[image: image1.png][ Education



[image: image2.png][ Education



 
	[image: image1.png]
	

	
	World History (Grade 9): MODULE 1: UNIT 3: OVERVIEW

Synthesis and Application: 

Writing a Historical Essay and Participating in a Socratic Seminar



	World History (Grade 9): Module 1: Unit 3:

Overview


Unit 3:  Synthesis and Application:  Writing a Historical Essay and Participating in a Socratic Seminar
	In Unit 3, students synthesize their understandings of the module guiding questions. First, they write an informational essay about how the Black Death affected European society. The unit includes robust instruction on writing structure and organization. Students apply what they have learned about the aspects of society framework and about analyzing how an event affects society. 
	Finally, students return to the question about how ideas about a just society have changed and remained the same. The performance task is a Socratic Seminar about what makes a just society. Students support their thinking with evidence from the multiple primary-source “voices of social justice” they have encountered over the course of the module.


	Guiding Questions and Big Ideas

	· How do societies change?

· Societies are not static. Societies change for various reasons, including deliberate change and response to external events. A change in one aspect of society will usually cause changes in other aspects.

· What is a just society? How have ideas about a just society stayed the same and changed?

· Questions of social justice usually relate to how a society groups people and the rights, responsibilities, opportunities, and resources it gives to those groups. 
· People throughout history have worked for a just society. The way in which they defined a just society and how they worked for it are very much a product of their historical context. However, there are some universal ideas about a just society.


	MID-UNIT 3 ASSESSMENT


	Formal Writing Assessment

Task: Informational essay
Focusing question: How did the Black Death affect European society?

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the society of the Middle Ages in Europe.
(Informed by MA HSS WHI.7)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.9–10.2)
	Connect specific events in history to their larger context.

· Create and read timelines.
· Use a framework (government, economy, social groups, culture, environment) to describe a society.
(Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)


	Content Outcomes (continued)
	Literacy Outcomes (continued)
	Disciplinary Thinking Outcomes (continued)

	Describe what happened when the Black Death came to Europe.
(Informed by MA HSS WHI.7)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

(CCSS WHST.9–10.4)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Analyze the effects of the Black Death on Europe.
(Informed by MA HSS WHI.7)
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
(CCSS WHST.9–10.5)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	
	Draw evidence from informational texts to support analysis, reflection, and research.

(CCSS WHST.9–10.9)
	


	END OF UNIT 3 ASSESSMENT


	Performance Task

Socratic Seminar

What are the characteristics of a just society? How have ideas about a just society changed and stayed the same?

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze Wangari Maathai’s claim that a just society is sustainable.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9–12)

	Describe Confucian teachings about what makes a just society.
(Informed by MA HSS WHI.23)
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.

(Informed by C3 Framework D2.His.4.9–12 D2.His.5.9–12

D2.His.6.9–12, D2.Civ.10.9–12)

	Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.
(Informed by MA HSS WHI.2)
	
	Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.
(Informed by MA HSS CS.8-12.8)


	Content Outcomes (continued)
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. 
(Informed by MA HSS WHI.7)
	
	


	Texts and Multimedia

	Texts and Multi- Media to Purchase

One per student and one for teacher, unless otherwise noted.
	Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.
Note:  The best way to obtain this text is directly from Kids Discover.
Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.

ISBN: 978-0822590767
(Lexile 1150)
[Four copies per teacher] (Note: An excerpt of Chapters 6 and 7 of this text, which all students read, is available on EL’s Web site. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. However, in several lessons, students work in small groups at stations with other parts of the book. For this reason, teachers need some copies of the book in the classroom. It is also recommended background reading for teachers.)

	Guidance to Text and Multimedia List


	This unit uses texts from a number of sources.  All texts for the unit are listed here.  A parenthetical note after each text listed below indicates where to find this text. 
(Purchased) means that this is a text purchased to use and is also listed in the Texts and Multimedia to Purchase box below.

