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	World HISTORY: Module 1: Unit 2: Lesson 5

The Spread of Islam: 
Evaluating Sources



	Outcomes 
	Upcoming Summative Assessment

	Content

· Describe Middle Eastern society before Islam. (Informed by MA HSS WHI3)
· Explain the origins, central beliefs, and spread of Islam. (Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)
· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)
· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)

Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)
· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)
	Mid-Unit 2 Assessment

	Daily Learning Targets
	Ongoing Assessment

	· I can compare primary and secondary sources to determine how the spread of Islam affected society.
	“The World of Islam” Strong Reader note-catcher

Understanding How the Spread of Islam Affected Society chart



	Agenda
	Materials

	1. Opening

A. Entry Task: Reading Reflection (10 minutes) 
2. Work Time

A. Investigation Stations: The Spread of Islam (35 minutes)

3. Closing 

A. Debrief: Comparing Sources (15 minutes)

4. Homework

Read “The Popularity of Islam” and complete “The Popularity of Islam” Strong Reader note-catcher.
	· Entry Task: Reading Reflection (one per student)

· What We Wonder about Islam anchor chart (from Lesson 1)

· My Beliefs about a Just Society (from Unit 1, Lesson 3; one per student)

· Universal Ideas about a Just Society anchor chart (begun in Unit 1, Lesson 5)

· Historians Evaluate Sources anchor chart (begun in Unit 1, Lesson 10)

· The Spread of Islam: Sources (one per student and one to display)

· Materials for stations (students will rotate to four stations in groups of three)
· Map of the Spread of Islam (see Teaching Notes)

· The Popularity of Islam (see Teaching Notes)

· The Battle of the Yarmuk and After (see Teaching Notes)

· Discussion Norms anchor chart (begun in Unit 1, Lesson 1)
· “The Popularity of Islam” article (one per student; see Teaching Notes)

· “The Popularity of Islam” Strong Reader note-catcher (one per student)


	Teaching Notes

	· The entry task, combined with “The World of Islam” Strong Reader note-catcher, provides useful data about students’ ability to independently grapple with complex texts. Review this carefully and use what you learn to plan future reading instruction.
· In this lesson, students again work with a set of texts: a map, a primary source, and a secondary source, all related to the same topic. The End of Unit 2 Assessment uses this structure, so this lesson provides students with practice in identifying, evaluating, and comparing different types of sources. Begin to help students notice that primary sources are typically better for knowing what it felt like to be at that time in history and that they usually have more of a point of view, and that secondary sources often tell the bigger picture and are written specifically to inform them (a modern audience) about an event in history. Other types of information, such as maps, provide a useful addition to written sources. When students did this work in Unit 1, they focused mostly on sorting sources. In this lesson, push them to actually try to corroborate sources: What do they see in the primary source that is echoed in the secondary source? 
· In Work Time A, students rotate through stations and focus on questions related to the theme of a just society. They may wish to refer to their My Beliefs about a Just Society chart or the Universal Ideas about a Just Society anchor charts. The repeated questions about a just society help students prepare for the Socratic Seminar at the end of Unit 3, which is the module performance task. 


	Teaching Notes (continued)

	· Prepare three materials for the stations (one per station). Ensure there are enough copies of the materials at each station so that triad of students can have their own. The easiest way to do this is to put all Station 1 materials in one part of the room, all Station 2 materials in another part of the room, etc. Consider how you will assign students to triads and organize the station work so that transitions are efficient and students remain focused. 
· Use these sources for stations: 

· Station 1: Map of the Expansion of Islam. You can use the same one you used in Lesson 1. There is a good one in the reference article listed here, which is available on the Gale database. 
· Citation: “Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015.
Gale Document Number: GALE|CX3448400024.
· Suggestions for use: Projecting this on a screen might be most useful.
· Station 2: “Al-Baladhuri: The Battle of the Yarmuk (636) and After.”
· Citation: ibn-Jabir al-Baladhuri, Ahmad. “Al-Baladhuri: The Battle of the Yarmuk (636) and After.” 1916. Trans. P. K. Hitti and F. C. Murgotten. The Origins of the Islamic State. New York: Columbia University Press, 1916. Online excerpt. Medieval History Sourcebook. Fordham University, 1996. Web. 15 June 2015.<http://legacy.fordham.edu/halsall/source/yarmuk.asp>.
· Suggestions for use: When you prepare this text, focus students on the second part of the text (from “The Story of Jabali” to the end). You might highlight this part or reformat the document to include only this part. Consider adding a brief note at the top providing context or at least a list of people and places to help students follow the story.

