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	World HISTORY: module 4



NINTH-GRADE WORLD HISTORY CURRICULUM MAP

The chart below gives a snapshot of the year-long World History curriculum, designed for ninth-graders. It indicates the content, guiding questions, and final assessments in each module. Subsequent pages provide more detail about each module, including a detailed description, outcomes, and texts.

YEAR AT A GLANCE
	
	Module 1
	Module 2
	Module 3
	Module 4

	Title
	How Societies Change

	Ideas Can Change the World
	Debating Justice in the Global Economy
	Modern Visions of a Just Society

	Historical Content 
	Medieval societies—China, Islamic empires, Europe
	The Enlightenment and the Scientific Revolution
	The Industrial Revolution and Imperialism
	Independence Movements and Rebellions of the 20th Century 

	Guiding Questions 
	What is a society?

How do societies change?

What is a just society? How have ideas about a just society stayed the same and changed?

	Why were the events and major ideas of the Reformation, Renaissance, Scientific Revolution, and the Enlightenment significant?

How have the ideas of the Enlightenment shaped history and our current understanding of what makes a just society? 
	How did the Industrial Revolution and imperialism affect societies in Europe, Asia, and Africa?

Why did different people and groups disagree about what was just?
	How have different national leaders of the modern world envisioned a just society?

How have leaders created effective movements in the 20th century?


	Performance Task
	Socratic Seminar
What are the characteristics of a just society? How have ideas about a just society changed and stayed the same?
	Debate
Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?
	Two-Voice Poem
Create a two-voice poem that speaks to how people resisted imperialism. Your poem must include voices from two different case studies.
	Roundtable Discussion
Engage in a discussion: “Should we look to the leader you researched as a model in our own work for social justice, either in that person’s vision or methods?” 

	Formal writing Assessment
	Task: Informational essay
Focusing question: How did the Black Death affect European society?
	Task: Argument essay
Focusing question: Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?
	Task: Informational essay
Focusing question: How did different groups view British imperialism in Africa? What shaped their perspectives?

	Task: Research paper
Focusing question: What was one leader’s vision of a just society? What methods did she or he use to work toward that vision? 
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Module 1: How Societies Change

	THE STORY OF THE MODULE


	Historical Content 
	Medieval societies—China, Islamic empires, Europe

	Guiding Questions and Big Ideas
	What is a society?
Society is how people live together in an organized way. It includes government, economy, social groups, culture, and environment. 
How do societies change?
Societies are not static. Societies change for various reasons, including deliberate change and response to external events. A change in one aspect of society will usually cause changes in other aspects.
What is a just society? How have ideas about a just society stayed the same and changed?
Questions of social justice usually relate to how a society groups people and the rights, responsibilities, opportunities, and resources it gives to those groups. 
People throughout history have worked for a just society. The way in which they defined a just society and how they worked for it are very much a product of their historical context. However, there are some universal ideas about a just society.

	Description
	In this module, students are introduced to the guiding question for the year: “What makes a just society? How have ideas about what makes a just society changed and stayed the same?” As students learn about different medieval societies, they read primary sources from that time to analyze beliefs about what makes a just society. They focus on universal beliefs about a just society. Over the course of the module, students track how their own thinking about a just society develops. 

Students also become familiar with a framework for studying societies that they will use throughout this year-long course: They learn to sort information about a society into the aspects of government, economy, culture, environment, and social groups. In Module 1 specifically, students use this framework to organize their learning about three medieval societies: ancient China, the Islamic empire, and medieval Europe. For each society, students explore the questions: What is society? What changes society? They develop and use cause and effect thinking to analyze how particular events changed a society. 

In Unit 1, students build a foundation that will support their work for the rest of the module. They explore the question of what makes a just society, develop a familiarity with the framework they will use for studying societies, and build reading and discussion routines. They then begin their study of ancient China. As they build background knowledge about the different aspects of society in ancient China, students continue to practice using the six aspects of society and the Strong Reader protocol. They are also introduced to some historical thinking tools they will use throughout the module: interpreting timelines, reasoning about cause and effect, and analyzing primary sources. Finally, students apply all of these skills to understand how one event changed society. They analyze how the expansion of the civil service examination system during the Song dynasty affected Chinese society.

[bookmark: _GoBack]They learn how to craft a strong cause and effect paragraph that uses relevant textual evidence. They also consider the beliefs about a just society shown by the civil service exam system and in a Confucian text commonly referred to on the civil service examinations. The End of Unit 1 Assessment is a reading assessment (focused on using evidence from text, identifying sequence and cause and effect in texts, and determining the meaning of unknown words in a text) as well as a content assessment of what students have learned about ancient Chinese society.



	Description, cont.
	In Unit 2, students strengthen the skills introduced in Unit 1 as they study first the origins and spread of Islam and then medieval Europe. In both cases, they first use the aspects of society framework to build background knowledge. They then focus on how a particular event affected that society. Finally, they explore what this topic offers their exploration of what makes a just society. Students begin comparing how primary and secondary sources treat the same subject. In the first part of Unit 2, students study the origins and spread of Islam. They analyze how the spread of Islam affected government, economy, culture, and social groups. They also read parts of a speech by Benazir Bhutto, the first woman prime minister of Pakistan, in which she articulates how Islam informs her vision of a just society. The Mid-Unit 2 Assessment addresses writing and content outcomes, as students write an on-demand paragraph about how Islam affected society and complete a more traditional content assessment about the origins of Islam. In the second part of Unit 2, students use the aspects of society framework to learn about feudal society in medieval Europe. They then study the Black Death and analyze how it affected all aspects of that society. They read parts of Boccaccio’s Decameron, a primary source that describes the arrival of the Black Death in Florence, and consider how a just society might respond to catastrophe. The End of Unit 2 Assessment is a reading assessment, and it asks students to evaluate and synthesize multiple primary and secondary sources related to the effects of the Black Death. 

In Unit 3, students synthesize their understandings of the module guiding questions. First, they write an informational essay about how the Black Death affected European society. The unit includes robust instruction on writing structure and organization. Students apply what they have learned about the aspects of society framework and about analyzing how an event affects society. Finally, students return to the question about how ideas about a just society have changed and remained the same. The performance task is a Socratic Seminar about what makes a just society. Students support their thinking with evidence from the multiple primary-source “voices of social justice” they have encountered over the course of the module. 


	End of Module Assessments
	Performance Task
Socratic Seminar
What are the characteristics of a just society? How have ideas about a just society changed and stayed the same?

Formal Writing Assessment
Task: Informational essay
Focusing question: How did the Black Death affect European society?





	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Write a clear explanation of how a particular event affected a medieval society, using both primary and secondary sources as evidence.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties.
(Informed by MA HSS WHI.23, WHI.24)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Connect specific events in history to their larger context.
Create and read timelines.
Use a framework (government, economy, social groups, culture, environment) to describe a society.
(Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)

	Analyze how the Silk Road affected China.
(Informed by MA HSS WHI.24)
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Analyze how the civil service examination system affected China.
(Informed by MA HSS WHI.23)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	Describe Middle Eastern society before Islam.
(Informed by MA HSS WHI3)
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9–10.7)
	

	Explain the origins, central beliefs, and spread of Islam.
(Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	

	Analyze how Islam affected society.
(Informed by MA HSS WHI.3, WHI.4, WHI.5)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the society of the Middle Ages in Europe.
(Informed by MA HSS WHI.7)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–104)
	

	Describe what happened when the Black Death came to Europe.
(Informed by MA HSS WHI.7)

	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	Analyze the effects of the Black Death on Europe.
(Informed by MA HSS WHI.7)
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	PERFORMANCE EXPECTATION: Participate in a text-based seminar to analyze how ideas about what makes a just society have stayed the same and changed.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze Wangari Maathai’s claim that a just society is sustainable.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Describe Confucian teachings about what makes a just society.
(Informed by MA HSS WHI.23)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12 D2.His.5.9–12 D2.His.6.9–12, D2.Civ.10.9–12)

	Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.
(Informed by MA HSS WHI.2)
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
(CCSS SL.9–10.1)
	Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.
(Informed by MA HSS CS.8–12.8)




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. 
(Informed by MA HSS WHI.7)
	
	



	MID-UNIT 1 ASSESSMENT

	Mid-Unit 1 Assessment: Timelines and Vocabulary
Students create and use a timeline. Students define and use content-specific vocabulary relevant to describing the aspects of society.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	
	Connect specific events in history to their larger context.
Create and read timelines.
Use a framework (government, economy, social groups, culture, environment) to describe a society.
(Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)




	END OF UNIT 1 ASSESSMENT

	End of Unit 1 Assessment: Ancient China and Reading to Understand Cause and Effect
Students read a new text about ancient China and answer selected and short response questions that require them to use evidence, analyze cause and effect, and determine the meaning of words in context. They also answer selected and short answer questions about ancient Chinese society, and in particular how the Silk Road and the civil service examination system affected that society.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties.
(Informed by MA HSS WHI.23, WHI.24)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	Analyze how the Silk Road affected China.
(Informed by MA HSS WHI.24)
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	

	Analyze how the civil service examination system affected China.
(Informed by MA HSS WHI.23)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	




	MID-UNIT 2 ASSESSMENT

	Mid-Unit 2 Assessment: The Spread of Islam
Students write an on-demand informational paragraph about how Islam affected society. They also answer selected and short response questions about the origins, beliefs, and spread of Islam.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe Middle Eastern society before Islam.
(Informed by MA HSS WHI3)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	Explain the origins, central beliefs, and spread of Islam.
(Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)
	Draw evidence from informational texts to support analysis, reflection, and research.
	

	Analyze how Islam affected society.
(Informed by MA HSS WHI.3, WHI.4, WHI.5)
	
	



	END OF UNIT 2 ASSESSMENT

	End of Unit 2 Assessment: Comparing Sources about the Black Death
Students evaluate and synthesize a set of texts, including quantitative data and primary sources, relating to the effects of the Black Death.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the effects of the Black Death on Europe.
(Informed by MA HSS WHI.7)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	

	
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. 
(CCSS RH.9–10.7)
	

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	






	MID-UNIT 3 ASSESSMENT

	Formal Writing Assessment
Task: Informational essay
Focusing question: How did the Black Death affect European society?


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the society of the Middle Ages in Europe.
(Informed by MA HSS WHI.7)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	Connect specific events in history to their larger context.
Create and read timelines.
Use a framework (government, economy, social groups, culture, environment) to describe a society.
(Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)

	Describe what happened when the Black Death came to Europe.
(Informed by MA HSS WHI.7)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Analyze the effects of the Black Death on Europe.
(Informed by MA HSS WHI.7)
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	END OF UNIT 3 ASSESSMENT

	Performance Task
Socratic Seminar
What are the characteristics of a just society? How have ideas about a just society changed and stayed the same?


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze Wangari Maathai’s claim that a just society is sustainable.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Describe Confucian teachings about what makes a just society.
(Informed by MA HSS WHI.23)
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12 D2.His.5.9–12 D2.His.6.9–12, D2.Civ.10.9–12)




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.
(Informed by MA HSS WHI.2)
	
	Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.
(Informed by MA HSS CS.8-12.8)

	Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. 
(Informed by MA HSS WHI.7)
	
	



	TEXTS AND MULTIMEDIA

	Texts and Multimedia to Purchase

One per student and one for teacher, unless otherwise noted.
	Sands, Stella, ed. Ancient China. New York: Kids Discover Magazine, October 2010. Print.
(Lexile 960)

Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.

(Note:  The easiest way to purchase the two magazines above is by contacting Kids Discover directly.)

Islam: Empire of Faith. Dir. Robert Gardner. PBS, 2005. DVD. [One per teacher]

Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.
ISBN: 978-0822590767
(Lexile 1150)
[Four copies per teacher] (Note: An excerpt of Chapters 6 and 7 of this text, which all students read, is available on EL’s Web site. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. However, in several lessons, students work in small groups at stations with other parts of the book. For this reason, teachers need some copies of the book in the classroom. It is also recommended background reading for teachers.)

	Guidance for Texts and Multimedia List

	This indicates all texts and multimedia used in this module. A parenthetical note after each text indicates where to find this text. 

(Purchased) means that this is a text purchased to use and is also listed in the Texts and Multimedia to Purchase box below.
(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance. These texts are from three types of sources.
1. Some of these texts are freely available at provided links. 
2. Several of the texts are available for classroom use as part of the World History Module 1 text packet on EL’s Web site. 
3. A number of texts are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.
(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.
(For display) means that the teacher will display this for the students, usually on a screen. 

In the materials box of each daily lesson plan, any material not included in the lesson (prepared by teacher or for display) always has (see Teaching Notes) after it. The Teaching Notes provide a full citation and suggestions for use. 

	TEXTS AND MULTIMEDIA

	Texts and Multimedia,  
Unit 1

	“Political Theory: John Rawls.” YouTube. School of Life, 9 Jan. 2015. Web. 25 June 2015. <https://www.youtube.com/watch?v=5-JQ17X6VNg>. (For display. Used with permission.)

Maathai, Wangari. “Nobel Lecture.” Nobel Peace Prize Ceremony. Norway, Oslo. 10 Dec. 2004. Nobelprize.org. Web. 11 June 2015. <http://www.nobelprize.org/nobel_prizes/peace/laureates/2004/maathai-lecture-text.html>. (Prepared by teacher)

Nobel Lecture by Wangari Maathai. Prod. Norsk Rikskringkasting AS. Perf. Wangari Maathai. Nobelprize.org. Nobel Foundation, 10 Dec. 2004. Web. 12 June 2015. <http://www.nobelprize.org/mediaplayer/index.php?id=867>. (For display)

Sands, Stella, ed. Ancient China. New York: Kids Discover Magazine, October 2010. Print.
(Lexile 960)(Purchased)

Brown, Bryan. “The Silk Road: East Meets West: How Untold Wonders, Knowledge, and Even Death Traveled the Ancient World.” Junior Scholastic 6 Feb. 2006: 12+. General OneFile. Web. 13 May 2015.
(Lexile 850)
Gale Document Number: GALE|A141908318
(Prepared by teacher)

Materials for stations about the Silk Road (all to display)
Neelis, Jason. Silk Road Trade Routes. The Silk Road Virtual Art Exhibit. University of Washington, n.d. Web. 8 June 2015. <http://depts.washington.edu/silkroad/exhibit/trade/trade.html>. 
(optional) V., Des Forges Roger, and John S. Major. “Asian Trade Routes.” The Asian World: 600–1500. Oxford: Oxford UP, 2005. 56. Print.
Waugh, Daniel C. Dunhuang and the Mogao Caves. The Silk Road Virtual Art Exhibit. University of Washington, n.d. Web. 8 June 2015. <http://depts.washington.edu/silkroad/exhibit/religion/buddhism/dunhuang/dunhuangindex.html>.
“Excerpts from the Book of Marco Polo.” Asia for Educators. Columbia University, n.d. Web. 9 June 2015. <http://afe.easia.columbia.edu/ps/china/polo_short.pdf>.

Nagel-Angermann, Monique. “Exam Time.” Calliope Feb. 2012: 24+. General OneFile. Web. 13 May 2015.
(Lexile 1160)
Gale Document Number: GALE|A286825285
(Prepared by teacher)

“The Song Confucian Revival.” Asia for Educators. Columbia University, n.d. Web. May 2015. <http://afe.easia.columbia.edu/song/sch/exam.htm>.
(Prepared by teacher. Used with permission.)

“The Confucian Classics & the Civil Service Examinations.” Asia for Educators. Columbia University, n.d. Web. May 2015. <http://afe.easia.columbia.edu/cosmos/irc/classics.htm>.
(Prepared by teacher. Used with permission.)

Confucius. The Great Learning Ed. Zhu Xi. Trans. Robert Eno. University of Indiana, 2015. Web. 25 June 2015. <http://www.indiana.edu/~p374/Daxue-excerpt.pdf>. (Prepared by teacher. Excerpt created by the translator for EL. Used with permission.)



