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	World HISTORY: Module 1: Unit 2: Lesson 15

What Is a Just Response to Catastrophe?

Socratic Seminar about the Black Death



	Outcomes 
	Upcoming Summative Assessment

	Content

· Describe what happened when the Black Death came to Europe. (Informed by MA HSS WHI.7)
· Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. (Informed by MA HSS WHI.7)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)

· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12 D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today. (Informed by MA HSS CS.8–12.8)

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)
	End of Unit 2 Assessment

Performance Task (in Unit 3): Socratic Seminar 


	Daily Learning Targets
	Ongoing Assessment

	· I can evaluate whether the responses of European society to the Black Death were just.
· I can participate effectively in a Socratic Seminar.
	Socratic Seminar: Responding to Catastrophe


	Agenda
	Materials

	1. Opening

A. Entry Task: Modeling an Effective Socratic Seminar (10 minutes) 
2. Work Time

A. Socratic Seminar: Responding to Catastrophe (25 minutes)

B. Debrief: Adding to the Universal Ideas about a Just Society Anchor Chart (10 minutes)

3. Closing 
A. Preparing for the End of Unit 2 Assessment (15 minutes) 
4. Homework

Read to prepare for the End of Unit 2 Assessment: Complete the first and second reads of pages 102–107 from Chapter 7 of The Black Death and complete the appropriate sections of the Chapter 7 Strong Reader note-catcher. Read and annotate Excerpt from Froissart’s Chronicles. 

	· Socratic Seminar rubric (teacher-created; one to display and one per student; see Teaching Notes)
· Model Socratic Seminar (to display; see Teaching Notes)

· Socratic Seminar: Responding to Catastrophe (from Lesson 14; one per student)

· Responses to the Black Death note-catcher (from Lesson 12; one per student)

· My Beliefs about a Just Society (from Unit 1, Lesson 3; one per student)

· Universal Ideas about a Just Society anchor chart (begun in Unit 1, Lesson 5)
· Excerpt from Froissart’s Chronicles (one per student;  see Teaching Notes)

· Excerpt from The Black Death (from Lesson 13; one per student)

· Chapter 7 Strong Reader note-catcher (one per student)




	Teaching Notes

	· This lesson is practice for the module performance task, a Socratic Seminar. Review the Socratic Seminar protocol and consider what you might focus on to help students build the skills they need to be successful on the performance assessment. Students have been practicing the skill of text-based discussion throughout the module, through a series of increasingly more open discussions. A Socratic seminar is the culmination of this. Your observations of students in earlier lessons should guide the focus of this practice seminar. 

· In this lesson, students first watch a model Socratic Seminar. Consider how you might provide this: You could invite several colleagues in to model, you could write a script for several students to act out, or you could show a short clip from this video entitled “Citing Evidence from Complex Text” about a seminar in a high school class, which is part of EL’s resources: https://vimeo.com/90927235.


	Teaching Notes (continued)

	· For today’s seminar, use the fishbowl variation: First, half of the students are in the inner circle and the other half scores them; then they switch. This format allows students to practice and reflect, and makes it easier to provide guidance and feedback as they practice. This type of supported practice will help students be successful with the final performance task. Arrange your groups to ensure a strong first round, and plan to give brief feedback after each round. Students will need a rubric. Consider using the example in the Socratic Seminar protocol (see Appendix) to create one. 

· One goal of a Socratic Seminar is to create a student-centered discussion, which is often enabled by skillful teacher facilitation. Be prepared to step in with additional questions. Some are suggested in Work Time A.

· During the Closing and for homework, students evaluate and synthesize several sources related to the effects of the Black Death on the economy and social groups. The End of Unit 2 Assessment in Lesson 16 draws on these texts. Consider how you might support your struggling readers in preparing for this assessment. Although it is a reading assessment, it is appropriate to support students in constructing basic meaning. 

· In particular, it is essential to have enough time to do a fluent, expressive first read of the Froissart text, and then have students begin the second read in class. If you have many struggling readers, or if the seminar runs long, consider adding an extra day between this lesson and the End of Unit 2 Assessment. Have students read more of the assessment texts during class time. If you choose to do this, be deliberate in the support and conversation about the text you provide to make sure it focuses only on constructing basic meaning, not on the types of analysis and synthesis on the End of Unit 2 Assessment. 

· This lesson uses an excerpt from Froissart’s Chronicles that provides an account of Wat’s Uprising.

· Citation:  Froissart, Jean. Chronicles. [Excerpts about Wat’s Uprising.] Trans. Keira Borrill. “Jean Froissart, Chronicles,” in The Online Froissart, Ed. Peter Ainsworth and Godfried Croenen, Version 1.5 (Sheffield: HRIOnline, 2013). <http://www.hrionline.ac.uk/onlinefroissart>. 
· Suggestions for use: EL has obtained permission for classroom use of this excerpt in connection with this curriculum.  Available for free as part of the World History Module 1 text packet on EL’s Web site:  www.commoncoresuccess.eleducation.org. 

