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	World Geography (Grade 6): MODULE 1: UNIT 3: OVERVIEW

Synthesis and Application:
Migration and Our Community



	World Geography (Grade 6): Module 1: Unit 3:

Overview


Unit 3: Synthesis and Application (2 weeks)
	In Unit 3, students synthesize and personalize their understanding. They examine immigration closer to home by creating a Community Profile of an immigrant who settled in their own community. In small groups, students create a map that retraces that immigrant’s journey and write an accompanying text that explains the human rights the immigrant was seeking.
	Finally, drawing on their learning from the Community Profile and readings in Unit 2, students write an on-demand paragraph that explains how the quest for human rights relates to migration.


	Guiding Questions and Big Ideas

	· How does the quest for human rights affect migration?

· People move from country to country for many reasons. One of these reasons is to find a place where their human rights can be more fully realized.


	MID UNIT 3 ASSESSMENT


	Performance Task:  Community Profile

Students create a community profile of someone who immigrated to Springfield.  To complete this, they create a map of the person’s journey and write an explanation of how this person’s story links to Universal Declaration of Human Rights.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.

(Informed by MA HSS 6.A3, MA.6.E3)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.

(CCSS WHST 6-8.2)
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps

(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7;  C3 Framework D2.Geo.1.6-8, D2.Geo.2.6-8, D2.Geo.3.6-8)

	Describe one current migration stream in the world and explain how it connects to human rights

(Informed by MA HSS 6.A3, MA.6.E3)

	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience

(CCSS WHST.6-8.4)
	Create a map that effectively communicates geographic information.

(Informed by C3 Framework D2.Geo.1.6-8, D2.Geo.2.6-8, D2.Geo.3.6-8)


	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6-8.9)
	Analyze how and why people, goods, and ideas move from place to place.

(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6-8, D2.Geo.8.6-8, D2.Geo.9.6-8)


	END OF UNIT 3 ASSESSMENT


	Formal Writing Assessment

Task:  Well-developed paragraph
Focusing question:
How does the quest for human rights affect migration?

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.

(Informed by MA HSS 6.A3, MA.6.E3)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.

(CCSS WHST 6-8.2)
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7;  C3 Framework D2.Geo.1.6-8, D2.Geo.2.6-8, D2.Geo.3.6-8)

	Describe one current migration stream in the world and explain how it connects to human rights

(Informed by MA HSS 6.A3, MA.6.E3)

	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience

(CCSS WHST.6-8.4)
	Analyze how and why people, goods, and ideas move from place to place.

(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6-8, D2.Geo.8.6-8, D2.Geo.9.6-8)

	
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6-8.9)
	


	Texts and Multimedia

	Texts and Other Media to Purchase

One per student and one for teacher, unless otherwise noted.
	Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print.

ISBN: 978-0528010255



	Texts and Multimedia

	Guidance to Text and Multimedia List


	This indicates all texts and multimedia used in this unit. A parenthetical note after each text indicates where to find this text. 
(Purchased) means that this is a text purchased to use and is also listed in the Texts and Other Media to Purchase box above.

(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance. Some of these texts are freely available at provided links. Others are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.

(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.

(For display) means that the teacher will display this for the students, usually on a screen.
In the Materials box of each daily lesson plan, any material not included in the lesson (prepared by the teacher or for display) always has (See Teaching Note) after it. The Teaching Note provides a full citation and suggestions for use. 

	Texts and Multimedia, Unit 3
	United States Census Bureau. “Foreign-Born Population in the United States.” Slides. Washington: U.S. Census Bureau, 2 Dec. 2011. Web. 23 June 2015. <https://www.census.gov/newsroom/pdf/cspan_fb_slides.pdf>. (Prepared by teacher)

Cheng, Shengqiao and Zehao Zhou. “You Were Only 18 Years Old...” StoryCorps, n.d. Web. 14 May 2015. <http://storycorps.org/listen/shengqiao-chen-and-zehao-zhou/>. (For display)

