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	Grade 6: Module 3A: Unit 2: Lesson 8

Reading for Gist and Analyzing Point of View: 
Moon Shadow 
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	Long-Term Targets Addressed (Based on ELA CCSS)

	I can determine an author’s point of view or purpose in an informational text. (RI.6.6)

	Supporting Learning Targets
	Ongoing Assessment

	· I can analyze the structure of a model literary essay. 
· I can identify Moon Shadow’s point of view in an excerpt of Dragonwings.
	· Structured notes

· Qualities of a Strong Literary Analysis Essay anchor chart
· Analyzing Moon Shadow’s Point of View of the Immediate Aftermath graphic organizer


	Agenda
	Teaching Notes

	1. Opening
A. Engaging the Reader: Chapter 11 of Dragonwings (6 minutes)

B. Unpacking Learning Targets (2 minutes)
2. Work Time
C. Analyzing the Structure of the Model Literary Analysis (10 minutes)

D. Analyzing Moon Shadow’s Point of View of the Immediate Aftermath (19 minutes)
3. Closing and Assessment
E. Triad Discussion: Similarities and Differences between the Points of View of Emma Burke and Moon Shadow (8 minutes)
4. Homework
F. Read Chapter 12 of Dragonwings and the afterword. Use evidence flags to identify three text details, then answer the focus question in your structured notes, using text evidence.
	· In this lesson, students help create an anchor chart of the structure of a literary analysis essay based on the model literary analysis. 

· The language to use on the anchor chart comes directly from the New York State Grades 6–8 Expository Writing Evaluation Rubric and the writing prompt distributed in Lesson 7. Students will use the rubric in Lessons 9–11 to self-assess their writing.
· In this lesson, students analyze Moon Shadow’s point of view of the immediate aftermath of the earthquake, using a similar graphic organizer to the one they have been using to analyze Emma Burke’s point of view in the first half of the unit. 

· In the suggested answers for teacher reference, there are many quotes listed in the second column. Students may not identify all of these quotes. As many possibilities as possible have been provided for you as a guide, but this is not the expectation for students.

· In advance: Review the anchor chart and the Analyzing Moon Shadow’s Point of View of the Immediate Aftermath graphic organizer (see supporting materials).
· Post: Learning targets.


	Lesson Vocabulary
	Materials

	structure 
	· Dragonwings (book; one per student distributed in Unit 1)

· Structured notes (homework note-catcher distributed in Unit 1)

· End of Unit 2 Assessment Prompt: Point of View of the Immediate Aftermath Literary Analysis Prompt (from Lesson 7; one per student)

· Model literary analysis (from Lesson 7; one per student)

· Qualities of a Strong Literary Analysis Essay anchor chart (new, co-created with students in Work Time A)

· Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake (one per student and one for display)

· Document camera

· Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake (answers, for teacher reference)
· Author’s Purpose anchor chart (begun in Lesson 3)

· Author’s Purpose anchor chart (answers, for teacher reference)

· Author’s Point of View Graphic Organizer: Immediate Aftermath Excerpt (from Lesson 5)


	Opening
	Meeting Students’ Needs

	A. Engaging the Reader: Chapter 11 of Dragonwings (6 minutes)

· Remind students that for homework they were to read Chapter 11 of Dragonwings. Ask students to Think-Pair-Share:

· “What happens in Chapter 11?”

· Cold call students to share their responses with the whole group. Listen for them to explain that Moon Shadow and Windrider moved to a new place and had a tough few years. They built Dragonwings during this time, and then Black Dog came and stole all of their money.

· Remind students of the focus question:

*“This chapter ends with the line, ‘There was some beauty to life after all, even if it was only the beauty of hope.’ In this chapter, what gives Moon Shadow hope and something to believe in?”
· Invite students to share their answers to the question from their structured notes with the rest of their triad.

· Select volunteers to share their answer with the whole group.
	· Opening the lesson by asking students to share their homework makes them accountable for completing it. It also gives you the opportunity to monitor which students are not doing their homework.

	B. Unpacking Learning Targets (2 minutes)
· Invite students to read the learning targets with you: 

· “I can analyze the structure of a model literary analysis essay.”

· “I can identify Moon Shadow’s point of view in an excerpt of Dragonwings.”

· Ask students to discuss in triads:

· “What is the structure? If you are going to analyze the structure in a piece of writing, what are you going to be looking for?”

· Select volunteers to share their responses. Listen for students to explain that the structure is the way the writing has been put together.
	· Learning targets are a research-based strategy that helps all students, especially challenged learners.

