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	World Geography: Module 1: Unit 3: Lesson 1

Who Moves to America? 

Examining National Trends 



	Outcomes 
	Upcoming Summative Assessment

	Disciplinary Thinking Outcomes

· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

· Interpret a chart or table about geographic information. (Informed by MA HSS CS.6.3)

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6-8, D2.Geo.8.6–8, D2.Geo.9.6–8)


	Performance Task (Lesson 9)

End of Unit 3 Assessment (Lesson 10)

	Daily Learning Targets
	Ongoing Assessment

	· I can analyze maps and graphs that represent information about migration.
· I can make inferences about migration and the foreign-born population in the United States.
· I can examine a model community profile closely to understand the expectations on the assignment.
	Entry Task: Snapshot of Springfield
Who Comes to America?: Comparing Charts

Jigsaw: Immigrants to America note-catcher

Exit Ticket: Community Profile


	Agenda
	Materials

	1. Opening

A. Entry Task: Snapshot of Springfield (10 minutes)

2. Work Time

A. Jigsaw: Reading Census Information (25 minutes)

B. Class Discussion: Examining a Model (15 minutes)

3. Closing 
A. Exit Ticket: Community Profile (10 minutes)
4. Homework

Rewrite your Mid-Unit 2 Assessment, Part B paragraph based on the feedback. This will be due in Lesson 4.
	· Entry Task: Snapshot of Springfield (one per student)
· U.S. Census Bureau: Foreign-Born Population Statistics (one per student and one to display)

· Jigsaw: Immigrants to America note-catcher (one per student)

· A collection of slides from the U.S. Census Bureau (one set per triad; see Teaching Notes)
· Model Community Profile (one to display;  see Teaching Notes)

· Module 1 Performance Task: Community Profile (one per student) 
· Possible Interview Questions anchor chart (new; co-created with students in Work Time B)

· Exit Ticket: Community Profile (one per student)

· Mid-Unit 2 Assessment, Part B (from Unit 2, Lesson 9; returned here with feedback)


	Teaching Notes

	· In this lesson, students learn more about migration to the United States and, more specifically, Springfield, Massachusetts. 

· In Opening A, students look at a simplified table of information about the ethnic makeup of Springfield. 
· In Work Time A, students participate in a jigsaw about the foreign-born population in the United States. This information is found in a slideshow created by the U.S. Census Bureau. This resource provides an opportunity for your students to practice reading bar graphs, pie charts, maps, and line graphs while learning valuable information about people who come to the United States. Consider the needs of your students when choosing which slides to jigsaw. Consider grouping the slides thematically (there are several about employment, for example), by type, or whether they show recent information or trends over time.
· Citation: United States Census Bureau. “Foreign-Born Population in the United States.” Slides. Washington: U.S. Census Bureau, 2 Dec. 2011. Web. 23 June 2015. <https://www.census.gov/newsroom/pdf/cspan_fb_slides.pdf>
· Suggested Use: Make a copy of the slides you think would best serve the needs of your class. Note that the whole class works with the first two slides together before dividing into groups.  Each group of three students needs a set of graphs to read. You may repeat graphs in different groups, if you wish. Distribute for the jigsaw in Work Time A.
· For Work Time B, create a model community profile (see Performance Task, Module 1 Overview) to show the students. Use the Performance Task handout and the planning guide found in the Lesson 5 supporting materials to help you. Be sure to map the journey of the person you are profiling and explain how the drive to more fully obtain his/her human rights factored into this person’s decision to come to the United States. Decide how best to model this assignment and set the expectation for your students. Consider making an 11" x 17" poster that can be displayed throughout the unit. Consider making more than one model because students will work with the model again in Lesson 6. You may also want to display several throughout the unit, to give students a clear idea of expectations and the variety of design options. If you have technology available, consider making a digital community profile. If it is not possible to arrange an interview with a community member for your model, consider the following options: 

· Create a profile from someone in your school community. 
· Use the StoryCorps interview in Lesson 2 to create one. 
· Profile someone from your own family history. 
· Use one of the immigrant profiles found on the White House Web site: https://www.whitehouse.gov/issues/immigration/new-americans.
· For homework, students revise their paragraphs from the Mid-Unit 2 Assessment, Part B. Provide feedback ahead of time so the paragraphs are ready to return in this lesson. Focus feedback on students’ ability to structure a well-developed paragraph and analyze evidence (rather than on grammar and spelling). These skills will be formally assessed on the End of Unit 3 Assessment in Lesson 10. If students require more whole class instruction before they can revise their paragraphs, consider turning Work Time A into a pair work activity and extending Closing B.


