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Close Read-aloud Guide:
The Invisible Boy
(For Teacher Reference)
RL2.1, RL2.3, RL2.7, SL2.1

RL.2.1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

RL.2.3: Describe how characters in a story respond to major events and challenges.

RL.2.7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

Time
120 minutes (six 20–25 minute sessions)

Key understanding
At the beginning of the story, Brian felt invisible because of how the other students treated him at school. By the end, Justin notices him and includes him, and he doesn’t feel invisible anymore.

Focus questions

Why did Brian feel invisible at the beginning of the story? 
(Sessions 2–3)

What happened at school to make Brian feel more visible? 
(Sessions 4–6)

Supporting Language and Engagement

During every session of the close read-aloud, identify a variety of total participation techniques (see Appendix) to engage students in the text-dependent questions during each session for the close-read aloud. In addition, consider incorporating additional movement, role-play, 
and modeling as needed to support students understanding and 
engagement.


Culminating task

Draw a picture of an event that makes Brian feel “invisible.” 
Write a description of the event.

Draw a picture of an event that makes Brian feel “visible.” 
Write a description of the event.

	Session 1: Introduce Book and Vocabulary Work

	Text to Read
	Questions/Activities

	
	· Introduce the book by showing it to students and reading the title and author: The Invisible Boy by Trudy Ludwig.

· Invite students to look closely at the cover. Ask:

“What do you notice on the cover of this book?” 
(I see a boy who is drawing with chalk.)

· Draw students’ attention to the names on the cover if they have not already mentioned it.

· Point to Trudy Ludwig’s name and tell students she is the author. Ask:

“What does the author do?” 
(writes the text in the book)

“What does the illustrator do?” 
(draws the pictures)

· Say: 

“Today we are going to read a new book, and in it you are going to meet a boy named Brian. Brian is the main character of this fiction story.”

· Ask:

“What does it mean if the book is fiction?” 
(The story came from the author’s imagination.)

· Invite students to Think-Pair-Share:

“What do you think might happen in this story?” (Responses will vary.)

· Do not confirm or correct students’ responses. Simply let their predictions linger. It is important that they get to hear the text read aloud before you do any explaining.

	Entire Text
	· Read aloud the entire book fluently, with expression, and with minimal interruptions. Stop to provide word meanings only when you are sure that the majority of your students will be confused. They will get to hear this text many times, so don’t worry if they don’t seem to understand yet.
· Invite students to Think-Pair-Share:

“What is this story about?” 
(It’s about a boy who was sad at school until Justin came and wanted to be friends.)

· Call on a couple of students to share their answers with the class. Explain that they will need to 
remember for this book, invisible is about Brian’s feelings.


	Session 1: Introduce Book and Vocabulary Work

	Text to Read
	Questions/Activities

	Description of the 
Frayer Model
	· Review the title of the book. Say:
 “Let’s look at the word invisible.”

· Lead students in using the Frayer Model for Invisible: Teacher Model to understand what invisible means.

· Write the word invisible on the board. Circle the prefix in- and underline the word visible.

· Explain that sometimes words are made of parts that help us understand the meaning of the word.

· Say: 

“The word invisible has the word visible inside of it. 
Visible means ‘able to be seen.’” Write the definition of the word below the underlined portion of invisible.

· Say: 

“The word invisible also has a piece added to the front of the word that’s called a prefix. This prefix, in-, means not.” 
Write the word not below the circled portion of invisible.

· Say: 
“Now I can see that invisible means ‘not able to be seen.’”

· Repeat the process with the word incorrect (in- means not; correct means right).

· Tell students that invisible is an important word in this book because it shows how Brian is feeling, and so today they will spend time to make sure they understand the words invisible and visible.

· Show students the Frayer Model for Invisible and the Frayer Model for Visible: Teacher Model and explain the parts of the chart to them:

· Definition: Here, we will write down the definition of the word, or what it means.

· Visual/Picture: We will draw a picture to help us remember what the word means.

· Sentence: This box is for us to write a sentence using the word.

