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	Grade 6: Module 3A: Unit 2: Lesson 4

Finding the Gist of the Immediate Aftermath:

Excerpt of “Comprehending the Calamity”



	Grade 6: Module 3A: Unit 2: Lesson 4
Finding the Gist of the Immediate Aftermath: Excerpt of “Comprehending the Calamity”


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can analyze how key individuals, events, or ideas are developed throughout a text. (RI.6.3)

I can use a variety of strategies to determine word meaning in informational texts. (RI.6.4)

	Supporting Learning Targets
	Ongoing Assessment

	· I can find the gist of the immediate aftermath excerpt of “Comprehending the Calamity.”

· I can determine the meaning of unfamiliar words and phrases in the immediate aftermath excerpt of “Comprehending the Calamity.”

· I can explain how Emma Burke introduces, illustrates, and elaborates on the immediate aftermath of the 1906 San Francisco earthquake and fire in “Comprehending the Calamity.”
	· Structured notes


	Agenda
	Teaching Notes

	1. Opening
A. Engaging the Reader: First Part of Chapter 9 of Dragonwings (7 minutes)
B. Unpacking Learning Targets (2 minutes)
2. Work Time
C. Finding the Gist and Identifying Vocabulary: Immediate Aftermath Excerpt of “Comprehending the Calamity” (16 minutes) 

D. Determining the Meaning of Unfamiliar Words and Phrases (10 minutes)
3. Closing and Assessment
A. Analyzing How Emma Burke Introduces, Illustrates, and Elaborates on the Immediate Aftermath of the 1906 San Francisco Earthquake (10 minutes)
4. Homework
A. Read the rest of Chapter 9 (pages 207–222). Use evidence flags to identify three text details from the rest of Chapter 9, then answer the focus question in your structured notes using text evidence.

	· This lesson is very similar in structure to Lesson 2 and is the first lesson in the next round of two-lesson cycles. In this lesson, students read and find the gist of a new excerpt of “Comprehending the Calamity.” In the next lesson, they will analyze this excerpt to determine the author’s point of view about the immediate aftermath of the earthquake.

· Remind students at appropriate points throughout the lesson that the activities in Lessons 2–5 will support their success on the Mid-Unit 2 Assessment in Lesson 6.

· This excerpt will be used in the end of unit assessment, so it is important that students have a good understanding of the content.

· Post: Learning targets and Introducing, Illustrating, and Elaborating anchor chart (begun in Lesson 2).


	Lesson Vocabulary
	Materials

	tortuous, domain-specific vocabulary, clasping, cherished, substantial, hastily, inebriated attitudes, obtain, elevated, timbering, unconscious, insurmountable
	· Dragonwings (book; one per student distributed in Unit 1)

· Structured notes (homework note-catcher distributed in Unit 1)

· Document camera 

· Immediate aftermath excerpt of “Comprehending the Calamity” (one per student and one for display)

· Equity sticks

· Unit 2 word-catcher (from Lesson 1; may need additional copies)

· Introducing, Illustrating, and Elaborating anchor chart (begun in Lesson 2; one for display)

· Introducing, Illustrating, and Elaborating anchor chart for the immediate aftermath excerpt of “Comprehending the Calamity” (answers, for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Engaging the Reader: First Part of Chapter 9 of Dragonwings (7 minutes)

· Remind students that for homework they read the first part of Chapter 9, pages 189–206 of Dragonwings, ending with, “… while Father picked up his hats, dusted them off, and set them on his head one by one.” Ask students to discuss in triads:

· “What happens in this part of Chapter 9?”

· Invite students to work in triads to select a key scene from their reading and form a “snapshot” of that scene by arranging themselves to mimic a still photograph of the scene. Triads should each choose one member to explain the scene aloud in a few sentences.

· Ask students to share their “snapshots” with another group, first allowing the viewing group to guess which scene the performing group selected. Listen for students to portray and explain how San Franciscans, including the demons and the Tang people, reacted to the earthquake and fire. Then have the performing group become the viewers and repeat the process.

· Remind students of the focus question that they flagged for homework.

· “‘The Dragon Wakes’ is a metaphor for a big event in this chapter. What is the event? How do Moon Shadow’s beliefs about dragons help him to understand what is happening?”

· Invite students to share the evidence they recorded on their structured notes with their triad. Circulate and listen for students to describe the changing nature of dragons, and how they can be powerful in different ways.

· Select volunteers to share their evidence with the whole group.
	· Opening the lesson by asking students to share their homework makes them accountable for completing it. It also gives you the opportunity to monitor which students are not doing their homework


	Opening (continued)
	Meeting Students’ Needs

	B. Unpacking Learning Targets (2 minutes)

· Invite students to read the learning targets with you:

·  “I can find the gist of the immediate aftermath excerpt of ‘Comprehending the Calamity.’”

