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Close Read-aloud Guide: Off to Class

(For Teacher Reference)

RI.2.1, RI.2.2, W.2.2, W.2.8, SL.2.1, L.2.4

· RI.2.1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

· RI.2.2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

· W.2.2: Write informative/explanatory texts in which they introduce 
a topic, use facts and definitions to develop points, and provide a 
concluding statement or section.

· W.2.8: Recall information from experiences or gather information from 
provided sources to answer a question.

· SL.2.1: Build on others’ talk in conversations by linking their comments to the remarks of others.

· L.2.4: Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies.

Time
120 minutes (six 20-minute sessions)

Key understanding
Factors like weather and location can make it difficult for children to go to school. Communities use the resources in their environment to make sure students have a place to go to school. 

Focus questions

· Why is it hard for children in this particular place to go to school? How is this problem solved?

Supporting Language and Engagement

· During every session of the close read-aloud, identify a variety of total participation techniques (see Appendix) to engage students in the text-dependent questions. In addition, consider incorporating additional movement, role-play, and modeling as needed to support students understanding and engagement.

Culminating task

· In the section “Water, Water, Everywhere” from Off to Class, you read about a community in the Chalanbeel Region of Bangladesh where students had a hard time going to school. 

· Describe the problem some students had in going to school and how the problem was solved. Use details from the text.

	Session 1: “Protecting the Amazon” Part I 
(pages 12–13 in Off to Class) 

	Text to Read
	Questions/Activities

	Introduction
	· Tell students that they have been learning a lot about what school is and why it is important. Tell them that they are going to keep thinking about this as they begin a new book.

· Display the cover of Off to Class. Read the title, subtitle, and author’s name. 

· Ask:

“Based on the words and the picture, what do you think the book will be about?” (It will be about interesting schools around the world.)

· Tell students that they are going to be researchers as they study different schools around the world. Tell them that they will study specific schools in certain countries around the world, and they will learn about those specific schools, not about what all schools are like in that country. 

· Explain that with some informational texts, you don’t always have to read all the sections in the book. Tell them they will read only a few sections from this book closely. 

· Display page 12 of the text and read the title of the section. Point out the map in the left-hand corner. Together, read the caption, names of continents, and the location of the school. Xixuaú is pronounced “sheesh-wow.”

· Invite students to turn to an elbow partner and whisper a response: 

“Where is the rainforest school?” (Xixuaú, Brazil, in South America)

· Display pages 12–13 of the text and invite students to look closely at the photos.

· Invite students to Think-Pair-Share:

“What is Xixuaú, Brazil, like?” (There is a lot of water. There are snakes. People seem to use boats to get around.)

· Distribute the Off to Class notebooks. Explain that students will work today as close readers and record their thinking on page 2 of their notebooks. 

· Display page 2 of the Off to Class notebook and model completing the top row (school/location) by writing “rainforest school” in the School box and “Xixuaú, Brazil” in the Location box. 

· Support students in completing the top row of their papers. See the supporting materials as a reference. 


	Session 1: “Protecting the Amazon” Part I 
(pages 12–13 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· Show students the Our Study of School Word Wall card for Xixuaú, Brazil. 

· Tell students that they will spend a couple of days learning about the rainforest school in Xixuaú, Brazil, so that location will go on the Our Study of School Word Wall. 

· Place the Word Wall card and picture for Xixuaú, Brazil, on the Our Study of School Word Wall.

· Invite students to say the name Xixuaú, Brazil,with you.

	Page 12

Gist
	· Point to the sections of text with a white background. Explain that these paragraphs will tell the main idea of the text, so you will read them first.

· Draw students’ attention back to the text and read page 12 with minimal interruptions. (Stop only to provide word meanings or clarify when you know the majority of your students will be confused.)

· Ask:

“What was this page mostly about?” (That it is hard for children in Xixuaú, Brazil, to go to school.)

· Invite a few volunteers to share their thinking.

· Explain that today they will continue to read to answer the question: “Why is it hard for children in Xixuaú, Brazil, to go to school?”

	Page 12

Paragraph 1
	· Reread the first sentence. Explain that, in this sentence, remote means “far away from where most people live.” A village is a small town. 

· Invite students to Think-Pair-Share: 

“Where does Mecias live?” (Mecias lives in a small village far away from where most people live.)

· Read the next two sentences. 

· Invite students to whisper a response into their hands and ask: 

“What is the only way to get to Mecias’ remote village?” (by boat)

· Invite students to show you their answer with their fingers: 

“How many days does the text say it takes to get to the closest city, called Manaus (pronounced 
Ma-now-us), if you go by canoe?” 
(Students should hold up five fingers.)


	Session 1: “Protecting the Amazon” Part I 
(pages 12–13 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· Using a total participation technique, invite responses from the group:

“Does that mean the next city is far away or close to Mecias?” (far away)

· Invite students to do a microphone response to share their answers.

	Page 12

Paragraph 2
	· Draw students’ attention back to the text and read the first two sentences of Paragraph 2 on page 12.

· Invite students to whisper a response into their hands and ask:

“What doesn’t the village have where Mecias lives?” 
(electricity or phones)

· Say: 

“Think about what you know about electricity and phones.”

· Invite students to Think-Pair-Share:

“If there is no electricity or phones where Mecias and his friends live, what are some things they can’t do?” (He can’t watch TV or call his friends. He can’t turn on a light or use a computer.) 

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)

· Draw students’ attention back to the text and read the next two sentences of Paragraph 2 on page 12. Using a total participation technique, invite responses from the group:

“What have you just learned about the school where Mecias goes?” (It is one room. It is tiny. It only goes until third grade.)

· Draw students’ attention back to the text and read the last sentence of Paragraph 2 on page 12. 

· Tell students that “to go further in school” in this case means to go to school past third grade. 

· Ask:

“What would students in the village have to do if they wanted to keep going to school after third grade?” (They would need to go to the next city, which is very far away.)


