	Module Title
	Grade X: Module X: Unit X: Lesson X


	Greek Mythology 
	Grade 6: Module 1: Unit 1: Lesson 5



Entrance Ticket: Unit 1, Lesson 5

L.6.4b

(For Teacher Reference)

Directions: As you enter class, read the learning targets. Next, complete the following:
Read this statement:

Our topic for this module is Greek Mythology, and we are learning about Greek Mythology through the novel The Lightning Thief.
Answer these questions in the chart below. Use the affix list to break the word down into its affixes and root.

· What is the root of the word mythology?
· What does the root mean?
· What do the affixes mean?
· What is the origin of each part of the word?
	
	Word Parts and Meaning
	Origin

	Prefix

(before the root)
	
	

	Root
	myth: traditional story
	Greek

	Suffix

(after the root)
	-ology: science or study of
	Greek


Entrance Ticket: Unit 1, Lesson 5

L.6.4b

Name: 
 Date: 


Directions: As you enter class, read the learning targets. Next, complete the following:
Read this statement:

Our topic for this module is Greek Mythology, and we are learning about Greek Mythology through the novel The Lightning Thief.
Answer these questions in the chart below. Use the affix list to break the word down into its affixes and root.

· What is the root of the word mythology?

· What does the root mean?

· What do the affixes mean?

· What is the origin of each part of the word?

	
	Word Parts and Meaning
	Origin

	Prefix

(before the root)
	
	

	Root
	
	

	Suffix

(after the root)
	
	


Affix List

Name: 
 Date: 

Prefixes (before the root)

	Prefix
	Definition
	Examples
	Origin

	anti-
	opposite, against
	antibiotic, antifreeze
	Greek

	auto-
	self
	autograph, automatic
	Greek

	centi-
	100
	centimeter, centipede
	Latin

	deca-, deci-
	ten
	decathlon, decade, decimal, decimeter
	Latin/ Greek

	en-, em-
	to cause to be, to put into or onto, to go into or onto
	encounter, enable, employ, embark, encircle
	Latin

	in-, im-, ir-, il-
	not
	inability, impatient, irregular, illegal
	Latin

	in-, en-
	into, in, on, within
	ingest, interior, entrance
	Latin

	inter-
	between
	intercept, interview, interstate
	Latin

	milli-,

mille-
	1,000
	millennium, millimeter
	Latin

	micro-
	small, minute
	microbiology, microscope
	Greek

	mis-
	wrong or incorrectly
	misunderstand, misinterpret
	Middle English

	multi-
	many, much
	multicolor, multifamily
	Latin

	poly-
	many, much
	polygon, polysyllable
	Greek

	pro-
	forward,

before, in advance
	progress, propel

prologue, improvise, prophecy
	Greek

	re-
	again
	review, replay
	Latin

	semi-
	half
	semicircle, semicolon
	Latin

	sub-
	under, beneath, below, secondary
	subway, subsoil, substitute
	Latin

	super-
	above, on top of, beyond
	superfine, superhuman, supersonic
	Latin

	trans-
	across, change, through
	transformation, transportation, transfer
	Latin

	un-
	not
	unfair, unfit, unseen
	Middle English

	uni-
	one, single
	unicorn, unicycle, uniform
	Latin


Roots
	Root
	Definition
	Examples
	Origin

	ast, astr, astro
	star
	astronaut, astronomy, disaster, asterisk, aster, asteroid
	Greek

	aud, audi, aus
	hear, listen
	audience, auditorium, audiovisual, auditor, audition
	Latin

	bene, boun, bon
	good, well
	benefit, benign, beneficial, Benedict, bonus, bonanza, bonbon, bounty
	Latin

	chronos (chron)
	time
	chronological, synchronize, chronicle, chronic, chronometer
	Greek

	dico, dict, dictum
	to say, tell, speak
	diction, dictator, dictate, predict, verdict, contradict
	Latin

	hydros (hydr)
	water
	hydrogen, hydrant, hydroplane
	Greek

	jacio, jactum, ject
	to throw
	inject, objection, project, eject
	Latin

	jur, juris
	judge, oath, law
	jury, jurisdiction, juror
	Latin

	lev
	light in weight
	levitate, elevator
	Latin

	log, logos, logue
	word or study
	prologue, apology, dialogue, eulogy, monologue, logic
	Greek

	mit, mitt, miss
	to send
	emit, transmit, admit, remit, missile, mission, admission, dismissed, commit
	Latin

	mort
	death
	mortician, mortify, mortality
	Latin


	mythus, mythos, myth
	traditional story, anything delivered by word of mouth
	myth, mythology, mythological
	Greek

	nom
	name
	nominate
	Latin

	path, pathos
	feeling, suffering
	apathetic, pathology, pathetic, sympathy
	Greek


	Root
	Definition
	Examples
	Origin

	port
	to carry
	portable, transport, export, portfolio, porter
	Latin

	pulv
	dust, powder
	pulverize
	Latin

	ratio(n)
	reason, logic, wisdom
	rational, rationalize
	Latin

	scribe (scrib), scriptum (script)
	to write
	describe, manuscript, scriptures, inscribe, prescription, script
	Latin

	spectro, spect, spec
	to see, watch, observ
	spectacles, spectator, spectacular
	Latin

	struct
	to build
	construct, instructor
	Latin

	thermos (therm)
	heat
	thermometer, thermostat, thermos, thermal
	Greek

	vac
	empty
	vacate, evacuate, vacancy, vacuum, vacuous
	Latin

	vid, video, vis, visum
	to see
	vision, evidence, provide, providence
	Latin

	vocare (voc, vok)
	to call or summon
	vocal, vocabulary, vocation, vocational, voice, revoke, invoke
	Latin


