[image: image2.emf] 
	[image: image1.png][ Education




	

	
	World Geography: Module 1: Unit 1: Lesson 16

Introducing the Well-Written Paragraph:
Writing with Evidence and Analysis



	Outcomes 
	Upcoming Summative Assessment

	Literacy 

· Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes. (CCSS WHST.6–8.2)

· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)
· Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)
	End of Unit 3 Assessment (Unit 3, Lesson 10)

	Daily Learning Targets
	Ongoing Assessment

	· I can explain the characteristics of a well-developed paragraph.

· I can analyze evidence in order to effectively answer a focusing question.

· I can write a well-developed paragraph.
	Evidence/Analysis graphic organizer

Exit Ticket: What Makes a Well-Developed Paragraph?


	Agenda
	Materials

	1. Opening

A. Entry Task: Reading the Model Paragraph (10 minutes)
2. Work Time

A. Mini Lesson: Examining a Model Paragraph (20 minutes)

B. Independent Practice: Evidence/Analysis Graphic Organizer (15 minutes)

C. Guided Practice: Planning a Well-Developed Paragraph  (10 minutes)

3. Closing 
A. Exit Ticket: What Makes a Well-Developed Paragraph? (5 minutes)
4. Homework

Using the A Well-Developed Paragraph graphic organizer to guide you, write a well-developed paragraph. Also, begin to read “Ready, Set, Move.” It will be due in Unit 2, Lesson 2.

	· Entry Task: Reading a Model Paragraph (one to display and one per student)
· The Recipe for a Well-Developed Paragraph anchor chart (one to display and one per student)
· Three different colored markers or pencils (one set per student)
· Evidence/Analysis graphic organizer (one per student)

· Universal Declaration of Human Rights anchor chart (begun in Lesson 9) 

· A Well-Developed Paragraph graphic organizer (one to display; one per student)
· Exit Ticket: What Makes a Well-Developed Paragraph? (one per student)
· “Ready, Set, Move” Strong Reader note-catcher (one per student)
· “Ready, Set, Move” (one per student; see Teaching Notes)
· A Well-Developed Paragraph alternative graphic organizer (optional)



	Teaching Notes

	· In this lesson, students learn how to write a well-developed paragraph. They will not be formally assessed on this skill until the End of Unit 3 Assessment. This lesson provides the foundational knowledge about the structure and characteristics of effective writing. Then, in Unit 2, students will build content knowledge and have a chance to practice these writing skills several times before the assessment. The homework for this lesson and the writing assignments in Unit 2 should be considered formative assessment, and adjustments should be made to the lessons according to what the students need. Consider adding extra lessons if necessary.
· Students have been working orally and in pairs with evidence and analysis in previous lessons. This will help them in this lesson, as they will work independently to write down evidence and analysis. The content should be very familiar so they can concentrate on learning the structure and characteristics of effective writing. 
· Consider differentiating this lesson according to the suggestions below.
· You may wish to bring in a student exemplar of analyzing evidence from the End of Unit 1 Assessment in Opening A.
· You will return the paragraph you collect today in Unit 2, Lesson 8. Be sure to focus your feedback on the structure of the paragraphs. At this point, you want students to concentrate on focusing statement, evidence, analysis, and concluding statement. Lengthy comments about grammar and spelling is not appropriate. In Unit 2, Lesson 8, you may wish to share some strong student writing. Consider making copies of several strong paragraphs (the ones that they plan in this class and complete at home) for later use.
· This lesson uses an article titled “Ready, Set, Move” from ​​​​Faces, which is available through the Gale database and also through other online databases. Teachers and students who have authorized access to this resource may print out a copy for classroom use. We encourage you to abide by the Terms and Conditions of the service or platform in making use of copyrighted material.
· Citation: Castiglioni, Elisa. “Ready, Set, Move.” Faces: People, Places, and Cultures, Sept. 2010: 8+. General OneFile. Web. 15 May 2015.
· Suggestions for use: This article is used for homework in this lesson. When you access the article, consider how you might format it to best support students on the assessment. Consider double-spacing the text, indenting paragraphs, setting generous margins, and using at least 12-point font. 
· The students will no longer be reading A Life Like Mine. You may wish to collect it at the end of this lesson.
· Students will need their copy of the Rand McNally Classroom Atlas in the next lesson.
· In advance:
· Test-drive the writing assignment yourself, and carefully plan which supports to offer (or not offer) to which students.

· Prepare “Ready, Set, Move.”
· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	well-developed, evidence, analysis,

focusing statements, focusing question, concluding sentence, refocuses, transition phrases, sentence length, revise


	· Consider how best to use your time in Work Time A. Instead of circulating, you could pull a small group of struggling students for more one-on-one instruction.

· The graphic organizers in this lesson could be easily adapted. Consider omitting the introductory or concluding sentence for your stronger students. Alternatively, you may want to give more robust sentence stems for your struggling students or ELL students. 

