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	World HISTORY: Module 1: Unit 1: Lesson 3

Articulating Beliefs about a Just Society: 
Individual Reflection 



	Outcomes 
	Upcoming Summative Assessment

	Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)
· Analyze change and continuity within a historical era and between several eras. (Informed by C3 Framework D2.His.2.9–12)

Literacy
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
	Mid-Unit 1 Assessment 

Performance Task (end of Unit 3): Socratic Seminar

	Daily Learning Targets
	Ongoing Assessment

	· I can explain my ideas about the characteristics of a just society. 

· I can use the five aspects on the Understanding a Society anchor chart to describe the United States and Springfield.

· I can participate effectively in small group and whole class discussions.
	My Beliefs about a Just Society
Understanding a Society: U.S. and Springfield


	Agenda
	Materials

	1. Opening

A. Entry Task: Reflecting on Discussion Norms (10 minutes)
2. Work Time

A. Articulating Beliefs: What Is a Just Society? (25 minutes)
B. Mini Lesson: Universal and Contextual Beliefs (5 minutes)
C. Guided Practice: Describing a Society: U.S. and Springfield (15 minutes)
3. Closing 

A. Exit Ticket: Reflecting on Discussion Norms (5 minutes)

4. Homework

Finish Understanding a Society: U.S. and Springfield chart.
	· Entry Task and Exit Ticket: Reflecting on Discussion Norms (one per student)
· Norms for Discussion anchor chart (begun in Lesson 1)Designing a Just Society note-catcher (one per student and one to display)

· Designing a Just Society flip charts (from group work in Lesson 2)

· Module 1 Guiding Questions anchor chart (begun in Lesson 1)

· My Beliefs about a Just Society (one per student)
· Understanding a Society anchor chart (begun in Lesson 2)
· Statements about U.S. Society (one per student and one to display)

· Understanding a Society: U.S. and Springfield chart (one per student)




	Teaching Notes

	· Continue teaching and reinforcing expectations for common classroom routines. In particular, notice and name productive and thoughtful partner and whole class conversation. This lesson introduces a method of having students answer questions with hand gestures. Make sure to set and enforce the expectation of 100 percent participation.
· In Work Time A, students receive the My Beliefs about a Just Society handout, which they will return to many times in this module. Consider where students should keep this paper so that they can reliably locate it. Consider making it a distinctive color. Collect after Work Time A and review. Consider how to provide additional support to students who are struggling to complete it. 
· In advance:
· Post learning targets.
· Review the Frayer models of “just” that students completed for homework in Lesson 1. Consider using especially clear examples or non-examples from these models to deepen students’ understanding of the word “just” in Work Time A.
· Post the Designing a Just Society flip charts students created in Lesson 2. Distribute these around the room for use in Work Time A.


	Vocabulary
	Suggestions for Further Differentiation

	universal, contextual

	· Some students may need you to define some of the words on the Statements about U.S. Society handout. Consider providing some students with a list of definitions.
· If students are struggling with generating their own descriptions of U.S. society in Work Time B, consider modeling how you would do that and working more as a whole class on generating those descriptions and the descriptions of Springfield later in the lesson.
· Notice whether some students are struggling to accurately sort descriptions of U.S. society by aspect. Consider how you might provide them with extra support in mastering this vocabulary before the Mid-Unit 1 Assessment.


	Opening

	A. Entry Task: Reflecting on Discussion Norms (10 minutes)

· Distribute Entry Task and Exit Ticket: Reflecting on Discussion Norms and ask students to complete it independently. Encourage them to refer to the Norms for Discussion anchor chart as they work.
· Ask several students to share out their “stars” and “stairs” for the class. Ask students to share their personal star and stair with a neighbor. Remind them that at the end of today, they will check in on their personal “stair.”

· Briefly review the learning targets. 