	TEXTS AND MULTIMEDIA

	Texts and Multimedia,  
Unit 1, continued
	Ji, Zhang, and Jeff Siggins. “China’s Only Ruling Empress.” Calliope Nov. 2003: 10+. General OneFile [Gale]. Web. 13 May 2015. 
(Lexile 950)
Gale Document Number: GALE|A112166232
(Included in lesson supporting materials as part of End of Unit 1 Assessment. Used with permission.)

	Texts and Multimedia,  
Unit 2
	Allam, Abeer. “Understanding Islam: Its Birth and Ascent. (World History).” Junior Scholastic 29 Nov. 2002: 10+. General OneFile. Web. 13 May 2015.
(Lexile 850)
Gale Document Number: GALE|A94960241
(Prepared by teacher)

Islam: Empire of Faith. Dir. Robert Gardner. PBS, 2005. DVD. (Purchased, for display)

Belt, Don. “The World of Islam: A Fifth of Humankind Follows Islam, the Fastest Growing and Perhaps Most Misunderstood Religion on Earth.” National Geographic Jan. 2002: 76+. General OneFile. Web. 13 May 2015.
(Lexile 1140)
Gale Document Number: GALE|A83342792
(Prepared by teacher)

“Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015.
Gale Document Number: GALE|CX3448400024
[Note to teacher: Use just one brief excerpt of this text: “The Popularity of Islam,” which explains reasons for the spread of Islam and includes a map. This excerpt is included in the lesson supporting materials.]

ibn-Jabir al-Baladhuri, Ahmad. “Al-Baladhuri: The Battle of the Yarmuk (636) and After.” 1916. Trans. P. K. Hitti and F. C. Murgotten. The Origins of the Islamic State. New York: Columbia University Press, 1916. Online excerpt. Medieval History Sourcebook. Fordham University, 1996. Web. 15 June 2015.
<http://legacy.fordham.edu/halsall/source/yarmuk.asp>.
(Prepared by teacher)

Bhutto, Mohtarma Benazir. “Statement of Pakistan.” United Nations Fourth World Conference on Women. Beijing, China. 4 Sept. 1995. 
<http://www.un.org/esa/gopher-data/conf/fwcw/conf/gov/950904202603.txt>.
(Short excerpt included in lesson supporting materials)

“The Golf Book.” In “Peasants and Their Role in Rural Life.” Middle Ages. British Museum. N.d. Web. 25 June 2015. <http://www.bl.uk/the-middle-ages/articles/peasants-and-their-role-in-rural-life>.
(For display)

“The Dark Ages … How Dark Were They Really?: Crash Course World History #14.” Online video. Crash Course. YouTube, 26 Apr. 2012. Web. 15 June 2015. <https://www.youtube.com/watch?v=QV7CanyzhZg>.
(For display. Used with permission.)

Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.
(Purchased)




	TEXTS AND MULTIMEDIA

	Texts and Multimedia,  
Unit 2, continued
	“Middle Ages.” Annenberg Learner Interactives. Web. 25 June 2015. <http://www.learner.org/interactives/middleages/>.
(For display)

Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.
(Purchased; four copies) and (Chapters 6 and 7: Prepared by teacher. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. Available for free as part of the World History Module 1 text packet on EL’s Web site: https://curriculum.eleducation.org/curriculum/ss/grade-9.)

Mee, Charles L., Jr. “How a Mysterious Disease Laid Low Europe’s Masses.” Smithsonian Feb. 1990: 66+. World History in Context. Web. 6 May 2015.
(Included in lesson supporting materials. Used with permission.)

Boccaccio, Giovanni. The Decameron. [Excerpts from Prologue.] Trans. John Payne. London: Bibliophilist Library, 1903. Web. 25 June 2015. <http://archive.org/stream/storiesboccacci00boccgoog/storiesboccacci00boccgoog_djvu.txt>.
(Included in lesson supporting materials)

Froissart, Jean. Chronicles. [Excerpts about Wat’s Uprising.] Trans. Keira Borrill. “Jean Froissart, Chronicles,” in The Online Froissart, Ed. Peter Ainsworth and Godfried Croenen, Version 1.5 (Sheffield: HRIOnline, 2013). <http://www.hrionline.ac.uk/onlinefroissart>. 
(Prepared by teacher. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. Available for free as part of the World History Module 1 text packet on EL’s Web site: https://curriculum.eleducation.org/curriculum/ss/grade-9.)

	Texts and Multimedia, Unit 3
	In this unit, students reread some texts from Units 1 and 2, but there are no new texts.




Module 2: Ideas Can Change the World

	THE STORY OF THE MODULE


	Historical Content 
	The Scientific Revolution and the Enlightenment 

	Guiding Questions and Big Ideas
	Why were the events and major ideas of the Reformation, Renaissance, Scientific Revolution, and Enlightenment significant?
The ideas associated with these eras had important effects on European society at the time and continue to shape our worldview today.
How have the ideas of the Enlightenment shaped history and our current understanding of what makes a just society?
The ideas of the Enlightenment helped create revolutions in Europe and the Americas.
We use Enlightenment concepts about democracy to grapple with modern issues. 

	Description
	Module 2 explores the power of ideas to shape the world, and specifically examines how the ideas of the Enlightenment affect the understanding of a just society.

In Unit 1, students explore the historical context and major ideas of the Renaissance, Reformation, and Scientific Revolution. They analyze the significance of the ideas that emerged from this time, with an emphasis on understanding the significance of the Scientific Revolution in general and the work of Galileo in particular. As students learn about these eras, they practice recognizing and crafting explanations of historical significance. They also learn to analyze the central idea of a text and how that idea is developed. This unit includes routine work with a textbook, and builds students’ ability to learn independently from this type of source.

In Unit 2, students turn their attention to the Enlightenment. After building background knowledge about this era, they focus on John Locke. They analyze his writings on government and compare them to several current texts. For the Mid-Unit 2 Assessment, students write an explanation of the significance of Locke, referring both to his writings and to the more modern texts. Next, students explore the ways that the ideas of the Enlightenment were expressed in revolutions in Europe and the Americas. They focus on the question of to what extent the French Revolution embodied the ideas of the Enlightenment. The End of Unit 2 Assessment focuses on students’ ability to synthesize multiple sources and evaluate the significance of ideas from the Enlightenment. 

In Unit 3, students synthesize and apply their learning by applying Locke’s ideas about government to a modern issue: the collection of domestic phone records by the NSA. Students read an informational text to build their background knowledge, and then analyze a number of argument texts on this subject. They develop arguments—and anticipate how they might respond to counterclaims—for a formal debate on the question: “Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?” After their oral debate, students craft argument essays about their response to this question.

	End of Module Assessments
	Performance Task
Debate
Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?

Formal Writing Assessment
Task: Argument essay
Focusing question: Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?



	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Analyze and write explanations about the historical significance of the Renaissance, Reformation, Scientific Revolution, and Enlightenment, using both primary and secondary sources as evidence.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the origins and major accomplishments of the Renaissance.
(Informed by MA HSS WHI.29)

	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	Describe the causes and effects of the Protestant Reformation.
(Informed by MA HSS WHI.30, WHI.31, WHI.32)
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
(CCSS RH.9–10.2)
	

	Describe the origins and major accomplishments of the Scientific Revolution.
(Informed by MA HSS WHI.33)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	

	Describe how Galileo used the scientific method and new instruments to develop a new model of the universe.
(Informed by MA HSS WHI.33)
	Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
(CCSS RH.9–10.5)
	

	Describe the trends in thought referred to by the Enlightenment.
(Informed by MA HSS WHI.34)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	

	Analyze the significance to their own time and to our lives of the central ideas of the Renaissance, Reformation, and Scientific Revolution.
(Informed by MA HSS WHI.29, WHI.30, WHI.33)
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	

	Analyze the significance of Locke’s ideas about government to his own time and to our own.
(Informed by MA HSS WHI.34, WHI.35)
	
	




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Define the Glorious Revolution, the American Revolution, and the Haitian Revolution and explain their relationship to the ideas of the Enlightenment.
(Informed by MA HSS WHI.35, WHII.2)
	
	

	Explain the causes and effects of the French Revolution in France and evaluate the extent to which it reflected the ideas of the Enlightenment.
(Informed by MA HSS WHI.35, WHII.3, WHII.4)
	
	



	PERFORMANCE EXPECTATION: Craft oral and written arguments addressing the question: Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?