(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance.  These texts are from three types of sources.

1. Some of these texts are freely available at provided links.  

2. Several of these texts are available for classroom use as part of the World History Module 1 text packet on EL’s Web site.  
3. A number of texts are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material..

(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.

(For display) means that the teacher will display this for the students, usually on a screen.
In the materials box of each daily lesson plan, any material not included in the lesson (prepared by teacher or for display) always has “(see Teaching Notes)” after it. The Teaching Notes provide a full citation and suggestions for use.


	Texts and Multimedia (continued)

	Texts and Multimedia, Unit 3
	In this unit, students reread some texts from Units 1 and 2, but there are no new texts.


Unit 3:  Synthesis and Application:  Writing a Historical Essay and Participating in a Socratic Seminar
	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Exploring a model essay
	1. Writing an Informational Essay:

Analyzing a Model Essay
	Content

· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2His.15.9–12)

Literacy

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)

	Gathering and analyzing evidence for the Black Death essay 
	2. Discussing the Evidence:

Beginning to Plan a Historical Essay
	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.15.9–12)

Literacy

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.9–10.2)
· Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (CCSS WHST.9–10.4)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

	· 
	3. Elaborating on Evidence:

Planning the Body Paragraphs of a Historical Essay
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Writing the Black Death Essay
	4. Introducing a Topic:

Planning the Hook and Introduction of a Historical Essay
	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.15.9–12)

Literacy

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.9–10.2)
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.9–10.4)
· Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (CCSS WHST.9–10.4)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

	
	5. Citing Evidence:

Drafting the Body Paragraphs of a Historical Essay
	

	
	6. Creating Cohesion:

Connecting Ideas in a Historical Essay
	

	
	7. Crafting a Conclusion:

Articulating the Significance of a Topic
	

	
	8. Mid-Unit 3 Assessment:

Finalize Drafts of Historical Essays

· Formal Writing Assessment:  Black Death Essay 
	

	Socratic Seminar:  What is a just society?
	9. What Is a Just Society?  

Preparing for the Socratic Seminar
	Content

· Analyze Wangari Maathai’s claim that a just society is sustainable.

· Describe Confucian teachings about what makes a just society. (Informed by MA HSS WHI.23)

· Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society. (Informed by MA HSS WHI.2)
· Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. (Informed by MA HSS WHI.7)

	
	10. Performance Task Socratic Seminar:  

The Socratic Seminar
· Performance Task: Socratic Seminar
	· 


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	Socratic Seminar:  What is a just society?, continued
	
	Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)

Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

· Analyze change and continuity within a historical era and between several eras. (Informed by C3 Framework D2.His.2.9–12)
· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today. (Informed by MA HSS CS.8–12.8)


	Preparation and Materials

	In this unit, students use many of the note-catchers and charts they completed in Units 1 and 2 as they write their Black Death essays and prepare for the Socratic Seminar.  Consider how students will store this work so they can access it easily.  A folder dedicated to a particular task (such as the Black Death essay) is often very useful for students. 

In order to complete the Black Death essay (the focus of Lessons 1 – 8), students will draw on their readings and note-catchers about the Black Death, particularly the Understanding How the Black Death Affected European Society chart.  They will also complete the Essay Planner: Black Death Essay. 
In order to prepare for and participate in the Socratic Seminar (the focus of Lessons 9 – 10), students will draw on the My Beliefs about a Just Society chart, the Universal Ideas about a Just Society anchor chart, the “Voices of Social Justice” charts for Mathaai, The Great Learning, and Bhutto and the Socratic Seminar:  Responding to Catastrophe chart.  They will also complete the Preparing for the Socratic Seminar chart.
In addition to considering how students will store this work so that they can use it effectively, consider how you will provide students with feedback on their work. In this unit, students do substantive work in preparing to write their essays:  providing effective feedback on this work, particularly the Essay Planner:  Black Death Essay is crucial.  Students’ thinking about content and structure must be clear and coherent before they begin writing; reviewing their essay planners, providing feedback, and supporting them in revising those planners as necessary will help them write strong final essays.
If possible, students should use computers to draft and revise their Black Death essays. If technology resources at your school make this possible, you will need one computer per student for lessons 4 – 8.  Also plan how students will save their work and share it with you.  