Suffixes (after the root)

	Suffix
	Definition
	Examples
	Origin

	-able, -ible
	can be done
	enjoyable, sensible, likable
	Latin

	-age
	result of an action, collection
	manage, drainage, acreage
	Latin

	-al
	applied to create the adjective form of a noun; related to or connected with
	national, educational, functional
	Latin

	-ed
	applied to create the past tense of a verb
	used, blessed, looked,
	Middle English

	-ence, -ance
	act or condition of
	persistence, excellence, assistance, importance
	Latin

	-ent, -ant
	an action or condition or causing a specific action
	student, contestant, immigrant, obedient, absorbent, abundant, elegant
	Latin

	-er
	applied to create the noun version of a verb; can indicate one’s occupation or place of origin; to create comparison
	teacher, New Englander, smarter
	Middle English

	-ia
	makes words ending in -ium or -ion plural
	millenia, regalia
	Latin

	-ian, -an
	one having a certain skill, relating to, belonging to
	electrician, magician, American, suburban
	Latin

	-ic
	relating to, characterized by
	energetic, historic
	Latin/ Greek

	-ion, -ition, 
-ation, -tion
	act of, state of, result of
	tension, attention, elevation, union
	Anglo- Saxon

	-ity, -ty
	state of, quality of
	prosperity, equality
	Latin

	-ive, -tive, 
-ative
	inclined/tending toward an action
	festive, talkative, active, sensitive
	Latin

	-ize
	to make, to cause to become
	fertilize, criticize, apologize
	Latin/ Greek

	-less
	without
	homeless, fearless, pointless
	Middle English

	-logy, -ology, 
-ologist
	science of, study of, one who studies
	biology, chronology, anthropologist
	Greek

	-ous, -ious, 
-eous
	full of, characterized by
	adventurous, nervous, mysterious, courteous
	Latin


Work to Become Effective Learners Anchor Chart

(Example for Teacher Reference)

Develop the mindsets and skills for success in college, career, and life.

	Habit of Character
	I persevere.

	What Does It Mean?
	This means I challenge myself. When something is difficult or demanding, I keep trying and ask for help if I need it.

	What Does It Look Like?
	· Keep trying

· Asking someone for help

	What Does It Sound Like?
	· “I am finding this challenging. I have tried xyz, but I need help moving forward.”

	Habit of Character
	I collaborate.

	What Does It Mean?
	This means I can work well with others to accomplish a task or goal.

	What Does It Look Like?
	· One person talking at a time and the others listening

	What Does It Sound Like?
	· “What do you think?”

· “I’m not sure I understand, would you say that again?”

· “I’d like to build on that idea . . .”

· “That sounds like a great idea, and perhaps we could also . . .”

	Habit of Character
	I take responsibility.

	What Does It Mean?
	This means I take ownership of my ideas, my work, my goals, and my actions.

	What Does It Look Like?
	· Self-assessing

· Setting goals

	What Does It Sound Like?
	· “I think I did this well, and here is evidence of that . . .”

· “I think I could improve . . . by . . .”

· “I decided to make this change because . . .”

	Habit of Character
	I take initiative.

	What Does It Mean?
	This means I see what needs to be done and take the lead on making responsible decisions.

	What Does It Look Like?
	· When group members aren’t talking to one another or working well together, one person stepping forward to make a decision to help move the group forward

· Someone being a facilitator and allocating roles

· Doing things without being asked

	What Does It Sound Like?
	· “How about we try this?”

· “I have an idea. Perhaps we could . . .”


Work to Become Effective Learners Anchor Chart

Teacher Directions: Write the following on chart paper, leaving space to add to it throughout the unit.
Develop the mindsets and skills for success in college, career, and life.

	Habit of Character
	I persevere.

	What Does It Mean?
	This means I challenge myself. When something is difficult or demanding, I keep trying and ask for help if I need it.

	What Does It Look Like?
	

	What Does It Sound Like?
	

	Habit of Character
	I collaborate.

	What Does It Mean?
	This means I can work well with others to accomplish a task or goal.

	What Does It Look Like?


	

	What Does It Sound Like?


	

	Habit of Character
	I take responsibility.

	What Does It Mean?
	This means I take ownership of my ideas, my work, my goals, and my actions.

	What Does It Look Like?
	

	What Does It Sound Like?
	

	Habit of Character
	I take initiative.

	What Does It Mean?
	This means I see what needs to be done and take the lead on making responsible decisions.

	What Does It Look Like?
	

	What Does It Sound Like?
	


Text: “Why Ancient Greek Mythology Is 
Still Relevant Today”

Name:
Date:


Why Ancient Greek Mythology Is Still Relevant Today

If there is one subject that is still widely taught today, it has to be the subject of ancient Greek mythology. It isn’t just taught as part of a literature curriculum at school but is also part of most history lessons. Some people might wonder why the world is still so hung up on ancient Greek myths when they are nothing but stories and they came from thousands of years ago. However, one look at the vast amount of ancient Greek-themed movies and literature today, people will quickly come to the conclusion that the world is still fascinated with Greek mythology though they might not always be able to say why.