· Related Words: In this space, we will write other words that are like or make us think about the word.

· Invite students to turn and talk with an elbow partner. Post sentence frames on the board for students to reference:

· “Invisible means _____ . Something that is invisible is a _____ .”

· “Visible means _____ . Something that is visible is a _____ .”

“What does invisible mean?” “What does visible mean?”


	Session 1: Introduce Book and Vocabulary Work

	Text to Read
	Questions/Activities

	
	· Write the definition in the appropriate boxes on the Frayer Models. Refer to the Frayer Model for Invisible (answers, for teacher reference) and Frayer Model for Visible (answers, for teacher reference) as necessary.

· Show students The Invisible Boy word cards. Tell students that some of the words mean invisible and some mean visible.

· Say: 

“I will say the word, you will say the word, and then you will point to invisible or visible to show me where the word belongs.”Tell students that this is for practice and that it is okay to make a mistake with pointing. 
· Mix up The Invisible Boy word cards. Select and show students one of the word cards. Say the word on 
the card. Attach the word card to the appropriate 
Frayer Model based on student suggestions. If 
necessary, guide students in understanding where each word belongs by giving the definition of the word. Repeat this process until you have gone through each of the cards:

· Invisible: unnoticed, unseen, hidden, out of sight, see-through

· Visible: seen, noticeable, evident, obvious, 
observable

· Tell students that you’ve left two boxes blank for them to complete at their tables: “Sentence” and “Picture.”

· Invite students to turn and talk with an elbow partner:

“Create an original sentence using the word 
invisible or visible.”

	Session 2: Brian doesn’t get chosen for kickball, pages 1–8

	Text to Read
	Questions/Activities

	
	· Show students The Invisible Boy word cards. Explain that they will play a game with the words called “Hidden and Seen.” To play the game, the teacher will show a word and read it. The words will mean invisible or visible. Students should show a hiding action when the word means invisible and a “seen” action when the word means visible.

· Invite students to practice their actions before 
playing. Go through each word, allowing time for 
students to do their actions. Announce the correct meaning of each word before moving on.


	Session 2: Brian doesn’t get chosen for kickball, pages 1–8

	Text to Read
	Questions/Activities

	
	· Post and read the first focus question, “Why did Brian feel invisible at the beginning of the story?” Tell students that they will read the book closely to find the answer to this question.

· Explain that Brian is not really invisible, but he feels that way in the story. Tell students that their job as readers is to use details from the text to describe why Brian feels invisible.

· Focus students on The Invisible Boy and read pages 1–8 aloud and without interruption.

	Page 2
	· Focus on page 2. Reread “Can you see Brian, the 
invisible boy?”

· Say: 

“Look at the picture. How can you tell which 
student is Brian?” (He is drawn in black and white; he looks small; he is a boy.)

· Draw students’ attention back to the text and continue rereading, beginning with “Even Mrs. Carlotti . . . .”

·  Ask:
“What do you see happening in the classroom that might make it hard for Mrs. Carlotti to notice Brian?” (He is quiet; other kids are shouting/misbehaving.)

	Pages 3–4
	· Draw students’ attention back to the text and reread pages 3–4.

· Invite students to Think-Pair-Share:

“What does the author mean when she says that Brian doesn’t take up a lot of space?” 
(Brian doesn’t stand out; he doesn’t cause trouble; he doesn’t need attention.)

· Draw students’ attention to the picture on page 4. Ask:

“What details can you see in this illustration?” (Brian is small; he is black and white; his face looks unsure/scared.)

· Invite students to make the expression from Brian’s face on page 4.

	Pages 5–6
	· Draw students’ attention back to the text and reread pages 5–6.

· Briefly explain the game of kickball and the process of choosing teams for those who may not be familiar.

· Invite students to pat their head if they would choose their best friend for their kickball team. 


	Session 2: Brian doesn’t get chosen for kickball, pages 1–8

	Text to Read
	Questions/Activities

	
	· Ask:

“What part of school is this?” (recess)

· Focus students on the bottom of page 6 and reread “Only Brian is left.”