	Session 1: “Protecting the Amazon” Part I 
(pages 12–13 in Off to Class) 

	Text to Read
	Questions/Activities

	Off to Class notebook
	· Direct students’ attention back to page 2 their Off to Class notebooks.

· Explain that one strategy writers use is to take notes about what they read. Instead of writing full sentences, they will draw and write a few words to help them remember what they read. 

· Have students put their fingers on the Problem box of the 
Off to Class Note-catcher: “Protecting the Amazon” on page 2 of their Off to Class notebook.

· Read the first part of the focus question aloud: 

“What is the problem? Why is it hard for children in Xixuaú, Brazil, to go to school?” 

· Model completing the Problem box of the note-catcher using pictures and labels.

· Think aloud:

· “I know I am not going to write full sentences here, just important words that can help me remember the problem. I can also draw pictures to help me remember the words.” 

· “I learned from this section that the problem was that the school was very small. So, the most important words to write are ‘small school.’ I can also draw a school that is very small.”

· “Another part of the problem is that the school only goes to third grade. So, I will write, ‘only to third grade.’ I’m not sure a picture would help me remember those notes, so I won’t draw a picture next to that note.”

· Invite students to Think-Pair-Share:

“What strategies did I use to help me take notes?” (thought about one idea at time, thought of a few important words for that idea, thought of a picture to help remember the notes if possible, wrote it down)

· Display the How to Take Notes anchor chart and read the steps aloud:

· “Think about one idea at time that answers 
the question.”

· “Think of a few important words for that idea.”

· “Think of a picture to help you remember the notes if 
possible.”

· “Write down your notes.”

· “Draw your picture.”


	Session 1: “Protecting the Amazon” Part I 
(pages 12–13 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· Invite students to Think-Pair-Share, referring to the How to Take Notes anchor chart as necessary:

“What other notes could you write about the problem?” (School past third grade is very far away; no electricity or phones in the village, so itis harder to learn.)

· Invite students to complete the Problem box on their own note-catchers. 

· Circulate to support students and to encourage them to provide as much specific detail as possible. Refer to the Off to Class notebook (example, for teacher reference) as necessary.

· Tell students that they will read the rest of this section tomorrow.

	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	Page 13

Paragraph 1 
	· Display pages 12–13 in Off to Class. 

· Review the focus questions: “Why is it hard for children in Xixuaú, Brazil, to go to school? How is this problem solved?”

· Invite students to point to the question that they have answered. (Students point to “Why is it hard for children in Xixuaú, Brazil, to go to school?”)

· Invite students to use their notes on page 2 from their Off to Class notebook and turn and talk to an elbow partner:

“Why it is hard for the children of Xixuaú, Brazil, to go to school?” 

· Display pages 12–13 in Off to Class. 

· Review the focus questions:“Why is it hard for children in Xixuaú, Brazil, to go to school? How is this problem solved?”

· Invite students to point to the question that they have answered. (Students point to “Why is it hard for children in Xixuaú, Brazil, to go to school?”)

· Invite students to use their notes on page 2 from their Off to Class notebook and turn and talk to an elbow partner:

“Why it is hard for the children of Xixuaú, Brazil, to go to school?” 

· Tell students that today they will work on answering the second question. 


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	Page 13

Paragraph 1 
	· Draw students’ attention back to the text and read aloud Paragraph 3 on page 13 with minimal interruptions. 

· Using a total participation technique, invite responses from the group:

“What is this paragraph mostly about?” 
(It is about how they built a new school.)

· Reread the first two sentences on page 13. 

· Ask:

“What are some things you heard that the villagers brought into the village?” 
(They brought in computers, the Internet, etc.)

· Invite a few volunteers to share their thinking. 

· Tell the students that the picture in the lower right-hand corner shows something else the group brought in. Ask if anyone can identify the objects in the photo. Explain that the villagers also brought in something called solar panels. Invite students to give a thumbs-up if they have heard of solar panels. 

· Point to the picture of the solar panels. Explain that these are panels that soak up the sun’s energy and use it to make electricity. 

· Invite students to Think-Pair-Share: 

“What do we know about Xixuaú that might explain why they need solar panels?” (There is no electricity in the village.)

· Draw students’ attention back to the text and read the next sentence, beginning with “They built a new school . . . .”

· Invite students to whisper a response into their hands and ask: 

“What did they build in Mecias’ village?” (a new school)

· Reread the sentence beginning with “They built a new school . . .” and ask: 

“What did the new school have?” (It had computers.)

· Read the last three sentences in the first paragraph on page 13. 

· Say: 

“Remember we learned that the problem here is that after third grade, students can’t go to school anymore. Listen to this sentence again: ‘They could access, or get, Brazil’s online learning program, which gives them the chance to get a high school education without leaving their village.’ Let’s do a Language Dive about this sentence to take a closer look.”


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	Page 13

Paragraph 1

Language Dive
	· Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Page 13

Paragraph 1 

Language Dive
	· Welcome students to their Language Dive. Write this term on the board.

· Ask:

“Do you remember what a Language Dive is? I’ll give you some time to discuss this with your partners.” After providing time and inviting responses, write student ideas on the board. (A Language Dive is a conversation about a sentence from a complex text. Students dive beneath the surface of the sentence to understand how the phrases, the structures, and the details create the meaning of the entire sentence. They discuss how the sentence is important to the text and to writing.)

· If productive, cue students to clarify the conversation by 
confirming what they mean:

“So, do you mean _____?” (Responses will vary.)


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	Page 13

Paragraph 1 

Language Dive

Deconstruct
	· Remind students about the first step in the Deconstruct stage: “When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Place your finger on the sentence: They could access Brazil’s online learning program, which gives them the chance to get a high school education without leaving their village.

· Read aloud the sentence twice, following along with your finger.

· Invite students to chorally read it aloud with you. 

· Ask:

“What is the meaning of this sentence?” (Responses will vary.) 

“How does this Language Dive help you understand our Unit 2 guiding question: “How do communities solve problems so their children can go to school?” (Responses will vary.)