For those who think that ancient Greek mythology stories are nothing more than a bunch of outdated tales, they just happen to be wrong. For sure, these stories may have been written hundreds if not thousands of years ago, but it is good to remember they were written by wise men who had a hand in helping shape modern thinking. These great men, Aristotle and Sophocles to name a few, were not mere storytellers; they didn’t spend their days weaving tales just because they wanted to and had nothing to do. They were too good for that and this is why their Greek myths have withstood the test of time and are relevant until today. In fact, they might even still be relevant a hundred years from now.
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Charles Percier. “Design for Neptune with an Oval Medallion.” Illustration. c. 1764-1838. Metropolitan Museum of Art. Gift of Lincoln Kirstein, 1965. Wikimedia. Web. Public domain. 
What Are Greek Myths?

To some people, Greek myths are these epic tales of gods and goddesses gallivanting about the earth, achieving all sorts of impossible tasks. They are stories of people dealing with the gods and either they come out triumphant or they end up bloody and charred or turned into animals and plants. Indeed, a person who doesn’t look beyond the surface will think these tales are nothing more than flights of fancy by old story-tellers from the past but a deeper look at the stories will tell you more than that. These myths aren’t just legends and while they are “just stories” they are stories with a purpose and reason. A deeper look at Greek myths should reveal morals, philosophies, and even warnings.

These tales rarely have the happily-ever-after endings people are so used to these days but remember, they weren’t written for entertainment—they were written with a higher purpose. One wouldn’t expect such great minds to waste their time telling a story for the sake of telling a story; they had to have purpose and they had to impart knowledge. In truth, these myths give people a chance to glimpse at the way the Greeks lived and how they thought back then. It might seem hopelessly outdated and unimportant but the exact opposite of that is true.

What Is the Importance of the Greeks?

Most people will not really notice it unless they are told to do so, but there are so many Greek influences around the world today. In fact, it is impossible to go around to completely understand the basics of things like fine arts, literature, and performing arts without touching on some Greek myth.

These myths were an integral part of ancient Greek culture because this was how they passed down lessons from one generation to the next without things getting boring and dull. Anyone who has ever picked up a book on Greek myths or seen a movie inspired by one can attest to its action-packed nature. Some might wonder what the point is to just passing down stories—stories that were made up and were in no way true but that was the beauty of Greek mythology in ancient times. They became the perfect way to impart lessons without being dull or boring.

What Did These Myths Do?

These myths were told to people and it helped them realize the difference between right and wrong. It helped them come to terms with how they should be humble and never think themselves immortal or they might just be proven wrong in the most horrible and inopportune of ways. Also, these tales tell people of heroes and how true greatness was achieved by those who dared while at the same breath, showing the flaws of these heroes.

Any modern person who reads or hears of Greek myths will be hard-pressed to stay unaffected. They are simply that good and this proves just how relevant they still are. Anyone can pick up a book of Greek myths. For sure, they will get something from it.

Why Study Greek Myths?

Reading and hearing about Greek mythology is one thing but why are modern people still made to study them? The answer to that is very simple: to learn. People still study the ancient Greeks and their myths much in the same reason they study other cultures and that is so they can learn from it. After all, when you study a culture as progressive as that of the ancient Greeks, you really can’t help but learn lessons. These myths, for their part, show modern people a glimpse of how they thought in the past, what they considered important, how their morals worked, etc. Another reason to study those Greek myths is because they have contributed a lot to classic and modern literature in the form of symbols.

It has been said that simply by studying or even just reading some of these myths, people can learn how to control their actions or at least think better of what they do. After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble. In a sense, these myths serve as a warning for people on how they should and should not be. The irony of the situation is that most people still tend to go with their follies, choose to make stupid decisions, and have hubris. It is almost comical how these myths capture human behavior in the ancient times that are still alive and kicking today.

Who Are Some Famous Authors?

Below is a short list of some famous Greek mythology authors and their equally famous works:

Plato – This is perhaps one of the most famous of famous Greek writers. He is known for his popular dialogues including the Republic, Phaedo, Symposium, Phaedrus, Timaeus, and Philebus. Nothing much is known about Plato but it cannot be denied that his writings have had lots of influence on classic literature as we know it today.
Sophocles – Sophocles wrote 123 plays during his career and while some people might expect a happy ending from those plays, they will be sorely disappointed. Sophocles was a tragedian and came up with famous tragedies like Oedipus, the King and Electra, and Antigone. Of his 123 plays, only 7 survived intact.
Euripides – He was also a tragedian like Sophocles and while he wrote only 95 plays, at least 18 of them survived. Some of his famous works include Medea, The Bacchus, and Alcestis. What made his plays and stories stand out was that they tended to be realistic and would show strong women with wise slaves. He had a massive influence on the concept of European Tragedy.
Aristophanes – This writer was a comedian and at some point, his pen was the most feared weapon in Athens. He wrote 40 plays but only 11 have survived. Plato even pointed out that the play The Clouds written by Aristophanes was responsible for the trial and execution of Socrates.
Mlleff, Geri. “Why Ancient Greek Mythology Is Still Relevant Today.” Owlcation, 29 Dec. 18. Used by permission of the author. https://owlcation.com/humanities/Why-Ancient-Greek-Mythology-is-Still-Relevant-Today 
Close Reading Guide: “Why Ancient Greek Mythology Is Still Relevant Today”

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to trace the way the author develops the central idea of the article. 