· In advance:
· Prepare the model Socratic Seminar.
· Prepare the rubric for students to use to give one another feedback.
· Post sentence starters for conversation (same as in Lesson 8): 
· I agree that …

· I’d like to build on that idea …

· I respectfully disagree because …

· I wonder …


	Teaching Notes (continued)

	· Practice reading the Froissart text aloud so that you can provide an engaging and dramatic first reading of the text in the Closing. 

· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	
	· Consider how to support your struggling readers in preparing for the End of Unit 2 Assessment.


	Opening

	A. Entry Task: Modeling an Effective Socratic Seminar (10 minutes)
· Display the Socratic Seminar rubric.
· Show students a model Socratic seminar for 2 or 3 minutes.
· Ask them to notice and name elements that made it effective, referring to the rubric. 
· Review the learning targets and explain the process and purpose of the fishbowl Socratic Seminars. 


	Work Time

	A. Socratic Seminar: Responding to Catastrophe (20 minutes)

· Use the Socratic Seminar fishbowl to lead two seminars that investigate the question: “To what extent were the responses of European society to the Black Death just?” Students should use their Socratic Seminar: Responding to Catastrophe handout (from Lesson 14) and the Socratic Seminar rubric to track how their thinking changes and to give feedback when they are in the outer circle. They should refer to the Responses to the Black Death note-catcher, especially for information about what happened, as the details about the scope of the catastrophe should inform this seminar. Each group will talk for 9 minutes.
Possible prompting questions:

· The town of Catania initially took in sick residents of Messina but later expelled them. In a catastrophe such as this, is it just to help people from other communities, even if that endangers your own community? 
· Boccaccio speaks of people who fled the plague “to save themselves”—sometimes even leaving their own family members. Is it just to mostly take care of only yourself in a situation like this? Why or why?

· One quote speaks of priests who helped the sick; another points out that both priests and doctors died at higher rates because they came into more contact with disease. In a catastrophe, do some people—such as doctors and priests—have more of a responsibility to help others, even when it endangers their own lives?
· The quotes tell both about Pistoia, which passed strict rules regarding travel, and Milan, which passed an even stricter law that any house with anyone sick in it was to be walled off. It is just for the government to implement strict laws during a time of catastrophe? How strict? The text points out that Pistoia’s laws didn’t work; Milan’s may have. Can a government decide to sacrifice the lives of some citizens in the hopes of saving others?

· Are the characteristics of a just society different in the face of catastrophe than in regular times?

	B. Debrief: Adding to the Universal Ideas about a Just Society anchor chart (10 minutes) 
· Debrief whole class on the seminar process, focusing on naming what went well and what to work on for their performance task.

· Think-Pair-Share: “Based on our conversations today, what do you want to add to My Beliefs about a Just Society and the Universal Ideas about a Just Society anchor chart?”
· Make sure students have a few minutes to record their ideas on their My Beliefs about a Just Society charts.


	Closing

	A. Preparing for the End of Unit 2 Assessment (15 minutes) 
· Review the focus of the Mid-Unit 2 Assessment. Point out to students that they have been thinking about the immediate consequences and responses. Now they are going to start considering the longer-term effects, the ones that they will eventually put on the Understanding How the Black Death Affected European Society chart and use to write their Black Death essays. 
· The End of Unit 2 Assessment is based on two texts, both of which students need to read in advance. Explain that in order to do well on the assessment, they need to have done a first and second read of these texts before the next lesson. Express your confidence in their ability to do this, reminding them of all the practice they’ve had recently. 
· Distribute Excerpt from Froissart’s Chronicles. Read it aloud, fluently and with expression, while students read silently. Then, ask them to do a second read with a partner, focusing on words they don’t know. Debrief students on vocabulary and gist as necessary. They will likely need to finish a second read for homework. 
· Distribute the Chapter 7 Strong Reader note-catcher. Direct students to read pages 102–107 from Chapter 7 of in Excerpt from The Black Death and complete the first and second read on the Chapter 7 Strong Reader note-catcher for these pages only. 


	Homework

	· Read to prepare for the End of Unit 2 Assessment: Complete the first and second reads of pages 102–107 from Chapter 7 of The Black Death and complete the appropriate sections of the Chapter 7 Strong Reader note-catcher. Read and annotate Excerpt from Froissart’s Chronicles.


Chapter 7 Strong Reader Note-catcher
	Name:

	Date:


Before you read: What’s your purpose for reading this text? What are you hoping to learn?