· Invite students to turn and talk to an elbow partner:
“What do you see in the picture of Brian that shows he is hoping?” (His eyebrows are up. His eyes are wide open. His hands are clenched together. He is leaning forward. He is smiling.)

· Invite students to use their face and body to show hoping.

· Invite students to whisper the answer into their hands and ask:

“What is another word that means hoping?” (wanting, desiring, wishing)

	Page 7
	· Draw students’ attention back to the text and reread page 7.

· Ask:

“What does glance mean?” (to look at quickly)

· Invite students to glance at the classmates sitting next to them.

· Invite students to turn and talk to an elbow partner:

“How does Brian feel at recess?” (sad)

“What detail in the text or picture helps you know how Brian feels?” (His mouth is straight; his shoulders are hunched; his hands are in his pocket; his head is down.)

“What in the story makes him feel sad?” 
(He was not chosen for the kickball team.)

· Display pages 7–8. Tell students they are going to use the Role Play protocol. Remind them that they used this protocol with The Dot and review as necessary using the Role Play Protocol anchor chart. Refer to the Appendix for the full version of the protocol.

· Guide students through the Role Play protocol.

· Circulate to support students as they role-play.

· Refocus whole group and ask:

“What happened in this part of the text to make Brian feel invisible?” (Brian was not seen by his teacher. Brian was not chosen for kickball.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

· Give students specific positive feedback for working so hard to find clues in the text by reading closely.

· Direct students’ attention to the Close Readers Do These Things anchor chart.

· Tell students they reread the text and looked closely at illustrations to understand the text. Add “reread the text” and “look closely at the illustrations” to the anchor chart.

· Challenge students to lock in those close reading skills for more work tomorrow!


	Session 3: Brian still feels invisible, but a new student comes, 
pages 9–14

	Text to Read
	Questions/Activities

	
	· Remind students of the purpose for the close 
read-aloud by posting and reviewing the first focus question: “Why did Brian feel invisible at the beginning of the story?”

· Display and introduce Brian’s Change anchor chart. Tell students that it will be filled out together to keep track of what happens in the story and how Brian is feeling.

· Place the first picture from the Brian’s Change Picture Set on the anchor chart. Write answers on the anchor chart after students respond to each of the following questions:

“How does Brian feel at recess?” (sad)

“What detail in the text or picture helps you 
know how Brian feels?” (His mouth is straight; his 
shoulders are hunched; his hands are in his pocket; his head is down.)

“What in the story made him feel sad?” 
(He was not chosen for the kickball team.)

· Ask:

“Does Brian feel invisible or visible in this part of the story? How do you know?” (He feels invisible because he wasn’t chosen for the team. I know he feels invisible because he is black and white in the picture.)

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” 
(Responses will vary.)


	Session 3: Brian still feels invisible, but a new student comes, 
pages 9–14

	Text to Read
	Questions/Activities

	
	· Write the word invisible in the bottom row of the anchor chart. Refer to the Brian’s Change anchor chart (for teacher reference) as necessary.

· Challenge students to look for the answer in the text as they read more of the text closely.

· Draw students’ attention to The Invisible Boy and read 
pages 9–14 without interruption.

	Pages 9–10
	· Draw students’ attention back to the text and reread 
pages 9-10.

· Place the second picture from the Brian’s Change Picture Set on the Brian’s Change anchor chart. Write answers on the anchor chart after students respond to each of the following questions. Refer to the Brian’s Change anchor chart (for teacher reference) as necessary.

“How does Brian feel at lunch?” (sad)

“What detail in the text or picture helps you know that?” (He is sitting by himself. No one is talking to him.) Invite students to copy Brian’s expression.

“What in the story makes him feel sad?” (He feels left out because he is not invited to the party.)

	Pages 11–12
	· “At choosing time . . . .”

· Invite students to whisper an answer into their hand and ask:

“What time of your day matches ‘choosing time’?” (If you do not have a choosing time, explain that it is a time of day when kids get to choose something in the classroom they’d like to do for fun.)