	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze the significance of Locke’s ideas about government to his own time and to our own.
(Informed by MA HSS WHI.34, WHI.35)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	
	Assess the extent to which the reasoning and evidence in a text support the author’s claims.
(CCSS RH.9–10.8)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Write arguments focused on discipline-specific content.
(CCSS WHST.9–10.1)
	

	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	




	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.
(CCSS SL.9–10.3)
	

	
	Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.
(CCSS SL.9–10.4)
	




	MID-UNIT 1 ASSESSMENT

	Students answer selected and short answer items about the origins and accomplishments of the Renaissance and the causes and effects of the Reformation. They complete short open response items about ideas from the Renaissance and Reformation that continue to be significant for our world today. Finally, they look at a series of statements about the Renaissance and Reformation and sort them as “description of events” or “explanation of significance.”


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the origins and major accomplishments of the Renaissance.
(Informed by MA HSS WHI.29)
	Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
(CCSS RH.9–10.5)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	Describe the causes and effects of the Protestant Reformation.
(Informed by MA HSS WHI.30, WHI.31, WHI.32)
	
	

	Analyze the significance to their own time and to our lives of the central ideas of the Renaissance, Reformation, and Scientific Revolution.
(Informed by MA HSS WHI.29, WHI.30, WHI.33)
	
	






	END OF UNIT 1 ASSESSMENT

	Students use their notes and readings to write an extended response to two questions: “Why was the Scientific Revolution significant? Why was Galileo significant?” Consider making the writing grade for these formative because students will have another opportunity to show mastery of this type of writing in Unit 2. 

Students also read a new text about the Enlightenment (suggestion: use excerpts from Section 2 of Chapter 6 in Patterns of Interaction) and answer short and selected response items that assess their ability to determine the central idea of a text, provide an accurate summary of how ideas are developed, and analyze how a text uses structure. 


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the origins and major accomplishments of the Scientific Revolution.
(Informed by MA HSS WHI.33)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	Describe how Galileo used the scientific method and new instruments to develop a new model of the universe.
(Informed by MA HSS WHI.33)
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
(CCSS RH.9–10.2)
	

	Describe the trends in thought referred to by the Enlightenment.
(Informed by MA HSS WHI.34)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	






	MID-UNIT 2 ASSESSMENT

	Students write an extended response to two questions: “How did Locke’s ideas represent important themes in the Enlightenment? Why are his ideas significant today?” (Suggestion: Students should use the article about the Arab Spring, the text of the Declaration of Independence, and their excerpt from Locke’s Second Treatise on Government during this assessment.)


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the trends in thought referred to by the Enlightenment.
(Informed by MA HSS WHI.34)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	Analyze the significance of Locke’s ideas about government to his own time and to our own.
(Informed by MA HSS WHI.34, WHI.35)
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	




	END OF UNIT 2 ASSESSMENT

	Students evaluate and synthesize a set of texts, including secondary and primary sources, relating to the French Revolution. They read a secondary source, about the significance of the Terror, “Popular Politics and the Sans-Culottes” and determine its central idea as well as answer questions about text structure. They also evaluate excerpts from two primary sources, Declaration of the Rights of Man and of Citizens and Robespierre’s “Republic of Virtue” speech. Students then write an extended response about the extent to which the French Revolution expressed the ideas of the Enlightenment. Consider making the writing grade for this formative because students will receive further instruction in argument writing in Unit 3. 


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain the causes and effects of the French Revolution in France and evaluate the extent to which it reflected the ideas of the Enlightenment.
(Informed by MA HSS WHI.35, WHII.3, WHII.4)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
(CCSS RH.9–10.2)
	

	
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9–10.4)
	

	
	Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
(CCSS RH.9–10.5)
	


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	MID-UNIT 3 ASSESSMENT

	Performance Task
Debate
Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the significance of Locke’s ideas about government to his own time and to our own.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	
	Assess the extent to which the reasoning and evidence in a text support the author’s claims.
(CCSS RH.9–10.8)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	

	
	Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.
(CCSS SL.9–10.3)
	

	
	Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.
(CCSS SL.9–10.4)
	





	END OF UNIT 3 ASSESSMENT

Note: If you would like your students to write for an outside audience, consider having them submit to the NY Times Learning Network Editorial Contest.
	Formal Writing Assessment
Task: Argument essay
Focusing question: Is the collection of domestic phone records by the NSA a violation of the contract between the government and the governed as described by John Locke?


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the significance of Locke’s ideas about government to his own time and to our own.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	
	Assess the extent to which the reasoning and evidence in a text support the author’s claims.
(CCSS RH.9–10.8)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Write arguments focused on discipline-specific content.
(CCSS WHST.9–10.1)
	

	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	





	TEXTS AND MULTIMEDIA

	Textbook Use
	Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1.

[Note: The textbook readings are mostly to build background knowledge, and so it would be possible to use corresponding sections of any other well-written world history textbook for this module. The textbook readings do need to facilitate instruction in analyzing the central idea and organizational structure of a text.]   

Chapter 1: European Renaissance and Reformation
Section 1: Italy: Birthplace of the Renaissance 
Section 2: The Northern Renaissance [pp. 50 and 51 only: Printing Spreads Renaissance Ideas and The Legacy of the Renaissance]
Section 3: Luther Leads the Reformation [focus on causes of Reformation and Luther’s teachings]
Section 4: The Reformation Continues [focus on the last section, The Legacy of the Reformation]

Chapter 6: Enlightenment and Revolution
Section 1: The Scientific Revolution
Section 2: The Enlightenment in Europe

Chapter 7: The French Revolution and Napoleon
Section 1: The French Revolution Begins
Section 2: Revolution Brings Reform and Terror

	Texts and Multimedia to Purchase

One per student, unless otherwise noted.
	“Galileo Galilei.” Calliope (2014): n. pag. Print.
[Optional: This module uses four of the articles from this magazine. You may access these articles through a database or purchase the magazine. The easiest way to purchase the magazine is by contacting Cobblestone Publishing directly.]

Optional videos
Note: Teachers may want to introduce some topics to their students with a video or a section of a video in order to build background knowledge. Some useful videos are listed below. Teachers may select from these or consider another method (short, accessible texts, images, lectures) to introduce the topics.

All listed videos are one per teacher. 

Videos about the Renaissance
The Power of the Past with Bill Moyers: Florence. Dir. David Grubin. PBS, 2008. DVD.
The Life of Leonardo da Vinci. Dir. Renato Castellani. Questar, 2011. DVD.

Videos about the French and Haitian Revolutions.
The French Revolution. Dir. Doug Shultz. The History Channel, 2005. DVD.
Égalité for All: Toussaint Louverture and the Haitian Revolution. Dir. Noland Walker. PBS, 2009. DVD.

	Guidance for Texts and Multimedia
	This curriculum uses the purchased texts (listed above; also included in unit-by-unit text lists below), other informational texts, and multimedia materials. This curriculum uses some informational texts that are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. 

The materials listed below also include a number of primary sources and images to share with your class in a format that makes sense for your situations. 

We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.



	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 1

	Videos about the Renaissance
Use parts of one or both of these videos to introduce the topic and build background knowledge. 