Obama, Barack. “Weekly Address: Celebrating Immigrant Heritage Month.” The White House. 6 June 2015. Web. 23 June 2015. <https://www.whitehouse.gov/the-press-office/2015/06/06/weekly-address-celebrating-immigrant-heritage-month>.(For display)




Unit 3: Synthesis and Application: Migration and Our Community
	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Examine maps and graphs of immigration to the United States and Springfield to build background knowledge
	1. Who Moves to America?:

Examining National Trends
	 Disciplinary Thinking 
· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

· Interpret a graph or table about geographic information. (Informed by MA HSS CS.6.3)

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	Planning, conducting, and synthesizing information from an interview


	2. What Makes a Good Interview?:
Looking at a Model


	Content Outcomes
· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)

· Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)

	
	3. Information for the Community Profile:
Conducting an Interview


	


	Instructional Focus
	Daily Lesson Titles (continued)
	Outcomes (continued)

	
	4. Information for the Community Profile: 
Reviewing the Interview
	Disciplinary Thinking Outcomes

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
· Create a map that effectively communicates geographic information (Informed by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Evidence and analysis in paragraph writing 
	5. Evidence and Analysis:

Reviewing the Well-written Paragraph


	Content Outcomes
· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.6–8.2)

· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)
Disciplinary Thinking Outcomes
· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Creating community profile 
	6. Community Profile Rough Draft: 
Peer Critique
	Content Outcomes
· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.6–8.2)

· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)
Disciplinary Thinking Outcomes

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
· Create a map that effectively communicates geographic information (Informed by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	
	7. Migration to Springfield:
Creating the Final Draft of the Community Profile
	

	Introducing the focus question and examining the model. 
	8. Human Rights and Migration: 
Introducing the Focus Question
	Content Outcomes
· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	
	
	Literacy Outcomes
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.6–8.2)

· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)

· Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)
Disciplinary Thinking Outcomes

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
· Create a map that effectively communicates geographic information (Informed by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Presenting the Community Profiles and gathering evidence for formal writing assessment.
	9. Performance Task: 
Sharing the Community Profiles

· Includes Mid-Unit 3 Assessment: Performance Task: Community Profile
	Content Outcomes
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)

· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.6–8.2)


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	
	
	· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)

· Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)
Disciplinary Thinking Outcomes

· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
· Create a map that effectively communicates geographic information. (Informed by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Formal writing assessment that synthesizes migration, human rights, literacy, and geography. Students will write an on-demand paragraph in response to the focus question.


	10. Formal Writing Assessment: 
Analyzing Human Rights and Migration
· Includes End of Unit 3 Assessment: Formal Writing Assessment
	Content Outcomes
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)

· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)

Literacy Outcomes
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.6–8.2)


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	
	
	· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)

· Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)
Disciplinary Thinking Outcomes

· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)


	Essential Anchor Charts

	This module uses many anchor charts. Below is a critical one from Unit 3: those shown here help students organize important concepts and are used across multiple lessons. Reviewing these in advance of teaching this unit will help you understand how this unit organizes important concepts and processes. These anchor charts, as well as the other anchor charts, are fully explained in the lessons and supporting materials.

	A Well-developed Paragraph: Graphic Organizer

(This is the general outline of the anchor chart. For each specific writing assignment, the chart has additional scaffolding, such as sentence stems, to help the students write successfully.)

Focus question:

Varies according to assignment
Focus statement(s):

This sentence should briefly answer the focus question. 

Evidence from the text.
For example…
Analysis of the first piece of evidence. 

This means that…
More analysis. 

As a result…
The second piece of evidence from the text.
Another example…
Analysis of the second piece of evidence. 

This shows…
More analysis. Now explain why it shows that human rights matter.
As a result…
Concluding sentence: Give a brief explanation of what this has to do with the reader without going off topic.