· Posting learning targets allows students to reference them throughout the lesson to check their understanding. The learning targets also provide a reminder to students and teachers about the intended learning behind a given lesson or activity.


	Work Time
	Meeting Students’ Needs

	A. Analyzing the Structure of the Model Literary Analysis (10 minutes)
· Remind students that in the previous lesson, they unpacked the End of Unit 2 Assessment Prompt: Point of View of the Immediate Aftermath Literary Analysis Prompt and identified the main ideas of the Model Literary Analysis.

· Invite them to reread the assessment prompt to ground themselves in what they are being asked to do.

· Ask students to review their gist statements from their annotated model literary analysis. Explain that their gist statements will help them identify the structure and qualities of a strong literary analysis essay. 

· Ask triads to discuss: 

· “What is the structure of a strong literary analysis essay?” 

· “What are the qualities of a strong literary analysis essay?”

· Begin the Qualities of a Strong Literary Analysis Essay anchor chart. Cold call triads to share the structure and qualities they discussed that make a strong literary analysis essay. 
· As students share their answers, put them into language from the rubric and prompt. Be sure the chart includes:
· Introductory paragraph—introduces what the essay will be about
· Body paragraph 1—describes Miss Whitlaw’s point of view of dragons
· Body paragraph 2—describes Moon Shadow’s point of view of dragons
· Concluding paragraph—summarizes the content of the essay and answers the question: How do the different cultures and backgrounds of Miss Whitlaw and Moon Shadow affect their points of view of dragons?
· For anything students do not identify on their own, add it to the anchor chart and explain why you are adding it.
	· A model essay provides a framework that students can replicate to structure their own thinking to answer a similar question.

· Anchor charts collect whole-group thinking for reference later on. 


	Work Time (continued)
	Meeting Students’ Needs

	B. Analyzing Moon Shadow’s Point of View of the Immediate Aftermath (19 minutes)
· Congratulate students for creating an anchor chart that will guide them through this writing process. 

· Tell students that they will now reread an excerpt of the novel Dragonwings (pages 198–204) to analyze Moon Shadow’s point of view of the immediate aftermath of the earthquake.

· Distribute Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake. Invite students to read through the directions and the column headings of the graphic organizer with you. Remind them that this graphic organizer is very similar to the one they have been filling out for the Emma Burke excerpts in the first half of the unit, but this time they don’t have to analyze how Moon Shadow conveys his point of view, as that isn’t relevant to the content of their essay.

· Invite students to work in triads to fill in the graphic organizer. Remind them to discuss ideas in their triads before recording anything.

· Circulate to support students as they work. Ask guiding questions:

* “What is his point of view here? How do you know?”

* “What in the text suggests this point of view?”

· Invite students to pair up with someone from another triad to share their answers and to make revisions where they think necessary.

· Select students to share whole group. Use a document camera to display a blank Analyzing Moon Shadow’s Point of View of the Immediate Aftermath organizer and fill it with appropriate student responses. Invite students to revise or add to their own graphic organizers. Refer to the Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake (answers, for teacher reference) to guide students in what they should have recorded. 
	· Graphic organizers and recording forms engage students more actively and provide scaffolding that is especially critical for learners with lower levels of language proficiency and/or learning.

· Inviting students to discuss their ideas in triads before they record anything on their graphic organizers can help to ensure that all students are engaged in the thinking process. It can also provide additional support to ELLs.


	Closing and Assessment
	Meeting Students’ Needs

	A. Triad Discussion: Similarities and Differences between Points of View of Emma Burke and Moon Shadow (8 minutes)
· Ask triads to discuss:
* “What is an author’s purpose in a novel? So what is Laurence Yep’s purpose in Dragonwings and in this excerpt?”

· Select volunteers to share their responses. Listen for them to explain that an author’s purpose in a novel is to entertain us by telling us a story that we want to keep reading, so Laurence Yep’s purpose is to entertain us by telling a story that we want to keep reading. Record this in the first column on the Author’s Purpose anchor chart. See Author’s Purpose anchor chart (answers, for teacher reference).
· Ask triads to discuss:
* “So how does that affect the narrator’s point of view?”
· Cold call students to share their ideas. Listen for them to explain that Moon Shadow’s point of view appeals to our emotions by focusing on the people in the immediate aftermath of the earthquake and how he felt about what he saw. Record this in the second column on the Author’s Purpose anchor chart. 
· Invite students to refer to their Author’s Point of View Graphic Organizer: Immediate Aftermath Excerpt completed in Lesson 5. Remind them that they already identified Emma Burke’s point of view of the immediate aftermath on this assessment. Ask students to compare the two graphic organizers (from Lesson 5 and the one they completed in this lesson) to discuss in triads:
· “How is Emma Burke’s point of view similar to Moon Shadow’s?”

