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	Tools and Work
	Grade 1: Module 1: Unit 2: Lesson 2
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“Learning Target” Song

Sung to the tune of “Row, Row, Row Your Boat”
Learn, think, grow your mind.

Do your best each day.

Learning targets tell you how.

Let’s begin, hooray!
Unit 2 Guiding Question
Anchor Chart

How do habits of character help us do work?
Close Read-aloud Guide: 
The Most Magnificent Thing
(For Teacher Reference)

RL.1.1: Ask and answer questions about key details in a text.

RL.1.3: Describe characters, settings and major events in a story, using key details.

RL.1.4: Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.

RL.1.7: Use illustrations and details in a story to describe it’s characters, setting, or events.

Time: 100 minutes (five 20-minute sessions)

Key Understanding: 
The girl uses initiative, collaboration, and perseverance (habits of character) to help her make a magnificent thing.

Focusing Question: 
How was the girl able to make a magnificent thing?

Supporting Language and Engagement: 
During every session of the close read aloud, identify a variety of total participation techniques (see Appendix) to engage students in the text-dependent questions. In addition, consider incorporating additional movement, role-play, and modeling as needed to support students understanding and engagement.

Culminating Task: 
Use drawing and writing to explain one thing the girl did to make a magnificent thing (with dictation, only if needed).

Classroom Discussion Norms 
Anchor Chart 
	Session 1: Introduce Book and Frayer Model

	Text to Read
	Questions/Activities

	
	· Introduce the book to students by showing it to them and reading the title and author: The Most Magnificent Thing by Ashley Spires. 

· Invite students to look closely at the cover. Ask:

“What do you notice on the cover of this book?” (I see a girl and a dog. I see a girl with a wagon. There are lots of things in the wagon.)

· Say:

“Today we are going to read a new book, and in it you are going to meet two characters! Characters are the people or animals in a book. Sometimes characters are humans, like us, and sometimes they are animals. In this book, both the people and animals are characters. The two characters we are going to read about are the girl and the dog. Let’s wave hello to the characters on the cover.” (Students wave hello.)

· Invite students to Think-Pair-Share: 

What do you think might happen in this story? 
(Responses will vary.)

· Do not confirm or correct students’ responses. Simply let their predictions linger. It is important that they get to hear the text read aloud before you do any explaining. 

	Entire Text
	· Read aloud the entire book fluently, with expression and with minimal interruptions. Stop to provide word meanings only when you are sure that the majority of your students will be utterly confused. They will get to hear this text many times, so don’t worry if they don’t seem to be understanding yet. 

· Invite students to Think-Pair-Share: 

“What was this story about?” (It’s about a girl who works hard to make a magnificent thing.)

· Review the title of the book. Say: “Let’s look at the word magnificent.”

· Invite students to whisper and respond:

What was the magnificent thing the girl made? (She made a scooter for her dog.)


	Description 
of the 
Frayer Model
	· Lead students in using the Frayer Model to understand what magnificent means.

· Invite students to say the word magnificent with you and clap out the word to see how many syllables there are. 

· Ask students to show you with their fingers how many syllables there are in the word. (Students hold up four fingers.)

· Tell students that since this word is in the title of the book, it must be important. Let students know that they will spend time today to make sure they understand the word magnificent. 

· Show students the Frayer Model with magnificent in the center, and explain the parts of the chart to them:

Definition: In this space, we will write down the definition of the word, or what it means.

Visual/Picture: In this space, we will draw a picture to help us remember what the word means.

Examples: In this space, we will put different examples of things that are magnificent.
Non examples: In this space, we will write down things that are NOT magnificent. 

· Explain to students that magnificent means something that is very beautiful to look at, or spectacular. Write this definition down in the part of the chart that says, “Definition.”

· Invite students to put their hands on their hips, lift their heads up, and triumphantly say the word, “Magnificent!” (Students put their hands on their hips, lift their heads up, and say, “Magnificent!”)

· Present students with Picture Sort Cards. Tell them that you have different pictures, some of which are examples of the word magnificent, and some of them are not examples. 

· Explain to students that with each picture, they should point to where it belongs.

· If it is an example of something magnificent, or something beautiful to look at or spectacular, they should point to the “example” part of the chart. If it is not an example of something magnificent, they should point to the “not an example” part of the chart.