The Power of the Past with Bill Moyers: Florence. Dir. David Grubin. PBS, 2008. DVD. (Purchased)
The Life of Leonardo da Vinci. Dir. Renato Castellani. Questar, 2011. DVD. (Purchased)

Textbook readings about the Renaissance and the Reformation
Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. 
[See note above; it’s possible to use a different textbook]

Chapter 1: European Renaissance and Reformation
Section 1: Italy: Birthplace of the Renaissance 
Section 2: The Northern Renaissance [pp. 50 and 51 only: Printing Spreads Renaissance Ideas and The Legacy of the Renaissance]
Section 3: Luther Leads the Reformation [focus on causes of Reformation and Luther’s teachings]
Section 4: The Reformation Continues [focus on the last section, The Legacy of the Reformation]

Other readings about the Renaissance and the Reformation
Grendler, Paul F., ed. “Renaissance: Influence and Interpretations.” Renaissance: An Encyclopedia for Students. Vol. 4. New York: Charles Scribner’s Sons, 2004. 29–36. World History in Context. Web. 11 May 2015. 
Gale Document Number: GALE|CX3409200402 
[Note: Just use the final section, titled “Influence of the Renaissance”]

Carnagie, Julie L., Peggy Saari, and Aaron Saari, eds. “A Changing Europe.” Renaissance and Reformation Reference Library. Vol. 1: Almanac. Detroit: UXL, 2002. 1–44. World History in Context. Web. 11 May 2015. 
Gale Document Number: GALE|CX3426300011 
[Note: Just use the first three sections, which provide a deeper look at changes in thought during the Renaissance: the introduction, the Achievements of the Renaissance, and the Renaissance Man]

Videos that make an argument about the historical significance of the Renaissance or the Reformation
[Note: The videos referred to here will be most useful after students have some familiarity with the content. Each video makes an argument about historical significance.]

The Renaissance—Was It a Thing?: Crash Course World History #22. YouTube, 21 June 2012. Web. 4 Aug. 2015. <https://www.youtube.com/watch?v=Vufba_ZcoR0>.

Luther and the Protestant Reformation: Crash Course World History #218. YouTube, 29 Nov. 2014. Web. 4 Aug. 2015. <https://www.youtube.com/watch?v=1o8oIELbNxE>.





	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 2
	Textbook readings about the Scientific Revolution
Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1. 
[See note above; it’s possible to use a different textbook]

Chapter 6: Enlightenment and Revolution
Section 1: The Scientific Revolution

Other texts about the Scientific Revolution
[Note: The four articles below about Galileo are all from the same issue of Calliope magazine, listed as an optional text to purchase above.]

Kugler, R. Anthony. “Galileo Galilei.” Calliope Feb. 2004: 11+. PowerSearch. Web. 11 May 2015. Gale Document Number: GALE|A114240230

MacLachlan, James. “Seeking Truth in Science.” Calliope Feb. 2004: 14+. PowerSearch. Web. 11 May 2015. Gale Document Number: GALE|A114240232

Zarins, Kim. “A Window to the Heavens.” Calliope Feb. 2004: 16+. General OneFile [Gale]. Web. 14 May 2015. Gale Document Number: GALE|A114240233

Zarins, Kim. “An Inquisitive Mind.” Calliope Feb. 2004: 21+. PowerSearch. Web. 11 May 2015. Gale Document Number: GALE|A114240235
[Note: This is a particularly useful example of a non-textbook explanation of historical significance; consider having students use it as a mentor text as they write.]

Galilei, Galileo. Letter to the Grand Duchess Christina, 1615. (Brief excerpts that explain Galileo’s contention that determining the nature of the physical universe should be based on observations, rather than on the Bible.)   See pp. 47 – 48 in Bethune, John Ellliot Drinkwater.  The Life of Galileo Galilei, with Illustrations of the Advancement of Experimental Philosophy of Kepler.  London: 1830. <https://www.gutenberg.org/ebooks/43877>

“Appendix H—Understanding the Scientific Enterprise: The Nature of Science in the Next Generation Science Standards.” Next Generation Science Standards. Next Generation Science Standards, n.d. Web. 4 Aug. 2015. <http://www.nextgenscience.org/sites/ngss/files/Appendix H - The Nature of Science in the Next Generation Science Standards 4.15.13.pdf>.
[Note: Focus on the list on page 4 of the “basic understandings of the nature of science.”]

Textbook readings about the Enlightenment and its effects
Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1. 
[See note above; it’s possible to use a different textbook]

Chapter 6: Enlightenment and Revolution
Section 2: The Enlightenment in Europe

Chapter 7: The French Revolution and Napoleon
Section 1: The French Revolution Begins
Section 2: Revolution Brings Reform and Terror




	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 2, continued
	Other texts about the Enlightenment and its effects

Locke, John. Second Treatise on Government. London:  1690. Excerpts. Source:  Project Gutenberg provides the full text of the Two Treatises on Government, 6th edition, published in 1764 in London.  <www.gutenberg.org/cache/epub/7370/pg7370.txt>
[Available free as part of the World History Module 2 text packet at EL’s Web site: https://curriculum.eleducation.org/curriculum/ss/grade-9.]

Smith, Patricia. “Arab Spring: What’s Next? Protests Have Rocked the Middle East All Year. What Do Its People Want, and Will They Succeed?” Junior Scholastic 10 Oct. 2011: 10+. General OneFile [Gale]. Web. 14 May 2015. 
Gale Document Number: GALE|A269924832

“The Declaration of Independence: A Transcription.” National Archives and Records Administration. National Archives and Records Administration, n.d. Web. 4 Aug. 2015.
<http://www.archives.gov/exhibits/charters/declaration_transcript.html>. 
[Excerpts from first two paragraphs about the role of government]

David, Jacques-Louis. Tennis Court Oath. Digital image. Wikipedia. N.p., n.d. Web. 4 Aug. 2015. <https://en.wikipedia.org/wiki/Tennis_Court_Oath - /media/File:Le_Serment_du_Jeu_de_paume.jpg>.
 
Sieyes, Emmanuel Joseph. “Emmanuel Joseph Sieyes: ‘What Is the Third Estate? [Excerpts].’” Internet Modern History Sourcebooks. N.p., n.d. Web. 5 Aug. 2015. <http://legacy.fordham.edu/halsall/mod/sieyes.asp>. 
[Select shorter quotes that explain the idea of a nation and that the Third Estate is the nation.]

Robespierre, Maximilien. “Justification of the Use of Terror.” Internet Modern History Sourcebooks. N.p., n.d. Web. 5 Aug. 2015. <http://legacy.fordham.edu/halsall/mod/robespierre-terror.asp>.
[Select excerpts, especially from the end, where Robespierre justifies and explains the use of terror to further the aims of the revolution.]

Kaplan, Nira. “Popular Politics and the Sans-Culottes.” Calliope Apr. 2007: 28+. General OneFile [Gale]. Web. 14 May 2015. 
Gale Document Number: GALE|A165429719

Paine, Thomas. “Declaration of the Rights of Man and of Citizens, 1789.” The Political Writings of Thomas Paine. Vol. 2. Granville: George H. Evans, 1839. 112–14. Web. 5 Aug. 2015. <https://books.google.com/books?id=y6BFAQAAMAAJ>.

Videos that make an argument about the historical significance of the French and Haitian Revolutions 
[Note: The videos referred to here will be most useful after students have some familiarity with the content. Each video makes an argument about historical significance.]  

The French Revolution: Crash Course World History #29. YouTube, 10 Aug. 2012. Web.
<https://www.youtube.com/watch?v=lTTvKwCylFY>.

Haitian Revolutions: Crash Course World History #30. YouTube, 16 Aug. 2012. Web.
<https://www.youtube.com/watch?v=5A_o-nU5s2U>.




	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 3
	Smith, Patricia. “Watching You: How Much Government Surveillance Should Americans Accept to Keep the Nation Safe From More Terrorist Attacks?” New York Times Upfront 2 Sept. 2013: 6+. Junior Edition. Web. 13 May 2015. 
Gale Document Number: GALE|A345458710 
[Note: This text would be a good anchor text for Unit 3, as it lays out the issues clearly.]