· “I can determine the meaning of unfamiliar words and phrases in the immediate aftermath excerpt of ‘Comprehending the Calamity.’”

·  “I can explain how Emma Burke introduces, illustrates, and elaborates on the immediate aftermath of the 1906 San Francisco earthquake and fire in ‘Comprehending the Calamity.’”

· Remind students that they saw similar learning targets in Lesson 2. Tell them they will be repeating the activities completed in Lesson 2, but with a new excerpt.
	· Learning targets are a research-based strategy that helps all students, especially challenged learners.

· Posting learning targets allows students to reference them throughout the lesson to check their understanding. The learning targets also provide a reminder to students and teachers about the intended learning behind a given lesson or activity.


	Work Time
	Meeting Students’ Needs

	A. Finding the Gist and Identifying Vocabulary: Immediate Aftermath Excerpt of “Comprehending the Calamity” (16 minutes) 

· Invite students to sit with their triads and direct their attention to the document camera. Display and distribute the immediate aftermath excerpt of “Comprehending the Calamity.” 
· Invite students to follow along silently you as you read the excerpt aloud. 

· Invite students to silently reread Paragraph 1 for the gist. Ask them to discuss in triads: 

·  “What is the gist of this paragraph?”

· Select students to share their responses. Listen for them to explain that it is mostly about how she looked out onto her street and described what she saw.

· Invite students to circle any unfamiliar words in the first paragraph. Select volunteers to share the unfamiliar words they circled and circle them on your displayed text. Ensure the following are circled: tortuous and clasping. Explain that you will come back to the unfamiliar words later.

· Invite students to find the gist and then circle any unfamiliar vocabulary in the remaining paragraphs of the excerpt. Remind students to discuss the gist with their triads before recording it in the margin.

· Circulate and support students as they read. For those who need more support, ask them to practice telling you the gist of a section before writing it in the margin. 

· Refocus whole group. Consider using equity sticks to select students to share the gist of the remaining paragraphs.
	· Asking students to identify challenging vocabulary helps them monitor their understanding of a complex text.

· Hearing a complex text read slowly, fluently, and without interruption or explanation promotes fluency for students: They are hearing a strong reader read the text aloud with accuracy and expression, and are simultaneously looking at and thinking about the words on the printed page. Be sure to set clear expectations that students read along silently in their heads as you read the text aloud.

· ELLs may be unfamiliar with more vocabulary words than are mentioned in this lesson. Check for comprehension of general words that most students would know.to ELL students.


	Work Time (continued)
	Meeting Students’ Needs

	B. Determining the Meaning of Unfamiliar Words and Phrases (10 minutes)

· Focus students on the word tortuous in the first paragraph. Cover the “-ous” and ask:

·  “What other word has this root?”

· Select volunteers to share their responses. Listen for students to explain that the word “torture” has the same root. Tell them “tort” is a Latin root that means to twist. Ask:

·  “So thinking about the meaning of the root and what an earthquake might do to stairs in a building, what do you think ‘tortuous’ means?” 

· Cold call students for their responses. Listen for them to explain that it means the stairs were twisted.

· Invite students to record this word on their Unit 2 word-catcher.

· Ask students:

·  “Is this a domain-specific vocabulary word? Is it specific to the topic of earthquakes?”

· Cold call students to share their responses. Listen for: “Yes, it is a domain-specific vocabulary word.” Tell students they should circle it on their Unit 2 word-catcher.

· Invite students to focus on the word clasping. Ask:

·  “What does ‘clasp’ mean?”

· Select volunteers to share their responses. Listen for: “to hold tightly.” Students may also explain that a clasp is something that holds a purse or an item of clothing. Ask:

·  “So what do you think clasping means?”

· Cold call students to share their responses. Listen for students to say it means holding tightly.
	· Reviewing academic vocabulary words benefits all students by developing academic language. Consider allowing students to grapple with a complex text before explicit teaching of vocabulary. After students have read for the gist, they can identify challenging vocabulary for themselves. Teachers can address student-selected vocabulary as well as predetermined vocabulary upon subsequent encounters with the text. However, in some cases and with some students, pre-teaching selected vocabulary may be necessary.


	Work Time (continued)
	Meeting Students’ Needs

	· If there are any other words students circled as unfamiliar, depending on the time you have available either:

· Invite other students to tell them the meaning.

· Invite them to look the words up in the dictionary.

· Tell them what the word means.

· Words students may struggle with include: cherished, substantial, hastily, inebriated attitudes, obtain, elevated, timbering, unconscious, and insurmountable.

· Remind students to record new words on their Unit 2 word-catchers and to circle domain-specific vocabulary.
	· Asking students to identify challenging vocabulary helps them to monitor their understanding of a complex text. When students annotate the text by circling these words it can also provide a formative assessment for the teacher.