· After inviting responses, write and display student ideas.

	Page 13

Paragraph 1 

Language Dive

Deconstruct
	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students. 

· Tell students that understanding some tricky words first can help them prepare to focus on the meaning and importance of each chunk.

· Say: 

“There is a phrase in this sentence you might not know: online learning program. Place your finger on online learning program. Online learning program refers to classes or computer applications that are made to teach people. People need an Internet connection to use them.”

· Invite students to offer examples of online learning programs that they might use.

	Page 13

Paragraph 1 

Language Dive

Deconstruct 
	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it is important. Let’s talk about the first chunk of this sentence.”

· Display and read aloud the following sentence strip chunk: They 

· Ask:

“Who is this sentence about? (It is about the students in Xixuaú.)


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	Page 13

Paragraph 1 

Language Dive

Deconstruct
	· Say: 

“You did well figuring out what the first chunk means, and why it is important. Let’s talk about the second chunk.”

· Display and read aloud the following sentence strip chunk: could access Brazil’s online learning program.

· Ask: 

“What could the students in Xixuaú do?” (They access Brazil’s online learning program; they could connect to online classes and resources that their government puts on the internet.)

· Students can pretend they are turning on a computer and connecting to the internet.

	Page 13

Paragraph 1 

Language Dive

Deconstruct
	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”

· Display and read aloud the following sentence strip chunk: which gives them the chance to get a high school education

· Ask:

“How does getting Brazil’s online learning program solve the community’s problem?” (it gives them the chance to get a high school education; to learn everything they need to know in grades 9–12.

 “What do you think it means to have a chance to do something? These are words that we often hear together.” (to give the opportunity to, the ability to; when you can do something that you couldn’t do before)

“Can you think of something that we get a chance to do in school? For example, we get a chance to learn writing. What else do we get a chance to do?” (Responses will vary.)

	Page 13

Paragraph 1 

Language Dive

Deconstruct
	· Say: 

“You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth chunk.”

· Display and read aloud the following sentence strip chunk: without leaving their village.
· Ask:

 “What didn’t the children have to do to get their education?” (they didn’t have to leave their village; they could stay in their village.)


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	
	“What if I removed the word without and replaced it with the word while? How would that change the meaning of the sentence?” (It would mean that they had to leave their village to get an education; it would have the opposite meaning.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

	Page 13

Paragraph 1 

Language Dive

Reconstruct
	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Remind students they will now go from the Deconstruct to the Reconstruct stage: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire sentence on display: They could access Brazil’s online learning program, which gives them the chance to get a high school education without leaving their village.
· Read the sentence aloud again.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include: The students were able to connect to classes online so they didn’t have to leave their village anymore.)

“How does this Language Dive help you understand our Unit 2 guiding question: “How do communities solve problems so their children can go to school?” (Responses will vary, but may include: It tells us that students in Brazil can now use the Internet to get an education.)


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	Page 13

Paragraph 1 

Language Dive

Practice
	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Remind students they will now go from the Reconstruct to the Practice stage: 

“You’ve played with the sentence and figured out the meaning, and why it’s important to the focus question. Now let’s start to use the language in the sentence for our own work.”

· Tell students they will use a similar sentence to talk about the chances that they have in school.

	
	· Display and read aloud the sentence frame:

· “We can access _____ [educational resource], which gives us the chance to _____ [verb phrase].

· For lighter support: “We can access _____ [educational resource], which gives us the chance to _____ [verb phrase], without _____ [-ing word + noun]

· Model completing the sentence frame verbally. Then ask students for ideas. 
Examples:

· We can access computers, which gives us the chance to read books online. 

· For lighter support: We can access libraries, which gives us the chance to read books without buying them. 

· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own work.

	Off to Class notebook
	· Invite students to turn to page 2 of their Off to Class notebook and put their finger on the Solution box on page 2. 

· Ask: 

“What is the solution? How are the children in Xixuaú, Brazil, able to go to school?” 


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Model completing the Solution box of the Off to Class Note-catcher: “Protecting the Amazon” on page 2 of the Off to Class notebook using pictures and labels.

· Display the How to Take Notes anchor chart. 

· Think aloud:

· “The first thing I should do is to think about one idea at a time that answers the question. One idea is that they built a new school.” 

· “The next thing I should do is to think about a few important words for that idea. I think the most important words are ‘built a new school with solar panels.’” 

· “The next thing to do is think of a picture to help me remember the notes if possible. I think I could draw a school with solar panels.”

· “The last step is to write down my notes and draw my picture.”

	
	· Model adding “built a new school with solar panels” and drawing a school with solar panels next to the notes. 

· Invite students to Think-Pair-Share:

“What other notes will you add about the 
solution?” Encourage students to use the How 
to Take Notes anchor chart. (The new school has internet and computers to help students learn.)

· Invite students to complete the Solution box on their own note-catchers using pictures and labels. 

· Circulate to support students and to encourage them to provide as much specific detail as possible. Refer to the Off to Class notebook (example, for teacher reference) as necessary.

	Page 13

Paragraphs 2–5
	· Draw students’ attention back to the text and read aloud Paragraphs 4–6 on page 13 with minimal interruptions. 

· Ask:

“What are these paragraphs mostly about?” (about the school and what kinds of things students learn)

· Direct students’ attention to the bottom section of page 2 in their Off to Class notebook. Discuss what kind of information belongs there.


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Explain that you will now reread the last few paragraphs. 
Their job is to listen closely and figure out why this school is important to the community of Xixuaú so that they can record the information on their note-catchers.

· Draw students’ attention back to the text and reread Paragraph 2 on page 13. 

· Invite students to Think-Pair-Share: 

“Why is this school important to the community of Xixuaú?” (They connect with students around the world. Adults can take classes there too.)

· Direct students to record this information on their note-catchers using words and pictures.

· Draw students’ attention back to the text and reread 
Paragraphs 4–5 on page 13. 