Note: The texts listed below are all strong and accessible argument pieces about the NSA surveillance program. Select several to use with the whole class; provide others to individual students or groups as appropriate. 
Collins, Gail. “The Other Side of the Story.” New York Times 15 June 2013: A21(L). New York Times. Web. 13 May 2015. 
Gale Document Number: GALE|A333936615

Keller, Bill. “Living With the Surveillance State.” New York Times 17 June 2013: A17(L). New York Times. Web. 13 May 2015. 
Gale Document Number: GALE|A334122043 
[Note: Focus on last two paragraphs.]

Friedman, Thomas L. “Blowing a Whistle.” New York Times 12 June 2013: A27(L). New York Times. Web. 13 May 2015. 
Gale Document Number: GALE|A333539065

“The American Public Is Skeptical of Domestic Surveillance.” Domestic Surveillance. Ed. Tamara Thompson. Farmington Hills: Greenhaven Press, 2015. At Issue. Rpt. from “Obama’s NSA Speech Has Little Impact on Skeptical Public.” 2014. Gale Opposing Viewpoints in Context. Web. 13 May 2015.
Gale Document Number: GALE|EJ3010928216

Obama, Barack. “The United States Must Balance Security and Privacy Needs.” Domestic Surveillance. Ed. Tamara Thompson. Farmington Hills: Greenhaven Press, 2015. At Issue. Rpt. from “Speech on Changes to National Security Agency Programs, US Justice Department.” <http://www.whitehouse.gov>. 2014. Gale Opposing Viewpoints in Context. Web. 13 May 2015. 
Gale Document Number: GALE|EJ3010928205
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Module 3: Debating Justice in the Global Economy

	THE STORY OF THE MODULE

	Historical Content 
	The Industrial Revolution and Imperialism

	Guiding Questions and Big Ideas
	How did the Industrial Revolution and imperialism affect societies in Europe, Asia, and Africa?
Industrialization transformed the economy, social groups, and culture in Europe. 
The need for raw materials and markets, combined with national ambition and racism, spurred European countries to seek to control societies in the Americas, Africa, and Asia. 
The forms that resistance took varied, but all societies were shaped by this encounter.
Why did different people and groups disagree about what was just?
The Industrial Revolution had differing effects on Europeans. Although it brought some modern conveniences, it also changed the nature of work and raised questions about living and working conditions. 
Although all societies worked to maximize their autonomy, imperialism affected groups and individuals differently. 

	Description
	In Unit 1, students begin by briefly reviewing trade and contact between Europe, the Americas, Africa, and Asia in the time period between 1400 and 1800. They discuss the European voyages of exploration to America and the Chinese voyages of exploration to Africa. They examine reasons for trade and the origins of the slave trade. Next, students study the Industrial Revolution, focusing on Britain. Students analyze secondary and primary sources to understand the differing perspectives and impacts of the Industrial Revolution.

In Unit 2, students focus on imperialism in the 1800s. They focus on British imperialism, and compare events in China and western Africa. As they analyze a variety of sources, they focus on identifying author purpose and point of view, and on comparing the perspectives in different sources. 

In Unit 3, students synthesize their work. They write an informational essay about the different perspectives on British imperialism in Africa. They also synthesize their understanding of different perspectives to create a two-voice poem that compares the experiences of resisting imperialism.

	End of Module Assessments
	Performance Task
Two-Voice Poem
Create a two-voice poem that speaks to how people resisted imperialism. Your poem must include perspectives from two different case studies.

Formal Writing Assessment
Task: Informational essay
Focusing question: How did different groups view British imperialism in Africa? What shaped their perspectives?






	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Explain significant patterns of global trade and interaction before 1800.

	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain the causes and effects of European exploration of and trade across the Atlantic between 1400 and 1800, including the development of the slave trade.
(Informed by MA HSS WHI.12)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Explain the causes and effects of the Chinese voyages of exploration in the 1400s, led by Zheng Ho.
(Informed by MA HSS WHI.24)
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9–10.7)
	



	PERFORMANCE EXPECTATION: Analyze primary and secondary sources to understand the different perspectives of individuals and groups during the Industrial Revolution.

	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain the causes and effects of the Industrial Revolution in Europe in general and Britain in particular.
(Informed by MA HSS WHII.5, WHII.6)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Connect specific events in history to their larger context.
Create and read timelines.
Use a framework (government, economy, social groups, culture, environment) to describe a society.
(Informed by MA HSS CS.8–12.7 and C3 Framework D2.His.1.9–12)

	
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)




	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
(CCSS RH.9–10.6)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9–10.7)
	

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	PERFORMANCE EXPECTATION: Use primary and secondary sources to analyze and explain the different perspectives of individuals and groups about British imperialism in Africa and Asia. 

	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze the struggle between China and Britain for economic control in China in the 1800s.
(Informed by MA HSS WHII.13)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	Analyze the various perspectives of individuals and groups to British imperialism in Africa.
(Informed by MA HSS WHII.15)
	Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
(CCSS RH.9–10.6)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9–10.7)
	




	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	

	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	

	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	




	MID-UNIT 1 ASSESSMENT

	Students answer selected and short answer items about the origins European and Chinese exploration and trade before 1800.


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain the causes and effects of European exploration of and trade across the Atlantic between 1400 and 1800, including the development of the slave trade.
(Informed by MA HSS WHI.12)
	
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Explain the causes and effects of the Chinese voyages of exploration in the 1400s, led by Zheng Ho.
(Informed by MA HSS WHI.24)
	
	






	END OF UNIT 1 ASSESSMENT

	Students use their notes and readings to write an extended response to two questions: “What were the causes of the Industrial Revolution? How did it affect life in Britain?” They incorporate evidence from two new primary sources in their answer.


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain the causes and effects of the Industrial Revolution in Europe in general and Britain in particular.
(Informed by MA HSS WHII.5, WHII.6)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(WHST.9–10.2)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	




	MID-UNIT 2 ASSESSMENT

	Students answer short and selected response items about the motivations for European imperialism as well its expansion in the 1800s.


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the struggle between China and Britain for economic control in China in the 1800s.
(Informed by MA HSS WHII.13)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(WHST.9–10.2)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)


	Analyze the various perspectives of individuals and groups to British imperialism in Africa.
(Informed by MA HSS WHII.15)
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)





	END OF UNIT 2 ASSESSMENT

	Students evaluate and synthesize a set of texts, including secondary and primary sources, relating to various responses to British imperialism in Africa. 


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the various perspectives of individuals and groups to British imperialism in Africa.
(Informed by MA HSS WHII.15)

	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
(CCSS RH.9–10.6)
	

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9–10.7)
	

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	



	MID-UNIT 3 ASSESSMENT

	Formal Writing Assessment
Task: Informational essay
Focusing question: How did different groups view British imperialism in Africa? What shaped their perspectives?


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the various perspectives of individuals and groups to British imperialism in Africa.
(Informed by MA HSS WHII.15)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
(CCSS RH.9–10.6)
	

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9–10.7)
	




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	

	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	

	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	END OF UNIT 3 ASSESSMENT


	Performance Task
Two-Voice Poem
Create a two-voice poem that speaks to how people resisted imperialism. Your poem must include perspectives from two different case studies.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the struggle between China and Britain for economic control in China in the 1800s.
(Informed by MA HSS WHII.13)

	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Analyze the various perspectives of individuals and groups to British imperialism in Africa.
(Informed by MA HSS WHII.15)

	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	TEXTS AND MULTIMEDIA

	Textbook Use
	Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1. 

Note: The textbook readings are mostly to build background knowledge, and so it would be possible to use corresponding sections of any other well-written world history textbook for this module. The textbook readings do need to facilitate instruction in analyzing the central idea and organizational structure of a text. 

	Texts and Multimedia to Purchase

One per student, unless otherwise noted.
	“Powering Change: The Industrial Revolution.” Calliope 24.5 (2014): n. pag. Print. [Optional: This module uses four of the articles from this magazine. You may access these articles through a database or purchase the magazine. The easiest way to purchase the magazine is by contacting Cobblestone Publishing directly.]


	Guidance to Texts and Multimedia
	This curriculum uses the purchased texts (listed above; also included in unit-by-unit text lists below), other informational texts, and multimedia materials. This curriculum uses some informational texts that are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. 

