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	World history curriculum: 
overview and outcomes



 Ninth-Grade World History Curriculum Overview and Outcomes 

Imagine a young woman in a large city in the United States today. Her name is Natalie, and she is a waitress at a local restaurant in the evenings. During the day, Natalie is beginning to take courses at her local community college, which she is finding to be daunting. She makes about $350 a week, which helps her support her family.
	Natalie is also thinking about becoming a first-time voter. Her community is considering a bond vote to refurbish the aging elementary schools. The debate in the media has been lively, with some people favoring the bond because it would improve education, and others opposed because of a fear of rising taxes.
Natalie has a son in second grade. She knows how important it is for him to get a good education, so she is trying hard to follow the issue. But Natalie has had a tough time reading the materials that both sides put out—she was never a very strong reader in school, and she’s not sure whom to believe. When she was in school, she remembers, she did some memorizing of dates and places, but she never learned much about difficult issues—so it’s hard for her to figure out this one. Her own family did not read newspapers, and her school never encouraged that, so the op-ed pieces are tough to follow. For Natalie, writing was nearly impossible—she didn’t know why paragraphs began and ended when they did, and she certainly could not do that kind of work on her own. Other people’s writing is a mystery to her.
	So, registering to vote, and then voting thoughtfully—that seems like an overwhelming challenge.

The Natalies of the country are legion. They are living in a complex world of competing views on how to solve problems and address issues, issues that they know will have big effects on their lives and the lives of their children. To successfully and knowledgeably participate in their society, they need tools—tools of knowledge, tools of thoughtful reading and writing, tools of critical thinking. Many of “our Natalies” are coming out of high school woefully underprepared to participate in a democratic society.
	This curriculum—exploring world history through the lens of social justice—can make all the difference for the Natalies. Unlike many more typical curricula, this world history curriculum addresses the need for knowledge, for increased and robust literacy, and for critical thinking. Looking through the lens of what makes a just society, this ninth-grade yearlong world history curriculum engages students in what David Perkins calls “lifeworthy learning.” It weaves together strong and relevant content knowledge, habits of mind for reading and writing carefully and thoughtfully, and key aspects of disciplinary thinking—all tools that students need to successfully participate in our modern American democracy.

How does the curriculum work? 

The curriculum is built around an important central Essential Question: What makes a just society? The work for the year is designed to give students tools to think deeply about that question. It is designed to help them understand how ideas about what makes a just society have changed and evolved over centuries around the world, and which elements have remained universal and constant. 
To do this, the curriculum is built around compelling and important historical content. It examines certain key periods and aspects of world history. Although the curriculum addresses a variety of topics from world history, it is not a survey course. Rather, each module centers on a central question and supports students in understanding content deeply, and through the lens of the essential question. Going deep helps students build content knowledge in a way that is meaningful and enduring. 


For example, in Module 1, students build content knowledge about three medieval societies as they explore two major questions: 
What is a just society? How have ideas about a just society changed and stayed the same? 
How do societies change?
Students explore medieval China and the civil service exam system, the origins and spread of Islam, and Europe during the Middle Ages and the Black Death. For each society, they analyze how a major event changed society and discuss a primary source that suggests how people from various times and places have imagined a just society. All of the reading that students do, all of the discussing, and all of the writing supports and contributes to understanding this content. 
Other modules address different significant historical content, and all help support students’ evolving understanding of how those societies work—and how they are similar to and different from societies today. They learn how people have imagined a just society in various places, during different historical periods, and begin to make the connection to the concept of a just society in their own time today.
An essential feature of learning about the historical content is the ability to apply literacy skills: being able to read and write about history, carefully and thoughtfully. To learn the content, students need to read, including challenging text. They need to acquire new and rich vocabulary, and work with complex ideas and reasoning. They need to synthesize their ideas clearly, analytically, and proficiently in writing and in discussion. Again, these skills and habits of mind are key to acquiring these particular content understandings about social justice in world history—and they are also key to reading and writing about any historical content, including today’s. So, like the content understanding itself, these fundamental literacy elements are important transferrable skills for students who will grow into adults who can effectively participate in a democracy.
At the same time that students are working with gaining this important content knowledge and these literacy skills, they are becoming more proficient in “disciplinary thinking”—how to think like a historian. This includes cause-and-effect thinking, and the notion of perspective and how it contributes to one’s understanding of historical events and patterns. These habits of mind are key to understanding the particular content and ideas highlighted in this curriculum—they are also key to understanding any historical content, including the present. Thus, these are important transferrable skills for students who need to participate effectively in our democracy.
This curriculum weaves together historical content, literacy skills, and disciplinary thinking. Three sets of standards drove the design. See the Appendix for a much fuller explication of these inter-relationships. 
	