· Using a total participation technique, invite responses from the group:

“Why is this school important to the community of Xixuaú?” (Students learn to value and appreciate the rainforest. Families can stay in Xixuaú.)

	
	· Using a total participation technique, invite responses from the group:

“Why is this school important to the community of Xixuaú?” (Students learn to value and appreciate the rainforest. Families can stay in Xixuaú.)

· Invite students to Think-Pair-Share:

“What notes will you add about why the school is important to the community?” 

· Direct students to add this information on their note-catchers using words and pictures.

· Tell students that they have now recorded the big ideas of this section on their note-catchers. They can use these notes to explain to someone else what this section was about. This is called recounting.


	Session 2: “Protecting the Amazon” Part II 
(pages 12–13 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Borrow a note-catcher from one of the students. 
Model orally recounting the text by pointing to each box and constructing a sentence:

· “The problem is that the school in their village was very small and only went up to third grade. There was also no electricity in the school. The solution was to build a school with solar panels and the internet. This school is important to the community because students can learn about the rainforest.”

· Invite students to use their note-catchers to take turns orally recounting the section with an elbow partner using these sentence starters: “The problem is _____. The solution is _____. This school is important to the community because _____.”

· Draw students’ attention back to the text and read aloud the sidebar on page 12. 

· Invite students to turn and talk with an elbow partner:

“What is one thing Mecias learns in his school?” 
(He learns math.)

· Give students specific positive feedback on reading a very complex section of the text. (Example: “You listened closely to answer very specific questions about the text.”)

	Session 3: “Out of the Rubble” Part I 
(pages 18–19 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· Briefly review with students what they did yesterday. Remind students of the purpose for the close read-aloud by posting and reviewing the focus questions: “Why is it hard for children in this particular place to go to school? How is this problem solved?” Remind students that they will record what they learn on their note-catcher.

· Say: 

“I realized something. As we were reading this 
section yesterday, the first page told us about what the problem was in this community.”

· Invite students to whisper a response into their hands and ask:

“What did the second page tell us about?” (the solution)

· Say: 

“I wonder if thinking about that will help us read this new section today.”


	Session 3: “Out of the Rubble” Part I 
(pages 18–19 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· Display page 18 of Off to Class and read the title of the section. Point out the map in the left-hand corner. Together, read the caption, names of continents, and the location of the school.

· Remind students that this section will help them learn more about one type of school in Haiti; this section is not about what all schools in Haiti are like. 

· Invite students to point to the map in the left-hand corner of the page and ask:

“Where is the tent school?” (Port-au-Prince, Haiti)

· Distribute the Off to Class notebooks. Explain that just like yesterday and the day before, students will work today as close readers. Today, they will record their thinking on page 5 of their Off to Class notebook.

· Model completing the top row on page 5 of the Off to Class notebook by writing “tent school” in the School box and “Port-au-Prince, Haiti” in the Location box. Support students in completing the top row of their papers. See the supporting materials as a reference.

	
	· Display the Our Study of School Word Wall card for Port-au-Prince, Haiti. Tell students that they will spend a couple of days learning about the tent school in Port-au-Prince, Haiti, so that location will go on the Our Study of School Word Wall. 

· Invite students to say the name Port-au-Prince, Haiti, with you.

· Place the Word Wall card and picture for Port-au-Prince, Haiti, on the Our Study of School Word Wall.

	Page 18

Paragraphs 1–2

Gist
	· Point to the sections of text with a white background. Explain that these paragraphs will tell the main idea of the text, so you will read them first.

· Draw students’ attention back to the text and read aloud the two paragraphs on page 18 with minimal interruptions. (Stop only to provide word meanings or clarify when you know the majority of your students will be confused.)

· Using a total participation technique, invite responses from the group:

“What was this page mostly about?” (There was a big earthquake that destroyed a lot of things.)

“Let’s look again at the title. What is rubble? Why do you think the chapter is called ‘Out of the Rubble?’” (Responses will vary, but may include: ruins, broken pieces that are left when something is destroyed.)


	Session 3: “Out of the Rubble” Part I 
(pages 18–19 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· Explain that today students will continue to read to answer the question: “Why is it hard for children in Port-au-Prince, Haiti, to go to school?”

	Page 18

Paragraph 2
	· Draw students’ attention back to the text and reread the first sentence in Paragraph 2 on page 18. 

· Ask:

“What happened in Haiti?” 
(There was an earthquake.)

· Invite a few volunteers to share their thinking.

· If necessary, guide students to the understanding that an earthquake is a strong shaking in a part of the earth’s surface.

· Ask:

“Has anyone here experienced an earthquake? What was it like? How did you feel?”

· Describe what it would look and feel like if an earthquake happened in the classroom.

	
	· Point out the word powerful to students. 

· Invite students to whisper a response into their hands and ask:

“What word do you hear inside of powerful?” 
(power)

· Tell students that the earthquake in Haiti was a strong, or powerful, earthquake.

· Draw students’ attention back to the text and read the second sentence in Paragraph 2 on page 18.

· Invite students to Think-Pair-Share:

“What happened to the buildings because of the earthquake?” (They were knocked down.)

· Read the remainder of the paragraph.

	Page 18

Paragraph 3
	· Draw students’ attention back to the text and read the first sentence in Paragraph 3 on page 18.

· Ask:

“In your own words, what happened to many schools in Haiti?” (They got knocked down.)

· Point out the words damaged and destroyed. Invite a few volunteers to share their thinking about what damaged and destroyed mean.


	Session 3: “Out of the Rubble” Part I 
(pages 18–19 in Off to Class) 

	Text to Read
	Questions/Activities

	
	· If necessary, tell students that damaged means something that partly breaks, and destroyed means something that is completely ruined.

· Invite students to Think-Pair-Share:

“If school were damaged or destroyed, what would be hard for students to do?” (They can’t go to school if the buildings are knocked down.) 

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)

· Draw students’ attention back to the text and read the last two sentences in Paragraph 3 on page 18. 