· Ask:

“What does Brian like to do best?” (draw; art)

· Invite students to Think-Pair-Share:

“Why does Brian choose to draw instead of playing board games with the other kids?” (He thinks they won’t want to play with him. He likes drawing more.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” 
(Responses will vary.)

	Session 3: Brian still feels invisible, but a new student comes, 
pages 9–14

	Text to Read
	Questions/Activities

	
	· Continue reading through pages 11–12 by reading the text and then the speech bubble from the illustrations that correspond.

· Display the pictures on the pages for students to study and ask:

“Looking at what Brian drew, what does Brian really want?” (He wants friends. He wants it to be easier to make friends.)

	Pages 13–14
	· Focus students’ attention on the illustration.

· Reread the first two sentences, beginning with 
“On Monday morning . . . .”

· Invite students to turn and talk to an elbow partner:

“What does shyly mean?” (being quiet or 
uncomfortable around unfamiliar people)

· Continue reading to the bottom of page 14 and ask:

“How does Brian feel in this part of the story?” (excited)

“What detail in the text or picture helps you know that?” 
(He is smiling shyly.) 
Invite students to copy Brian’s expression.

“What in the story makes him feel excited?” 
(There is a new kid in school who could be 
his friend.)

· Display pages 13–14. Tell students they are going to use the Role Play protocol. Remind them that they used this protocol in the previous lesson and review as necessary using the Role Play Protocol anchor chart. Refer to the Appendix for the full version of the protocol.

· Guide students through the Role Play protocol.

· Circulate to support students as they role-play.

· Give students specific positive feedback for working so hard to find clues in the text by reading closely.

· Direct students’ attention to the Close Readers Do These Things anchor chart.

· Tell students that, as close readers, they practiced acting out many of the situations Brian has been in. Add “act out parts of the text” to the anchor chart.

· Challenge students to lock in those close reading skills for more work tomorrow!


	Session 4: Brian writes Justin a note, pages 15–20

	Text to Read
	Questions/Activities

	
	· Gather students in a circle around the whole group area. Spread out the Fishing for Vocabulary cards in the middle of the circle. Explain that they will play a game with the words called Fishing for Vocabulary. To play the game, students will volunteer to “fish” out a word from the circle and explain how it is important to the book The Invisible Boy.

· Invite students to listen to the words read aloud before playing. Go through each word, allowing time for students to explain. Allow them to pick a card more than once if they feel unprepared to talk about a new card.

	
	· Tell students that they will review what happened in the book yesterday by filling out the Brian’s Change anchor chart. Remind students that they have been reading to answer the focus question, “Why did Brian feel invisible at the beginning of the story?”

· Post the second focus question, “What happened at school to make Brian feel more visible?” Read the question aloud and remind students that this question sis asking them to think about what happens to change the way Brian is feeling.

· Place the third picture from the Brian’s Change Picture Set on the anchor chart. Write answers on the chart after students respond to each of the following questions:

“How does Brian feel in this part of the story?” (excited)

“What detail in the text or picture helps you know that?” (He is smiling shyly.) Invite students to copy Brian’s expression.

“What in the story makes him feel excited?” (There is a new kid in school who could be his friend.)

“Is Brian feeling invisible or visible in this part of the story? How do you know?” (He feels a little bit visible because he is excited about having a new kid in school. His face has a little bit of color.)

· Write the words “a little bit visible” in the bottom row of the anchor chart. Refer to the Brian’s Change 
anchor chart (for teacher reference) as necessary.

· Remind students of the focus question:
“What happened at school to make Brian feel 
more visible?”

· Tell students that they will read the book closely to continue finding the answer to this question.

· Focus students on The Invisible Boy and read pages 15–20 without interruption.


	Session 4: Brian writes Justin a note, pages 15–20

	Text to Read
	Questions/Activities

	Pages 15–16
	· Reread page 15, including the speech bubbles, and ask:

“Why is Madison pointing to Justin’s food?” 
(She thinks it is weird; she doesn’t know what it is.)

