the Wind, says William’s message “really resonated with a lot of people.”
Thanks to William’s windmill, change is in the air for the people of Malawi.
Levinson, Cynthia. “William Kamkwamba’s Electric Wind.” Faces Magazine, vol. 28, no. 2, pp. 10-13. 
© 2011 by Cricket Media, Inc. Reproduced with permission. All Cricket Media material is copyrighted by Cricket Media, Inc., and/or various authors and illustrators. Any commercial use or distribution of material without permission is strictly prohibited. 
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Close Read: “William Kamkwamba’s
Electric Wind” Note-Catcher

RI.6.1, RI.6.2, RI.6.4, L.6.4

(Example for Teacher Reference)

Directions: For each section of the article, state the main idea based on your analysis during the close read. Synthesize your main idea statements to determine the central idea of the entire article.
	Introduction
	Main Idea:

Food was already hard to come by in Malawi before a famine hit and led to mass starvation.

	“Music to Pedal By”
	Main Idea:

By tinkering with everyday objects, William discovered that he could generate electricity.

	“Goat Poop”
	Main Idea:

William worked hard to collect all the materials he needs for the windmill.

	“He’s Made Light!”
	Main Idea:

The boys successfully constructed the windmill and got it working to generate electricity.

	“Saved from Destruction”
	Main Idea:

William’s windmill helped his community to get water and electricity. His work gained international attention, which he used to help other villages like his own.

	Culminating Task
	Central Idea: 

William Kamkwamba identified a critical problem in his community, the famine, and used his resourcefulness to successfully build a windmill that generated electricity for lighting homes, irrigating fields, and pumping water.


Source: Levinson, Cynthia. “William Kamkwamba’s Electric Wind.” Faces Magazine, vol. 28, no. 2, 2011, pp. 10–13.
Close Read: “William Kamkwamba’s 
Electric Wind” Note-Catcher
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Directions: For each section of the article, state the main idea based on your analysis during the close read. Synthesize your main idea statements to determine the central idea of the entire article.
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