· Go through the following pictures with students: 

Examples: dinosaur, beautiful garden

Non-Examples: trash can, broken pencil 

· If necessary, guide students in understanding where each picture belongs by prompting with questions such as: 

“Is a trash can very beautiful to look at?” (no)

· As students point to where the picture belongs, tape the picture in the appropriate location and label the word appropriately.

· Tell students that they will come back to this book in the next lesson to keep thinking about the magnificent thing the girl made.

	
	Session 2: The Little Girl Plans Her Work, pages 1–6

	Text to Read
	Questions/Activities

	
	· Introduce the focusing question to students: “How is the girl able to make such a magnificent thing?” 

· Tell students that they will be reading the book closely to find out the answer to this question.  

· Direct students’ attention to The Most Magnificent Thing anchor chart. 

· Tell students that they will fill out this chart to help them find details in the story that help them answer the focusing question. 

· Share with them that they will be revisiting some words we have been learning about to help them explain how the girl is able to make something so magnificent. 

· Remind students that they have already heard the whole book read aloud and thought about the definition of the word magnificent. Today, they will read one section of the book 
more closely. 

· Reread pages 1–6 without interruption.

	Page 2
	· Focus on page 2. Reread the bottom of page 2: “One day, the girl has a wonderful idea …” 

· Ask:

“What did the girl decide to do?” (She decides to make something.)

· Add “She decides to make something” to the left column of The Most Magnificent Thing anchor chart. Refer to The Most Magnificent Thing anchor chart (for teacher reference) as necessary.

· Remind students that there is a habit of character used to describe when someone decides something needs to be done and does it. 

· Refer to the Working to Become Effective Learners anchor chart. Point to the word initiative. Remind students that initiative means when you decide to do something, and then you do it!  

· Add: “initiative” to the left side of The Most Magnificent Thing anchor chart.  

· Encourage students to say the word initiative and make the motion for it: their two index fingers pointing to their brain.

· Invite students to whisper and respond to this question:

“What is the girl going to make?” (She is going to make a magnificent thing!)

· Point out the word MAGNIFICENT. Ask:

“Why do you think the author put this word in all capital letters?” (It is an important word.)

· Confirm that authors do this to emphasize important words in a text. Usually it means you read this word a little louder
· Encourage students to help you reread the sentence and as they emphasize this word.  

· Reread the sentence: “She is going to make the most MAGNIFICENT thing!”

	Page 3
	· Reread page 3. 

· Invite students to look at the illustrations at the top of page 3. Ask:

“What is the girl doing in these pictures?” (She is drawing something. She is deciding how she will make her 
magnificent thing.)

· Zoom in on the last illustration on the girl on page 3. Say: “Let’s look closely at the girl’s face and body.”

· Invite students to Think-Pair-Share: 

“What do you notice?” (Her hands are on her hips. She is smiling. Her eyes are wide and bright.)

· Invite students to stand up and make their bodies look just like the girl’s body does.

· Reread the sentence “All she has to do is make it, and she makes things all the time.”

· Ask:

“How is the girl feeling?” (The little girl is feeling excited to make her magnificent thing.)

· Invite students to pretend to be the little girl using initiative to make a plan. Help students mime thinking of an idea and drawing a plan. 

· Encourage them to use facial expressions to show they 
are excited.

	Page 4-5
	· Reread page 4.

· Draw attention to the word assistant and explain that assist means to help and an assistant is a helper. 

· Ask:

“Whom does she pick to help her?” (She picks the dog.)
“Why do you think she did this?” (She wants to work together with someone—someone who can help her make a magnificent thing.)

· Add “She wants to work together with someone” to the left column on The Most Magnificent Thing anchor chart.   

· Tell students that there is a word to describe working together with someone else. 

· Refer to the Working to Become Effective Learners anchor chart. Invite students to point to the word that means to work together. 

· Look for students to point to the word collaboration.

· Add this to the left side of The Most Magnificent Thing anchor chart. 

· Invite students to say the word collaboration and make the motion for it: their two hands clasped together in front of them. (Collaboration!)

· Reread page 5.

· Tell students that supplies means the materials to make her magnificent thing.

Direct students’ attention to the learning target and read 
it aloud: 

“I can describe how the girl begins to make her magnificent thing by looking closely at the illustrations and text.”

	
	Session 3: The Girl Attempts to Build Her 
Magnificent Thing, pages 7–14

	Text to Read
	Questions/Activities

	
	· Remind students of the purpose of reading by

· reviewing the focusing question:

“How was the girl able to make something so magnificent?”