· Display the pictures on the pages for students to study. Invite students to copy the expressions of each character as you point to him or her on the page.

· JT

· Madison

· Justin

· Brian

· Invite students to Think-Pair-Share:

“How do you think Justin is feeling? How do you think Brian is feeling?”

	Pages 17–18
	· Draw students’ attention back to the text and reread pages 17–18, including Brian’s letter to Justin.

· Ask:
“What did Brian do after Justin’s food was made fun of? Why did he do that?” (Brian wrote Justin a letter to make him feel better.)

	Pages 19–20
	· Draw students’ attention back to the text and reread pages 19–20, including the speech bubbles.

· Ask:

“How is Brian feeling in this part of the story?” (happy)

“What detail in the text or picture helps you know that?” (He is smiling at Justin.) Invite students to copy Brian’s expression.

“What in the story makes Brian feel happy?” (Someone noticed him. Justin talked to him about his letter.)

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)

· Display the picture on the bottom of page 20 for all students to see. Tell students you would like to look more closely at one more part of the text.

· Invite students to whisper an answer into their hands and ask:

“What did Justin notice about Brian?” 
(He is a good drawer.)

· Explain that when we appreciate (see and like) things about others, that is called showing respect.


	Session 4: Brian writes Justin a note, pages 15–20

	Text to Read
	Questions/Activities

	
	· Invite students to repeat the word respect.

· Say: 

“Respect is a habit of character that is important at school so that we can all see what each person does well.”

· Give students specific positive feedback for working so hard to find clues in the text by reading closely.

· Challenge students to use their skills to look for characters showing respect in the rest of the book!

	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	
	· Gather students in a circle around the whole group area. Place the word cards from the Vocabulary Dominos card set at the top of the circle, with the word card for invisible placed in the center of the circle. Explain that they will play a game with the words called Vocabulary Dominos. To play the game, students will choose a word from the top of the circle and attach it to a word in the center of the circle by explaining how the two words relate or go together.

· Invite students to listen to the words read aloud before playing. Model taking a turn by placing the word kickball next to the word invisible and explain that they go together because kickball made Brian feel invisible. Proceed with the game until all words are connected to at least one other word. Allow students to help a friend or whisper their answer into their hand if they are not comfortable whole group.

	
	· Tell students that they will review what happened in the book yesterday by filling out the Brian’s Change anchor chart.

· Remind students that they have been reading to answer the focus questions: “Why did Brian feel invisible at the beginning of the story?”, “What happened at school to make Brian feel more visible?”

· Place the fourth picture from the Brian’s Change Picture Set on the anchor chart. Write answers on the anchor chart after students respond to each of the following questions:

“How is Brian feeling in this part of the story?” (happy)

“What detail in the text or picture helps you know that?” (He is smiling at Justin.) Invite students to copy Brian’s expression.


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	
	“What in the story makes Brian feel happy?” (Someone noticed him. Justin talked to him about his letter.)

“Is Brian feeling invisible or visible in this part of the story? How do you know?” (He feels visible because Justin talked to him. He has more color to him.)

· Add the word visible to the bottom row of the anchor chart. Refer to the Brian’s Change anchor chart (for teacher reference) as necessary.

· Draw students’ attention to the pictures on the Brian’s Change anchor chart. Ask:

“Silently study the pictures on the anchor chart. Do you notice any details changing?” (Brian’s color is changing.)

· Select volunteers to share out their observations about the pictures and an explanation of why that detail is important. If students have not pointed it out, focus attention on how Brian’s color is changing and explain that it shows how he is feeling about what is happening at school.

· Support students’ understanding by choosing a few pictures to draw attention to and ask.

	
	· Review the focus question:

· “What happened at school to make Brian feel more visible?”

· Invite students to whisper an answer into their hands and ask:

“What is one thing you will do as a close reader to find out what happened to make Brian feel more visible?” (Responses will vary, but may include: look at the illustrations closely)

· Draw students’ attention back to The Invisible Boy and read pages 21–26 without interruption.