How did the Black Death affect European society?
	Sections and Pages
	First Read

Flow and Sourcing
	Second Read

Construct Meaning
	Third Read

Analyze Craft and Purpose

	Peasant in Demand and Peasant versus Govern-

ment, pp. 102–107

	What are these pages about? How do they relate to the economy?


	Write the gist next to each paragraph, in the margins of the text.
Words/phrases to focus on:

Rural: happening in or related to the countryside (not the city)
Shortage: 
Wages: pay or earnings
Shilling: an English coin, sort of like our quarter
Landlords: people who owned land and rented it out to peasants to farm
Holdings:

Freeze: keep unchanged
Ordinance: laws
Levy a tax: officially declare that people must pay a tax

Goods: products that are sold
Cultivate:

Convert:

Enabled:

1. Economists say that when there is less of something that people want, the price goes up. (Think of diamonds.) How does this idea connect to what happened to wages after the Black Death?

2.  The text discusses what happens to different groups. Briefly summarize what it says about each group:

Peasants:

Skilled workers:

Women:

Business owners:

3. Why did peasant revolts occur after the Black Death?


	You will do these on the End of Unit 2 Assessment for these pages.



	Sections and Pages
	First Read

Flow and Sourcing
	Second Read

Construct Meaning
	Third Read

Analyze Craft and Purpose

	Learning and the New Order, pp. 108–110
	What is this section about?

What aspects of society does it connect to?

	Write the gist next to each paragraph, in the margins of the text.

Words/phrases to focus on:

Devastated: destroyed
Vernacular:

Literate:

Anatomy: the study of the human body and how it works
Vital: important

Distinction: 
1. How did the Black Death lead to more university courses being taught in local languages by professors who were not priests?

2. What happened to the study of anatomy after the Black Death?

	1. To what extent did the Black Death make university education in general, and medical knowledge in particular, more accessible?

2. Overall, how did the Black Death affect the role of the church in education?

3. How might the improved understanding of anatomy affect medical care?



	Rethink-ing Disease and Cities Take Control of the Sick,

pp. 110–114 
	What is this section about?

What aspects of society does it connect to?

	Write the gist next to each paragraph, in the margins of the text.

Words/phrases to focus on:

Origins:

Pneumonic: a form of the plague in which infection first strikes the lungs
Transmitted:

Soiled: dirty
Elaborated: gave a more detailed explanation

Isolate:

Contagion: a situation in which a disease travels from one person to another
Ailment: sickness
Sanitation: protecting health by removing waste, providing clean water, etc.
Regulate: create laws and rules about

Quarantines: a period of time in which people who may be carrying a disease are separated from other people to prevent transmission of the disease
1. What idea about how diseases spread was proposed by Fracastoro?
2. What role did hospitals play during the Black Death?

3. How did hospitals change after the Black Death?

4. List three things city governments began to do to protect public health.


	1. What quantitative evidence does the text offer that the hospitals that treated plague victims were overcrowded?

2. What modern ideas about preventing and treating disease emerged after the Black Death?

3.  How did advances in scientific knowledge lead to advances in public health?



	A Weaker Church, The Cult of the Saint, and Heretics, pp. 114–120
	What is this section about?

What aspects of society does it connect to?

	Write the gist next to each paragraph, in the margins of the text.

Words/phrases to focus on:

Shaken: disrupted
Sacraments: important rituals in the Catholic church
Elevated: promoted
Invaluable:

Parishioners: people in a congregation or parish of a church
Extravagance: 
Intermediaries:

Intercede:

Acutely: feeling something very strongly
Indulgence: a paper promising that in exchange for money you gave the Church, God would not punish you for your sins
Disillusionment: realizing that something you thought was good or true is not (that it is bad or false)
Salvation: going to heaven
Doctrines: official beliefs

Condemned:

Underground: into hiding
1. The text explains two reasons that people didn’t trust priests as much after the Black Death. What were they?

2. What were indulgences, and how did the sale of them affect how people felt about the church?

3. What did Wycliffe and Hus have in common?

	1. The text states: “The high percentage of priests’ deaths compared to other deaths shows that they had more exposure to the plague than other citizens.”
· Paraphrase this fact.
· What idea does this support?

2.  The text states, “While faith was still strong, respect for the church and especially for its clergy waned.” What evidence does the text provide for both parts of that statement?

3. Why does the text include information about Wycliffe and Hus here? How does this information add to your understanding of religious belief after the Black Death?



	The Beginn-ings of Modern Europe, pp. 120–121
	What is this section about?

What aspects of society does it connect to?

	Write the gist next to each paragraph, in the margins of the text.

Words/phrases to focus on:

Roots:

Post-plague era: the years after the plague
Instrumental:

Slumbering: sleeping
	1. What three major effects of the plague does this conclusion list?

2. Why does the text say that the plague “woke a slumbering Europe”?
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