· Tell students a routine is something you do very often, like going to school or brushing your teeth. 

· Using a total participation technique, invite responses from the group:

“According to the text, what does the routine of going to school do for students after a disaster?” (makes life feel more normal) 

“Why might having a routine be particularly important after an earthquake?” (It makes life feel more normal. You can see your friends at school.)

	Off to Class notebook
	· Direct students’ attention to page 5 of their Off to Class notebook.

· Remind students that one strategy writers use is to take notes about what they read. Instead of writing full sentences, students will draw and write a few words to help them remember what was read. 

· Have students put their fingers on the Problem box of their Off to Class Note-catcher: “Out of the Rubble” on page 5 in the Off to Class notebook. 

· Ask: 

“What is the problem? Why is it hard for children in Port-au-Prince, Haiti, to go to school?” (earthquake, schools knocked down)

· On a document camera, ask for input from the class to fill out the Problem box of the note-catcher using pictures and labels. 

· Invite students to Think-Pair-Share:

“What notes will you add to the Problem box on your note-catcher?” 


	Session 4: “Out of the Rubble” Part II 
(pages 18–19 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Invite students to complete the box on their own note-catchers. 

· Circulate to support students and encourage them to provide as much specific detail from the text as possible and to use the How to Take Notes anchor chart as necessary.

· Tell students that they will read the rest of this section tomorrow.

	
	· Using a document camera, display pages 18–19 in Off to Class. 

· Review the focus questions: “Why is it hard for children in Port-au-Prince, Haiti, to go to school? How is this problem solved?”

· Invite students to point to the question that they have already answered. (“Why is it hard for children in Port-au-Prince, Haiti, to go to school?”)

	
	· Using their notes from Session 3, invite students to turn and talk to an elbow partner:

“Why is it hard for the children of Port-au-Prince, Haiti, to go to school?” (There was an earthquake that knocked down their schools.) 

· Explain that today students will work on answering the second question: “How is this problem solved?”

	Page 19

Paragraph 1
	· Draw students’ attention back to the text and read aloud Paragraph 1 and the first caption on page 19 with minimal interruptions.

· Ask: 

What was this section mostly about?” 
(They set up tent schools.)

· Display the picture in the left-hand corner of page 19. Tell students to look closely at the picture.

· Using a total participation technique, invite responses from the group:

“What do you notice about the tent school?” 
(It has desks. There are a lot of students there. There are not walls. The tent looks big.)

· Reread the first caption on page 19. Tell students that UNICEF is an organization that helps improve the lives of children, especially when a disaster like an earthquake happens. 



	Session 4: “Out of the Rubble” Part II 
(pages 18–19 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Invite students to Think-Pair-Share:

“What kinds of things does UNICEF give for the tent schools? How might these things help to solve the problem?” (UNICEF gives special paint to make a blackboard. 
It has school supplies for students.)

	Off to Class notebook
	· Distribute students’ Off to Class notebooks and invite them to put their fingers on the Solution box on page 5.

· Invite students to Think-Pair-Share: 

“What is the solution? How are the children in Port-au-Prince, Haiti, able to go to school?” 

· Invite students to complete the Solution box on their own 
Off to Class Note-catcher: “Out of the Rubble” on page 5 in their Off to Class notebook using pictures and labels. 

· Circulate to support students and encourage them to provide as much specific detail as possible and to use the How to Take Notes anchor chart as necessary.

	Page 19

Paragraph 2
	· Draw students’ attention back to the text and read aloud the last paragraph on page 19 with minimal interruptions. 

· Using a total participation technique, invite responses from the group:

“What is this paragraph mostly about?” 
(why the tent schools are important) 

“Where will this information go on your note-catcher?” (bottom section of page 5 in the Off to Class notebook)

· Explain that you will now reread the last paragraph on page 19 so students can complete their summary of this section. 

· Invite students to whisper a response into their hands and ask:

“What kind of information should they be listening for?” (figure out why this school is important to the children and community of Port-Au-Prince) 

· Draw students’ attention back to the text and reread the last paragraph. 

· Ask:

“Why is this school important to Port-au-Prince?” (It is a fun and safe place for kids to go. They are able to keep learning and have fun. They can share their feelings about the earthquake.)


	Session 4: “Out of the Rubble” Part II 
(pages 18–19 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Invite a few volunteers to share their thinking. 

· Invite students to Think-Pair-Share:

“What notes will you add to your note-catcher about why the school is important?” (It is fun and safe place. Kids can keep learning.)

· Direct students to record this information on their note-catchers using words and pictures.

	
	· Explain that students have now recorded the big ideas of this section on their note-catchers. They can use these notes to explain to someone else what this 
section was about. 

· Invite students to whisper a response into their hands and ask:

“What is this called?” (recounting)

· Ask for a student volunteer to model orally recounting the text by pointing to each box and constructing a sentence. 

	
	· Invite students to use their note-catchers to take turns orally recounting the section with an elbow partner using these sentence starters: “The problem is _____ . The solution is _____. This school is important to the community because _____ .”

· Give students specific positive feedback on reading a very complex section of the text. (Example: “You thought carefully about each part of the text.”)

	Session 5 (Unit 2 Assessment, Part I): 
“Water, Water, Everywhere” Part I (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Briefly review with students what they did in the previous session. Remind students of the purpose for the close read-aloud by reviewing the focus questions: “Why is it hard for children in this particular place to go to school? How is this problem solved?” Remind students that they will record what they learn on their note-catcher.

· Ask:

“What did you notice about what the first page told us and what the second page told us?” 
(The first page was about the problem. The second page was about the solution.) 


	Session 5 (Unit 2 Assessment, Part I): 
“Water, Water, Everywhere” Part I (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Invite a few volunteers to share their thinking. 

· Say: 

“Authors sometimes write their sections in the same way to help readers understand each section, so I think this next section will have the same structure.”