	Page 21
	· Reread page 21.

· Place the fifth picture from the Brian’s Change Picture Set on the Brian’s Change anchor chart. Write answers on the chart after students respond to each of the following questions. 
Refer to the Brian’s Change anchor chart (for teacher reference) as necessary.

“How does Brian feel in this part of the story?” (surprised, upset)

“What detail in the text or picture helps you know that?” (His eyes are wide. His mouth is open.) Invite students to copy Brian’s expression.


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	
	“What in the story made Brian feel that way?” (Someone else is working with Justin.)

	Page 22

Language Dive
	· Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and 
the text overall. Monitor and guide conversation with total participation techniques and 
Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Page 22

Language Dive
	· Welcome students to their first Grade 2 whole-class Language Dive. Write and display this term. If possible, display a picture of a person diving in water.

· Ask:
“What do you think a Language Dive is? I’ll give you some time to discuss this with your partners.” After providing time and inviting responses, write student ideas on the board. (A Language Dive is a conversation about a sentence from a complex text. Students dive beneath the surface of the sentence to understand how the phrases, the structures, and the details create the meaning of the entire sentence. They discuss how the sentence is important to the text and to writing.)

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____ ?” 
(Responses will vary.)


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	Page 22
Language Dive

Deconstruct
	· Tell students about the first step in the Deconstruct stage: 
“When we do a Language Dive, first we read the sentence. 
We talk about what we think it means and how it might help us understand our focus question.”

· Place your finger on the sentence: Brian looks at the floor, wishing he could draw a hole right there to swallow him up.
· Read aloud the sentence twice, following along with your finger.

· Invite students to chorally read it aloud with you. 

· Ask:

“What is the meaning of this sentence?” (Responses will vary.) “How does this Language Dive help you understand how Brian is feeling? (Responses will vary.)

· After inviting responses, write and display student ideas.

	Page 22

Language Dive

Deconstruct
	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it is important. Let’s talk about the first chunk of this sentence.”

· Display and read aloud the following sentence strip chunk: Brian

· Ask:

“Who is this sentence about?” (Brian)

· Invite students to look at the floor. Ask:

“How do you usually feel when you want to look at the floor?” (shy, sad, ashamed)

· Invite students to tell their partners where they might look when they are feeling excited or happy. Use the sentence frame: “I look at _____ .” (my friends, the sky, the teacher, my classwork)

	Page 22

Language Dive

Deconstruct
	· Say: 

“You did well figuring out what the first chunk means, and why it is important. Let’s talk about the second chunk.”

· Display and read aloud the following sentence strip chunk: 
looks at the floor,
“What does Brian do?” (looks at the floor)

· Invite students to look at the floor. Ask:

“How do you usually feel when you want to look at the floor?” (shy, sad, ashamed)

· Invite students to tell their partners where they might look when they are feeling excited or happy. Use the sentence frame: “I look at _____  .” (my friends, the sky, the teacher, my classwork)


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	Page 22

Language Dive

Deconstruct
	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”

· Display and read aloud the following sentence strip chunk: wishing he could draw a hole right there
· Ask:

“What is Brian thinking while he looks at the floor?” (Brian is wishing he could draw a hole where he is looking down)

“Why did the author use the word wish?” (Brian hopes to do something. Brian wants to draw but cannot.)

· Underline the phrase draw a hole. Ask:

“Is it possible to draw a hole? Why or why not? Take a minute to discuss your ideas with your partners.”

· Invite students to try to draw a hole in their note-catchers. Ask:

“Were you able to draw a hole? Can you put your hand or finger in the hole you drew?” (No, it is 
impossible to draw a hole.)

	Page 22

Language Dive

Deconstruct
	· Say:

 “You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth chunk.”

· Display and read aloud the following sentence strip chunk: to swallow him up.

· Ask:

“Why did Brian want to make a hole?” 
(to swallow him up; to fall into)

“What does swallow mean?” (to eat; to make something go down your stomach)

“Swallow up are words we hear a lot together. What do you think swallow up means?” (to eat something fast so it is gone; to make something disappear.)