	Work Time

	A. Articulating Beliefs: What Is a Just Society? (25 minutes)

· Tell students that today they will see what other groups thought about the characteristics of a just society. They will walk around and look at the flip charts that groups made in Lesson 2. Explain that they will do this silently, so that they can consider their classmates’ ideas. 
· Distribute and explain the Designing a Just Society note-catcher. Tell students they will use this note-catcher to gather their thoughts as they view the flip charts. Let them know that later in the lesson, they will craft their own description of a just society, so the ideas they capture here are important. Stress the importance of silence and calm movements and consider how you will enforce these expectations. 
· Give students 5–7 minutes to view the Designing a Just Society flip charts and take notes. Brisk pacing will help students stay focused, as will setting a minimum number of items they need to write in their notes.
· Offer brief specific praise for ways in which students met the expectations. Invite them to discuss with their seat partners one idea from the flip charts they agreed with and one idea they disagreed with. Remind them that this is their first chance to work on the “stair” they wrote on their entry tasks.
· Point students to the Module 1 Guiding Questions anchor chart and read the questions aloud. Reiterate the idea that they are participating in a very old but very relevant and ongoing conversation. At this time, you may wish to bring in ideas about “just” that appeared on students’ Frayer models. 
· Distribute My Beliefs about a Just Society. Remind students that the ideas they add to this chart should be descriptive statements like the ones they worked with in Lesson 2, not just phrases. Remind them also that they will continue to return to this chart throughout the module, so they will have the opportunity to add, remove, or revise the ideas they write down today. Consider writing an example and a non-example on the board:

· Example: Everyone is treated equally, regardless of race, gender, religion, etc.
· Non-example: Equality

· Give students 10 minutes to work independently. Advise them not to complete the “context and identity” portion at this time. Emphasize that they are working independently because you want this to reflect their individual beliefs. 
· Thank students for their work and collect these papers to review them. 

	B. Mini Lesson: Universal and Contextual Beliefs (5 minutes)

· Tell students that now they are going to consider whether other people would agree or disagree with their descriptions of a just society. They are going to show you their answers using their thumbs: Down means that the people you name would not agree at all; up means these people would agree with every idea; sideways means they would agree with some ideas and not others. Ask the two questions below. Note trends and ask several students to explain their answers. 
· “Do you think that everyone in Springfield today would agree with your description of a just society?”
· “Do you think everyone in ancient China would agree with your description of a just society?”


	Work Time (continued)

	· Introduce students to two terms: universal and contextual. Write these terms on the board along with their definitions. 

· Universal: applying to all situations, true in all places and times

· Contextual: relating to a particular situation or circumstance

· Briefly practice with these terms by asking students to label some beliefs as universal or contextual. Make a statement and ask them to make a “C” shape with their fingers if it is contextual and a “U” shape with their fingers if it is universal. You might make statements such as:

· The Red Sox are the best baseball team ever.

· Parents love their children.
· Tell students that as they consider what a just society is like and compare their beliefs to those of people from other times and places, they will notice that some beliefs are universal, while others are contextual. Understanding an individual’s context is an important part of understanding that person’s beliefs about a just society.

	C. Guided Practice: Describing a Society: U.S. and Springfield (15 minutes)

· Explain that one way to think about context is to think about the society a person lives in. Point to the Understanding a Society anchor chart and tell students that this is one way to describe a society. Today they will use this framework to describe U.S. society and Springfield. Note a transition in thinking: For the rest of the lesson, they are going to work on describing what is, not imagining what should be in order to have a just society. For the rest of class time, they will work with the Think-Pair-Share protocol, but mostly with the pair-share part. This is another chance to work on the “stair” from their entry task.

· Post and distribute Statements about U.S. Society. Explain that students will sort these statements by which aspect of the society they describe. Model with one, then do a pair-share with the remainder of the chart. Pairs should sort the remaining statements. Then, debrief whole class. 
· Next, ask students to pair-share to generate two more statements about any aspects of U.S. society and list them on the back of the Statements about U.S. Society handout. During the share, select several pairs with strong answers to share; write strong answers on the board and encourage students to add them to their lists.