· Since this is a new section, remind students again that it is about one type of school in Bangladesh. Tell them that there are different types of schools in Bangladesh, and this section will tell us about one particular type of school.

	
	· Display page 8 of Off to Class and read the title of the section. Point out the map in the left-hand corner. Together, read the caption names of continents and the location of the school.

· Using a total participation technique, invite responses from the group:

“Where is the boat school?” 
(Chalanbeel Region, Bangladesh)

· Distribute students’ Off to Class notebooks. Explain that they will work today as close readers and record their thinking on page 7 of their Off to Class notebook. 

· Invite students to whisper a response to a partner and ask:

“What belongs in the top row?” (school/location)

· Support students in completing the top row of their own Off to Class Note-catcher: “Water, Water, Everywhere” on page 7 in the Off to Class notebook. (Boat school in the School box and “Chalanbeel Region, Bangladesh” in the Location box.)

· Display the Our Study of School Word Wall card for Chalanbeel Region, Bangladesh. Tell students that they will spend a couple of days learning about the boat school in Chalanbeel Region, Bangladesh, so that location will go on the Our Study of School Word Wall. 

· Invite students to say the name Chalanbeel Region, Bangladesh, with you.

· Place the Word Wall card and picture for Chalanbeel Region, Bangladesh, on the Our Study of School 
Word Wall.


	Session 5 (Unit 2 Assessment, Part I): 
“Water, Water, Everywhere” Part I (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	Page 8

Paragraphs 1–2

Gist
	· Point to the sections of text with a white background. 

· Ask:

“Why I will be reading them first?” 
(They tell us the main idea of the text.)

· Draw students’ attention back to the text and read aloud the two paragraphs on page 8 with minimal interruptions. (Stop only to provide word meanings or clarify when you know the majority of your students will be confused.)

· Using a total participation technique, invite responses from the group:

“What was this page mostly about?” (There is a lot of rain, and lots of schools have been destroyed.)

	
	· Explain that today students will continue reading to answer the question: “Why is it hard for children in the Chalanbeel Region of Bangladesh to go to school?”

	Page 8

Paragraphs 1–2
	· Draw students’ attention back to the text and reread the first two sentences of Paragraph 1 on page 8. 

· Tell students that monsoon season is a time of year when there is a lot of rain. 

· Ask:

“Why do students miss months of school?” (There are lots of floods, and students can’t get to school.)

· Invite a few volunteers to share their thinking.

· If necessary, guide students to the understanding that a flood is a strong flow of water that fills land. 

· Draw students’ attention back to the text and read the second paragraph on page 8. 

· Ask:

“What do the floods do to the schools?” 
(The floods have destroyed schools.)

	Off to Class notebook
	· Focus students on page 7 of their Off to Class notebook.

· Remind students that writers take notes to help them remember what they read. 


	Session 5 (Unit 2 Assessment, Part I): 
“Water, Water, Everywhere” Part I (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Have students put their finger on the Problem box of the note-catcher. Remind students of the question: “What is the problem? Why is it hard for children in Chalanbeel Region, Bangladesh, to go to school?”

· Explain that you will reread the first two paragraphs on page 8 so that students can answer the question and add notes to this section of their note-catchers.Focus students on page 7 of their Off to Class notebook.

· Draw students’ attention back to the text and reread the first two paragraphs on page 8 aloud.

· Invite students to complete the Problem box on their own note-catchers. Since this is an assessment, be supportive and encouraging but allow the students to answer the question on their own. Circulate, encouraging students to provide specific detail and to use the How to Take Notes anchor chart as a support.

· Explain that students will read the rest of this section 
tomorrow.

	Session 6 (Unit 2 Assessment, Part II): 
“Water, Water, Everywhere” Part II (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Display pages 8–9 in Off to Class. 

· Review the focus questions: “Why is it hard for 
children in the Chalanbeel Region of Bangladesh to go to school? How is this problem solved?”

· Invite students to point to the question that they have answered. (“Why is it hard for children in the Chalanbeel Region of Bangladesh to go to school?”)

· Distribute Off to Class notebooks.

· Invite students to use their notes from Session 5 and Think-Pair-Share:

“Why it is hard for children in the Chalanbeel Region of Bangladesh to go to school?” (Floods have destroyed schools and made it hard for them to get to school.)

· Review the answer to this first question with students.

· Tell students that today they will work on answering the 
second question: “How is this problem solved?”


	Session 6 (Unit 2 Assessment, Part II): 
“Water, Water, Everywhere” Part II (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	Page 9

Paragraphs 1–2 

Gist
	· Draw students’ attention back to the text and read aloud the first two paragraphs on page 9 with minimal interruptions. 

· Invite students to Think-Pair-Share:

“What was this section mostly about?” (It’s about how a man decides to make boat school). 

	Page 9

Paragraphs 3–5
	· Draw students’ attention back to the text and read 
Paragraph 3 on page 9. 

· Point to the picture in the bottom left-hand corner and tell students that a shore is land that is closest to the river. 

· Invite students to Think-Pair-Share:

“How does the boat school work?” (It picks up students on land, and it moves as it picks up students.)

· Draw students’ attention back to the text and read Paragraph 4 on page 9. 

· Tell students that Bengali is a language spoken in Bangladesh. 

	
	· Using a total participation technique, ask:

“What kinds of things do students learn in the boat school?”

· Draw students’ attention back to the text and read the first two sentences of Paragraph 5 on page 9. 

· Direct students’ attention to the picture in the right corner and tell them that those are solar panels. 

· Remind students that they learned about solar panels when they read about the school in the Amazon 
rainforest.

· Ask:

“What do solar panels do?” (get electricity from the sun)

“What can students use because of the electricity from solar panels?” (computers, printer, DVD player)

· Draw students’ attention back to the text and read the remainder of Paragraph 5 on page 9. 

	Off to Class notebook
	· Have students put their finger on the Solution box on page 7 of their Off to Class notebook. Remind them of the question: “What is the solution? How are the children in Chalanbeel Region, Bangladesh, able to go to school?”