How is the curriculum organized?
	
The curriculum outlines a full year of social studies instruction, divided into four modules. Each module addresses the big question in some way: What is a just society? How have ideas about a just society changed, and how have they stayed the same? Each module has three units, each of which has a discrete, specific instructional focus that supports the big idea of that module. The content of each module is briefly summarized in the table below.

	
	Module 1
	Module 2
	Module 3
	Module 4

	Title
	How Societies Change
	Ideas Can Change the World
	Debating Justice in the Global Economy
	Modern Visions of a Just Society

	Historical Content 
	Medieval Societies—China, Islamic Empires, Europe
	The Enlightenment and the Scientific Revolution
	The Industrial Revolution and Imperialism
	Independence Movements and Rebellions of the 20th Century 



A separate curriculum map provides more detail about the structure and content of each module. 
The first page of the curriculum map shows a “year at a glance.” That is followed with more detailed guidance about each module, including a detailed description of the instruction in each unit, performance expectations (explained below) for each module, the assessment sequence, and the texts. The final assessments in each module weave together content, literacy, and disciplinary thinking outcomes. Other assessments provide information about students’ mastery of these skills in more discrete, and often more “on-demand,” ways. 
The first module of the year is built out to daily lessons. Teachers are encouraged to use the information about the other modules, shown on the curriculum map, as a robust framework within which to begin the planning process.
Each module can be understood as one or two “performance expectations”—tasks that students will do to demonstrate their content understandings and skills. These performance expectations have been designed to connect the outcomes in all three areas: content knowledge, literacy, and disciplinary thinking. The units in a module have been carefully planned so that students are well prepared to succeed on these performance expectations. 
Two examples of these performance expectations are below. Please note that outcomes are listed in each area, but the chart is not intended to be read across; there is no unique relationship between the first content outcome and the first literacy outcome listed. The outcomes addressed by this curriculum are standards-based and are explained in much more detail in the Appendix.



	PERFORMANCE EXPECTATION: Write a clear explanation of how a particular event affected a medieval society, using both primary and secondary sources as evidence.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	Connect specific events in history to their larger context.
Create and read timelines.
Use a framework (government, economy, social groups, culture, environment) to describe a society.

	Analyze how the Silk Road affected China.
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
	Analyze change and continuity within a historical era and between several eras.

	Analyze how the civil service examination system affected China.
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
	Analyze multiple causes and effects of events in the past.

	Describe Middle Eastern society before Islam.
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
	

	Explain the origins, central beliefs, and spread of Islam.
	Compare and contrast treatments of the same topic in several primary and secondary sources.
	

	Analyze how Islam affected society.
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.
	

	Describe the society of the Middle Ages in Europe.
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 
	

	Describe what happened when the Black Death came to Europe.
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
	




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze the effects of the Black Death on Europe.
	Draw evidence from informational texts to support analysis, reflection, and research. 
	




	PERFORMANCE EXPECTATION: Participate in a text-based seminar to analyze how ideas about what makes a just society have stayed the same and changed.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze Wangari Maathai’s claim that a just society is sustainable.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	Analyze change and continuity within a historical era and between several eras.

	Describe Confucian teachings about what makes a just society.

	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.


	Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.

	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
	Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.

	Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just.
	
	



The Student Experience

What might it look like for Natalie over the course of a few days as she works toward this second performance expectation?
Natalie will have done a lot of reading of well-chosen texts in which she has explored and discussed the common elements of a society (government, economy, social groups, and so forth). She will have participated successfully in reading complex texts about specific examples of societies, including ancient China and early Islam—so she knows a lot. With her classmates, Natalie will have read primary sources to understand the perspectives of people in these societies, and will have written about how they imagined a just society. Then, using those resources and notes, Natalie will prepare for a seminar in which she considers what all of this knowledge has prompted her to realize about makes a “just society.” She will be synthesizing important knowledge that she has gained from reading, discussing, and effective and clear writing, so that she is in a good position to think not only about ancient China, early Islam, and the Middle Ages, but also about her own society today.