· Review what was recorded on The Most Magnificent Thing anchor chart in the previous session.

· • Reread pages 7–14 aloud without interruption.

	Pages 7-8
	· Reread page 7.

· Invite students to make hand motions that match the words tinkers, hammers, and measures as you read the text aloud. Modeling may be necessary for some words. 

· Reread from the top of page 8 ending with the sentence “It is all WRONG.”

· Pause after the first sentence to explain that admire means to look at something with excitement.

· Zoom in on the illustration of the girl on page 8.

· Say: 

“Let’s look closely at the girl’s face and body.” 

· Invite students to Think-Pair-Share: 

“What do you notice?” (Her arms are spread out. Her mouth is wide open. Her eyes are big.)

· Invite students to stand up and look like the girl does.

· Reread the sentence “They are shocked to discover that the thing isn’t magnificent.” 

· Invite students to whisper and respond:

“What could shocked mean?” (surprised)

“Why is the girl shocked?” (She is shocked because her magnificent thing is all wrong.)

· Encourage students to look closely at the illustration again on page 8. Ask:

“What could the girl be saying?”

· Invite a few students to role-play being the girl. (This magnificent thing is all wrong! It doesn’t look how I wanted it to look!)

· Reread the last sentence at the bottom of page 8: “The girl tosses it aside and gives it another go.” 

· Ask:

“What does it mean to give it another go?” (She tries again.)

“Let’s look closely at the girl’s face and body.” 

· Invite students to Think-Pair-Share: 

“What do you notice?” (Her arms are spread out. Her mouth is wide open. Her eyes are big.)

· Invite students to stand up and look like the girl does.

· Reread the sentence “They are shocked to discover that the thing isn’t magnificent.” 

· Invite students to whisper and respond:

“What could shocked mean?” (surprised)

“Why is the girl shocked?” (She is shocked because her magnificent thing is all wrong.)

· Encourage students to look closely at the illustration again on page 8. Ask:

“What could the girl be saying?”

· Invite a few students to role-play being the girl. (This magnificent thing is all wrong! It doesn’t look how I wanted it to look!)

· Reread the last sentence at the bottom of page 8: “The girl tosses it aside and gives it another go.” 

· Ask:

“What does it mean to give it another go?” (She tries again.)

	Pages 9–12
	· Reread page 9.

· Invite students to make hand motions that match the words smoothes, wrenches, and fiddles as you read the text aloud. Modeling may be necessary for some words.

· Reread page 10. 

· Ask:

“What happened in this part of the story?” (She thinks her magnificent thing is wrong, and she tries again.)

· Add “She tries to make her magnificent thing again.” to the left column of the The Most Magnificent Thing anchor chart.

· Zoom in on the illustration of the girl on page 10. 

· Say: 

“Let’s look closely at the girl’s face and body.”

· Ask: 

“What do you notice?” (Her mouth is frowning. Her eyebrows are low and close to her face. Her cheeks are red.)

· Invite students to make their faces look just like the girl’s face.

· Invite students to whisper and respond to this question: 

“How is the girl feeling now?” (frustrated, mad, annoyed, upset)

· Tell students that there is a word to describe when someone tries again when something is hard. 

· Refer to the Working to Become Effective Learners anchor chart. Invite students to point to the word that means to keep trying even when something is hard.

· Look for students to point to the word perseverance. 

· Add this to left side of The Most Magnificent Thing anchor chart. 

· Invite students to say the word perseverance and make the motion for it: fist pump in the air. (Perseverance!)

· Reread pages 11 and 12. Ask students to mime what the girl is doing as your read. Pause to review the meaning of examines and point out that studies has a similar meaning.

	Pages 13-14
	· Reread pages 13 and 14.  

· Focus students on the sentence “She tries all different ways to make it better.”  

· Ask:

“What is she doing in this part of the story?” (She tries again and again.)

· Add “She tries again and again.” to the left column of The Most Magnificent Thing anchor chart.

· Invite students to do a microphone response. Ask:

“What is it called when someone tries again and again?” (Perseverance!)

· Ask:

“Why do you think she is trying so many times?” (She really wants to make her magnificent thing.)

· Invite students to think of a time that they persisted and tried to do something over and over. If necessary, model by telling your own story or give students a sentence stem like the following: “A time I persevered was when I ________.”