· In this close read, students will focus only on selected sections of the text.

· Since this is the first experience in reading informational text this year, for the first two sections, students are given main idea and asked to identify key supporting details. This scaffold is removed in the last section.

· Although there is a lot of challenging vocabulary in this text, this close read focuses only on words needed to understand the main idea and details of each section. Support with definitions of additional words as needed for basic comprehension.

· The vocabulary questions in this close read have been designed to reinforce the strategies introduced in previous lessons. Encourage students to make these connections and to use a wide range of strategies to understand key words and phrases.

· Continue to use discussion protocols (e.g., Think-Pair-Share, Conversation Cues, and total participation techniques) to engage all students in collaborative discussion about the text.

Full Article

	Excerpt from Text
	Questions and Directions

	Full Article
	· Read the whole article aloud as students follow along, reading silently. Invite students to Turn and Talk with a partner, and then cold call students to share out: “What is this text about?”

· Explain that now you will look closely at sections of the text in order to better understand the central idea of the article.


Introduction

	Excerpt from Text
	Questions and Directions

	Read from “If there is . . .” to “. . . a hundred years from now.”
	· Focus on the last two sentences in this section.
· Ask: “What does relevant mean?” (related to what is important now) “What words in the text helped you figure out what relevant means?” (withstood the test of time)
· Ask: “In your own words, what is the central idea of this article?” (Greek myths are still important today. Ancient Greek mythology is still relevant today.)
· Ask: “What clues helped you to identify the central idea?” (the title, the last two sentences of the introduction)
· Invite students to write the central idea at the top of their note-catchers.


“What Are Greek Myths?”
	Excerpt from Text
	Questions and Directions

	“What are Greek Myths?”


	· Focus students on the section titled “What Are Greek Myths?” Explain that they will be looking more closely at some sections of the article to analyze how the author develops the central idea that myths are still relevant today.
· Have students locate the Key Vocabulary column of their note-catchers, and use the questions provided to discuss the meanings of the words morals and philosophies. Refer to the Close Reading: “Why Ancient Greek Mythology Is Still Relevant Today” note-catcher (example for teacher reference) for sample responses.
· Invite students to reread the section heading and the main idea given in the right-hand column of their note-catchers.
· Ask: “How is the main idea of this section related to the heading of the section?” (The main idea answers the question in the section heading in a general way.)
· Ask: “What are some of the details the author uses to support the idea that “myths are more than just tales of gods and goddesses doing impossible tasks on earth?”
· Refer to the close reading note-catcher provided for sample responses.
· Guide students in adding supporting details to their note-catchers.
· Discuss: “How does this section support the central idea that myths are still relevant?” (Answers will vary. Encourage students to support observations with specific evidence from the text.)


“What Did These Myths Do?”

	Excerpt from Text
	Questions and Directions

	“What Did These Myths Do?”


	· Focus students on the Key Vocabulary column of their note-catchers, and use the questions provided to discuss the meaning of the word immortal.
· Invite students to reread the section heading and the main idea given in the right-hand column of their note-catchers. Reinforce the connection between the section heading and the main idea of the section.
· Ask: “What are some of the details the author uses to support the main idea of this section?” Refer to the close reading note-catcher provided for sample responses.
· Guide students in adding supporting details to their note-catchers.
· Discuss: “How does this section support the central idea that myths are still relevant?” (Answers will vary. Encourage students to support observations with specific evidence from the text.)


“Why Study Greek Myths?”
	Excerpt from Text
	Questions and Directions

	“Why Study Greek Myths?”
	· Focus students on the Key Vocabulary column of their note-catchers, and use the questions provided to discuss the meaning of the word hubris.
· Reread the section heading. Remind students that the main idea of the section should answer the question in the section heading in a general way. Invite students to share ideas for stating the main idea of this section with a partner. 
· Invite students to write the main idea of this section in the space provided in the right-hand column of their note-catchers. 
· Ask: “What are some of the details the author uses to support the main idea of this section?” Refer to the Close Reading: “Why Ancient Greek Mythology Is Still Relevant Today” note-catcher (example for teacher reference) for sample responses.
· Guide students in adding supporting details to their note-catchers. 
· Focus students on the last two sentences of this section, from “The irony . . .” to “. . . and kicking today.”
· Ask: “What does the word irony mean?” (a surprising difference between what one would normally expect and what the real thing or situation is) 
· “What does the author find ironic?” (that people still “go with their follies, choose to make stupid decisions, and have hubris”)
· Ask: “Why is this ironic?” Invite students to share their responses with a partner. (It is ironic because people are still doing what the myths were designed to warn against.)
· Ask: “How do the last two lines support the author’s central idea that myths are still relevant today?” (Myths warn us against mistakes people still make today; people still need those warnings. Their message is still relevant and needed. Myths address central truths that are timeless.)


Culminating Task
	Excerpt from Text
	Questions and Directions

	Culminating Task
	· Read the culminating task aloud. Use the example close-reading note-catcher or a student’s completed note-catcher to model how to orally summarize the introduction and first section of the text. 
· Then invite students to take turns using their own notes to orally summarize the remaining sections. 
· Circulate, checking for understanding of the text and of strategies for summarizing.


