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	World HISTORY: Module 1: Unit 1: Lesson 8

Understanding Ancient China:
Strong Reader Protocol, Continued 



	Outcomes 
	Upcoming Summative Assessment

	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)

Literacy

· Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text. (CCSS RH.9–10.2)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.9–12.7 and C3 Framework D2.His.1.9–12)
	End of Unit 1 Assessment

	Daily Learning Targets
	Ongoing Assessment

	· I can determine the meaning of vocabulary words in Ancient China.

· I can find evidence to answer questions about the government, economy, and social groups of ancient Chinese society.
	Mid-Unit 1 Assessment 

Understanding a Society: Ancient China 
Ancient China Strong Reader note-catcher


	Agenda
	Materials

	1. Opening

A. Entry Task: Ancient China Strong Reader Note-catcher (5 minutes)
2. Work Time

A. Assessment: Mid-Unit 1 Assessment (15 minutes)

B. Guided Practice: Second Read (20 minutes)

C. Mini Lesson: Third Read (15 minutes)

3. Closing 

A. Exit Ticket: Reflecting on the Strong Reader Protocol (5 minutes)

4. Homework

Read pages 6–7 and 12–17 of Ancient China and complete the Strong Reader note-catcher for those pages.
	· Ancient China Strong Reader note-catcher (one per student and one to display)
· Ancient China (from Lesson 7; one per student)
· Mid-Unit 1 Assessment (one per student)

· Strong Reader Protocol anchor chart (begun in Lesson 4)

· Dance Card Partners recording sheet (from Lesson 6; one per student)
· Exit Ticket: Reflecting on the Strong Reader Protocol (one per student)



	Teaching Notes

	· In this lesson, students work extensively with the Ancient China Strong Reader note-catcher. Carefully review pages 4–5 of the Ancient China magazine and that part of the note-catcher and consider how you will model and support students in using the Strong Reader protocol. As you show them the procedure of the Strong Reader protocol, it is very important that you consistently name its purpose: not just to answer some questions, but to become stronger readers. 
· When planning instruction for Work Times B and C, consider discussing Ancient China with a colleague ahead of time and thinking carefully about how you, as an adult reader, determine the meaning of vocabulary words in context and select evidence from a text. Also consider how you might speak to the purpose of this type of reading; a brief anecdote from your own life would be appropriate.
· The pacing of this lesson is brisk. You may find that you need to slow down in Work Time B and/or Work Time C. Notice and respond to your students. For some, this work will be review, but for others it will be new learning. It is important that students really understand the type of reading and thinking in both work times. After this instruction, they read a number of pages from Ancient China for homework. If students don’t seem proficient with the Strong Reader protocol, consider adding a day after this lesson. Ask students to work on several pages for homework, and then use the next lesson to debrief that work and give them time to work with a partner on the remaining pages. During that time, you could work with a small group of struggling readers. 


	Teaching Notes (continued)

	· Students again practice moving to sit with a Dance Card partner. Continue to clearly name your expectations for this transition and for effective pair work and continue to offer feedback to students on how well they are meeting these expectations. 
· Consider when to return the Mid-Unit 1 Assessment and when students will have the opportunity to compare their work with correct answers, reflect on whether they met the learning targets, and understand what they should do if they did not. It is particularly appropriate to consider providing the opportunity for retakes on this assessment, as the vocabulary and timeline skills are essential for the rest of the course. 
· In advance:
· Post learning targets.
· Plan instruction for Work Times B and C.


	Vocabulary
	Suggestions for Further Differentiation

	dynasty, contact, artisan, civil servant, merchant, context, synthesize, analyze
	· Consider offering additional support to struggling readers by providing a read-aloud of pages 4–5 during Work Time B.

· Consider providing additional vocabulary support to some students for the pages they will read for homework. 


	Opening

	A. Entry Task: Ancient China Strong Reader Note-catcher (5 minutes)
· Distribute Ancient China Strong Reader note-catcher and ask students to take out Ancient China.

