[image: image2.png][ Education




	[image: image1.png][ Education




	

	
	Grade 8: Module 3B: Unit 2: Lesson 1

Building Background Knowledge:

The Desegregation of Schools and Brown v. Board of Education



	Grade 8: Module 3B: Unit 2: Lesson 1 

Building Background Knowledge: The Desegregation of Schools and Brown v. Board of Education


	Long Term Learning Targets

	I can determine the central ideas of an informational text. (RI.8.2)
I can cite text-based evidence that provides the strongest support for an analysis of literary text. (RI.8.1)


	Supporting Learning Targets
	Ongoing Assessment

	· I can determine the gist of excerpts of Brown v Board of Education. 

· I can use evidence from Brown v. Board of Education to support my understanding of the text and the desegregation of schools in the South.
	· A Mighty Long Way structured notes, Chapter 6, pages 99–123 (from homework)




	Agenda
	Teaching Notes

	1. Opening 

A. Engaging the Reader: Sharing Structured Notes (3 minutes)

B. Reviewing the Learning Target (2 minutes)

2. Work Time

A. Building Background Knowledge: Brown v. Board of Education (8 minutes)

B. Reading Brown v. Board of Education Excerpts (27 minutes)

3. Closing and Assessment

A. Reviewing the Learning Targets and Previewing Homework (5 minutes)

4. Homework

A. Read Chapter 7, pages 124-140 in A Mighty Long Way and complete the structured notes.
	· In the first half of this unit, Carlotta’s story becomes the background as students focus more on building background knowledge about the time period in which she lived, and the specific issues she faced. Specifically, students will engage with primary sources that give context to the greater Civil Rights movement such as the landmark court case Brown v. Board of Education and the Montgomery Bus Boycott.  Lessons include opportunities to help students note how Carlotta’s story is tied to the events in national Civil Rights movement; encourage students to notice these connections whenever possible.  

· Students begin to build background knowledge of the Brown v. Board of Education Supreme Court ruling that ended the Jim Crow era of U.S. history and initiated the civil rights movement. Students will work with this text across Lessons 1-3, first reading for gist (Lesson 1), then reading more closely (Lesson 2), and finally connecting to Carlotta’s journey (Lesson 3). Although students have already encountered references to the Brown v. Board of Education case in A Mighty Long Way, the purpose of these lessons is to dig a little deeper into this landmark ruling. Preview Lessons 1-3, in order to have a sense of the unfolding of students’ work with these excerpts. 
· Throughout the remainder of this module, students work with two central texts, A Mighty Long Way and Little Rock Girl 1957 (introduced in Lesson 3), as well as other primary sources. As students read from supplementary sources, keep in mind that transitioning between texts may be difficult, especially for struggling learners. It is important to contextualize each new text for students, remaining transparent about why they are studying each one, and how it fits into the larger picture of the module. In this case, help students understand that the purpose of reading Brown v. Board of Education is to understand the court ruling that reversed the “separate but equal” doctrine in education. The video clip for Work Time A is from a PBS documentary on the Supreme Court and can be found at: http://www.youtube.com/watch?v=TTGHLdr-iak. 
· Please bear in mind that Youtube, social media video sites, and other website links may incorporate inappropriate content via comment banks and ads. While some lessons include these links as the most efficient means to view content in preparation for the lesson, be sure to preview links, and/or use a filter service, such as www.safeshare.tv, for actually viewing these links in the classroom.


	Agenda
	Teaching Notes (continued

	
	· Chief Justice Earl Warren wrote the opinion of the court. Brown v. Board of Education was actually a combination of several cases that came before the court. The formal title of the court case is Oliver Brown, et al. v Board of Education of Topeka, et al., however it is most commonly referred to as Brown v Board of Education, therefore that is the terminology used throughout the module lessons.  
· For the sake of time, students only read excerpts of the Chief Justice Warren’s opinion in these lessons. The paragraphs that have been included develop Warren’s central argument logically. For teacher reference, the entire Warren opinion can be found here: http://www.nps.gov/brvb/historyculture/upload/brown%20US%20supreme%20court.pdf 
· During Work Time B, be sure to orient students to several text features in the supporting material Brown v. Board of Education excerpts. Some text is bolded. The bolding is not part of the original transcript. Rather, bold is used to draw students’ attention to specific paragraphs or portions of paragraphs that are most salient to the goals of the lesson. Some text is underlined. Similarly, this underlining is not part of the original transcript. Rather, underlining is used to focus students’ attention on key vocabulary terms that students will work with in Lesson 2. And in the first paragraph, six court cases are italicized, which is part of the original document. It is common in judicial opinions to link a decision to previous cases, and to signal those cases with italics. The six court cases listed all have to do with the Fourteenth Amendment, which students studied in Unit 1.    