How will this curriculum benefit students?

Now, imagine a “new Natalie.” She still lives in a large urban community in the U.S. She still waitresses in the evenings to help support her family. But when she goes to her community college classes, she has a clear sense that she belongs there. She knows how to read texts like the ones she’s studying; she knows how to write a strong and thoughtful research essay. She knows how to make connections among big ideas. After all, Natalie has been doing these things since middle school.
Natalie has a son in second grade, and his education is important to her. She wants for him what she experienced—a strong, supported, rich curriculum that takes his need to gain knowledge, to read and think and write, seriously.
With a bond vote coming up about whether or not to refurbish the aging elementary school her son attends, Natalie is ready to learn about the issue. She reads everything she can find about the pros and cons of the issue, and considers the various perspectives of the people in her community. Knowing that “social justice” is both important and complex—and related to this issue in her own life—she thoughtfully weighs what she hears and reads.
Armed with her good education, Natalie registers to vote—confident that she will be able to make an informed choice. 


Appendix: Ninth-Grade World History Outcomes 
As noted in the social studies curriculum overview, this curriculum lists outcomes in three areas: 
Content
Literacy
Disciplinary thinking

For students to become active and thoughtful members of society, they need strong conceptual understandings and the perspective that history can lend, the ability to comprehend and produce complex texts, and the transferrable disciplinary thinking skills that enable them to master new content in the future. A curriculum that addresses outcomes in just one or two of these areas will not provide students with the tools they need.

This curriculum was informed by three sets of standards. The chart below explains where each set of standards manifests in the curriculum and how each set of standards informed our design. Please note that a given set of standards often informed more than one area of outcomes; conversely, the outcomes in a given area are often informed by more than one set of standards. 

Standards That Drove the Design of This Curriculum 
	Standards
	Where this set of standards appear on the outcomes chart
	How these standards informed our design

	Massachusetts History and Social Studies Curriculum Framework
	These standards informed both the content and disciplinary thinking outcomes.
	This curriculum draws on the nationally regarded Massachusetts History and Social Studies Curriculum Framework. In the curriculum, this is referred to as MA HSS. This curriculum is designed as a one-year world history course. It draws on standards for two courses: World History I and World History II. It does not include all standards for both courses. The selection of content aims to give students an understanding of the scope of world history and allows them to explore fewer topics in more depth. Selections were also informed by the content that students encounter in other courses, such as U.S. History.
The MA social studies standards group “concepts and skill” together for grades 8–12. This curriculum addresses some but not all of those concepts and skills, as some are more suited to different content. These standards are referred to as MA HSS CS.8–12.(number). 
The Massachusetts world history standards list content. The content outcomes listed in this document are informed by those standards. However, the content outcomes in this curriculum reflect particular emphases. Areas of focus and ways of thinking about this content have been chosen to support the guiding questions of each module and to develop particular disciplinary thinking and literacy skills. These standards are referred to as MA HSS WHI.(number) or MA.WHII.(number).

	Common Core State Standards for Literacy in History/Social Sciences
	The literacy outcomes are these standards.
	· This curriculum is tightly aligned to the Common Core State Standards for Literacy in History/Social Sciences. This document is referred to as CCSS.
· The reading and writing standards focus on reading sources critically, crafting strong arguments, and using evidence effectively. Therefore, the aspects of disciplinary thinking that relate specifically to text are outlined in this set of outcomes.
This curriculum also draws on the speaking and listening standards from the CCSS.

	College, Career and Civic Life (C3) Framework for Social Studies State Standards
	These standards informed the content and disciplinary thinking outcomes.
	· In the curriculum, this document is referred to as C3 Framework.
· The outcomes in this curriculum draw most heavily on the standards in Dimension 2 of the C3 standards (since many of the standards in Dimensions 1, 3, and 4 are addressed by the CCSS Literacy in History and Social Studies standards).
· The C3 standards are often quite specific and detailed. For the purposes of clarity, a single “Disciplinary Thinking Outcome” may summarize several standards. Consulting the original C3 standards may be useful in crafting supporting learning targets and rubrics for evaluating student thinking.
Please note that, unlike the Massachusetts History and Social Studies Framework and the CCSS standards, the C3 Framework puts the standard number first, then the grade level band that corresponds to it. So C3 Framework D2.Geo.1.6–8 means: Dimension, 2 Geography, Standard 1 for grades 6—8. 