· Direct their attention to the first page of the Ancient China Strong Reader note-catcher. Ask them to complete the notes for the first read and for gist in the second read. (You may wish to post the class-generated gist statement from Lesson 7.) After a few minutes, briefly review what complete answers should look like.

· Direct students’ attention to the posted learning targets and ask a student to read them aloud. Tell them that today, after the mid-unit assessment, they will continue to build background knowledge about ancient China. Explain that when they are done with their assessment, they should silently do a first read of pages 4–7.


	Work Time

	A. Assessment: Mid-Unit 1 Assessment (15 minutes) 
· Tell students that today they will demonstrate their vocabulary and timeline skills on the Mid-Unit 1 Assessment. Assure them that the assessment covers the material in the study guide and uses formats similar to those they have seen in class. Briefly review assessment norms. 
· Remind students that when they are done, they should turn in their assessment and then silently read pages 4–7 in their Ancient China magazine and complete the first-read notes for those pages.
· Distribute the Mid-Unit 1 Assessment.
· Circulate as students work.
· Collect the Mid-Unit 1 Assessment.

	B. Guided Practice: Second Read (20 minutes)

· Congratulate students on their good thinking about gist in Lesson 7. Tell them that today, they will work on another important skill for understanding informational text: figuring out what words mean. One thing that good readers do during a second read is to figure out what new vocabulary words mean.   Direct their attention to the Strong Reader Protocol anchor chart and point out that this is an important skill during the second read.  
· Tell them that as they read today, they will practice this skill. Direct them to turn to pages 2–3, which they read and discussed yesterday. Ask them to locate the word dynasty in the text (in the caption at the bottom of the page). Tell students that often, informational texts define words directly in the text. Ask a student to read the definition provided for dynasty and direct students to add this to their second-read notes. Explain that sometimes words are defined like this; at other times, a text will define them by using parentheses or commas, like this: “dynasty (a series of rulers who all belong to the same family)” or this: “dynasty, a series of rulers who all belong to the same family.” Consider writing these examples on the board.
· Point out that at other times, students will need to use context clues to determine what a word means. Define context (the information around a word). Ask students to locate the word contact in the sidebar to the right. Think aloud about how you might figure out what contact means. You might say something like, “Okay, first I’m going to read the whole sentence with the word and then the sentence or two after that. [Read them.] From the first sentence, I can tell that contacts are something you have with the rest of the world. I know that a contact in my phone is information about how to communicate with someone. This seems like it might be similar, but it must have a somewhat different meaning here, since I’m pretty sure they didn’t have smartphones in ancient China. In the next sentence, I see a good clue: that the many mountain ranges and deserts discouraged trade and travel and protected China from invasion. I know that this sentence is explaining the first sentence, about contacts being limited, so I can infer that contacts in ancient China meant interacting with people from other places, often through travel, trade, or by being invaded. So now I’m going to check that meaning to see if it works in the first sentence: China’s interactions with people from other places were limited. That makes sense, so I’m going to write down the definition: interacting with people from other places, often through travel, trade, or invasion.” Ask students to add this definition to their notes.

· Tell students that now they are going to practice creating gist statements and figuring out vocabulary in context. Remind them of the analogy from Lesson 7: A good gist statement is like an umbrella–big enough to cover the ideas in the text but not so big that every book about ancient China would fit under it.


	Work Time (continued)

	· Ask students to move to sit with a Dance Card partner from their Dance Card Partner recording sheet and work together to complete the second-read notes for pages 4–5. (Note: If they didn’t have time to do a first read after the assessment, they should start with that.)

· After 10 minutes, debrief. Make sure students have noticed which words are defined directly in the text (artisans), which are defined through a restatement of the term (civil servants), and which they need to figure out from context (merchant). Also, review the criteria for a strong gist statement and post a synthesis/model gist statement for pages 4-5. It might say something like: “Ancient Chinese society was like a ladder, with people sorted into different social classes.”