· In this lesson, students work just to understand the “gist” of the excerpts. Due to the complexity of this text, students likely will not understand it thoroughly at the end Lesson 1.  Let them know that that’s fine. Remind them that this is a very challenging primary source document (excerpts from a legal opinion), and that they will have another opportunity to reread it in the following lesson. Continue to reinforce that complex text, by its nature, needs repeated readings. And legal opinions are their own specialized form of complex text, which even most adults find very challenging. Encourage students, and give students specific positive feedback for their use of close reading strategies, and their willingness to persevere. 


	Agenda
	Teaching Notes (continued

	
	· During this unit, students will engage in many small group and partner discussions. They continue to use their Discussion Appointments introduced in Unit 1, Lesson 2. Consider seating arrangements that will allow for these ongoing opportunities for collaboration. 
· Opening B includes some explicit instruction regarding annotating text when reading for gist. Adjust as needed, based on whether your students are already familiar with annotating.


	Lesson Vocabulary
	Materials

	excerpt, annotation
	· Brown v. Board of Education PBS documentary (video clip; http://www.youtube.com/watch?v=TTGHLdr-iak)
· QuickWrite #3 (one per student)

· Brown v. Board of Education excerpts (one per student and one for display; see teaching notes above)

· Steps for Getting the Gist (one for display)

· Document camera

· A Mighty Long Way Structured Notes, Chapter 7, pages 124–140 (one per student)

· A Mighty Long Way Supported Structured Notes, Chapter 7, pages 124–140 (optional; for students needing extra support)

· A Mighty Long Way Structured Notes Teacher’s Guide, Chapter 7, pages 124–140 (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Engaging the Reader: Sharing Structured Notes (3 minutes)

· Ask students to retrieve their homework, A Mighty Long Way structured notes, Chapter 6, pages 99–123, and sit with their Denver discussion partners. Direct students’ attention to the final focus question from the homework.

· Read the question aloud: 

· “In the chapter, how did the students who were kind to the black students show their kindness without drawing the abuse of the tormentors?”

· Invite students to turn and talk with their discussion partner.

· Cold call on a few students to share out their conclusions.
	· Opening the lesson by asking students to share their homework makes them accountable for completing it. It also gives you the opportunity to monitor which students have not been completing their homework.


	B. Reviewing the Learning Target (2 minutes)
· Invite students to follow along silently as you read the targets aloud:
· I can determine the gist of excerpts of Brown v Board of Education. 
· I can use evidence from Brown v. Board of Education to support my understanding of the text and the desegregation of schools in the South.

· Ask:

· What was Brown v. Board of Education?

· Listen for students to say that it was the Supreme Court decision that integrated schools for black and white students. 

· Prompt students to think for a moment about how this might connect to Carlotta and A Mighty Long Way.  After a minute, cold call on one or two students to share their thinking.  

· Listen for them to say something like “Carlotta is one of the first students to integrate Little Rock Central High School,” or “Carlotta mentions Brown v Board earlier in the book when she recounts her decision to go to Little Rock Central High School.”

· If students have limited understanding of the case, reassure them that they will have a much clearer understanding after the next three lessons.
	· Discussing and clarifying the language of learning targets helps build content knowledge.



	Work Time
	Meeting Students’ Needs

	A. Building Background Knowledge: Brown v. Board of Education (8 minutes)

· Show the Brown v. Board of Education PBS documentary video clip.

· Distribute QuickWrite #3 and allow students a couple of minutes to answer the focus question.

· Invite students to turn and talk with their partners to discuss their answers.

· Ask for a few volunteers to share their responses. Listen for: “Brown v. Board of Education essentially deemed the Plessy v. Ferguson ruling unconstitutional and began the process of eliminating the Jim Crow laws in the South.”
	


	Work Time (continued)
	Meeting Students’ Needs

	B. Reading Brown v. Board of Education Excerpts (27 minutes)

· Distribute the Brown v. Board of Education excerpts.
· Explain to students that they will be reading portions of the decision in the court case, Brown v. Board of Education and that when you read portions of a text, those portions are called excerpts. Orient students to key features of the excerpts:

· Some text is bolded in order to draw their attention it, but the bolding is not part of the original transcript.
· Some key vocabulary is underlined, but the underlining is not part of the original transcript. They will work with these words in Lesson 2.
· The first paragraph lists six court cases (in italics). Explain that this is common in judicial opinions, to link a decision to previous cases.  In this case, they are all cases that have to do with the Fourteenth Amendment, which students engaged with in Unit 1. 
· Invite students to follow along as you read the excerpts aloud. 