The three outcomes charts below list all outcomes for the year of instruction, grouped by area (content, literacy, and disciplinary thinking). Each chart 
Lists all of the outcomes in that dimension for the year-long curriculum
Indicates which standard(s) each outcome draws on
Shows in which module every specific outcome is assessed



Content Outcomes 
Note: Although this course draws from the content, concepts, and skills outlined by the Massachusetts World History I and World History II standards, the outcomes listed here are not always direct translations of those standards. Content has been organized and priorities selected to develop particular disciplinary thinking skills in each module. (The outcomes listed here refer to the content in the standards, but do not necessarily organize that content in the same way, nor give the same emphasis.)

Also, some content standards are not addressed. This is because priority is given to deeply understanding particular topics (depth over breadth), and because this curriculum is just a one-year course (rather than two).

	Content Outcomes Chart

	Standards
	Outcome
	Module addressed

	
	
	M1
	M2
	M3
	M4

	
	Analyze Wangari Maathai’s claim that a just society is sustainable.
	✓
	
	
	

	MA HSS
WHI.23
WHI.24
	Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties.
	✓
	
	
	

	MA HSS
WHI.24
	Analyze how the Silk Road affected China.
	✓
	
	
	

	MA HSS
WH1.23
	Analyze how the civil service examination system affected China.
	✓
	
	
	

	MA HSS
WHI.23
	Describe Confucian teachings about what makes a just society.
	✓
	
	
	

	MA HSS
WHI.3
	Describe Middle Eastern society before Islam.
	✓
	
	
	

	MA HSS
WHI.1
WHI.2
WHI.3
WHI.18
WHI.19
	Explain the origins, central beliefs, and spread of Islam.
	✓
	
	
	

	MA HSS
WHI.3
WHI.4
WHI.5
	Analyze how Islam affected society.
	✓
	
	
	

	MA HSS
WHI.2
	Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.

	✓
	
	
	

	MA HSS
WHI.7
	Describe the society of the Middle Ages in Europe.
	✓
	
	
	

	MA HSS
WHI.7
	Describe what happened when the Black Death came to Europe.
	✓
	
	
	

	MA HSS
WHI.7
	Analyze the effects of the Black Death on Europe.
	✓
	
	
	

	MA HSS
WHI.7
	Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. 
	✓
	
	
	

	MA HSS
WHI.29
	Describe the origins and major accomplishments of the Renaissance.

	
	✓
	
	

	MA HSS
WHI.30
WHI.31
WHI.32
	Describe the causes and effects of the Protestant Reformation.
	
	✓
	
	

	MA HSS
WHI.33
	Describe the origins and major accomplishments of the Scientific Revolution.
	
	✓
	
	

	MA HSS
WHI.33
	Describe how Galileo used the scientific method and new instruments to develop a new model of the universe.
	
	✓
	
	

	MA HSS
WHI.34
	Describe the trends in thought referred to by the Enlightenment.
	
	✓
	
	

	MA HSS
WHI.29
WHI.30
WHI.33

	Analyze the significance to their own time and to our lives of the central ideas of the Renaissance, Reformation, and Scientific Revolution.
	
	✓
	
	

	MA HSS
WHI.34
WHI.35
	Analyze the significance of Locke’s ideas about government to his own time and to our own.
	
	✓
	
	

	MA HSS
WHI.35
WHII.2
	Define the Glorious Revolution, the American Revolution, and the Haitian Revolution and explain their relationship to the ideas of the Enlightenment.
	
	✓
	
	

	MA HSS
WHI.35
WHII.3
WHII.4
	Explain the causes and effects of the French Revolution in France and evaluate the extent to which it reflected the ideas of the Enlightenment.
	
	✓
	
	

	MA HSS
WHI.12
	Explain the causes and effects of European exploration of and trade across the Atlantic between 1400 and 1800, including the development of the slave trade.
	
	
	✓
	

	MA HSS
WHI.24
	Explain the causes and effects of the Chinese voyages of exploration in the 1400s, led by Zheng Ho.
	