· Station 3: “The Popularity of Islam.” This is available through the Gale database and through other online databases. A short excerpt is included in the supporting materials. 
· Citation: “The Popularity of Islam” from “Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015.

Gale Document Number: GALE|CX3448400024.
· Suggestions for use: Students also use this text for homework, so you’ll want copies for stations and also one per student.
· In advance:
· Prepare materials for stations.
· Assign students to triads.


	Teaching Notes (continued)

	· Read the primary source “Al-Baladhuri: The Battle of the Yarmuk (636) and After” in preparation to support students in making meaning of it.
· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	
	· Students are likely to need the most support with the station “The Battle of the Yarmuk and After.” Consider working with students directly at that station. A read-aloud of the text would be a useful scaffold.

· The texts used at stations include challenging vocabulary. Consider providing a list of definitions of essential words whose meaning is difficult to discern from context.


	Opening

	A. Entry Task: Reading Reflection (10 minutes)
· Distribute the Entry Task: Reading Reflection, and ask students to Think-Pair-Share.
· In the share, celebrate progress you have seen with students’ ability to independently grapple with complex texts. Also consider adding to or checking questions off on What We Wonder about Islam anchor chart. 
· Collect students’ homework: “The World of Islam” Strong Reader note-catcher.
· Review the learning targets for today. Point out to students that they began a conversation about primary and secondary sources when they did stations about the Silk Road in Unit 1, Lesson 10; this is a continuation of this type of thinking.


	Work Time

	A. Investigation Stations: The Spread of Islam (35 minutes) 
· Post: “In which ways did the spread of Islam result in a more just society? In which ways did it not?”
· Invite students to Think-Pair-Share about this question. They may wish to refer to their My Beliefs about a Just Society and/or the Universal Ideas about a Just Society anchor chart. In the share, make sure to hear several ideas. Tell students that they will look at a variety of sources to investigate this question. It is, of course, a question without a right answer, but it is in evaluating questions like this that historians are able to do analysis and to connect ideas in history to our lives today. 
· Direct students’ attention to the Historians Evaluate Sources anchor chart, which they used in Unit 1, Lesson 10, and briefly review the process that historians use to evaluate sources. Provide any targeted feedback based on their work with this in Unit 1.
· Display and distribute The Spread of Islam: Sources. Explain that students will rotate from station to station in groups of three, and they will hold their thinking on this chart. At each station they will examine a source. Point out that there are multiple copies of each source at the station; each group should get one source and sit down together to read it. Set specific expectations for their work in small groups, referring to the Discussion Norms anchor chart. At the end of work time, you will be calling on one person in each group to share—but you are not going to tell them ahead of time whom this will be, so they all need to be ready. Also, set specific expectations for how and when students move from station to station. Some stations will take more time than others, so groups should rotate as ready, not all together.
· Direct students to move calmly with their groups to their stations and get started. Brisk pacing will help students stay focused on this work. Circulate to assist and provide feedback.


	Closing

	A. Debrief: Comparing Sources (15 minutes)
· Refocus students whole class. Debrief, focusing on comparing how a historian might use each source. Possible questions:
· “If a historian wanted to know what it felt like during the time, which source(s) might she use?” 
· “Do the two primary sources provide similar or different information? What explains that?”
· “If a historian read only the secondary source, what ideas would he miss?” 
· “How does reading the secondary source help you understand the primary sources? Do you see any reference in the secondary source to the primary sources?”
· “Why is the map useful?”
· “What are you still wondering about this topic?”
· Invite students to pair-share about the question with which the class began: In which ways did the spread of Islam result in a more just society? In which ways did it not? Prompt students to support their claims with evidence from the texts they read today. As appropriate, add to the Universal Ideas about a Just Society anchor chart.
· Ask students to add to their My Beliefs about a Just Society.


	Homework

	· Read “The Popularity of Islam” and complete “The Popularity of Islam” Strong Reader note-catcher.