The materials listed below also include a number of primary sources and images to share with your class in a format that makes sense for your situations. 

We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.

	Texts and Multimedia, 
Unit 1
	Sources that focus on global exploration and trade, including the slave trade, 1400–1800
Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1. 
(See note above; it’s possible to use a different textbook.)
Chapter 4:  The Atlantic World
Section 3:   The Atlantic Slave Trade
Section 4:  The Columbian Exchange and Global Trade

“American History: Christopher Columbus.” Brief video. American History: Christopher Columbus Sets Sail. World History in Context. Web. 23 July 2015. 
Gale Document Number: GALE|XDMJIF262596494

Kolbert, Elizabeth. “The Lost Mariner.” The New Yorker 14 Oct. 2002. PowerSearch. Web. 23 July 2015. 
Gale Document Number: GALE|A93137453 
[Use brief excerpts only; focus on the parts of the text that explain both Columbus’s and Taino’s perspective.]

Viviano, Frank. “China’s Great Armada: Six Hundred Years Ago China’s Admiral Zheng He Led a Mighty Fleet on the First of Seven Voyages That Reshaped an Empire.” National Geographic July 2005: 28+. PowerSearch. Web. 23 July 2015. 
Gale Document Number: GALE|A136122559 
[Use excerpts only; focus on the parts of the text that explain Zheng He’s goals and perspective.]




	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 1, continued
	International Commerce, Snorkeling Camels, and the Indian Ocean Trade: Crash Course World History #18. YouTube, 24 May 2012. Web. 15 June 2015. <https://www.youtube.com/watch?v=a6XtBLDmPA0&list=PLBDA2E52FB1EF80C9&index=18>.

Columbus, de Gama, and Zheng He! 15th Century Mariners. Crash Course: World History #21. YouTube, 14 June 2012. Web. 15 June 2015. <https://www.youtube.com/watch?v=NjEGncridoQ&list=PLBDA2E52FB1EF80C9&index=21>.

“The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa.” Africans in America. PBS, n.d. Web. 4 Aug. 2015. <http://www.pbs.org/wgbh/aia/part1/1h320t.html>.

Selected images related to the slave trade:
“Section IV. The African Slave Trade and the Middle Passage; B. Historical Documents.” PBS. PBS, n.d. Web. 5 Aug. 2015. <http://www.pbs.org/wgbh/aia/part1/index.html>.

Sources related to the Industrial Revolution

Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1. 
(See note above; it’s possible to use a different textbook.)
Chapter 9:  The Industrial Revolution
Section 1: The Beginnings of Industrialization 
Section 2: Industrialization: Case Study: Manchester

“Industrial Revolution.” Brief video. The History Channel. The History Channel, n.d. Web. 5 Aug. 2015. <http://www.history.com/topics/industrial-revolution/videos/industrial-revolution?m=528e394da93ae&s=undefined&f=1&free=false>.

Coal, Steam, and The Industrial Revolution: Crash Course World History #32. YouTube, 30 Aug. 2012. Web. 15 June 2015. <https://www.youtube.com/watch?v=zhL5DCizj5c>.

Friedman, Thomas L. “Another Machine Age Is Upending Society.” Indianapolis Business Journal 20 Jan. 2014: 14B. PowerSearch. Web. 24 July 2015. 
Gale Document Number: GALE|A357147952 
[This connects the Industrial Revolution to changes today.]

Note that the four articles listed below are all from “Powering Change: The Industrial Revolution,” the Calliope magazine from February 2014, which is listed as an optional text to purchase. 

Baker, Jennifer P. “The Road to Revolution.” Calliope Feb. 2014: 2+. PowerSearch. Web. 23 July 2015. Gale Document Number: GALE|A358630116

Arnesen, Eric. “A Passionate Debate.” Calliope Feb. 2014: 4+. PowerSearch. Web. 23 July 2015. Gale Document Number: GALE|A358630117

Bronstein, Jamie. “A Change in Lifestyle.” Calliope Feb. 2014: 27+. PowerSearch. Web. 24 July 2015. Gale Document Number: GALE|A358630126




	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 1, continued
	Baker, Jennifer P. “Mill Life.” Calliope Feb. 2014: 24+. PowerSearch. Web. 24 July 2015.
Gale Document Number: GALE|A358630125
[Note: This includes some testimony from child workers]

“Evidence Given Before the Sadler Committee.” Life of Nineteenth-Century Workers. N.p., n.d. Web. 5 Aug. 2015. <http://www.victorianweb.org/history/workers1.html>.

Outman, James L., Matthew May, and Elisabeth M. Outman, eds. “Ure, Andrew.” Industrial Revolution Reference Library. Vol. 3: Primary Sources. Detroit: UXL, 2003. 13–20. World History in Context. Web. 24 July 2015. 
Gale Document Number: GALE|CX3425800053 
[Note: This includes a selection from a treatise written in 1835 by Ure, an English business owner, titled “The Philosophy of Manufactures.” This text explains the benefits of the Industrial Revolution to workers.]

Schlager, Neil, and Josh Lauer, eds. “Richard Arkwright, Sir.” Science and Its Times. Vol. 4. Detroit: Gale, 2001. World History in Context. Web. 24 July 2015. 
Gale Document Number: GALE|K2643411196

	Texts and Multimedia, 
Unit 2
	Sources that focus on imperialism, particularly the different perspectives of the British, the Chinese government, and the residents of current-day Nigeria

Beck, Roger, Linda Black, and Larry S. Krieger. Modern World History: Patterns of Interaction. Orlando: Houghton Mifflin Harcourt Publishing Company, 2012. Print. ISBN: 978-0-547-49114-1. 
(See note above; it’s possible to use a different textbook.)

Chapter 11:  Age of Imperialism
Section 1: The Scramble for Africa
Section 2: Imperialism Case Study: Nigeria

Chapter 12: Transformations around the Globe
Section 1: China Resists Outside Influence

Imperialism: Crash Course World History #35. YouTube, 20 Sept. 2012. Web.
<https://www.youtube.com/watch?v=alJaltUmrGo&list=PLBDA2E52FB1EF80C9&index=35>.

Robiquet, Paul, ed. “Jules Ferry (1832–1893): On French Colonial Expansion.” Discours et Opinions De Jules Ferry Vol. 1.5. Paris: Armand Colin & Cie., 1897. Translated by Ruth Kleinman in Brooklyn College Core Four Sourcebook. Internet Modern History Sourcebook. Internet Modern History Sourcebook, 1998. Web. 5 Aug. 2015. <http://legacy.fordham.edu/halsall/mod/1884ferry.asp>.

An ABC for Baby Patriots. Focus on letters N, I, W. The University of Southern Mississippi Digital Collections, n.d. Web. 4 Aug. 2015. <http://digilib.usm.edu/cdm/ref/collection/dgbooks/id/2738>.

“Commissioner Lin: Letter to Queen Victoria, 1839.” From Chinese Repository, Vol. 8 (February 1840), pp. 497–503; reprinted in William H. McNeil and Mitsuko Iriye, eds., Modern Asia and Africa, Readings in World History Vol. 9. New York: Oxford University Press, 1971. Internet Modern History Sourcebook. Internet Modern History Sourcebook, 1998. Web. 4 Aug. 2015. <http://legacy.fordham.edu/halsall/mod/1839lin2.asp>.




	TEXTS AND MULTIMEDIA

	Texts and Multimedia, 
Unit 2, continued
	“Royal Niger Company, Standard Treaty.” Urhobo Historical Society. N.p., n.d. Web. 4 Aug. 2015. <http://www.waado.org/UrhoboHistory/NigerDelta/ColonialTreaties/RoyalNigerTreaties/ProForma.html>
or
McCusker, John J., ed. “Sample of a Native Treaty.” History of World Trade Since 1450. Vol. 2. Detroit: Macmillan Reference USA, 2006. 861. Web. 24 July 2015. 
Gale Document Number: GALE|CX3447600464

Talton, Benjamin. “African Resistance to Colonial Rule.” Africana Age. Schomburg Center for Research in Black Culture, 2011. Web. 4 Aug. 2015. <http://exhibitions.nypl.org/africanaage/essay-resistance.html>. 
[The essay is useful background reading for teachers; a number of the images on the side can be used with students.]