· Ask students to share their story with the Think-Pair-Share protocol.

· If productive, cue students to expand the conversation by saying more:

· “Can you say more about that?” (Responses will vary.)

· If time permits, select a few students to share stories that are a good example of perseverance with the whole class.

· Direct students’ attention to the learning target and read 
it aloud: 

“I can describe how the girl tries to build her magnificent thing by looking closely at the illustrations and text.”

· Point to the Close Readers Do These Things anchor chart. Tell students that two things they did today as close readers were listening carefully to the words and answering questions about the words and pictures. Add “listen carefully to the words” and “answer questions about the words and pictures” to the anchor chart.

	
	Session 4: The Girl Rebuilds and Gets Mad, Hurting Herself
 and Giving Up, pages 15–22

	Text to Read
	Questions/Activities

	
	· Remind students of the focus question, “How was the girl able to make a magnificent thing?” and explain that today this means they will think about how the girl responds when something goes wrong. Direct students’ attention to the posted learning target and read it aloud: 

“I can describe how the girl acts when things go wrong by looking closely at the illustrations and text.”

· Remind students that their job today is to describe how the girl acts by looking closely at the illustrations and words.

· Reread pages 15–22 aloud without interruption.

	Pages 15–17
	· Reread page 15–16.

· Zoom in on the illustration of the girl on page 16.

· Say: “Let’s look closely at the girl’s face and body.”

· Invite students to Think-Pair-Share: 

“What do you notice?” (She has a frown and her cheeks are red; her eyes look angry; she has a black cloud above her head; she is making a fist.)

· Invite students to stand up and make their face and body look like the girl’s.

· Invite students to whisper and respond:

“How is the girl feeling now?” (She is angry and frustrated.) 

· Reread page 17 aloud with lots of expression.

· Invite students to make hand motions that match the words smashes, jams, and pummels as you read it aloud. Modeling may be necessary for some words. Invite them to say the words as they make the actions.

· Ask: 

“Why do you think the author wrote so many of these words in capital letters?” (The author wants us to know the girl is getting madder and madder. It’s hard to pick things up. It’s hard to twist and make something.)

· Invite students to look at the picture on page 17 and listen closely as you reread the words “Her hands feel too big to work and her brain is too full of all the not-right things.” 

· Ask:

“What do you think the author means when she writes those two sentences, ‘Her hands feel too big? Her brain is too full of all the not right things’?” (She means that it’s getting hard for her to make her magnificent thing.)

	Pages 19-21
	· Reread page 19.

· Say: “Look closely at the picture. Show me which part of her body she hurt.” (Students point to their finger.)

· Reread page 20.

· Draw students’ attention to the illustrations on this page. Zoom into the third picture. 

· Say: “Let’s look closely at the girl’s face and body.”

· Using a total participation technique, invite responses from 
the group:

“What do you notice?” (Her fists are clenched. Her face is red. Her mouth is tight. Her eyes look angry.)

· Invite students to show you with their face how the girl 
is feeling. 

· Say: “You’re right; she is angry!”

· Reread page 21.

· Ask:

“Who is talking on this page? How do you know?” (The little girl is talking.  I know because there is a speech bubble and quotation marks.)

· Ask:

“What does she say?” (She says that she is going to quit.)

· With their partner, invite students to take turns acting out being the girl and saying, “I’m no good at this. I quit.”

· Invite students to look at our chart. Remind them that the class is recording all the things they find in the story that help the girl create her magnificent thing.

· Review the illustrations on pages 16–21.

· Ask:

“What did the girl do on these last few pages?” (She got mad and then she quit. She got angry and she gave up trying to make her magnificent thing.)

	Pages 19-21
(continued)
	· Encourage students to look at The Most Magnificent Thing anchor chart. Say: 

“I heard many of you say, ‘The girl got frustrated as she was trying to make her magnificent thing and then quit.’”

· Invite students to Think-Pair-Share:

“Should we add ‘getting mad or giving up’ to our chart?”

· Refocus whole group. Ask students to give a thumbs-up if we should put this action on the chart, or a thumbs-down if they think we shouldn’t put the action on the chart. 

· Select a few pairs with a thumbs-down to share their thinking with the class.

· Redirect students’ attention to the learning target and read 
it aloud: 

“I can describe how the girl acts when things go wrong by looking closely at the illustrations and text.”