Entry Task: Reading Reflection

	Name:

	Date:


Directions: You just finished reading “The World of Islam,” an extended and complex text. Think about this experience and complete the chart below.
	One thing that helped me be successful with this task was … 
	One thing that was hard for me was … 
	One question I had about Islam that this text answered was …

	
	
	I wondered …
and I learned that … 


Entry Task: Reading Reflection
	Name:

	Date:


Directions: You just finished reading “The World of Islam,” an extended and complex text. Think about this experience and complete the chart below.
	One thing that helped me be successful with this task was … 
	One thing that was hard for me was … 
	One question I had about Islam that this text answered was …

	
	
	I wondered …

and I learned that … 


The Spread of Islam: Sources

	Name:

	Date:


Directions: Complete the chart as you move from station to station. 

	Station
	Source
	Identify the source

· Who created this source? Where and when?

· Is it a primary or secondary source? How can you tell?
	Learn from the source

What did you learn from this source about how the expansion of the Islamic empire did/did not result in a more just society?
	Evaluate the source

· Which idea(s) in this source did you also see in another source?

· Why would historians find this source useful? What are its limitations?

	1
	Map of the Expansion of Islam
	
	
	

	2
	“Al-Baladhuri: The Battle of the Yarmuk (636) and After”

	
	
	

	3
	“The Popularity of Islam”
	
	
	


The Popularity of Islam
Source: “Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015
Within fifty years of Muhammad’s death, Islam had spread across Africa and Asia from the Mediterranean to the borders of China. Historians have identified three reasons that they believe were important in the wide and rapid advancement of Islam in the seventh century.

Trade
Historians note that Islam spreads by following established trade routes around the world, from Africa to southeast Asia. They believe that Islam made trade easier by creating trust relationships based on a common set of religious beliefs. Traders outside the community of Islam had to create ties between people of different faiths and different backgrounds, which was much more difficult. Because Islam requires knowledge of Arabic, Muslim traders also shared a common language. Islam, this theory states, made trading much easier and gave Muslim traders an advantage over their non-Muslim counterparts.

Alienation from other religions

People in general were unhappy with other religions, including Christianity and Judaism, the two other major monotheistic religions. Judaism at the time was an ethnic religion, and membership was open only to people who were born Jews. Christianity promised peace and love, but the equality promised by the early Church was hard to come by. In many cases Church leaders (priests and bishops) used their religion to maintain their own social positions. In contrast, Islam had no priesthood, and membership was open to anyone who would recite the Shahadah [the Muslim declaration of faith] in front of witnesses.

Taxes and tolerance
Although Muslim rulers imposed additional taxes on their non-Muslim subjects, in many cases those taxes were lighter than those gathered by local rulers. In addition, the Qurʾan calls on all Muslims to respect Christians and Jews (whom the Prophet [Mohammad] called “the people of the Book”). Sometimes the relationship between members of different religions was so close that they shared places of worship. In Syria, for instance, Christians and Muslims shared the Church of St. John the Baptist (an old Christian church). Muslims used the church as a mosque on Saturdays, while Christians used it on Sundays.
The rapid and widespread growth of Islam as both a community of faith and a social community created a world-state that stretched from China to Europe. It brought people from different cultures together and gave them a common set of values. In that sense, Islam has been a major force for global understanding.

“The Popularity of Islam” Strong Reader Note-catcher
	Name:

	Date:


Before you read: What’s your purpose for reading this text
? What are you hoping to learn?

As you read, notice how the spread of Islam affected the government, economy, culture, and social groups.
	First Read

Flow and Sourcing
	Second Read

Construct Meaning
	Third Read

Analyze Craft and Purpose

	Quick read 
	Read and annotate
	Read to answer questions

	What is the text about?

What kind of a text is it? 

	Write gist next to each paragraph (on the text)

Words to pay attention to:

Note: These are words you might have heard, but they have specific meanings in this text. Below, write what they mean as used in this text.

common

maintain

subjects
	1. How did Islam make trade easier?
2. Why might Islam have seemed like a more open religion than Judaism or Christianity?

3.  How did Muslim leaders treat Jewish and Christian subjects?

4.  Is the last paragraph of the text evidence or analysis? How can you tell?



� Excerpt from “Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015
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