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	World HISTORY: Module 1: Unit 2: Lesson 14

The Black Death: 
Analyzing Quantitative Data and Information



	Outcomes
	Upcoming Summative Assessment

	Content

· Describe what happened when the Black Death came to Europe. (Informed by MA HSS WHI.7)
· Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. (Informed by MA HSS WHI.7)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)

· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)
	End of Unit 2 Assessment
Formal Writing Assessment (in Unit 3): Black Death essay 

	Daily Learning Targets
	Ongoing Assessment

	· I can evaluate responses to the Black Death.
· I can interpret quantitative data and analysis in a text.
	Responses to the Black Death note-catcher
Chapter 6 Strong Reader note-catcher


	Agenda
	Materials

	1. Opening

A. Entry Task: Checking Vocabulary (5 minutes) 
2. Work Time

A. Partner Conversation: Debriefing Second Read of The Black Death (15 minutes)

B. Guided Practice: Analyzing Quantitative Information (15 minutes)
C. Idea Shop: Responses to the Black Death (15 minutes)

3. Closing 
A. Preparing for Socratic Seminar (10 minutes) 
4. Homework

Socratic Seminar: Responding to Catastrophe. To prepare for the seminar, choose four quotes on the chart. Complete the second and third columns of the chart for those quotes. You may wish to refer to the Universal Ideas about a Just Society anchor chart.
	· Chapter 6 Strong Reader note-catcher (one per student; from Lesson 13)

· Excerpt from The Black Death (one per student; from Lesson 13)
· Responses to the Black Death note-catcher (one to display and one per student; from Lesson 13)
· Socratic Seminar: Responding to Catastrophe (one per student)


	Teaching Notes

	· This lesson focuses on the skill of integrating quantitative and qualitative analysis. The third read that students completed for homework presents students with a number of quotes that are quantitative information. Students need to paraphrase each quote and then determine what idea this evidence explains or supports. 
· Toward the end of the lesson, students make a final set of additions to the Responses to the Black Death note-catcher. Note that most ideas from this chapter will go in the “What Happened” column. 
· For homework, students prepare for a Socratic Seminar (Lesson 15) in which they evaluate the various responses to the Black Death to determine to what extent the responses were just. This seminar is practice for the module performance task, a Socratic Seminar in Unit 3. Review the Socratic Seminar protocol and consider what you might focus on in Lesson 15 to help students build the skills they need to be successful on the module performance assessment. Students have been practicing the skill of text-based discussion throughout the module, through a series of increasingly more open discussion formats. A Socratic Seminar is the culmination of this; your observations of students in earlier lessons should guide the focus of the (practice) Socratic Seminar in Lesson 15. 
· In advance:
· Post learning targets.
· Create a “with answers” version of the Chapter 6 Strong Reader note-catcher for vocabulary only.
· Review the Socratic Seminar protocol (see Appendix) and consider what specific directions or framing you will provide in the Closing to help students prepare.



	Vocabulary
	Suggestions for Further Differentiation

	reliable, contracted, fatal, recurred, devastated, profoundly


	· Consider working directly in Work Time B with a small group of students who need more support.
· Struggling students could prepare two or three quotes for the seminar, rather than four. 


	Opening

	A. Entry Task: Checking Vocabulary (5 minutes)
· Ask students to take out their Chapter 6 Strong Reader note-catcher and Excerpt from The Black Death.
· They should refer to the posted vocabulary words and correct their work as necessary.
· Review vocabulary as necessary.
· Review the learning targets. 


	Work Time

	A. Partner Conversation: Debriefing Second Read of The Black Death (15 minutes)

· Use a protocol that involves pair conversation and movement (Back-to-Back, Face-to-Face or Dance Card partners, switching to a new partner with each question) to discuss and debrief the following questions. Note: The first two are from the homework—they are the second-read questions. Debrief as a class after each question to correct any misunderstandings.

· Do we know for sure how many people died in the Black Death? Why or why not?

· Did the Black Death affect all social groups equally? Explain your answer.

· Why are historians interested in quantitative data? What does it help them understand?

	B. Guided Practice: Analyzing Quantitative Information (15 minutes) 
· Direct students’ attention to the third-read questions on the Chapter 6 Strong Reader note-catcher. Explain that today they will have much more extended practice with this skill. Link this skill to other aspects of their lives: We are often called upon to make sense of quantitative data, and being able to do that well makes it possible for us to more effectively critique and evaluate arguments.
· Use the first third-read quote to model the process of paraphrasing and analyzing quantitative data. Paraphrasing quantitative data involves number sense: often, translating from fractions to percentages or from numbers to “more than” or “less than” helps us make sense of it. Figuring out what idea a piece of quantitative information explains or supports always involves rereading the section of text before and after the quantitative information. 
· Use the remaining quotes for guided practice, releasing students to work independently or in pairs. 