All definitions from the Wordsmyth online dictionary https://www.wordsmyth.net/
Close Read: “Why Ancient Greek Mythology 
Is Still Relevant Today” Note-Catcher

RI.6.1, RI.6.2, RI.6.4, RI.6.10, W.6.10, L.6.4a

(Example for Teacher Reference)

What is the central Idea of this text? How does the author develop this idea?

Greek mythology is still important today.

Source: Mlleff, Geri. “Why Ancient Greek Mythology Is Still Relevant Today.” Owlcation, 29 Dec. 18. Used by permission of the author. 
https://owlcation.com/humanities/Why-Ancient-Greek-Mythology-is-Still-Relevant-Today
	“What Are Greek Myths?”

	Key Vocabulary (Discuss the answers to the questions below.)

	1. Which is most likely the correct definition of morals as the word is used in this section?
a. ideas or habits of behavior that have to do with what is right and what is wrong

b. scornfully ironic remarks

2. What is the meaning of the word philosophies as it is used in this section?
a. the written rules of a government

b. the personal values and rules that guide one in life 

	Main Idea and Supporting Details (Add the details used to support the main idea of each section.)

	Main idea: Myths are more than just tales of gods and goddesses doing impossible tasks on earth.
Supporting details:

3. Myths can reveal morals, philosophies, and warnings.
4. Myths can give us information about how the ancient Greeks lived and thought.


	“What Did These Myths Do?”

	Key Vocabulary (Discuss the answers to the questions below.)

	The word immortal comes from the Latin root mort (death) and the prefix im- (not).

What do you think immortal means?

never dying, living forever

	Main Idea and Supporting Details (Add the details used to support the main idea of each section.)

	Main idea: Myths were used to teach lessons in ancient Greece.
Supporting details:

5. Myths help readers realize . . . 

Possible student responses: 
to be humble and never to think we are immortal. 
about the strengths and flaws of heroes. 
the difference between right and wrong
6. Myths teach readers . . . 
· Myths teach readers about the strengths and flaws of heroes.

· Myths teach readers the difference between right and wrong.


	“Why Study Greek Myths?”

	Key Vocabulary (Discuss the answers to the questions below.)

	Carefully reread this sentence:

“After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.”

Is hubris a positive (good) characteristic or a negative (bad) one?

negative

How do you know?

The words it is grouped with in the sentence (follies, stupidity) are negative. 

What is hubris? Use a dictionary to find the definition.

excessive pride, arrogance

	Main Idea and Supporting Details (Add the details used to support the main idea of each section.)

	Main idea: 
We can learn much from studying Greek mythology. 

Supporting details:

7. Possible student responses: We can learn about the ancient Greeks: how they thought, what they thought was important, how their morals worked.

8. We can understand symbols used in classic and modern literature. 

· We can learn lessons about human follies, stupidity, and hubris.


Culminating Task: According to the author, why is ancient Greek mythology still relevant today? With a partner, take turns orally summarizing a section of the article that you analyzed. Use the notes in the Main Ideas and Supporting Details rows to help you to explain the author’s main points accurately and concisely.
Sample Model (oral summary of introduction and first section): 

In the article “Why Ancient Greek Mythology Is Still Relevant Today,” Gerri Mlleff explains why Greek myths are still important today. MIleff says that myths are more than just old “tales of gods and goddesses doing impossible tasks on earth.” Myths can reveal morals, philosophies and warnings. They can also give us a glimpse of how the ancient Greeks lived and thought . . . 

All definitions from the Wordsmyth online dictionary https://www.wordsmyth.net/
Close Read: “Why Ancient Greek Mythology 
Is Still Relevant Today” Note-Catcher

RI.6.1, RI.6.2, RI.6.4, RI.6.10, W.6.10, L.6.4a

Name:
Date:


What is the central Idea of this text? How does the author develop this idea?

Source: Mlleff, Geri. “Why Ancient Greek Mythology Is Still Relevant Today.” Owlcation, 29 Dec. 18. Used by permission of the author. https://owlcation.com/humanities/Why-Ancient-Greek-Mythology-is-Still-Relevant-Today
	“What Are Greek Myths?”

	Key Vocabulary (Discuss the answers to the questions below.)

	9. Which is most likely the correct definition of morals as the word is used in this section?

a. ideas or habits of behavior that have to do with what is right and what is wrong

b. scornfully ironic remarks

10. What is the meaning of the word philosophies as it is used in this section?

a. the written rules of a government

b. the personal values and rules that guide one in life

	Main Idea and Supporting Details (Add the details used to support the main idea of each section.)

	Main idea: Myths are more than just tales of gods and goddesses doing impossible tasks on earth.

Supporting details:

1. 


2. 





	“What Did These Myths Do?”

	Key Vocabulary (Discuss the answers to the questions below.)

	The word immortal comes from the Latin root mort (death) and the prefix im- (not).

What do you think immortal means?




	Main Idea and Supporting Details (Add the details used to support the main idea of each section.)

	Main idea: Myths were used to teach lessons in ancient Greece.
Supporting details:

1. 

2.






	“Why Study Greek Myths?”

	Key Vocabulary (Discuss the answers to the questions below.)

	Carefully reread this sentence:

“After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.”

Is hubris a positive (good) characteristic or a negative (bad) one?

How do you know?

What is hubris? Use a dictionary to find the definition.




	Main Idea and Supporting Details (Add the details used to support the main idea of each section.)

	Main idea: 

Supporting details:

1.


2. 






