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	World Geography: Module 1: Unit 2: Lesson 5

Examining a Migration Stream to Europe
Closely Reading an Article, Day 2  



	Outcomes 
	Upcoming Summative Assessment

	Content Outcomes

· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)

· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes

· Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies. (CCSS RH.6–8.4)
Disciplinary Outcomes

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
	Mid-Unit 2 Assessment, Part A (Lesson 7) and Part B (Lesson 9)

End of Unit 2 Assessment (Lesson 10)

	Daily Learning Targets
	Ongoing Assessment

	· I can explain the current migration stream to Italy.

· I can determine the meaning of unknown words in an article.

· I can explain how human rights are push and pull factors in migration.
	Refugee Soccer Team Strong Reader Note-Catcher 2

Exit Ticket


	Agenda
	Materials

	1. Opening

A. Entry Task: Examining the Mediterranean Sea (10 minutes)
2. Work Time

A. Guided Practice: Interpreting Graphs (10 minutes)
B. Vocabulary Work: Word Trade (10 minutes)

C. Pair Work: Closely Reading Text (25 minutes)

3. Closing 
A. Debrief: Check-in with Learning Targets (5 minutes)

4. Homework

Study for the Mid-Unit 2 Assessment. Complete the Retracing the Journey worksheet. Use the blank map provided.
	· Entry Task: Examining the Mediterranean Sea  (one per student)
· Rand McNally Classroom Atlas (book; one per student)
· “Lost Ones”: Analyzing a Graph (one to display and one per student; see Teaching Notes)
· Refugee Soccer Team Strong Reader note-catcher 2 (one per student)
· “A Soccer Team Gives Hope to Refugees in Italy” (one per student; from Lesson 4)
· Exit Ticket: Check-in on Learning Targets (one per student)
· Retracing the Journey: Map Work (one per student) 
· Blank Eurasia map (one per student; see Teaching Notes)


	Teaching Notes

	· In this lesson, students continue examining the migration stream from Africa to Europe. 
· The lesson opens by gathering geographic information from maps and graphs about the migration stream. After this, students work with the vocabulary they identified in the homework from Lesson 4.
· In Work Time C, students participate in a close reading activity with “A Soccer Team Gives Hope to Refugees in Italy” (from Lesson 4). See the Teaching Notes from Lesson 4 for a full citation and suggested use. This close reading activity closely resembles the activity from Lesson 4, so students should be able to work more independently. Consider displaying an exemplar Refugee Soccer Team Strong Reader note-catcher 1 (from Lesson 4) to model what strong work should look like. 
· This lesson uses a bar graph titled “Lost Ones” from a text called “Dying at Europe’s Doorstep” in Bloomberg Business. The text is interesting, but these lessons use only the bar graph. It is embedded in the lesson supporting materials, but you may also wish to display it on a larger screen. This is a challenging and information-rich source. Be sure to preview it ahead of time.
· Citation: Weiners, Brad. "Dying at Europe's Doorstep."Video. Bloomberg Business. 10 Apr. 2015. Web. 14 May 2015.  <http://www.bloomberg.com/graphics/2015-migrant-rescue-in-the-mediterranean/>

· Suggestions for use: In Work Time A, display and discuss the graph and map, “Lost Ones,” which can be accessed by scrolling down the page of text. 
· For homework, students use the Rand McNally Classroom Atlas and a blank Eurasia map. This map should show country borders but not names. Consider using one of the sources listed below. 
· “Outline Maps.” Education Place. Houghton Mifflin Harcourt. <http://www.eduplace.com/ss/maps/>.
· “Mapmaker Maps.” National Geographic Education. 
<http://education.nationalgeographic.com/education/mapping/outline-map/?map=The_World&ar_a=1>.

· In advance:

· Preview “Lost Ones” graph.

· Prepare blank outline map of Eurasia.

· Prepare Refugee Soccer Team Strong Reader note-catcher 1 exemplar for Work Time C.

· Post learning targets.




	Vocabulary
	Suggestions for Further Differentiation

	asylum, precarious 


	· Consider working directly with a small group of struggling readers in Work Time B while other students work more independently in pairs.


	Opening

	A. Entry Task: Examining the Mediterranean Sea (10 minutes)

· Distribute Entry Task: Examining the Mediterranean Sea and ask students to complete it independently.

· Debrief, explaining the entry task’s connection to today’s lesson.


	Work Time

	A. Guided Practice: Interpreting Graphs (10 minutes)
· Display and distribute “Lost Ones”: Analyzing a Graph and lead students in a discussion of the information. At this point, students will be familiar with bar graphs. They will need more support to understand the line graph.
· It would be useful to compare the “Lost Ones” map of the routes on the entry task (Question 5) as a further debrief.

	B. Vocabulary Work: Word Trade (10 minutes)

· Ask students to choose two of the unfamiliar vocabulary words they identified for homework. Then ask them to find the words in the text. 

· Lead students in a brief discussion about using context clues to identify the meaning of unknown words. Model by using several of the students’ words. Highlight for students that using context to determine the meaning of words isn’t always possible, but it is an important strategy to practice.

· Debrief, asking students to turn and talk with a neighbor about the meaning of their vocabulary words. Encourage them to write their ideas in the margins of the text.