· Let students know that they will now reread the Brown v. Board of Education excerpts for gist, which they are familiar with from reading other complex text.  Explain that for this text, they will follow a specific set of instructions to annotate during their gist reading, which will support their understanding of this judicial opinion. 
· Display Steps for Getting the Gist with a document camera to guide students through the process of getting the gist of these excerpts.

· Before you begin, explain that an annotation is a brief comment that readers write next to text as they are reading.

· Review Steps for Getting the Gist:

1. Beginning with the first sentence of the first paragraph, underline ideas that are important. Above the line of text, note the ideas with an annotation. 
2. Circle unfamiliar words or phrases. 

3. Continue through the first paragraph. 

4. State the gist of the paragraph in your own words. Write it as a short phrase in the margin. 

5. Continue this process with each paragraph.

· Display a copy of Brown v. Board of Education excerpts. 
	· Reading text aloud with fluency helps all students access the text regardless of their own fluency levels.

· Allowing students to share their ideas for the gist helps all students revise their thinking about the text if needed.

· Projecting the steps to follow during Work Time helps students monitor their own progress.




	Work Time (continued)
	Meeting Students’ Needs

	· Model annotating the first bolded sentence of the excerpt, saying something like: “’The doctrine of “separate but equal” did not make its appearance in this Court until 1896 in the case of Plessy v. Ferguson, supra, involving not education but transportation..’ Based on that, I understand that Justice Warren is saying that the idea of ‘separate but equal’ didn’t exist until Plessy v Ferguson.  Therefore, I will write an annotation that captures my understanding: “’separate but equal’ first appeared in Plessy” above the sentence.”

· Direct students to take 10 minutes to work individually to reread all five paragraphs in Brown v. Board of Education excerpts, circle unfamiliar words and annotate. 
· After 10 minutes, prompt students to take 5 minutes to share their gist statements with their Denver discussion appointment partner.  If they notice that their gist statements are different, they should work together to revise their statements.  

· After 5 minutes, refocus students whole class.  Cold call on a pair to share out the gist of the first paragraph.  Listen for them to say “The first paragraph is mainly about what the court has previously decided about the idea of ‘separate but equal’ that was established in Plessy v. Ferguson”.  Repeat the cold call for each paragraph from the Brown v. Board of Education excerpts. Listen for students to say something like:

· Paragraph 2: Justice Warren believes that education is very important for many reasons, including providing every citizen with equal opportunities.  

· Paragraph 3: Justice Warren is arguing that segregated schools discriminate against African-Americans, even if all the physical parts of the schools are equal. 

· Paragraph 4: Justice Warren says that the laws segregating the schools impact African-American children so they think that they are inferior to white children.  

· Paragraph 5: Justice Warren states the court’s decision in this case: that segregated schools violate African-American students’ Fourteenth Amendment right of equal protection under the law.   

· As students share their gist statements with the class, ensure that they have a correct understanding of the text so far.  If students share inaccurate gist statements, applaud their courage for speaking up and be sure to correct their understanding so that they, as well as the rest of the class, understand the gist of the court’s decision correctly.  
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Reviewing the Learning Targets and Previewing Homework (5 minutes)

· Ask students to rate their progress toward meeting the learning target using a Fist to Five:

· “How well did you determine the gist of excerpts of Brown v Board of Education?”

· Note any students who showed a fist or a one.  Be sure to check in with those students during the close read of the Brown v. Board excerpts in the next lesson.   

· Distribute A Mighty Long Way structured notes, Chapter 7, pages 124–140 and preview the focus question.  Remind students that they need to use evidence from the text in their homework response. 
	


	Homework
	Meeting Students’ Needs

	· Read Chapter 7, pages 124-140 in A Mighty Long Way and complete the structured notes. 
	· Provide struggling learners with the supported structured notes for additional scaffolding as they read the memoir.
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Supporting Materials


	


QuickWrite #3
	Name:

	Date:


How did the Supreme Court’s ruling in the Brown v. Board of Education case affect the Plessy v. Ferguson ruling from 1896? 