	


	Preparation and Materials

	In this unit, students interview a recent immigrant to create a community profile. Use your school and community resources to find appropriate interviewees for your students. It is suggested you have one interviewee for every three students. You may also need translators. See the teaching notes from Lesson 3 for some alternatives to this arrangement.  However you decide to structure the community profile, be sure to test-drive the assignment yourself and create a model for the students which will clearly articulate the expectations of the task. You will share this model with the students in Lesson 1 and throughout the unit. 
As in Unit 1 and Unit 2, students use a series of note-catchers and charts. Students gather information from an interview and then sort that information onto note-catchers and graphic organizers to organize it before creating their community profile. Students must refer to these and other documents throughout the unit. Consider how students will store this work so they can access it easily. Also consider how you will provide students with feedback on their work. These lessons do not provide very much guidance about when to collect or return work, so you must establish a routine for this and a system to support the students as you process your feedback.
The supporting materials in a number of lessons include graphs that students read.  Some of these graphs will be easier to read in color.  If students are working with black and white copies, consider projecting the electronic version of the material (which is in color) on a screen so they can refer to it as they work.  

In a number of lessons, the teacher uses technology to share online multimedia related to world geography and human rights. In Lessons 1, 2, and 7 having computers to display sources would be useful.  In Lesson 3, students will need a way to capture the interview so they can review it later. Consider using tape recorders, phones, or computers to record the interview. If you choose, the community profile may be created using technology or an online platform. Be sure to build in extra time for the students to familiarize themselves with the particular program they will be required to use.
In preparing to teach this unit, please review module-level documents to understand the End of Module 1 Assessment. It is strongly recommended that you do a test-drive of the paragraph they write for the End of Unit 3 Assessment. You will share this with students as a model in Lesson 8. In addition, writing this assignments yourself will give you a detailed understanding of the knowledge and skills students need to master during the lessons; doing this will also allow you to support students more effectively.
Review the suggestions for community experts, fieldwork, and service in the module overview and consider what would best serve your students. Unit 3 is the natural place to extend the students’ learning by integrating service, fieldwork or any other extension activity.   


	Tracking Student Progress

	As noted in the module overview, the lessons include two boxes regarding assessments.
Upcoming Summative Assessment: This box indicates how students will be formally assessed on the material that constitutes the focus on the lesson. Note: Not all assessments that involve writing are assessments of writing—some assessments are designed to gauge students’ content knowledge or disciplinary thinking, but the format of the assessment requires students to write out their answers. Each assessment clearly indicates which outcomes it measures. This provides some guidance for entering grades, especially if your school does standards-based grading.

Ongoing Assessment: This box includes daily work that provides formative assessment data for both teachers and students. In many cases, you may collect this work; in other cases, you may gather this information simply by circulating while students are working. Although it is helpful to give students feedback on this work, the assignments in the Ongoing Assessment box are not designed to be used as summative assessments. Students do this work to learn something; these tasks are not designed to evaluate mastery of an outcome. The only exception to this is that, for lessons in which you administer an assessment, that assessment is listed in the ongoing assessment box and is designed to be used as a summative assessment. 


	Pacing and Differentiation

	As noted in the module overview, the module should take around 40 separate 60-minute class sessions, but only 36 of these 40 lessons are written in detail. This is deliberate: every class and every teacher is different, and you will know best when to speed up, slow down, and add supplementary material to extend student learning and respond to particular student interests. 
Please use the lessons in Unit 3 as a learning progression with suggested times and not as a pacing guide. These lessons will work best when paired with substantive professional judgment about student progress. Analyze the student work in the Ongoing Assessment box to help plan instruction that is responsive to the needs of your students. If students are still working to master a particular skill, you may need to add additional instruction. If they have already mastered something, you may wish to move more quickly. 

In particular, you may want students to take more time on the interviews for the community profiles. They may need an extra day to fully review the information gathered in the interview. If that’s the case, you may want to add another lesson after Lesson 4. Depending on how well students executed the paragraph at the end of Unit 2, you can also incorporate some more robust writing instruction. Students revise two paragraphs from Unit 2 in this unit. You may want to give them an opportunity to do that with a partner in class or run a writing workshop so you can work with struggling students individually. The writing instruction is currently integrated in Lessons 5 and 8. Students examine a model to review the well-developed paragraph, use a graphic organizer to revise their paragraphs from Unit 2, and examine another model of the formal writing task. Any of these learning activities could be extended to support student learning.
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