Culminating Task: According to the author, why is ancient Greek mythology still relevant today? With a partner, take turns orally summarizing a section of the article that you analyzed. Use the notes in the Main Ideas and Supporting Details rows to help you to explain the author’s main points accurately and concisely.

Close Read: “Why Ancient Greek Mythology Is 
Still Relevant Today” Note-Catcher

RI.6.1, RI.6.2, RI.6.4, RI.6.10, W.6.10, L.6.4a
Name:
Date:

Greek mythology is

Source: Mlleff, Geri. “Why Ancient Greek Mythology Is Still Relevant Today.” Owlcation, 29 Dec. 18. Used by permission of the author. 
https://owlcation.com/humanities/Why-Ancient-Greek-Mythology-is-Still-Relevant-Today
	“What Are Greek Myths?”

	Key Vocabulary (Discuss the answers to the questions below.)

	1. Which is most likely the correct definition of morals as the word is used in this section?

A. ideas or habits of behavior that have to do with what is right and what is wrong

B. scornfully ironic remarks

2. What is the meaning of the word philosophies as it is used in this section?

A. the written rules of a government

B. the personal values and rules that guide one in life

	Main Idea and Supporting Details (Add the details used to support the main idea of 
each section.)

	Main idea: Myths are more than just tales of gods and goddesses doing impossible tasks on earth.
Supporting details:

1. Myths can reveal


2. Myths can give us information about





	“What Did These Myths Do?”

	Key Vocabulary (Discuss the answers to the questions below.)

	The word immortal comes from the Latin root mort (death) and the prefix im- (not).

What do you think immortal means?



	Main Idea and Supporting Details (Add the details used to support the main idea of 
each section.)

	Main idea: Myths were used to teach lessons in ancient Greece.
Supporting details:

1. Myths help readers realize


2. Myths teach readers that





	“Why Study Greek Myths?”

	Key Vocabulary (Discuss the answers to the questions below.)

	Carefully reread this sentence:

“After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.”

Is hubris a positive (good) characteristic or a negative (bad) one?

How do you know?

What is hubris? Use a dictionary to find the definition.




	Main Idea and Supporting Details (Add the details used to support the main idea of 
each section.)

	Main idea: 


We can learn much from


Supporting details:

1. 


2. We can understand symbols used in classic and modern literature.






Culminating Task: According to the author, why is ancient Greek mythology still relevant today? With a partner, take turns orally summarizing a section of the article that you analyzed. Use the notes in the Main Ideas and Supporting Details rows to help you to explain the author’s main points accurately and concisely.
Language Dive Guide: “Why Ancient Greek Mythology Is Still Relevant Today,” 
Paragraph 10

L.6.4a, L.6.4b, L.6.4c, L.6.4d

(For Teacher Reference)

Sentence

After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble. (from paragraph 10 of the informational text “Why Ancient Greek Mythology Is Still Relevant Today” by Geri Mlleff)
Rationale

· Daily Learning Target and Focus Standards: The sentence addresses the daily learning target and L.6.4a, L.6.4b, L.6.4c, and L.6.4d by allowing students to use strategies to discern the meanings of unknown words in the sentence.

· Supporting Standards: RI.6.1, RI.6.2, RI.6.4, SL.6.1.

· Guiding Question: The sentence helps students respond to the guiding question (What is mythology?) by discussing common themes that recur across myths. 

· Language Structure: This sentence is compelling because it features academic vocabulary that may be challenging for students to interpret. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: after all. Also, students will practice discerning the meaning of two unknown vocabulary items, follies and hubris, using context clues, part of speech information, and affixes before verifying with a dictionary.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when determining meanings of unknown words in their informational and anchor texts and during the Mid-Unit 1 Assessment.

· Delivery: The chunks are presented out of order to provide context for the reason presented in the final chunk, allowing for better understanding and discussion. 

Time

15 minutes
Throughout the Language Dive

Encourage rich conversation among students about the meaning of each of the sentence chunk strip, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

After asking questions, provide students up to 1 minute of think-time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.
Record and display student responses next to or underneath the target language for visual reference.
Although students should briefly discuss all chunks in each Language Dive sentence, invite them to slow down during one chunk, called the focus structure, to investigate and practice a particularly compelling language structure.
Where possible, place sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This allows students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.
For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary logs.
Note: Some responses to questions in the Language Dive indicate only that “Responses will vary.” Like one the larger goals of Language Dives, “Responses will vary” is intended to suggest that students should be encouraged to grapple with questions and ideas, develop interest and participation, and not be immediately steered toward “correct” responses. Indeed, even where correct responses are provided, continue to invite a culture of inquiry and grappling.
Key

Red

Blue

Launch

· Welcome students to their first Grade 6 Language Dive. Display the term Language Dive.

· Tell students they will have time to think and discuss with their partner. Say:

“What do you think a Language Dive is?”/“Based on your first/second Language Dive, what do you think a Language Dive is?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

· If productive, cue students to clarify the conversation by confirming what they mean. If necessary, prompt students’ responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Say:

“So, do you mean _____?” (Responses will vary.)

· Confirm or amend and display students’ ideas.

Deconstruct

· Tell students about the first step in the Deconstruct stage: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Invite students to put their finger by this sentence from “Why Ancient Greek Mythology Is Still Relevant Today” on their note-catchers: After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.
· Say:

“What does this sentence mean to you?” (Responses may vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question?” (Responses may vary. Encourage and acknowledge all responses.)