· “How is Emma Burke’s point of view different from Moon Shadow’s?”

· “Think about the end of unit assessment prompt question about how author’s purpose affects the narrator’s point of view in each of the texts. Look at the Author’s Purpose anchor chart. Why do you think their points of view are different?”

· Select volunteers to share their discussions with the whole group. These are only preliminary thinking ideas, so don’t expect students to know the answer to this question immediately. Listen for them to explain that Emma Burke was writing an informational text to inform people about her experiences of the earthquake, whereas Laurence Yep is writing to entertain the reader and draw them into the story. This results in Emma Burke focusing on providing details about physical destruction and the significant events she witnessed, while Laurence Yep tries to draw us in emotionally by having Moon Shadow’s point of view of the immediate aftermath of the earthquake focused on things that will appeal to the reader’s emotions, like the people and their suffering.
	


	Homework
	Meeting Students’ Needs

	· Read Chapter 12 of Dragonwings and the afterword. Use evidence flags to identify three text details, then answer the focus question below in your structured notes, using text evidence:

· “Give this chapter a new title. Use evidence flags to identify three details in the story that guided you to this title.”
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Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake
	Name:

	Date:


Read:

· Pages 198–204, from “Mercifully, for a moment …” 

· What is Moon Shadow’s point of view of the immediate aftermath of the earthquake? How do you know?

	What is Moon Shadow’s point of view of the immediate aftermath of the earthquake?
	How do you know? 

(specific words, phrases, and sentences from the text)

	
	


Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake
(Answers, for Teacher Reference)
Read:

· Pages 198–204, from “Mercifully, for a moment …” 

· What is Moon Shadow’s point of view of the immediate aftermath of the earthquake? How do you know?

	What is Moon Shadow’s point of view of the immediate aftermath of the earthquake?
	How do you know? 

(specific words, phrases, and sentences from the text)

	disturbed and upset by what he saw and heard
	· “I saw an arm sticking up from the mound of rubble and the hand was twisted at an impossible angle from the wrist.” (198-199)

· “I could see Jack sitting up in bed with his two brothers. His mother and father were standing by the bed holding on to Maisie.... Then they were gone, disappearing in a cloud of dust as the walls and floor collapsed. Father held me as I cried” (199).

· “A strange, eerie silence hung over the city.… It was as if the city itself were holding its breath” (200).

· “People, trapped inside the mounds, began calling. Their voices sounded faint and ghostly, as if dozens of ghosts floated over the rubble, crying in little, distant voices for help” (201).

· “And then the survivors started to emerge, and I saw that there were as many hurt in mind as in body. Some people wandered out of the buildings almost naked, others still in their nightclothes” (202 and 203).


Analyzing Moon Shadow’s Point of View of the Immediate Aftermath of the Earthquake
(Answers, for Teacher Reference)
	What is Moon Shadow’s point of view of the immediate aftermath of the earthquake?
	How do you know? 

(specific words, phrases, and sentences from the text)

	
	·  “One woman in a nightgown walked by, carrying her crying baby by its legs as if it were a dead chicken” (203).

· “Just about the whole street’s gone” (200).

· “We had gone to sleep on a street crowded with buildings, some three or four stories high and crowded with people; and now many of the houses were gone” (202).

· “It was that kind of desolate feeling—just looking at huge hills of rubble: of brick and broken wooden slats that had once been houses” (202).

“We tried to get other survivors to help. One or two came out of their daze and started to work on the mound, clearing rocks and broken boards again, but most of them ignored Father and went on their way as if they were made of stone. Some even cursed him.” (204)


Author’s Purpose Anchor Chart 

(Answers, for Teacher Reference)

	Author’s purpose
	How does it affect the narrator’s point of view?

	Comprehending the Calamity: Emma Burke’s purpose is to inform readers about the 1906 San Francisco earthquake.


	We have to infer some of her point of view. It isn’t always stated directly, because she is trying to give details about what was happening rather than reveal too much about how she felt about it.

	Dragonwings: Laurence Yep’s purpose is to entertain us by telling a story that we want to keep reading.
	Moon Shadow’s point of view appeals to our emotions by focusing on the people in the immediate aftermath of the earthquake and how he felt about what he saw.
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