· Explain that you will reread the first four paragraphs on page 9 from Off to Class so that students can answer the question and add notes to this section of their note-catchers.


	Session 6 (Unit 2 Assessment, Part II): 
“Water, Water, Everywhere” Part II (pages 8–9 in Off to Class)

	Text to Read
	Questions/Activities

	
	· Draw students’ attention back to the text and reread the first four paragraphs on page 9 aloud.

· Invite students to complete the Solution box on their own note-catchers. Since this is an assessment, be supportive and encouraging but allow the students to answer the question on their own. Circulate, encouraging students to provide as much specific detail as possible and to use the How to Take Notes anchor chart as a support.

	Captions on Page 19
	· Direct students’ attention to the bottom section of page 7 in their Off to Class notebook. Discuss what kind of 
information belongs there. (how the school is important to the community)

· Explain that you will now read the two captions that go along with the pictures. Their job is to listen closely and figure out why this school is important to the community in the Chalanbeel Region, so that they can record the information on their note-catchers.

· Read the caption in the top right-hand corner of page 19. 

· Ask:

“Why is this school important to the community in Chalanbeel Region?” (Adults can take classes and learn new things too.)

· Read the caption in the bottom right-hand corner of page 19. 

· Ask:

“Why is this school important to the community in Chalanbeel Region?” (Girls can go to school too.)

· Direct students to record this information on their own Off to Class Note-catcher: “Water, Water, Everywhere” on page 7 in the Off to Class notebook using words and pictures.

	
	· Invite students to use their note-catchers to orally recount the section for a partner using these sentence starters: “The problem is _____. The solution is _____. This school is important to the community because _____.”

· Give students specific positive feedback on reading a very complex section of the text. (Example: “You reread important parts of text for important information.”)


RI.2.1, RI.2.2, W.2.2, W.2.8

Off to Class Notebook

Name: 
____________________________________________

Page 2 

Off to Class Note-catcher: 
“Protecting the Amazon”

(Example, for Teacher Reference)

Write and draw in each box.

	School

rainforest school
	Location (place)

Xixuaú, Brazil

	Problem

· small school 
(picture of small school)

· only to third grade 

· hard to get to Manaus, where school for older kids is (picture of village and Manaus show that it’s far away)

· no phones or electricity in their village (picture of television and computer with an x through it)
	Solution

· built a new school with solar panels 
(picture of school with solar panels)

· new school has the 
internet, computers 
(picture of a computer)


	Why is this school important to the community?

· learn from people around the world (picture of a globe or two computers connecting two people)

· go to high school in Xixuaú 
(picture of small person and a bigger person with label of high schooler on top)

· classes for adults

· learn to appreciate the reserve (picture of rainforest)


Page 2 

Off to Class Note-catcher: 
“Protecting the Amazon”

Name: __________________________ Date: ______________
Write and draw in each box.

	School


	Location (place)

	Problem


	Solution



	Why is this school important to the community?




Page 3 

Writing for Session 2: 
“Rainforest School”

(Example, for Teacher Reference)

Listen as your teacher rereads the sidebar under Mecias’ photograph. Look carefully at the illustrations. Then, answer the question below.

What do we know about Mecias’ village? Use the text and the illustrations to write a short description of 
the village. 

Mecias’ village is small and has only nineteen students who go to school. There are only a few houses, and they are in the middle of the jungle. There are a lot of canoes. His village cares a lot about the earth and teaches him not to throw his trash into the bushes.

Page 3 

Writing for Session 2: 
“Rainforest School”

Name: __________________________ Date: ______________
Listen as your teacher rereads the sidebar under Mecias’ photograph. Look carefully at the illustrations. Then, answer the question below.

What do we know about Mecias’ village? Use the text and the illustrations to write a short description of 
the village. 
	

	

	

	


Page 4 

Writing for Session 3: 
“The Rainforest School”

(Example, for Teacher Reference)

Listen as your teacher rereads the section “A Window to the World” on page 13. Then, answer the question below.

How does technology help students to learn in the village of Xixuaú? Use details from the text in your explanation.

Technology helps students in the village by giving them the internet. The internet allows students to learn about things outside of their village. It also allows them to learn higher than third grade. The computer and internet help the students to connect with other schools around the world. Even adults use the technology to take classes 
at night.

Page 4 

Writing for Session 3: 
“The Rainforest School”

Name: __________________________ Date: ______________
Listen as your teacher rereads the section “A Window to the World” on page 13. Then, answer the question below.

How does technology help students to learn in the village of Xixuaú? Use details from the text in your explanation.

	

	

	

	


Page 5 

Off to Class Note-catcher: 
“Out of the Rubble”

(Example, for Teacher Reference)

Write and draw in each box.

	School

tent school
	Location (place)

Port-au-Prince, Haiti

	Problem

· earthquake 
(picture of zigzag lines)

· schools damaged, 
destroyed (picture of school with rocks on it)

· couldn’t go to school
	Solution

· set up tents 
(picture of tent)

· tents had desks and chairs (picture of desk and chair)

· UNICEF gave school supplies (picture of 
paper and pencils)

	Why is this school important to the community?

· safe place for kids to go 
(picture of students together)

· can keep learning and have fun 

· can share feelings about the earthquake 
(picture of faces with emotions)


Page 5 

Off to Class Note-catcher: 
“Out of the Rubble”

Name: __________________________ Date: ______________
Write and draw in each box.

	School
	Location (place)



	Problem


	Solution



	Why is this school important to the community?




Page 6 

Problem and Solution Informative Paragraph: 
“Out of the Rubble”

(Example, for Teacher Reference)

	Model
	Student Writing:

	Focus Statement: In a rainforest in Brazil, it was hard for students to go to school, and their community solved this problem. 
	Focus Statement:

In Haiti, it was hard for 
students to go to school, 
and their community solved this problem.