	
	✓
	

	MA HSS
WHII.5
WHII.6
	Explain the causes and effects of the Industrial Revolution in Europe in general and Britain in particular.
	
	
	✓
	

	MA HSS
WHII.11
	Explain the motivations for European imperialism in the 1800s.
	
	
	✓
	

	MA HSS
WHII.13
	Analyze the struggle between China and Britain for economic control in China in the 1800s.

	
	
	✓
	

	MA HSS
WHII.15
	Analyze the various perspectives of individuals and groups to British imperialism in Africa.

	
	
	✓
	

	MA HSS
WHI.21
	Describe the caste system in India.
	
	
	
	✓

	MA HSS
WHI.22
WHII.12
	Describe the growth of British influence in India.
	
	
	
	✓

	MA HSS
WHII.12
	Describe the development and goals of the nationalist movement in India.
	
	
	
	✓

	MA HSS
WHII.12
	Describe the influence and ideas of Gandhi.
	
	
	
	✓

	MA HSS
WHII.33
WHII.34
MA HSS
WHII.38
	Analyze the development and goals of nationalist movements in Africa, Asia, Latin America, or Europe. 

	
	
	
	✓





Literacy Outcomes 
The CCSS Literacy in History/Social Studies standards are precise and comprehensive. This table reprints these CCSS verbatim as student outcomes. Note: Many of these outcomes incorporate both literacy and disciplinary thinking (such as interpreting tables, evaluating sources, and writing with evidence). Note that a few reading and writing standards are not formally assessed; rather, they describe a range of reading and writing experiences that run through all of the modules. This is indicated with an * on the chart below.

	Literacy Outcomes Chart

	Standards
	Outcome
	Module addressed

	
	
	M1
	M2
	M3
	M4

	Reading Standards for Literacy in History/Social Studies

	CCSS
RH.9–10.1
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	✓
	✓
	✓
	✓

	CCSS
RH. 9–10.2
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
	
	✓
	
	

	CCSS
RH. 9–10.3
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
	✓
	
	✓
	

	CCSS
RH. 9–108.4
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
	✓
	✓
	
	

	CCSS
RH. 9–108.5
	Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
	
	✓
	
	

	CCSS
RH. 9–10.6
	Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
	
	
	✓
	✓

	CCSS
RH. 9–10.7
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
	✓
	
	✓
	✓

	CCSS
RH. 9–10.8
	Assess the extent to which the reasoning and evidence in a text support the author’s claims.
	
	✓
	
	

	CCSS
RH. 9–10.9
	Compare and contrast treatments of the same topic in several primary and secondary sources.

	✓
	✓
	✓
	✓

	CCSS
RH. 9–10.10
	By the end of grade 10, read and comprehend history/social studies texts in the grades 9–10 text complexity band independently and proficiently.

	*
	*
	*
	*

	Writing Standards for Literacy in History/Social Studies, Science and Technical Subjects

	CCSS WHST.9–10.1
	Write arguments focused on discipline-specific content.
A. Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among the claim(s), counterclaims, reasons, and evidence.
B. Develop claim(s) and counterclaims fairly, supplying data and evidence for each while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form and in a manner that anticipates the audience’s knowledge level and concerns.
C. Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.
D. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
E. Provide a concluding statement or section that follows from or supports the argument presented.
	
	✓
	
	

	CCSS 
WHST.9–10.2
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.
A. Introduce a topic and organize ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
B. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
C. Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships among ideas and concepts.
D. Use precise language and domain-specific vocabulary to manage the complexity of the topic and convey a style appropriate to the discipline and context as well as to the expertise of likely readers.
E. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
F. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

	✓
	✓
	✓
	✓

	CCSS 
WHST.9–10.3
	(See note; not applicable as a separate requirement)
The writing in history standards do not include this standard, which is narrative writing.
	
	
	
	

	CCSS 
WHST.9–10.4
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
	✓
	✓
	✓
	✓

	CCSS 
WHST.9–10.5
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
	*
	*
	*
	*

	CCSS 
WHST.9–10.6
	Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.
	Possible to do in any module, depending on how students publish their work. Not required by any module. 