· Invite students to extend their arms to pretend they are alligators swallowing some food.


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	Page 22

Language Dive

Reconstruct
	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Tell students they will now go from the Deconstruct to the Reconstruct stage: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire sentence on display: Brian looks at the floor, wishing he could draw a hole right there to swallow him up.

	
	· Read the sentence aloud again.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include: Brian is looking at the floor and he wants to disappear.)

“How does this Language Dive help you understand how Brain his feeling?” 
(Responses will vary, but may include: it tells us about his body language and how he wants to disappear, so he is feeling lonely and sad.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

	Page 22

Language Dive

Practice
	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added to your understanding of the meaning of the sentence and the focus question.”

· Tell students they will now go from the Reconstruct to the Practice stage: 

“You’ve played with the sentence and figured out the meaning, and why it’s important to the focus question. Now let’s start to use the language in the sentence for our own work.”


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	
	· Tell students this sentence using the feeling word, wishing to say how Brian feels and what he is thinking as he is looking at the floor. Tell students this gives us details about how Brian feels and how it relates to his body language. Tell students they will now use a similar sentence to use their own words to describe how Brian feels.

· Display and read aloud the sentence frame:

·  “Brian looks at _____ [noun], feeling _____ [how Brian is feeling]

· For lighter support: “Brian looks at _____ [noun], _____ [verb + ing], _____ [how Brian is feeling/what he is thinking].”

· Model completing the sentence frame verbally. Then ask 
students for ideas. 
Examples:

· Brian looks at his shoes, feeling lonely. Brian looks at his friends, feeling excited.

· For lighter support: Brian looks at his shoes, thinking he wants to disappear. Brain looks at his friends, thinking it is nice to feel visible.

· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the focus question, and how to use it in their own work.

	Page 22
	· Finish reading page 22 by reading the word bubbles.

· Using a total participation technique, ask:

“How does Brian feel in this part of the story?” (happy, pleased)

“What detail in the text or picture helps you know that?” 
(He is smiling. Justin has his hand on his shoulder.)

“What in the story made Brian feel that way?” 
(Justin asked him to join his group.)


	Session 5: Justin picks Brian for group work, pages 21–26

	Text to Read
	Questions/Activities

	Pages 23–24
	· Draw students’ attention back to the text and reread 
pages 23–24.

· Ask:

“How does Brian feel in this part of the story?” (excited)

“What detail in the text or story helps you know that?” 
(He has a big smile on his face.) Invite students to copy Brian’s expression.

“What in the story made Brian feel that way?” 
(He has friends to work with.)

	
	· Invite students to Think-Pair-Share:

“How do you see Justin showing Brian respect in this part of the story?” (Justin suggests that Brian draw pictures to go with the story.)

· “Is Brian feeling more invisible or visible here? What makes you think that?” (He is feeling more visible because Justin made him feel good about his drawing.)

	Pages 25–26
	· Display the pages for students to study the pictures for 20 seconds. Then turn back to pages 21–22 and display the pages for students to study the pictures.

· Ask:

“What did Justin do for Brian in this part of the story?” (invited him to the group)

· Explain that when we notice someone is upset and reach out to him or her, that is called compassion.

· Invite students to repeat the word compassion.

· Say: 

“Compassion is a habit of character that is important at school so that everyone can feel safe, happy, and included.”

· Give students specific positive feedback for working so hard to find clues in the text by reading closely.

· Challenge students to use their skills to look for characters showing respect or compassion in the rest of the book!


	Session 6: Brian is invited to lunch, pages 27–30

	Text to Read
	Questions/Activities

	
	· Show students two sentence strips taped to the board, one saying “respect” and the other “compassion.” Explain that they will play a game with the words called Build Me Up. Prepare the Respect and Compassion Scenario Cards. 