In preparing to teach this unit, please review the module formal writing assessment (the Black Death essay) and the module performance task (a Socratic Seminar).  (Note that they function as the Mid and End of Unit 3 Assessments; however, both are a synthesis of learning from Unit 1 and Unit 2.)  It is strongly recommended that you test-drive the Black Death essay and the writing prompt in Lesson 10 (which is a way to process the ideas in the Socratic Seminar).  Completing these tasks yourself will give you a detailed understanding of the knowledge and skills students need to master during the lessons; doing this will also allow you to support students more effectively.
In the supporting materials for Lesson 2, you will find a sample essay called Sample Black Death essay (for teacher reference). This is included for teacher reference only, and should not be shared with students.  You may wish to compare your own test drive of the essay to this one.  The sample essay is intended to demonstrate one way this essay might look; it is not intended to suggest that this is the only way a strong essay might look. It does not include the in-text citations or list of citations at the end, but it draws on the same sources that students will use as they write their essays. 


	Preparation and Materials (continued)

	In this unit, you will find the Model Essay:  The Spread of Islam, which students work with extensively.  They briefly read this essay in Unit 2; it is reprinted here in the supporting materials for Lesson 1.  Students reread this essay and complete Essay Planner: Deconstructing the Model Essay as a way to analyze its structure; doing this yourself before beginning the unit is recommended.  Both the Model Essay:  The Spread of Islam and the Essay Planner: Deconstructing the Model Essay can be found in the supporting materials for Lesson 1.  


	Tracking Student Progress

	As noted in the module overview, the lessons include two boxes regarding assessments.
Upcoming Summative Assessment: This box indicates how students will be formally assessed on the material that constitutes the focus on the lesson. Note: Not all assessments that involve writing are assessments of writing—some assessments are designed to gauge students’ content knowledge or disciplinary thinking, but the format of the assessment requires students to write out their answers. Each assessment clearly indicates which outcomes it measures. This provides some guidance for entering grades, especially if your school does standards-based grading.

Ongoing Assessment: This box includes daily work that provides formative assessment data for both teachers and students. In many cases, you may collect this work; in other cases, you may gather this information simply by circulating while students are working. Although it is helpful to give students feedback on this work, the assignments in the Ongoing Assessment box are not designed to be used as summative assessments. Students do this work to learn something; these tasks are not designed to evaluate mastery of an outcome. The only exception to this is that, for lessons in which you administer an assessment, that assessment is listed in the ongoing assessment box and is designed to be used as a summative assessment. 


	Pacing and Differentiation

	As noted in the module overview, the module should take around 50 separate 60-minute class sessions, but only 44 of these lessons are written. This is deliberate: every class and every teacher is different, and you will know best when to speed up, slow down, and add supplementary material to extend student learning and respond to particular student interests. 
Please use the lessons in Unit 3 as a learning progression with suggested times and not as a pacing guide. These lessons will work best when paired with substantive professional judgment about student progress. Analyze the student work in the Ongoing Assessment box to help plan instruction that is responsive to the needs of your students. If students are still working to master a particular skill, you may need to add additional instruction. If they have already mastered something, you may wish to move more quickly. 

In particular, in this unit students are working to plan and write their Black Death essays.  Substantive class time is dedicated to writing; however, you may find that some students need additional time. You may also find that many students are struggling with a particular aspect of this essay; if this happens, add a lesson to address this issue directly.  It is important for students to deeply understand the process, content, and structure of this essay, as it is the first one of the year.  Taking time to build a strong foundation here will pay dividends all year long. 
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