· Thank students for their work and acknowledge any especially effective pair work you saw.

	C. Mini Lesson: Third Read (15 minutes)
· Tell students that after readers have made meaning of a text, they are ready for the third read, when they analyze and synthesize the text. The purpose of the first and second reads of a text is to build basic understanding, because this will help them do really good thinking when they analyze and synthesize the text. 
· Ask students to put up a thumb if they can explain what it means to analyze a text. Call on several students to share. Confirm that to analyze something means to think about how the parts fit together. When we analyze a text, we often think about how the text is structured, or what the author’s purpose is, or how the different ideas in the text compare or are significant. Repeat this process for synthesize, confirming that synthesis means weaving parts together into a whole. When we synthesize a text, we think about the big ideas we have learned from it, and we often think about how those ideas connect to what we already know about a topic. 
· Explain that the Ancient China Strong Reader note-catcher will provide students with questions to help them focus during the third read. These questions are the types of questions that college and adult readers would know to ask themselves. They are still learning how to do this, so providing questions is a support. The goal is not just to answer the questions correctly, but to understand the text more deeply by thinking about these questions. 
· Ask a student to read aloud the first question from the third-read column. Point out that this question asks them to analyze why an author did something and that to figure it out, they need to understand the central concept in this text. Think aloud for students how you might answer this question. You might say something like, “I see that this question is about the ‘ladder’ idea, so the first thing I’m going to do is to reread the part of the text that talked about the ladder. [Read aloud.] I can see why the idea of a ladder is so useful here: The author wants a way to explain not just that people were divided into different groups, but that some groups were higher than others. And the ladder image is also useful because the text did mention that it was possible for some people to ‘climb’ the ladder, though that was rare.” 
· Now ask students to work with their partners to answer the other third-read questions. When students share out, ask them to explain why they selected certain pieces of evidence, and connect this to the work in Lesson 5 about finding evidence in the Maathai speech about her belief that a just society is sustainable. Notice that some pieces of evidence are more relevant to the question than others. 
· Thank students for their work and ask them to return to their seats.


	Closing

	A. Exit Ticket: Reflecting on the Strong Reader Protocol (5 minutes)
· Display and distribute Exit Ticket: Reflecting on the Strong Reader Protocol.

· Ask students to complete this individually and assure them that their honest reflections will help you plan more effective instruction.

· Explain that for homework, students will continue to read Ancient China and complete the Strong Reader note-catcher. For homework, they should read pages 6–7 and 12–17.


	Homework

	· Read pages 6–7 and 12–17 of Ancient China and complete the Strong Reader note-catcher for those pages.


Ancient China Strong Reader Note-catcher
	Name:

	Date:


Before you read: What’s your purpose for reading this text? What are you hoping to learn?

As you read, pay attention to the aspects of Chinese society: government, economy, culture, environment, and social groups.

	

	First Read

Flow and Sourcing
	Second Read

Construct Meaning
	Third Read

Analyze Craft and Purpose

	Pages
	Quick read to get the big picture 
	Read and annotate
(1) gist (2) vocabulary
	Read to answer questions

	2–3
	What is the text about?

What kind of a text is it? 

	Gist of text at top of page:

What is the biggest picture of? Why is it important?

What does the timeline at the bottom of the page show? 

Define these words:

· dynasty
· contacts
	Find at least three pieces of evidence to support the claim: China is an ancient civilization with many significant accomplishments.




	

	First Read

Flow and Sourcing
	Second Read

Construct Meaning
	Third Read

Analyze Craft and Purpose

	Pages
	Quick read to get the big picture 
	Read and annotate
(1) gist (2) vocabulary
	Read to answer questions

	4–5
	What is the text about?


	Gist of text at top of page:

Who is in the house at the left of the page? What are they doing?

What building is at the upper right? Who is there? What are they doing?

What is happening in the lower right? Who is there? What are they doing?

Define these words:

· civil servant

· artisan

· merchant


	Why does the text describe Chinese society as a “ladder”?