	Work Time (continued)

	· Make sure to debrief all of the quotes: 

· Quote 2 explains the idea: “We can only say with certainty that between one-third and two-thirds of Europe’s inhabitants died.”

· Quote 3 explains the ideas: “The death toll was much higher among certain groups” and “The plague left behind a lopsided world…”

· Quote 4 explains the idea: “The numbers imply that a child’s survival was very dependent on the care given by his or her mother—care that very likely led millions of women to contract plague from their sick children.”

	C. Idea Shop: Responses to the Black Death (15 minutes)

· Give students time to add ideas to the Responses to the Black Death note-catcher. Notice that many of the ideas in this text go in the “What Happened” column. 
· Use the Idea Shop protocol (see Appendix) to have students share their ideas with others.


	Closing

	A. Preparing for Socratic Seminar (10 minutes) 
· Post this question and three answers on the board:
· If a disease came to our city, and it was spreading rapidly, how do you think people would react? 
· The whole community would stick together and help each other out.

· Families would stick together, but they wouldn’t leave their own houses.

· Families wouldn’t stick together; they would flee from their sick family members.

· Take a poll, and ask several students to explain their answers.

· Then do a pair-share with the question: 

· “Which of these responses is just? Which is not?” 

· As students begin to notice that this is a complicated question, tell them that they will explore these issues in more detail in Lesson 15 in a Socratic Seminar. Briefly explain the purpose and process of a Socratic Seminar, drawing on the Socratic Seminar protocol (see Appendix).
· Display and distribute Socratic Seminar: Responding to Catastrophe and review the directions. The preparation part of this handout is their homework. Stress the importance of preparation to ensuring a successful seminar.


	Homework

	· Socratic Seminar: Responding to Catastrophe. To prepare for the Socratic Seminar, choose four quotes on the chart. Complete the second and third columns of the chart for those quotes. You may wish to refer to the Universal Ideas about a Just Society anchor chart.


Socratic Seminar: Responding to Catastrophe
	Name:

	Date:


Directions: You will participate in a Socratic Seminar about the question: 
How did European society respond to the Black Death? To what extent were those responses just? 
To prepare for the seminar, choose four quotes on the chart below. Complete the second and third columns of the chart for those quotes. You may wish to refer to the Universal Ideas about a Just Society anchor chart. 
	Quote
	Explain the quote: What does this show about what happened and how people responded?
	To what extent was this a just response? 
Explain your thinking. 
	Ideas I heard during the seminar

	“These facts [about how quickly and easily the disease spread], and others of the like sort, occasioned various fears and devices amongst those who survived, all tending to the same uncharitable and cruel end; which was, to avoid the sick, and everything that had been near them, expecting by that means to save themselves.” (Boccaccio, The Decameron)


	
	
	

	“Others decided that the best remedy for the pestilence was to avoid it: … taking care for themselves only, men and women in great numbers left the city, their houses, relations, and effects and fled into the country.… [T]heir terror was such, that a brother even fled from his brother, a wife from her husband, and, what is more uncommon, a parent from his own child.… And many lost their lives, who might have escaped, had they been looked after at all.” (Boccaccio, The Decameron)


	
	
	

	“When the citizens of Messina, already ill or just becoming ill, reached the city of Catania, 55 miles to the south, they were at first taken in and given beds in the hospital. But as the plague began to infect Catania, the townspeople there cordoned off their town and refused—too late—to admit any outsiders. The sick, turning black, stumbling and delirious, were objects more of disgust than pity; everything about them gave off a terrible stench, it was said, their ‘sweat, excrement, spittle, breath, so foetid as to be overpowering; urine turbid, thick, black or red.…’” (Mee, “How a Mysterious Disease Laid Low Europe’s Masses”)

	
	
	

	“In Pistoia, the city council enacted nine pages of regulations to keep the plague out—no Pistoian was allowed to leave town to visit any place where the plague was raging; if a citizen did visit a plague-infested area he was not allowed back in the city; no linen or woolen goods were allowed to be imported; no corpses could be brought home from outside the city; attendance at funerals was strictly limited to immediate family. None of these regulations helped.” (Mee, “How a Mysterious Disease Laid Low Europe’s Masses”)
	
	
	

	“In Milan, when the plague struck, all the occupants of any victim’s house, whether sick or well, were walled up inside together and left to die. Such draconian measures seemed to have been partially successful—mortality rates were lower in Milan than in other cities.” (Mee, “How a Mysterious Disease Laid Low Europe’s Masses”)
	
	
	

	“The high percentage of priests’ deaths compared to their deaths shows that they had more exposure to plague than other citizens. This statistic suggests that priests stayed in their parishes in large numbers, giving what comfort they could and administering last rites. However, many church officials did flee.” (Zahler, The Black Death, 115)
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