· After inviting responses, write and display students’ ideas. 

· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”
get people in trouble.
Deconstruct

· Display and read aloud the following sentence chunk strip: get people in trouble.
· Say:

“Does this chunk come at the beginning of the sentence? How do you know?” (no; because it ends with a period)

“Why might we start with the last chunk first?” (Responses will vary.)

· Remind students of some relevant goals of Language Dives: to improve critical thinking, to understand how different chunks in a sentence relate to one another, and to practice reconstructing sentences. Point out that varying the order of the chunks can be a useful way to meet these goals.

· Draw students’ attention back to the chunk, and ask:

“What does this chunk mean to you?” (Responses will vary.)

“What kind of things get people in trouble?” (Responses will vary.)

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)

· Say:

“Let’s talk about the second chunk.”
human follies, stupidity, and even hubris

Deconstruct

· Display and read aloud the following chunk: human follies, stupidity, and even hubris
· Tell students that highlighting language can help them notice important structures and patterns.

· Underline follies and hubris in blue, and invite students to do the same on their note-catcher. (
· Say:

“Does anyone know what these two words mean: follies or hubris?” (Accept, but do not verify student answers; students may remember the definition of hubris from the close read, but they are unlikely to know follies.)

· Remind students that it’s common to come across unknown words in the texts they are reading. Tell them that today they will be practicing a couple of strategies to figure out what the unknown words mean.

· Say:

“One good strategy for guessing the meaning of an unknown word is to look at the context. We know from the first chunk that these words describe things that get people in trouble. So we know that hubris and follies can get us in trouble. Does anyone know what the other word in this list means: stupidity?” (lack of intelligence; foolishness; the quality of being a stupid person)

“Do we usually think of stupidity as a positive or negative trait?” (negative)

“If stupidity is a negative trait, do you think the words follies and hubris are likely to describe positive traits, or other negative traits like stupidity? How do you know?” (They are likely to describe negative traits; we know because they are in a list and grouped together and because negative traits get us in trouble.)

· Say:

“We’ve just used context to learn a little more about the words follies and hubris. We know that they probably mean something negative.”

· Tell students that another strategy for figuring out unknown words is thinking about their part of speech.

· Say:

“What part of speech do you think the word stupidity is: a noun, verb, or adjective? How do you know?” (noun; because of the -ity affix, or because of prior knowledge)

· Encourage students to think about the affix -ity at the end of the word, which signifies that a word is a noun. Invite or provide additional examples of -ity nouns (e.g., unity, cavity, ability) so students can recognize a pattern.

· Say:

“Because follies and hubris are in the same list as stupidity, which is a noun, do you think that follies and hubris are likely to be nouns as well, or do you think they will be a different part of speech, like verbs or adjectives?” (They are likely to be nouns as well.)

· Say:

“Based on what we’ve inferred about the words follies and hubris, let’s try to make guesses about what they could mean.”

· Cue students to think and process this language internally. Say/ask:

“I’ll give you time to think about what follies and hubris might mean. Remember that they should be negative, and they should be nouns. You have one minute to guess the meanings of these words, and then we’ll check our guesses using a dictionary. Write or draw your guesses on your note-catcher.” ( (Responses will vary, but look for students’ use of nouns that describe negative traits as guesses.)

· After inviting responses, write and display student ideas.

· Ask students to confirm the definitions using their dictionaries. These can be paper, online, translation, or learners’ dictionaries. Encourage students to compare findings with a partner.

· Say:

“According to the best definition in the dictionary, what are follies?” (foolish actions or ideas)

“And what is hubris?” (arrogance; excessive confidence/pride)

· Students should write these definitions on their note-catchers (and, if time allows, also in their vocabulary logs). Invite students to compare these dictionary definitions to their own preliminary guesses. Celebrate students’ abilities to make guesses and use dictionaries to learn new words.

· Say: 

“Let’s talk about the third chunk.”
a lot of these stories tell tales
Deconstruct

· Display and read aloud the following chunk: a lot of these stories tell tales
· Say:

“What are ‘these stories’?” (myths)

“What does this chunk tell us about the guiding question, What is mythology?” (Responses may vary, but might clue: mythology is about stories called myths, some myths talk about the bad choices that people make.)

· After inviting responses, write and display student ideas.

· Say:

“Let’s talk about the fourth and final chunk.”
After all,
Deconstruct (Focus Structure)

· Display and read aloud the following chunk: After all,
· Say:

“Does anyone know what the phrase after all means?” (Responses will vary.)

· Tell students that after all can mean different things depending on how the phrase is used in context. Draw students’ attention to the two examples on their note-catcher. Invite a volunteer to read the two sentences aloud: (A) I know I said I would come to your party, but I can’t come after all; (B) We have plenty of time before the weekend to decide. After all, it’s only Monday.

· Using a Conversation Cue to allow time to think and process language internally, say:

“I’ll give you time to talk with your partner about sentences (A) and (B). What do you think are some of the differences in how these two after alls are used? Think about what they mean, where they are in the sentence, and anything else you notice. You have 1 minute. You can take notes or sketch pictures on your note-catcher if you want.” ( (Verify and correct student answers: [A] means against what was expected and, here, it comes at the end of a sentence; [B] is used to emphasize or draw extra attention to something and it comes at the beginning of a sentence).

· Give students 1 minute to discuss answers. Invite student responses.

· Draw students’ attention back to the sentence chunk strips.