	

	

	

	

	

	

	

	

	

	

	

	


Brown v. Board of Education:
Excerpts
…. In the first cases in this Court construing the Fourteenth Amendment, decided shortly after its adoption, the Court interpreted it as proscribing all state-imposed discriminations against the Negro race. The doctrine of “separate but equal” did not make its appearance in this Court until 1896 in the case of Plessy v. Ferguson, supra, involving not education but transportation. American courts have since labored with the doctrine for over half a century. In this Court, there have been six cases involving the “separate but equal” doctrine in the field of public education. In Cumming v. County Board of Education, 175 U.S. 528, and Gong Lum v. Rice, 275 U.S. 78, the validity of the doctrine itself was not challenged. In more recent cases, all on the graduate school level, inequality was found in that specific benefits enjoyed by white students were denied to Negro students of the same educational qualifications. Missouri ex rel. Gaines v. Canada, 305 U.S. 337; Sipuel v. Oklahoma, 332 U.S. 631; Sweatt v. Painter, 339 U.S. 629; McLaurin v. Oklahoma State Regents, 339 U.S. 637. In none of these cases was it necessary to reexamine the doctrine to grant relief to the Negro plaintiff. And in Sweatt v. Painter, supra, the Court expressly reserved decision on the question whether Plessy v. Ferguson should be held inapplicable to public education.

… Today, education is perhaps the most important function of state and local governments. Compulsory school attendance laws and the great expenditures for education both demonstrate our recognition of the importance of education to our democratic society. It is required in the performance of our most basic public responsibilities, even service in the armed forces. It is the very foundation of good citizenship. Today it is a principal instrument in awakening the child to cultural values, in preparing him for later professional training, and in helping him to adjust normally to his environment. In these days, it is doubtful that any child may reasonably be expected to succeed in life if he is denied the opportunity of an education. Such an opportunity, where the state has undertaken to provide it, is a right which must be made available to all on equal terms.

We come then to the question presented: Does segregation of children in public schools solely on the basis of race, even though the physical facilities and other “tangible” factors may be equal, deprive the children of the minority group of equal educational opportunities? We believe that it does.
Brown v. Board of Education:
Excerpts
… Segregation of white and colored children in public schools has a detrimental effect upon the colored children. The impact is greater when it has the sanction of the law, for the policy of separating the races is usually interpreted as denoting the inferiority of the negro group. A sense of inferiority affects the motivation of a child to learn. Segregation with the sanction of law, therefore, has a tendency to [retard] the educational and mental development of negro children and to deprive them of some of the benefits they would receive in a racial[ly] integrated school system.

We conclude that, in the field of public education, the doctrine of “separate but equal” has no place. Separate educational facilities are inherently unequal. Therefore, we hold that the plaintiffs and others similarly situated for whom the actions have been brought are, by reason of the segregation complained of, deprived of the equal protection of the laws guaranteed by the Fourteenth Amendment. This disposition makes unnecessary any discussion whether such segregation also violates the Due Process Clause of the Fourteenth Amendment….
Brown v. Board of Education, 347 U. S. 483 (1954)
Steps for Getting the Gist:

Ink-Pair-Share

Finding the Gist

1. Beginning with the first sentence of the first excerpt, underline what you know and note the ideas with an annotation above the line of text. 
2. Circle unfamiliar words or phrases. 

3. Continue through the first paragraph. 

4. In your own words, state the gist of the paragraph. Write it as a short phrase in the margin. 

5. Continue this process with each paragraph.

 A Mighty Long Way Structured Notes, Chapter 7, Pages 124–140 

	Name:

	Date:


	What is the gist of what you read?




	Why was the fact that Washington, D.C. was segregated so shocking to Carlotta?



 A Mighty Long Way Supported Structured Notes, Chapter 7 Pages 124–140

	Name:

	Date:


	Summary of Chapter 7, pages 124–140
The segregationist attacks broaden. Cartelyou, Carlotta’s dad, keeps losing jobs and finally has to find work out of state. The local paper runs editorials supporting integration and the businesses that advertise in it are boycotted. Ernie graduates from Central High; Martin Luther King, Jr. attends his graduation ceremony. The summer is full of trips to “meet our supporters and pick up awards.” Carlotta also attends a two-week camp in New York and gets some much-needed downtime.



	Why was the fact that Washington, D.C. was segregated so shocking to Carlotta?



 A Mighty Long Way Structured Notes Teacher’s Guide, Chapter 7 Pages 124–140
	Summary of Chapter 7, pages 124–140
The segregationist attacks broaden. Cartelyou, Carlotta’s dad, keeps losing jobs and finally has to find work out of state. The local paper runs editorials supporting integration and the businesses that advertise in it are boycotted. Ernie graduates from Central High; Martin Luther King, Jr. attends his graduation ceremony. The summer is full of trips to “meet our supporters and pick up awards.” Carlotta also attends a two-week camp in New York and gets some much-needed downtime.



	Why was the fact that Washington, D.C. was segregated so shocking to Carlotta?
Carlotta is shocked about the segregation of public spaces and communities in the nation’s capital because she is still holding idealistic beliefs about the power of the democracy in the United States. Though segregation might be expected in the deep, Jim Crow South, the stark difference between the words of the law and the actions of the president and the actuality of life for blacks in D.C. violates her expectations.
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