	Work Time (continued)

	C. Pair Work: Closely Reading Text (25 minutes)

· Distribute Refugee Soccer Team Strong Reader note-catcher 2. Consider displaying an exemplar of the note-catcher 1 from Lesson 4 to help set the expectations for this assignment.
· Ask students to answer the first questions individually. Cold call on students to share out.

· Read aloud the second section of “A Soccer Team Gives Hope to Refugees in Italy”. Ask students to follow along. Stop when you get to the sentence: “The resulting change in chemistry, he says, was a ‘miracle.’”
· Tell students they will now hold some of their thinking on the note-catcher. With a partner, they should answer the second-read questions. Then they will read this section silently to themselves and complete the third-read question.
· Arrange students in pairs. Circulate to provide assistance and check in on the vocabulary words they identified in Work Time B.


	Closing

	A. Debrief: Check-in with Learning Targets (5 minutes)
· Use the exit ticket from today to decide how best to structure the Closing time in Lesson 6. 

· Distribute the Retracing the Journey: Map Work worksheet and blank Eurasia map.


	Homework

	· Study for the Mid-Unit 2 Assessment, Part A. Complete the Retracing the Journey worksheet. Use the blank map provided.


Entry Task: Examining the Mediterranean Sea


	Name:

	Date:


Directions: Complete this task individually. Read the quote and answer the questions.
“The Trojans were refugees, too, forced to flee a war and like the players of Liberia Nantes, they crossed the Mediterranean in search of a place to start a life anew.”

From “A Soccer Team Gives Hope to Refugees in Italy”
1. Look at page 86 in your atlas. What countries border the Mediterranean Sea? 
2. Why did the men in the text cross it? Could they have gotten to Italy by land? 

3. What was their journey like? The text says it was “harrowing.” What physical features on the map look dangerous? Could something else have been dangerous?

5. What two points do you think might be popular starting places for crossing the Mediterranean Sea? Why?

“The Lost Ones”: Analyzing a Graph

	Name:

	Date:
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Used with permission of Bloomberg L.P. Copyright© 2015. All rights reserved.
Refugee Soccer Team Strong Reader Note-catcher 2

	Name:

	Date:


Directions: Complete this task as directed. 
	Reminder from yesterday:
1. What is this text basically about?

2. What did you learn about Ibrahin yesterday?
	

	After second read:
3. How much did Ibrahin’s journey cost? Why is this a significant detail?

4. Ibrahin asked for asylum. What does that mean? That word is a recognized human right. Why would that help him stay in Italy?
5. It says his immigration status is precarious. Is that a good thing or a bad thing? How do you know? What might that word mean?

6. Why did Karim leave Afghanistan? What was his journey like?
	These questions are for the second section of the text. Reread the section that begins with the sentence: “’They massacred thousands of people, and the newspaper didn’t talk about it,’ says Ibrahin” and ends with “The resulting change in chemistry, he says, was a ‘miracle.’”




Refugee Soccer Team Strong Reader Note-catcher 2

	7. What was living under the Taliban like? Do you think this makes Karim a refugee, an immigrant, or both? Why?

8. Why did Mamadi leave?
	

	After third read:
9. The text says that “asylum laws have toughened.” It then gives some evidence of them tightening. What are those pieces of evidence? 

Why might the government of Italy not want to give asylum to these men?

10. According to the text, Karim, like the others, says that even though he lives in a social service center and cannot find work, he “would never consider going back to Afghanistan.” What does that tell you about the living conditions in countries these men left? Why?


	


 Exit Ticket: Check-in on Learning Targets


	Name:

	Date:


Directions: Please rate how well you think you are meeting each of the learning targets for today.

I can explain the current migration stream to Italy. 








1
2
3
4
5

I can determine the meaning of unknown words in an article. 




1
2
3
4
5

I can explain how human rights are push and pull factors in migration.
 
1
2
3
4
5

Explain your rating on one of the above learning targets. 

What additional help do you need to reach these learning targets?

Exit Ticket: Check-in on Learning Targets


	Name:

	Date:


Directions: Please rate how well you think you are meeting each of the learning targets for today.

I can explain the current migration stream to Italy. 
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I can determine the meaning of unknown words in an article. 
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I can explain how human rights are push and pull factors in migration.
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Explain your rating on one of the above learning targets. 

What additional help do you need to reach these learning targets?

Retracing the Journey: Map Work


	Name:

	Date:


Directions: Complete this task for homework. 

Part A. 

1. Examine the African political map on page 87 and the Highway Networks map on page 90. What can you tell about Ibrahin’s journey? 
If he wanted to stick to major roads, what countries did he go through? 

Why do you suppose he didn’t just go straight north?

2. Using the Asian political map on page 96 and the Environments map on page 106, trace Karim’s journey. What countries did he likely go through? 

What kind of environments did he encounter? 

What would this journey have been like?

3. Examine the African physical map on page 86 and the Environments map on page 88 and trace Mamadi’s journey. Do you think he went through Mali or Western Sahara? Why? 

What mountain range did he likely encounter if he stayed close to the coast?

Retracing the Journey: Map Work

Part B

Using the blank map provided, draw three lines to indicate the possible routes of Karim, Ibrahin, and Mamadi. Use a different color for each and add a key to show which color indicates each man’s journey.
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