Iweriebor, Ehiedu. “The Colonization of Africa.” Africana Age. Schomburg Center for Research in Black Culture, 2011. Web. 5 Aug. 2015. <http://exhibitions.nypl.org/africanaage/essay-colonization-of-africa.html>. 
[The essay is useful background reading for teachers; a number of the images on the side can be used with students.]

“Samory Touré.” Encyclopedia of World Biography. Detroit: Gale, 1998. World History in Context. Web. 24 July 2015. 
Gale Document Number: GALE|K1631005801

“African Chieftan Captured.” New York Times 13 Oct. 1898: n. pag. New York Times. Web. 5 Aug. 2015. <http://query.nytimes.com/mem/archive-free/pdf?res=9A02E5D7143CE433A25750C1A9669D94699ED7CF>.

	Texts and Multimedia, 
Unit 3
	No new texts are used in this unit; however, students will continue to use many of the texts from Unit 2 related to imperialism.
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Module 4: Visions of a Just Society

	THE STORY OF THE MODULE

	Historical Content 
	Independence Movements and Rebellions of the 20th Century 

	Guiding Questions and Big Ideas
	How have different national leaders of the modern world envisioned a just society?
The modern world, with the legacy of Enlightenment ideas and imperialism, presents particular opportunities and challenges in terms of creating a just society.
The vision of a just society varies depending on cultural and historical context. 
How have leaders created effective movements in the 20th century?
Leaders of socio-political movements need a compelling vision and effective methods in order to create significant change. 

	Description
	Module 4 is an extended research project where students study how one important leader in the 20th century imagined a just society. 

In Unit 1, students participate in a class study of Gandhi and the independent movement in India. Through this work, they build an understanding of the major concepts they will explore and of the research process, including the vision and methods that Gandhi used as a nationalist leader. 

In Unit 2, students research one important nationalist leader of the 20th century. Options: Nkrumah (Ghana), Lumumba (DRC), Kii (Burma/Myanmar), Mao (China), Castro (Cuba), Havel (Czechoslovakia), Walesa (Poland). Students’ research will focus on the vision and methods that an important nationalist leader used to try to achieve his/her goals. Through this process, students will also build their independent research skills. Unit 2 ends with students creating the first draft of their research essay.

In Unit 3, students will revise their research essay in order to create a high-quality final draft. From there, they will draw on their research to engage in a roundtable discussion centered on the question “Should we look to the leader you researched as a model in our own work for social justice, either in that person’s vision or methods?” 

	End of Module Assessments
	Performance Task
Roundtable Discussion
Engage in a discussion centered on the question: “Should we look to the leader you researched as a model in our own work for social justice, either in that person’s vision or methods?”

Formal Writing Assessment
Task: Research paper
Focusing question: What was one leader’s vision of a just society? What methods did she or he use to work toward that vision?





	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Explain the context, work, and significance of Mohandas Gandhi, using both primary and secondary sources as evidence.


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the caste system in India.
(Informed by MA HSS WHI.21)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Describe the growth of British influence in India. 
(Informed by MA HSS WHI.22, WHII.12)
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	Describe the development and goals of the nationalist movement in India. 
(Informed by MA HSS WHII.12)
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
(CCSS WHST.9–10.7)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)


	Describe the influence and ideas of Gandhi.
(Informed by MA HSS WHII.12)
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
(CCSS WHST.9–10.8)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	




	PERFORMANCE EXPECTATION: Conduct an independent research project in order to analyze the vision and methods of one nationalist leader.


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze the development and goals of nationalist movements in Africa, Asia, Latin America, or Europe. 
(Informed by MA HSS WHII.33, WHII.34, WHII.38)

	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)


	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	

	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
(CCSS WHST.9–10.7)
	




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
(CCSS WHST.9–10.8)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	

	
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
(CCSS SL.9–10.1)
	




	MID-UNIT 1 ASSESSMENT

	Students explain the caste system, British rule of India, satyagraha, and swaraj in several short answer questions. 


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the caste system in India.
(Informed by MA HSS WHI.21)
	
	


	Describe the growth of British influence in India. 
(Informed by MA HSS WHI.22, WHII.12)
	
	

	Describe the development and goals of the nationalist movement in India. 
(Informed by MA HSS WHII.12)
	
	

	Describe the influence and ideas of Gandhi.
(Informed by MA HSS WHII.12)
	
	






	END OF UNIT 1 ASSESSMENT
	Evaluate and synthesize a set of texts (including charts and primary sources) related to Gandhi’s methods and vision.


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the development and goals of the nationalist movement in India. 
(Informed by MA HSS WHII.12)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	Describe the influence and ideas of Gandhi.
(Informed by MA HSS WHII.12)
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
(CCSS WHST.9–10.7)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)


	
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
(CCSS WHST.9–10.8)
	






	MID-UNIT 2 ASSESSMENT

	Part 1: Annotated bibliography for research project 
Part 2: Selected response-based assessment. Students are presented with a new source and research question. They demonstrate skills such as using an advanced search, correctly incorporating information from a source into a paragraph, and citing the source. 


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
(CCSS WHST.9–10.7)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)


	
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
(CCSS WHST.9–10.8)
	




	END OF UNIT 2 ASSESSMENT
Note: Unlike other assessments, this is entirely formative feedback for students.

	Formative assessment on students’ first drafts of their research essay: “What was one leader’s vision of a just society? What methods did she or he use to work toward that vision?” Give feedback on content, organization, and use of sources. 


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the development and goals of nationalist movements in Africa, Asia, Latin America, or Europe. 
(Informed by MA HSS WHII.33, WHII.34, WHII.38)

	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)


	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)




	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
(CCSS WHST.9–10.7)
	

	
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
(CCSS WHST.9–10.8)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	



	MID-UNIT 3 ASSESSMENT

	Formal Writing Assessment
Final draft of research essay. “What was one leader’s vision of a just society? What methods did she or he use to work toward that vision?” 


	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the development and goals of nationalist movements in Africa, Asia, Latin America, or Europe. 
(Informed by MA HSS WHII.33, WHII.34, WHII.38)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)


	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9–10.4)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)




	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	

	
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
(CCSS WHST.9–10.7)
	

	
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
(CCSS WHST.9–10.8)
	

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9–10.9)
	




	END OF UNIT 3 ASSESSMENT

	Performance Task: Roundtable Discussion
Students discuss the leaders they researched, with a focus on the question: “Should we look to the leader you researched as a model in our own work for social justice, either in that person’s vision or methods?” (SL1, SL2)



	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Analyze the development and goals of nationalist movements in Africa, Asia, Latin America or Europe. 
(Informed by MA HSS WHII.33, WHII.34, WHII.38)

	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
(CCSS SL.9–10.1)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)




	Content Outcomes 
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	
	Analyze the historical significance of individuals, groups, and events in history.
(Informed by C3 Framework D2.His.3.9–12)

	
	
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)




	TEXTS AND MULTIMEDIA

	Texts to Purchase

One per student, unless otherwise noted.
	Pastan, Amy. DK Biography: Gandhi. London: DK Publishing, 2006. Print. [Lexile 1080]. ISBN-10: 0756621119.

	Other Texts and Multimedia
	Note that this is a research module, and so much of students’ reading will be done as part of their research. Working with the librarian, the teacher should identify other texts to use: both about Gandhi and about the other leaders that students will research. 

As teachers lead the class through an exploration of the vision and methods of Gandhi, they will be modeling the research process. To do so effectively, teachers should plan in advance with the school librarian to model how to use the print and electronic resources available in the library. 

Additionally, before teaching this module, teachers should identify possible sources (including other texts and multimedia materials) for students’ research projects on various leaders and plan how to model their use. Collaborating with the media specialist at your school is strongly recommended. 
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