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Close Readers Do These Things 
Anchor Chart

(For Teacher Reference)

· Look closely at the pictures

· Reread important parts of the text 

· Listen carefully to the words

· Answer questions about the words and pictures

The Most Magnificent Thing 
Anchor Chart

(For Teacher Reference)

	What the Girl Does
	What This Is Called

	She decides to make something. 

(Image of pg. 2 from text)
	Initiative

	She wants to work together with someone.

(Image of pg. 4 from text)
	Collaboration

	She tries to make her magnificent thing again.
(Images from pg. 11 from text)
	Perseverance

	She tries again and again. 
(Images from pg. 14 from text)
	Perseverance


For ELLs: Language Dive Guide I: 
The Most Magnificent Thing

(For Teacher Reference)

	Rationale
	· This sentence was chosen for its use of the coordinating conjunction but and its connection to current and future content. Students will apply their understanding of the message of this sentence when creating their needed classroom objects in Unit 3. Invite students to discuss each chunk briefly, but slow down to focus on the highlighted structure but they don’t understand.

	Time
	8 minutes

	Throughout the Language Dive I:
	· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student. 

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· Congratulate students on their first experiences with Grade 1 Language Dive conversations. Write and display this term.

· If possible, display a picture of a person diving in water. Tell students you will give them time to think. Ask: 

“What do you think a Language Dive is?” (A Language Dive is a conversation about a sentence from a complex text. Students dive beneath the surface of the sentence to understand how the phrases, structures, and details create the meaning of the entire sentence. They discuss how the sentence is important to the text and to writing.)

	
	· After providing time and inviting responses, write and display student ideas.

· If productive, cue students to clarify the conversation by saying what they mean. If necessary, prompt student responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” 
· Ask:

“So, do you mean____________?”

· Confirm or amend and display students’ ideas.

	Deconstruct
	· Tell students about the first step in the Deconstruct stage: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”
· Place your finger by the sentence from page 15: “Her hard work attracts a few admirers, but they don’t understand.”

· Read aloud the sentence twice, following along with your finger.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.) 
“How does this Language Dive help you understand our Unit 2 guiding question: ‘How do habits of character help us do our work?’” (Responses will vary.)
· After inviting responses, write and display student ideas.

· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Tell students that understanding some tricky words first can help them prepare to focus on the meaning and importance of each chunk.

· Say: 

“There is a word in this sentence you might not know: admirers. Place your finger on admirers.”
“When you admire something or someone, it means you think he, she, or it is amazing or extraordinary. What are some things or people you admire?” (the teacher, tall buildings)
“Now look at the -er at the end of the word. When you see the suffix -er, it means ‘a person who …’ So what do you think admirer means?” (a person who admires)

	
	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it is important. Let’s talk about the first chunk of this sentence.”
· Display and read aloud the following sentence strip chunk: Her hard work. 
· Ask:

“What is this sentence about?” (The little girl’s work)
“What kind of work?” (hard work; difficult work)
· Students can make a face pretending they are doing hard work.

	
	· Say: 

“You did well figuring out what the first chunk means, and why it is important.  Let’s talk about the second chunk.”
· Display and read aloud the following chunk: attracts a few admirers,

· Ask: 

“What does the little girl’s hard work do?” (makes some people that like her work come over to see it.)
Why do you think they are attracted, or interested, in what she is doing?” (It is funny. It is weird. It is cool. It is unusual.) 
· Display the illustration on page 15 and invite students to describe some of the admirers.

	
	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”
· Display and read aloud the following chunk: but they don’t understand.
· Ask:

“What don’t the admirers do?” (They don’t understand; they don’t get it.)
· Underline the word but. Say: “When we see but, it means the next idea will be different or might disagree with the first idea. Let’s look at these two ideas.”

· Point to the previous chunk and ask:

“What is the first idea?” (The people like what she is doing.)

	
	“What is the next idea?” (They don’t understand)
“Why do you think the author used the word but?” (to say that people but admired the little girl’s work and also they didn’t understand it.”
“What don’t the people understand?” (what she is making; why she is sad; her great idea)
“Do you ever feel like adults don’t understand you? How does that make you feel?” (Responses will vary.)
· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)
· Say: 

“Hmm. Seems strange to like something that you don’t understand. Tomorrow we will look at the next sentence. Maybe we learn more about why the admirers don’t 
understand.”

	Reconstruct
	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Tell students they will now go from the Deconstruct to the Reconstruct stage: “Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire sentence on display: Her hard work attracts a few admirers, but they don’t understand. 

· Read the sentence aloud again.

· Ask:

“What other questions can we ask that will help us 
understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (People are interested in what she is doing, but they don’t understand what she’s doing?)

“How does this Language Dive help you understand our Unit 2 guiding question: ‘How do habits of character help us do our work?’” (People are noticing the work the little girl is doing, so her perseverance must be helpful.)

	Practice
	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage: “You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own work.”

· Tell students they will think about their own hard work. They will use a similar sentence to imagine how others might react to it, or feel about it.

· Display and read aloud the sentence frame: 

My hard work attracts a few ______, but they don’t ______.

For heavier support: Complete the practice as a shared group activity or provide an illustrated word bank. 

· Model completing the sentence frame verbally with different words and phrases. Then ask students for ideas. 
      Examples:

My hard work attracts a few students, but they don’t like it.
My hard work attracts a few parents, but they don’t want me to make a mess.
· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own work.


Sentence Strip Chunks I: 
The Most Magnificent Thing

Directions for Teachers: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.
	Her hard work


	attracts a few admirers,


	but they don’t understand.


Name Juggle Challenge Note 

Name Juggle Challenge: Your challenge is to pass the ball to your classmates, remember the order, and do it as quickly as you can. The tricky part is to remember whom you passed the ball to every time. Good luck!
Grouping: Please make sure you do this in one group. 

Materials Needed: You will need one ball and a timer.

Name Juggle Challenge Recording Form

Name: _____________________________Date: ____________
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	    How were you able to complete the challenge? 
    Give/show examples from your experience.


	


__________________________________________________________________________________________________________________________________________
How Were You Able to Complete the 
Name Juggle Challenge? Chart

How Were You Able to Complete the Name Juggle Challenge?[image: image2.emf]
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Close Read-aloud, Session 3: 


The Most Magnificent Thing
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