	CCSS 
WHST.9–10.7
	Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
	
	
	
	✓

	CCSS 
WHST.9–10.8
	Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

	
	
	
	✓

	CCSS 
WHST.9–10.9
	Draw evidence from informational texts to support analysis, reflection, and research.
	✓
	✓
	✓
	✓

	CCSS 
WHST.9–10.10
	Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
	*
	*
	*
	*




	Literacy Outcomes Chart

	Standards
	Outcome
	Module addressed

	
	
	M1
	M2
	M3
	M4

	Speaking and Listening
Please notice that many of these skills are used throughout; an asterisk indicates that a skill is used; a ✓
indicates it is used and more formally assessed. 

	CCSS.ELA-LITERACY.SL.9–10.1

	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
A. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
B. Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.
C. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
D. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.
	✓
	✓
	*
	✓

	CCSS.ELA-LITERACY.SL.9–10.2

	Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally), evaluating the credibility and accuracy of each source.
	*
	*
	*
	*

	CCSS.ELA-LITERACY.SL.9–10.3
	Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.

	
	✓
	
	

	CCSS.ELA-LITERACY.SL.9–10.4

	Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.
	
	✓
	
	

	CCSS.ELA-LITERACY.SL.9–10.5
	[bookmark: h.f4b3ipfgujmv]Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.
	Possible to do in any module, depending on how students publish their work. Not required by any module. 

	CCSS.ELA-LITERACY.SL.9–10.6
	Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 here for specific expectations.)
	
	
	
	



Disciplinary Thinking 

The disciplinary thinking outcomes represent ways of thinking like a historian. These outcomes, even more than the content or literacy outcomes described above, represent a synthesis of other documents. (Note: Any disciplinary thinking outcomes that already are well represented by the CCSS literacy standards are not repeated below.) 
There is growing professional consensus on the importance of disciplinary thinking outcomes for secondary students. Such outcomes allow students to think carefully and critically about new content they encounter. Yet no one document can serve as a comprehensive basis for the disciplinary thinking outcomes in this course. The state standards only address some disciplinary thinking skills. And the C3 standards, which are more comprehensive, are content-neutral, and so require some revision and selective use to best fit particular content standards. 
For the purposes of clarity and consistent scope of a given outcome, some standards have been combined into one outcome. We recommend that you look not only at a specific outcome, but also at the standards associated with that particular outcome. On this chart in particular, the standards referenced are often more specific than the outcome listed. This means that the standards listed here provide useful guidance in crafting supporting learning targets and rubrics to assess student thinking. For example, analyzing the standards associated with the outcome “Analyze multiple causes and effects of events in the past” might help you generate a list of more specific outcomes for cause and effect thinking, such as:
Distinguish between a sequence of events and a cause/effect relationship between events.
Distinguish between long-term (context) and short-term (triggering) events in analyzing causes and effects.
Evaluate the relative significance of particular causes or effects.


	Disciplinary Thinking Outcomes Chart

	C3 Framework
	MA HSS
	Outcome
	Module addressed

	
	
	
	M1
	M2
	M3
	M4

	D2.His.1.9–12
	CS.8–12.7

	Connect specific events in history to their larger context.
Create and read timelines.
Use a framework (government, economy, social groups, culture, environment) to describe a society.
	✓
	✓
	✓
	

	D2.His.2.9–12
	
	Analyze change and continuity within a historical era and between several eras.
	✓
	
	✓
	✓

	D2.His.14.9–12 D2His.15.9–12
	CS.8–12.5 CS.8–12.6 CS.8–12.9
	Analyze multiple causes and effects of events in the past.
Distinguish between a sequence of events and a cause/effect relationship between events.
Distinguish between long-term (context) and short-term (triggering) events in analyzing causes and effects.
Evaluate the relative significance of particular causes or effects.
	✓
	
	✓
	

	
	CS.8–12.8
	Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.
	✓
	
	
	✓

	D2.His.3.9–12
	
	Analyze the historical significance of individuals, groups, and events in history.
	
	✓
	
	✓

	D2.His.4.9–12 D2.His.5.9–12
D2.His.6.9–12 D2.Civ.10.9–12
	
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
	✓
	✓
	✓
	✓

	D4.6.9–12 D4.7.9–12 D4.8.9–12
	
	Take informed action on a local, national, or international issue.
	Note: At teacher discretion, any module could be expanded to include opportunities for this. 
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