	Teaching Notes (continued)

	· In advance:

· Review the Jigsaw protocol in the Appendix.

· Create a model Community Profile.

· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	census, native born, foreign born, citizen, naturalized citizen, permanent residents, temporary migrants, humanitarian migrants, unauthorized migrants


	· A Jigsaw protocol is a great way to differentiate the reading for your students and still allow your struggling students to fully participate in their group. Create the groups and assign the reading ahead of time. You may wish to assign several struggling students the same graph so that you can work with them in a small group during the individual work time in Work Time A.
· This is an excellent opportunity to link students with a type of visual information with which they need practice. 

· Some students may need a more robust note-catcher or reading guide to help them glean the information from the graph. Consider creating one. See Unit 1, Lesson 9 for an example.
· Have some additional slides ready for your stronger students who may finish early.


	Opening

	A. Entry Task: Snapshot of Springfield  (10 minutes)

· When debriefing the Entry Task: Snapshot of Springfield, consider starting by defining census bureau, which is the source of this information. In the debrief, point out the percentage of foreign-born people in Springfield, because that will be the focus of today’s lesson. Reference the homework (Who Comes to America?: Comparing Charts) as well.
· Point out the phrase foreign-born in the posted learning targets.


	Work Time

	A. Jigsaw: Reading Census Information (25 minutes)
· Tell students they will now look at some information from the U.S. Census about the foreign born population of the United States.  Distribute and display U.S. Census Bureau: Foreign-Born Population Statistics.  This is the first two slides of the longer slide show that students use in the jigsaw.  These first two slides list the terms used in the rest of the slides. Briefly define vocabulary such as census, native born, foreign born, citizen, naturalized citizen, permanent residents, temporary migrants, humanitarian migrants, and unauthorized migrants.
· Distribute the Jigsaw: Immigrants to America note-catcher and arrange students in triads. Assign each triad a set of three graphs to jigsaw (from the collection of slides from the U.S. Census Bureau). Each member of the triad should have a different graph.
· Give students time to read their individual graphs. Circulate to provide assistance or work with a small group of struggling students.
· After 7 minutes, give students time to share their observations with their group.
· After 20 minutes, debrief whole class. If time permits, display some of the graphs for all students to see. The “Foreign-Born Population and Percentage of Total Population, for the United States: 1850 to 2010” (slide 3) would yield some useful discussion.

	B. Class Discussion: Examining a Model (15 minutes)

· Display the Model Community Profile and ask students to share their notices and wonders.
· Distribute the Module 1 Performance Task: Community Profile and lead a class discussion on the way this assignment will demonstrate their learning in the module. Be sure to ask for clarifying questions.
· Tell students they will learn all about interviewing tomorrow, but today they will start thinking about the kinds of questions they will need to ask someone in order to create a community profile.
· Write students’ ideas on the Possible Interview Questions anchor chart.


	Closing

	A. Exit Ticket: Community Profile (10 minutes)
· Distribute Exit Ticket: Community Profile and ask students to complete it independently. 
· Collect the exit ticket and use it to identify students who will need additional support.
· Distribute the Mid-Unit 2 Assessment, Part B and explain the homework. Clarify any questions.


	Homework

	· Rewrite your Mid-Unit 2 Assessment, Part B paragraph based on the feedback. This will be due in Lesson 4.


Entry Task: Snapshot of Springfield

	Name:

	Date:



Directions: Please study this table. Notice that it is comparing Springfield to the rest of Massachusetts. Then answer the question below.
	