· Refocus students on the Close Readers Do These Things anchor chart. Remind them that two things they did today as close readers were acting out important parts of the text and talking with classmates about the texts. Add “acting out important parts of the text” and “and “talking with classmates about the texts” to the chart.

	
	Session 5: The Little Girl Finally Makes Her
Magnificent Thing, pages 22–29

	Text to Read
	Questions/Activities

	
	· Remind students of the focus question, “How was the girl able to make a magnificent thing?” and explain that today they will continue to look closely at the text to build their understanding of the story. Direct students’ attention to the learning target and read it aloud: 

“I can describe how the girl tries to build her magnificent thing by looking closely at the illustrations and text.” 

· Reread pages 15–22 aloud without interruption.

	Page 22
	· Reread page 22.

· Ask: 

“Why do you think her assistant suggests a walk?” (The dog wants to go for a walk because the little girl needs a break.)

· Invite students to whisper their thinking to a partner:

“Refer back to the Working to Become Effective Learners anchor chart. Which of these could we use to describe how the girl and the dog are working together?” (The dog is trying to help her, so they are showing collaboration.)

	Page 23 Language Dive
	Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues. 

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Page 23 Language Dive
	· Congratulate students on their first experiences with Grade 1 whole-class Language Dive conversations. Write and display this term.

· If possible, display a picture of a person diving in water. Tell students you will give them time to think. Ask:

“What do you think a Language Dive is?” (A Language Dive is a conversation about a sentence from a complex text. Students dive beneath the surface of the sentence to understand how the phrases, structures, and details create the meaning of the entire sentence. They discuss how the sentence is important to the text and to writing.)

· After providing time and inviting responses, write and display student ideas.

· If productive, cue students to clarify the conversation by saying what they mean. If necessary, prompt student responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Ask:

“So, do you mean____________?”

· Confirm or amend and display students’ ideas.

	Page 23 Language Dive Deconstruct
	· Tell students about the first step in the Deconstruct stage: “When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Place your finger by the sentence: It’s not much help at first. But before long, she starts to feel different.
· Read aloud the sentence twice, following along with your finger.

· Ask:

“What is the meaning of this sentence?” (Responses 
will vary.) 

“How does this Language Dive help you understand our Unit 2 guiding question: ‘How do habits of character help us do our work?’”  (Responses will vary.)

· After inviting responses, write and display student ideas. 

	Page 23 Language Dive Deconstruct
	· Say: 

“Next, we take the sentences apart, chunk by chunk. We figure out what each chunk means, and why it is important. Let’s talk about the first chunk of the first sentence.”

· Display the following chunk: It’s not much help,

· Ask: 

“What is this chunk about? What is it?” (The walk that the girl is taking.)

“What does this chunk tell us about the walk?” (it is not a lot of help; not very helpful)

· Use your hands to show me not much help. 

· Model using the distance between your hands to show not much compared to a lot

· Say: 

“You did well figuring out what the first chunk means, and why it is important. Let’s talk about the second chunk.”

· Place the following chunk on the board: at first

· Ask:

“When is the walk not much help?” (in the beginning; at first)

· Say: 

“Look closely at the picture and the words. Show me with your face how she is feeling at the beginning of the walk.” 

· Create and display a timeline. Invite students to point with their fingers and show where at first might be positioned on 
a timeline.

· Write at first and not much help at the beginning of the timeline.

	Page 23 Language Dive Deconstruct
	· Ask: 

“What is this chunk about? What is it?” (The walk that the girl is taking.)

“What does this chunk tell us about the walk?” (it is not a lot of help; not very helpful)

· Use your hands to show me not much help.

· Model using the distance between your hands to show not much compared to a lot
· Say:

“You did well figuring out what the first chunk means, and why it is important. Let’s talk about the second chunk.”

· Place the following chunk on the board: at first
· Ask:

“When is the walk not much help?” (in the beginning; at first)

· Say:

“Look closely at the picture and the words. Show me with your face how she is feeling at the beginning of the walk.”

· Create and display a timeline. Invite students to point with their fingers and show where at first might be positioned on a timeline.

· Write at first and not much help at the beginning of the timeline.

	Page 23 Language Dive Deconstruct
	· Say:

“You did well figuring out what the first two chunks mean, and why they’re important.

Let’s talk about the third chunk.”

· Display the following chunk: But before long,
· Underline to the word but. Say: “This word tells me the next part is going to be a different idea from the first part. The first part says it is not much help.”