	Information about the Problem: The problem is that the small school only went up to third grade. There was also no electricity, so learning was more challenging. 
	Information about the Problem: The problem is that there were earthquakes. Earthquakes destroyed many of their schools, so students couldn’t go to school.


	Information about the Solution: So, they solved this problem by building a new school. The new school has solar panels, computers, and the internet. Now all students can stay in their village and go to school.
	Information about the Solution: They solved this problem by putting up tent schools. Tent schools could go up fast so that students didn’t miss school. UNICEF also gave them other things for school to learn. 

	Conclusion Statement:

That is how the community solved the problem.
	Conclusion Statement:

That is how the community solved the problem.


Page 6 

Problem and Solution Informative 
Paragraph: “Out of the Rubble”

Name: __________________________ Date: ______________
	Model
	Student Writing:

	Focus Statement: In a rainforest in Brazil, it was hard for students to go to school, and their community solved this problem. 
	Focus Statement:



	Information about the Problem: The problem is that the small school only went up to third grade. There was also no electricity, so learning was more challenging. 
	Information about the Problem: 


Page 7 

Problem and Solution Informative 
Paragraph: “Out of the Rubble”

Name: __________________________ Date: ______________
	Model
	Student Writing:


	Information about the Solution: So, they solved this problem by building a new school. The new school has solar panels, computers, and the internet. Now all students can stay in their village and go to school.
	Information about the Solution: 

	Conclusion Statement:

That is how the community solved the problem.
	Conclusion Statement:




Page 8 
Off to Class Note-catcher: 
“Water, Water, Everywhere”

(Example, for Teacher Reference)

Write and draw in each box.

	School

boat school
	Location (place)

Chalanbeel Region, 
Bangladesh

	Problem

· lots of rain makes floods (picture of lots of water)

· kids can’t get to school

· floods damage the schools (picture of schools filled with water)
	Solution
· boat school (picture of boat school)

· like a school bus and school building

· picks kids up at their house 

· lessons in math, reading, and writing (picture of book, paper, and pencil)

· solar panels, computers, printer, books (picture of 
computer, solar panels)


	Why is this school important to the community?

· safe for girls to go to school (picture of girls)

· classes for adults


Page 8 

Off to Class Note-catcher: 
“Water, Water, Everywhere”
Name: __________________________ Date: ______________
Write and draw in each box.

	School


	Location (place)

	Problem


	Solution



	Why is this school important to the community?




Page 9
Unit 2 Informational Reading Assessment:
Reading and Writing about 
Schools around the World

(Example, for Teacher Reference)

	Problem and Solution Informative Paragraph: 
“Water, Water, Everywhere”

	Model
	Student Writing:

	Focus Statement:

In a rainforest in Brazil, it was hard for students to go to school, and their community solved this problem. 
	Focus Statement:

In Bangladesh, it was hard for students to go to school, and their community solved this problem.

	Information about the 
Problem: The problem is that the small school only went up to third grade. There was also no electricity, so learning was more challenging. 
	Information about the Problem: The problem is that there were floods, and the floods knocked down schools. The floods made it hard for kids to get to school.


	Information about the Solution: So, they solved this problem by building a new school. The new school has solar panels, computers, and the internet. Now all students can stay in their village and go to school.
	Information about the Solution: They solved this problem by building boat schools. The boat can pick students up, and they can learn on the boat. The boat has solar panels. The boat school means girls can go to school because it is safe. 

	Conclusion Statement:

That is how the community solved the problem.
	Conclusion Statement:

That is how the community solved the problem.


Page 9 

Problem and Solution Informative Paragraph: 
“Water, Water, Everywhere”

Name: __________________________ Date: ______________
	Problem and Solution Informative Paragraph: 
“Water, Water, Everywhere”

	Model
	Student Writing:

	Focus Statement: In a rainforest in Brazil, it was hard for students to go to school, and their community solved this problem. 
	Focus Statement:



	Information about the 
Problem: The problem is that the small school only went up to third grade. There was also no electricity, so learning was more challenging. 
	Information about the Problem: 


Page 9 

Problem and Solution Informative Paragraph: 
“Water, Water, Everywhere”

Name: __________________________ Date: ______________
	Problem and Solution Informative Paragraph: 
“Water, Water, Everywhere”

	Model
	Student Writing:


	Information about the Solution: So, they solved this problem by building a new school. The new school has solar panels, computers, and the internet. Now all students can stay in their village and go to school.
	Information about the Solution: 

	Conclusion Statement:

That is how the community solved the problem.
	Conclusion Statement:




Page 10 (optional)
Off to Class Notebook

Extra scaffolding:

In a rainforest in Brazil, it was hard for students to go 
to school, and their community solved this problem.

The problem is that ______________________________
	


This is a problem because__________________________
	


So, they solved this problem by_____________________
	


Now students can________________________________
	


That is how the community solved the problem.
How to Take Notes 
Anchor Chart
(For Teacher Reference)
How to Take Notes 

· Think about one idea at time that answers the question.
· Think of a few important words for that idea.
· Think of a picture to help you remember the notes 
if possible.
· Write down your notes. 
· Draw your picture.

Writing Partners 
Anchor Chart

(Example, for Teacher Reference)

W.2.5

Directions: Create the chart with the left column filled out. Complete the right column with students during Work Time B. 

“Give my partner kind, helpful, and specific feedback” will be added to this chart as the final step in Unit 3.

	Work with 
our partner
	It looks and 
sounds like . . .

	1. Plan and think together about what we will write. 
	(Responses will vary.)

looking at my partner, staying quiet, giving ideas, talking about the topic

	2. Listen to and look at my writing partner’s work.
	(Responses will vary.)

focus on my partner while he/she speaks, handle my partner’s work gently

	3. Read and share my work with my writing partner. 
	(Responses will vary.)

speak clearly for my partner to hear, face my partner, thank my partner for listening
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MODULE LESSONS 


Grade 2: Module 1: Unit 2: Lesson 2


Close Read-aloud, Session 1: �Off to Class, Pages 12–13
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