What determined someone’s place on this ladder? 
a. money

b. respect

c. power

Support your answer with evidence from the text.


	Notes, 6–7
	What is the text about?


	Gist of the text at the top of page 6:

Gist of the text at the top of page 7:

Define these words:

· leisure
· scarce


	Why does the text describe the clothing of the rich and the clothing of the poor?

What evidence does the text offer that it was difficult to make a living as a farmer in ancient China?

	Notes, 12–13
	What is the text about?


	Gist of these two pages (not just the big type)

Define these words:

· compass
· character


	Two inventions in ancient China made communication much easier. What were they, and how did they work together?

Why might the Chinese have tried to keep the process of making silk a secret?

	Notes, 14–15
	What is the text about?


	Gist of the larger text on page 14:

Define these words:

Massive

Thoroughfare

Naval


	What evidence does the text provide of the engineering skills of ancient China?
How did the Silk Road affect Europe and China?

 

	Notes, 16–17
	What is the text about?


	Gist of the larger text on page 16:

Define these words:

lacquer

inspire

	How do Daoism and Confucianism both relate to the idea of order?
How do Chinese characters (in writing) compare with English letters?



Mid-Unit 1 Assessment

	Name:

	Date:


Word Bank
You will not use every word; you may use a word more than once. 
	ethnicity
government

social groups

economy

environment

culture
	society

aspect

politics 

religion

tradition

behavior
	education

inventions

gender

trade

govern
	race

law

continent

class

occupation

ethnicity


I. Use the words from the word bank above to complete the sentences. You may change the form of a word to make it fit.
1. The people who _____________ the country made and enforced the laws.

2. Every year, graduating seniors drew a chalk mural on the side of the school. It was a school _____________.

3. When you decide what to study in college, you should consider what your future _____________ might be.

4. The city includes people of many different backgrounds; it is very diverse in terms of _______________ and _______________.

II. Write each word next to its definition. Choose from the word bank above. 
	1.
	a large landmass surrounded by the ocean

	2.
	a set of beliefs and practices related to a belief in God or gods 

	3.
	a new and useful tool or machine

	4.
	a type of group that people in society are divided into, based on how much money they make and what kind of job they have

	5.
	one part or element of something


Mid-Unit 1 Assessment

III. If you were completing an “understanding society” chart for ancient Athens, into which aspect would each statement fit? 
	Government

Social groups
	Economy

Environment
	Culture


	1.
	Athens was located on the Greek peninsula, near the Mediterranean Sea.

	2.
	Athens was a democracy; all citizens had a voice in decisions.


	3.
	Athena, the goddess of war and wisdom, was the patron goddess of Athens. 

	4.
	Athenian women had few rights and spent most of their time in the home.

	5.
	Greek society had a rich tradition of theater, and Athenian playwrights wrote both tragedies and comedies.


IV. Timelines

Label dates on a timeline

Add the following years to the timeline below. Be sure to write the abbreviation as well as the year number.
	150 BC

50 AD
	210 AD

10 BC
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Mid-Unit 1 Assessment

Use a timeline to answer questions

Add the following events to the timeline below.

Empire of Mr. Smith’s homeroom: 1500 BCE–1000 CE
Empire of Ms. Jones’s homeroom: 500 BCE–1500 CE
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	



Assume we live in the year 2000. (It will make the math easier!)

How long ago did Mr. Smith’s homeroom’s empire start?

How long ago did Ms. Jones’s homeroom’s empire end?

Which empire lasted longer?

Which empire ended more recently?

Exit Ticket: Reflecting on the Strong Reader Protocol

	Name:

	Date:


1. In your own words, explain why strong readers often read a text multiple times.

2. In which other situations might the Strong Reader protocol be useful to you? Circle them and explain your thinking. 
Reading a poem

Reading the basketball team schedule to see if a game is home or away

Reading a novel for fun

Reading a chapter in your science textbook

200 


BC





100 


BC





300 


AD





200 


AD





100 


AD
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