	
	· To play the game, students will listen to a situation and decide whether the person showed respect or compassion. Students will point to the word represented in the scenario that needs a “brick,” and the teacher will tape the scenario (or paper brick) above the appropriate sentence strip.

· Review the meaning of the words respect (to appreciate things about others) and compassion (to notice when someone is upset and reach out to them). 

· Proceed with the game until all the scenarios are read. Consider showing pictures to go with each scenario or displaying the scenario on the document camera for students to follow along.

	
	· Tell students that they will review what happened in the book yesterday by filling out the Brian’s Change anchor chart.

· Remind students that they have been reading to answer the focus questions: “Why did Brian feel invisible at the beginning of the story?”; “What happened at school to make Brian feel more visible?”

· Place the sixth picture from the Brian’s Change Picture Set on the anchor chart. Write answers on the chart after students respond to each of the following questions:

“How does Brian feel in this part of the story?” (happy, pleased)

“What detail in the text or picture helps you know that?” (He is smiling. Justin has his hand on his shoulder.)

“What in the story made Brian feel that way?” 
(Justin asked him to join his group.)

“Is Brian feeling invisible or visible in this part of the story? How do you know?” (He feels visible because Justin asked him to be in his group. His face has more color.)

· Add the word visible to the bottom row of the anchor chart.


	Session 6: Brian is invited to lunch, pages 27–30

	Text to Read
	Questions/Activities

	
	· Place the seventh picture from the Brian’s Change Picture Set on the anchor chart. Write answers on the chart after students respond to each of the following questions. Refer to the Brian’s Change anchor chart (for teacher reference) as necessary.

“How does Brian feel in this part of the story?” (excited)

“What detail in the text or story helps you know that?” (He has a big smile on his face.)

“What in the story made Brian feel that way?” (He has friends to work with.)

“Is he feeling invisible or visible in this part of the story? How do you know?” (He is feeling visible because he is working with people. His face has lots of color.)

· Review the focus question:

· “What happened at school to make Brian feel more visible?”

· Tell students that they will look for more details today to see what happened at school to make Brian feel more visible.
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	· Draw students’ attention to The Invisible Boy and read through pages 27–30 without interruption.

· Reread the the first sentence on page 27, beginning with 
“It’s lunchtime again . . . .”

· Invite students to use their face to copy the expression on Brian’s face.

· Ask:

“Why was lunch Brian’s least favorite time of the day?” 
(He didn’t have friends to eat with.)

· Draw students’ attention back to the text and finish reading the page.

· Invite students to turn and talk with an elbow partner:

“What’s different about lunch this time?” 
(Someone is calling Brian to eat with him.)

	Page 28
	· Draw students’ attention back to the text and reread page 28 without interruption.

Invite students to Think-Pair-Share:

“How do you see Justin showing Brian compassion in this part of the story?” 
(Justin sees Brian is unhappy and asks Brian to eat with him.)


	Session 6: Brian is invited to lunch, pages 27–30

	Text to Read
	Questions/Activities

	Pages 29–30
	· Draw students’ attention back to the text and reread pages 29–30 without interruption.

· Say: 

“The author’s last sentence in the book is, ‘Maybe, just maybe, Brian’s not so invisible after all.’”

· Ask:

“Why did the author write that?” (Brian has changed and no longer feels invisible.)

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____?” (Responses will vary.)

· Give students specific positive feedback on all the hard work they have done as close readers!

· Tell students they will now work on answering some questions about the end of the book and work toward answering the focus question: 

“What happened at school to make Brian feel more visible?”


The Invisible Boy
Word Cards

Directions: Cut out each word to make individual cards.
	unnoticed

	unseen

	hidden

	out of sight

	see-through


	seen

	noticeable

	evident

	obvious

	observable


Pinky Partners Protocol
Anchor Chart

	Pinky Partners Protocol

	Stand up with your work or ideas and place your pinky in the air.
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	Move calmly and quietly to link pinkies with a partner.
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	One partner shares his or her 
work or ideas while the other 
partner listens.
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	Once both partners have shared, safely make a tent with your arms to show you are done.
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