	Springfield
	Massachusetts

	Population, 2013 estimate
	153,703
	6,708,874

	Population, percent change: April 1, 2010 to July 1, 2013
	0.4%
	2.5%

	RACE or ETHNICITY
	
	

	White alone
	51.8%
	80.4%

	Black or African American alone
	22.3%
	6.6%

	American Indian and Alaska Native alone
	0.6%
	0.3%

	Asian alone
	2.4%
	5.3%

	Native Hawaiian and Other Pacific Islander alone
	0.1%
	0.0%

	Two or More Races
	4.7%
	2.6%

	Hispanic or Latino
	38.8%
	9.6%

	Foreign born persons
	11.0%
	15.0%

	Language other than English spoken at home, age 5+
	38.5%
	21.9%


Source: "Springfield, Massachusetts Quick Facts."  United States Census Bureau.  2015.  Web.  15 June 2015.  <http://quickfacts.census.gov/qfd/states/25/2567000.html>
1. In what ways is the Springfield population like the general Massachusetts population? Put a check mark next to them.
2. Where do you see some significant differences between Springfield and the general Massachusetts population? Put a star next to them.
U.S. Census Bureau: Foreign-Born Population Statistics
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United States Census Bureau. “Foreign-Born Population in the United States” Slides. Washington: U.S. Census Bureau, 2 Dec. 2011. Web. 23 June 2015. <https://www.census.gov/newsroom/pdf/cspan_fb_slides.pdf>
Immigrants to America Note-catcher
	Name:

	Date:


Directions: As a group, you are going to learn more about the foreign-born population in the United States. Some of them are refugees, some are immigrants, and some are non-legal residents. All of them are living in the United States.
Part 1. Interpreting My Individual Graph or Map:
First read: What is the gist of my graph?
Second read: What are the high points and low points in my graph or map?

What does this tell me about people moving to the United States?
Third read: What does this tell me about the trends of migration to the United States?

Immigrants to America Note-catcher

Group Synthesis:

Now that we’ve looked at everyone’s graphs, here are three inferences we can make about the foreign-born population in the United States: 
Now that we’ve looked at everyone’s graphs, here are two ways we think human rights might be involved in migration to the United States.
Module 1 Performance Task: Community Profile
To summarize and synthesize your learning around geography, human rights, and migration, you are going to create a community profile of someone who immigrated to Springfield. This informative text will include:

· Compelling and well-written text on a visually appealing poster. Your text should include:
· A description of the person, his/her home country, his/her journey, and his/her experience coming to this community.
· An explanation of this person’s decision to come to the United States and how that was or was not affected by human rights.

· Visuals and a map that clearly shows the journey of this person. Your map should identify cities the person passed through or stopped in. It should indicate important physical features that the journey included. It should use a key to explain the symbols used, and should have an appropriate title.
The learning targets you will demonstrate mastery on are:
· I can explain some push and pull factors, including human rights, that affect migration to the United States.

· I can describe a migration stream to the United States.

· I write a clear and coherent informative text that is appropriate to task, purpose, and audience.
· I can create a map that effectively communicates geographical information.
· I can analyze how and why people move.

· I can describe someone’s journey visually.
· I can conduct an effective interview to get the relevant information I need to write a compelling profile.
You will complete this assignment in groups. 

The rough draft will be due: __________ 

The formal presentation will be due: _________

Community Profile Rubric

	Learning Target
	Evidence from the Assignment
	Target met?
Y/N

	I can explain some push and pull factors, including human rights, that affect migration to the United States.
	· Compelling and well-written text on a visually appealing poster 


	

	I can describe a migration stream to the United States.
	· Compelling and well-written text on a visually appealing poster
	

	I write a clear and coherent informative text that is appropriate to task, purpose, and audience.
	· Compelling and well-written text on a visually appealing poster 
	

	I can create a map that effectively communicates geographical information.
	· Visuals and a map that clearly shows the journey of this person
	

	I can analyze how and why people move.
	· Compelling and well-written text on a visually appealing poster 
· Visuals and a map that clearly shows the journey of this person
	

	I can describe someone’s journey visually.
	· Visuals and a map that clearly shows the journey of this person
	

	I can conduct an effective interview to get the relevant information I need to write a compelling profile.
	· Compelling and well-written text on a visually appealing poster
	


Exit Ticket: Community Profile

	Name:

	Date:


Directions: Complete this individually.

1. What are you most excited about with this project?

2. What part of this assignment are you confident you’ll be able to do well? Why?

3. What part of this assignment are you less confident about? What resources or learning do you need to be successful?

4. How can I help you be successful?
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