· Ask:

“So if the next part is a different or opposite idea, what might it be? (It is helpful. It is a lot of help.)

· Ask:

“When is something else going to happen?” (before long; in a short time)

What are some other words in English and our home languages that mean the same thing as before long? (Responses will vary, but may include: soon, quickly, dentro, de poco)

“If the next thing is happening before long, where should it be placed on the timeline?” (somewhere in the middle; not too far from the first point on the timeline)

· Place before long somewhere in the middle of the timeline.

· Point to the two phrases on the timeline and say: “These are both expressions we use to talk about time.”

· Ask:

“What are some other expressions we use to talk about time?” (later, soon, in a while) Offer some of them if students do not generate many.

· Invite students to locate these time phrases on the timeline.

	Page 23 Language Dive Deconstruct
	· Say: 

“You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth chunk.”

· Display the following chunk: she starts to feel different.

· Ask:

“What does the little girl do before long?” (She changes her feelings. She was feeling one way, and now she is feeling another way.) 

“How does she feel now? How do you know?” (She is happier. She feels better. She doesn’t feel sad. I can see in the pictures that she gets happier each time she sees something she likes; she starts to smile and her body stands up straighter. Good is the opposite of bad, so if she is feeling different she must feel good instead of bad.)

· Write she starts to feel different next to before long on 
the timeline.

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____?” (Responses will vary.)

· Students can make different faces with their partners to show what it looks like when their feelings change.

· 

	Page 23 Language Dive Reconstruct
	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Tell students they will now go from the Deconstruct to the Reconstruct stage: “Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire passage on display: It’s not much help at first. But before long, she starts to feel different.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (In the beginning of her walk she didn’t feel any better but soon her feelings changed.)

· “How does this Language Dive help you understand our Unit 2 guiding question: ‘How do habits of character help us do our work?’”  (If you persevere you might start to feel better even if it is frustrating. Part of persevering is knowing when to take a break.)

	Page 23 Language Dive Practice
	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage: “You’ve played with the sentences and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own work.”

· Tell students they will use similar language to think of responses the question for the culminating task: “How was the girl able to make such as magnificent thing?”

· Display and read aloud the sentence frame: 

At first the little girl _______. Before long she ________.

For lighter support: At first the little girl               . But before long she _____​__.

For heavier support: Complete the practice as a shared group activity or provide an illustrated word bank. 

· Model completing the sentence frame verbally with different words and phrases. Then ask students for ideas. Examples:

· At first the little girl collaborated with her dog. Before long she persevered and finished her work.

· For lighter support: At first the little girl couldn’t make it look right. But before long she persevered and made it just right.

· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own work.

	Pages 25–29
	· Reread pages 25–27.

· On page 27, make sure to emphasize: “She FINALLY knows how to make the thing MAGNIFICENT.” 

· Ask:

“Why does the author tell us she finally knows how to make her magnificent thing?” (because it took her a long time to figure it out; because she had to look at all of her other projects to know how; because she had to think for a really long time) 

· Refer students back to The Most Magnificent Thing 
anchor chart.

· Invite students to do a microphone response. Ask:

“What word from our The Most Magnificent Thing anchor chart can describe what the girl is doing on this page?” (Perseverance!)

· Reread pages 28–29.

· Ask:

“What did she make? Why is what she made magnificent?” (She made a thing that helps her carry her dog with her on the scooter. Responses will vary about why what she made is magnificent, but may include: It was hard to make; it does something fun; it is really useful; it makes her happy.)

	Culminating Task
	· See Unit 2, Lesson 6, Work Time B


Frayer Model
(For Teacher Reference)

	Definition
	Visual/Picture

	Something spectacular

Something very beautiful

to look at
	(Post student work here)

	Examples
	Not an Example

	(picture of dinosaur)

(picture of beautiful garden)
	(picture of trash can)

(picture of a broken pencil)


Picture Sort Cards
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Examples of a Magnificent Thing
Recording Form 
Name: __________________________ Date: ______________
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	Draw something you think is magnificent.

Write about why it is magnificent.


	

	

	

	

	


Pinky Partners Anchor Chart
· Students stand up and wave a pinky in the air

· Find a partner by linking pinkies

· Share
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MODULE LESSONS 


Grade 1: Module 1: Unit 2: Lesson 2


Close Read-aloud, Session 1: Introducing The Most Magnificent Thing





Magnificent
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