· Say:

“Based on context, what do you think after all means in this sentence?” (It is being used to emphasize or draw attention to the information of the sentence.)

Practice (Focus Structure)

· Tell students they will now practice using this structure: “You’ve played with this chunk and figured out the meaning. Now let’s use after all in a sentence for our own speaking and writing.” 

· Display the following sentence frames:

a. Percy should have told someone sooner about Mrs. Dodds. After all, _____.

b. Percy’s mother thought he would be safe at Yancy Academy, but _____ after all.

· Point out that one of these sentence frames uses after all to mean against what was expected, and the other sentence frame uses after all to draw extra attention to something.
· Say:

“Use these frames to talk about Percy and chapter 3 of The Lightning Thief in your own words within your triad. You can also take notes on your note-catcher, if you wish.” (
· Invite and display student responses.

After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.

Reconstruct

· Tell students they will now go from the Deconstruct to the Reconstruct stage: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire sentence on display: After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble. 

· Underline the subject, a lot of these stories, in blue, and underline the predicate, tell tales of how human follies, stupidity, and even hubris get people in trouble, in red.

· Ask students to look at the underlined words. Say:

“What do you notice about the words underlined in blue and red?” (The words in blue tell us what the sentence is about [a lot of these stories]; the words in red tell us what that thing does [tell tales of how human follies, stupidity, and even hubris get people in trouble].)

· If students are unfamiliar with subject and predicate, explain that the words underlined in blue are the subject, and the words underlined in red are the predicate.

· Say:

“Based on this example, what do you think a subject must have? What must a predicate have?” (A subject must have a noun or noun phrase; a predicate must have a verb or verb phrase.)

“What is the noun in this subject? What is the verb in this predicate?” (stories; tell)

· Tell students you will give them time to think and discuss with their partner. Ask, one question at a time:

“I wonder why the predicate is so long. Why did the writers add on to this predicate? How did they do it?” (The writers wanted to combine many ideas into one sentence. They used a series of phrases.)

“What if we remove this long predicate?” Experiment with removing the red chunks and rereading the sentence aloud: “After all, a lot of these stories.” (It doesn’t make sense. The subject, a lot of these stories, isn’t doing anything. It needs the predicate.)

“Can you figure out why we need to know about subjects and predicates in English?” (Most English sentences have a subject with a predicate. We almost always need to write a subject with a predicate in our sentences.)

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)

· After inviting responses, write and display student ideas.

· Say:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question, What is mythology?” (Responses will vary.)

· After inviting responses, write and display student ideas.

Practice

· Say:

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage:

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frame: Human follies, stupidity, and hubris are common in mythology because _____.
· Tell students you will give them time to think and discuss with their partners.

· Say:

“Use this frame to talk about the role of follies, stupidity, and hubris in mythology with your triad. You can take notes on your note-catcher, if you wish.” (
· If productive, cue students to clarify their sentences by confirming what they mean: “So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)

· After inviting responses, write and display student ideas.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own speaking and writing.

Language Dive: “Why Ancient Greek Mythology Is Still Relevant Today,” Paragraph 10 Note-Catcher

(Example for Teacher Reference)

“After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.”

	What might these words mean?

	FOLLIES 
	HUBRIS

	Responses will vary. 

(Look for nouns that describe negative traits.)
	Responses will vary. 

(Look for nouns that describe negative traits.)


follies (noun, plural): foolish ideas or actions
hubris (noun, singular): arrogance; excessive confidence/pride
	Discuss these examples with a partner. If you want, you can take notes or sketch pictures underneath the sentences.

c. I know I said I would come to your party, but I can’t come after all.

Sketches and notes will vary.

d. We have plenty of time before the weekend to decide. After all, it’s only Monday.

Sketches and notes will vary.


Complete the sentence frames to talk about Percy and chapter 3 of The Lightning Thief.
11. Percy should have told someone sooner about Mrs. Dodds. After all, she was very dangerous and Percy needed to protect himself.
12. Percy’s mother thought he would be safe at Yancy Academy, but he wasn’t safe after all.

Discuss with your triad:

Human follies, stupidity, and hubris are common in mythology because interesting stories show people learning from mistakes.

Language Dive: “Why Ancient Greek 
Mythology Is Still Relevant Today,” 
Paragraph 10 Note-Catcher

Name: 
 Date: 


“After all, a lot of these stories tell tales of how human follies, stupidity, and even hubris get people in trouble.”

	What might these words mean?

	FOLLIES 
	HUBRIS

	
	


follies (noun, plural): _______________________________________________

hubris (noun, singular): _____________________________________________
	Discuss these examples with a partner. If you want, you can take notes or sketch pictures underneath the sentences.

a. I know I said I would come to your party, but I can’t come after all.

b. We have plenty of time before the weekend to decide. After all, it’s only Monday.




Complete the sentence frames to talk about Percy and chapter 3 of The Lightning Thief.

13. Percy should have told someone sooner about Mrs. Dodds. After all,


.

14. Percy’s mother thought he would be safe at Yancy Academy, but 

after all.

Discuss with your triad:

Human follies, stupidity, and hubris are common in mythology because 
Language Dive: “Why Ancient Greek
Mythology Is Still Relevant Today,”
Paragraph 10 Sentence Chunk Strips

	get people in trouble.

	human follies, stupidity, and even hubris

	a lot of these stories tell tales of how

	After all,
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