· Distribute Understanding a Society: U.S. and Springfield. Acknowledge that there will be similarities between the two, but point out that a person’s context is both his larger society (in their case, the U.S.) and also his more immediate context (in their case, Springfield). 
· Finally, explain to students that for homework, they will complete the Understanding a Society: U.S. and Springfield chart. Point out that they already have lots of ideas for the U.S. part of the chart. Give them a few minutes to talk with their partners about one statement they might make that describes Springfield. Circulate and listen as pairs work, and then choose several pairs with clear and relevant statements to share their work with the class. 
· At the end of the work time, thank students for their engagement and offer specific positive feedback for strong pair and whole class conversations. This is a good time to refer back to whole class stars and stairs from the entry task.


	Closing

	A. Exit Ticket: Reflecting on Discussion Norms (5 minutes)
· Direct students’ attention to the exit ticket at the bottom of the Entry Task and Exit Ticket: Reflecting on Discussion Norms handout. 
· Give them 2 minutes to discuss with their seat partner how well they did in addressing their personal stair.
· Ask them to individually reflect in writing.


	Homework

	· Complete the Understanding a Society: U.S. and Springfield chart.


Entry Task and Exit Ticket: Reflecting on Discussion Norms
	Name:

	Date:


Entry Task

Directions: Review the Norms for Discussion anchor chart and complete these questions individually.
1. Consider pair, small group, and whole class conversations for the class as a whole. 
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	What is one star (a norm that the class has done a good job of following)?
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	What is one stair (a way to improve on a norm that the class has struggled with)?
	


2. Consider your own participation in pair, small group, and whole class conversations. 
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	What is one star (a norm that you have done a good job of following)?
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	What is one stair (a way you can improve on a norm)?
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Exit Ticket

How did you do today in pair, small group, and whole class discussions in improving on this? 
	

	

	

	


Designing a Just Society Note-catcher
	Name:

	Date:


Directions: As you read other groups’ ideas about what makes a just society, note beliefs that you share or questions you have.

	Beliefs I share
	Questions I have 

	
	

	
	

	
	


My Beliefs about a Just Society
	Name:

	Date:


	I believe that the characteristics of a just society are … 

	Government
	

	Economy
	

	Culture
	


My Beliefs about a Just Society

	I believe that the characteristics of a just society are … 

	Social groups
	

	Environment
	


	My context and identity shape these beliefs.

	

	


Statements about U.S. Society

	Name:

	Date:


Directions: Read each statement below, and then write which aspect of U.S. society it describes. Remember, the choices are:

Government 
        Economy 
      Social Groups 
      Culture

  Environment
	Aspect of society
	Statement

	
	The United States covers more than 3 million square miles and extends from the Pacific to the Atlantic Ocean.

	
	The United States includes many different racial and ethnic groups. 

	
	The U.S. experienced a recession from 2008–2012 in which many people lost their jobs.

	
	The U.S. is a representative democracy, which means that people elect representatives who make the laws.

	
	In 2014, about 70 percent of adults identified themselves as Christians, about 22 percent identified themselves as having no religion, and about 6 percent identified themselves as a religion other than Christian (including Judaism, Islam, Buddhism, and Hinduism).

	
	In the U.S., people who are accused of a crime have the right to a trial by jury.

	
	The U.S. provides free education for students in grades K–12, but university education is not free.

	
	The United States has a great deal of arable land (land that is good for growing crops) and many natural resources.

	
	In the United States, minority racial and ethnic groups have often experienced discrimination. 

	
	In the U.S., there used to be more jobs in manufacturing and industry, but today there are more jobs in service industries.


Understanding a Society: U.S. and Springfield
	Name:

	Date:


	Aspect of society
	U.S. 
	Springfield

	Government
	
	

	Economy
	
	

	Culture
	
	

	Social groups
	
	

	Environment
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