	Closing and Assessment
	Meeting Students’ Needs

	A. Analyzing How Emma Burke Introduces, Illustrates, and Elaborates on the Immediate Aftermath of the 1906 San Francisco Earthquake (10 minutes)

· Reread the learning target:

·  “I can explain how Emma Burke introduces, illustrates, and elaborates on the 1906 San Francisco earthquake in ‘Comprehending the Calamity.’”

· Direct students’ attention to the posted Introducing, Illustrating, and Elaborating anchor chart (from Lesson 2). Tell them that you will be adding their ideas to the anchor chart based on this new excerpt. Ask students to reread the first paragraph of the excerpt again and to discuss in triads:

·  “How does Emma Burke introduce the immediate aftermath of the earthquake?”

· Consider using equity sticks to select students to share their responses. Record responses in the first column on the anchor chart. See the Introducing, Illustrating, and Elaborating anchor chart for the immediate aftermath excerpt of “Comprehending the Calamity” (answers, for teacher reference) to guide you in what the completed anchor chart should look like. 

· Ask students to reread the rest of the excerpt again and to discuss in triads:

·  “How does Emma Burke illustrate the earthquake? How does she explain the earthquake so that we have a clear idea of what happened?”

· Select volunteers to share their responses. Record responses in the second column on the anchor chart. 

· Ask students to discuss in triads:

·  “How does Emma Burke elaborate on the earthquake? How does she add more detail to the step-by-step explanation of what happened from the beginning until the end of the earthquake?”

· Cold call students to share their responses. Record responses in the third column on the anchor chart.
	· Anchor charts are a way to synthesize and capture valuable whole group thinking that can be built upon and referred to in later lessons.

	Homework
	Meeting Students’ Needs

	· Read the rest of Chapter 9 (pages 207–222). Use evidence flags to identify three text details from the rest of Chapter 9, then answer the focus question below in your structured notes, using text evidence:

·  How does Yep help you, the reader, experience what it was like to live through this big event?
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Immediate Aftermath Excerpt of “Comprehending the Calamity” by Emma M. Burke
	Name:

	Date:


My husband told me to dress quickly and get down our tortuous stairs to the street. I rushed to the window and saw my neighbor of the lower flat standing in the middle of the street in her nightclothes, clasping her little babe in her arms. I called to her and asked if I should fling out some bedclothing to wrap them in. She said her husband had gone into the house to get their clothes. The street was black with people, or rather white, for they were mostly in street undress.
Then I turned to dress myself. What a change in values! I had no thought for the dress I had cherished the day before, I was merely considering what was warmest and most substantial. A coarse wool skirt, and a long coat lined with white silk and highly decorated with trimming. Did I choose the latter because it was pretty? No, indeed! but because it was warm and long. My diamonds and money were thrust into a hand-satchel, and we hastily made our way to the street.

The electric poles stood in the most inebriated attitudes the length of our street. Chimneys on roofs, chimneys in the street, bricks and broken glass everywhere, stone steps gaping apart, wooden ones splintered, and buildings themselves at strange angles!
We walked around to the Park Emergency Hospital, three blocks away. We were anxious about the great buildings in the business section, and hoped to obtain some news there. The street was elevated at one point several feet, and a great broken water main was flooding that section.
The hospital is a one-story, low stone structure, with tiled roof. Its stone facing had nearly all fallen away, the chimney was gone, and the tiles were twisted and broken. All the timbering that supported the roof was exposed to view; the stone arch over the entrance was crumbled and just ready to fall.
The matron had just been removed unconscious from a heap of brick, mortar, and general debris. The attendants were making frantic efforts to get the ambulance out. Tumbled piles of stones were in front of the doors, and one door was so wedged that it could not be moved.
But the ambulance was found to be narrower than the remaining door, willing hands were lifting and turning the great stones out of the way, and finally the frightened horses hauled it out over an amount of debris that in ordinary times would have been considered insurmountable …

Emma M. Burke 1906 Earthquake Eyewitness Account." Museum of the City of San Francisco. N.p., n.d. <http://www.sfmuseum.net/1906/ew13.ht

Introducing, Illustrating, and Elaborating Anchor Chart for the Immediate Aftermath Excerpt of “Comprehending the Calamity” 
(Answers, for Teacher Reference)

	Introducing
	Illustrating
	Elaborating

	She introduces it by describing how she looked out her window onto the street.


	She focuses on the destruction on her street and at a hospital that was three blocks away. 
	She elaborates by describing how the destruction was causing problems like blocking an ambulance. 

She also uses a lot of descriptive language to elaborate on the details of the destruction. For example: “The tiles were twisted and broken,” “The roof was exposed to view,” and “Tumbled piles of stones were in front of the door.”
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