· If you have students struggling with providing evidence and analysis in Work Time B, consider letting them use the evidence and analysis cards created by students in Lesson 10, Work Time B.
· If you have identified students who are ready to work more independently from the writing exercises in this unit (such as Part II of the End of Unit 1 Assessment), consider giving them the alternate copy of the graphic organizer (see supporting materials). This will let them write their own concluding and focusing statements. They could also use their own evidence and analysis from Work Time B, instead of using the evidence and analysis used by the whole class in Work Time C.

· If students struggle significantly with writing a paragraph, you may want to take time to put the model into the graphic organizer in Work Time B. That way they can see where each part fits into the graphic organizer and how it can be used to build a well-developed paragraph.


	Opening

	A. Entry Task: Reading a Model Paragraph (10 minutes)

· Distribute and display Entry Task: Reading a Model Paragraph as students arrive. 
· After 5 minutes, debrief with students. 
· Explain that students will begin working on a skill today that they will use throughout this year. 
· Direct students’ attention to the posted learning targets and ask for a volunteer to read them aloud.
· Briefly define the vocabulary words well-developed and effective. Ask a student to define evidence, analyze, and analysis and remind students that they have been working with these skills throughout the unit. If you have a student exemplar of evidence and analysis from the End of Unit 1 Assessment (see Part II), you may want to briefly share it at this time.


	Work Time

	A. Mini Lesson: Examining a Model Paragraph (20 minutes)
· Distribute and display The Recipe for a Well-Developed Paragraph anchor chart. 
· Explain that writing a well-developed paragraph is similar to following a recipe. There are certain ingredients or characteristics that need to go into it. They have to be added together in a way that makes sense. Debrief vocabulary as needed. Consider focusing statement, focusing question, concluding sentence, refocuses, transition phrases, sentence length, and revise.
· Students should keep this in a safe place because they will refer to this recipe and checklist throughout the module (and the year). 
· Explain that the best way to understand these ingredients is to see them at work in the model. Distribute three different colored markers or pencils to each student. 
· Invite students to highlight or mark the focusing statements as you mark them on the document camera. Note how the sentences briefly answer the focusing question. 
· Repeat, in a different color, for the evidence and analysis. Note how evidence is often signaled with the words “For example.”
· Then, mark the concluding sentence with the last color. Note how it extends the thinking a little (we should all do something about human rights) but is still focused on the same topic of the paragraph.
· Ask: “What are the italicized sentences doing?” Note that often parts of a paragraph need to be smoothed together or connected and a strong writer will sprinkle in extra sentences to help the ideas flow. These are called transition phrases or sentences.
· Explain that today they will write a well-developed paragraph together as a class. In Units 2 and 3 they will write a well-developed paragraph more independently. Express your confidence that they will be able to do so.

	B. Independent Practice: Evidence/Analysis Graphic Organizer (15 minutes)
· Distribute the Evidence/Analysis graphic organizer and ask students to get out their Universal Declaration of Human Rights anchor chart.
· Explain that students will now practice analyzing evidence. This is something they have practiced many times in this unit. Today, they will write it down in paragraph form, but it is the same skill. Evidence and analysis is the most important part of the well-developed paragraph, so it’s a good idea to do this thinking before writing.

· Remind them they have been gathering evidence from A Life Like Mine in the final columns of the Universal Declaration of Human Rights anchor chart. Congratulate them on their diligent work. Now they have many pieces of evidence to choose from. If they want to gather evidence from other assignments (such as the pie charts based on If the World Were a Village), they may.


	Work Time (continued)

	· Point out the model on the first row of the Evidence/Analysis graphic organizer. Note how this thinking created the building blocks for the written model in Opening A. The author of the model used a chart like this first, and they can clearly see how this thinking beforehand helped the author effectively answer the question. Ask students to put their fingers on the sentences in the model that show this thinking (Sentences 7 and 8). 

· Ask students to put their finger on the top of the chart where it asks what human right the evidence will focus on. Remind students that a well-developed paragraph is focused on one big idea and that their evidence should show just one right from the Universal Declaration of Human Rights being met and/or not being met and the result. They should focus on one article.

· Invite students to take 10 minutes to fill in the next two rows with evidence from their own Universal Declaration of Human Rights anchor chart. They should work independently (or in pairs).

· Circulate to provide assistance. Look for an exemplar evidence/analysis that the class can use in Work Time B.

	C. Guided Practice: Planning a Well-Developed Paragraph (10 minutes)

· Distribute and display the A Well-Developed Paragraph graphic organizer.

· Explain that students will now use this graphic organizer to put the pieces of a well-developed paragraph in order. Because this is the first one they have done this year, they will work together as a class on this document.

· Note that the focusing statements and concluding statements have been done for them. Explain that in Units 2 and 3 they will write their own focusing and concluding sentences, but in this unit they will focus on the evidence and analysis—the most important part of the paragraph.

· Ask for a volunteer to share his or her thinking for the first piece of evidence on the graphic organizer. Using this student’s evidence, lead the class to add it to the graphic organizer. Add the analysis. Repeat with the second piece of evidence. Be sure to keep the focus on one human right. In the end, all of the class will have the same pieces of evidence and the same basic analysis.

· After the chart is complete, tell students they now have all the ingredients for a well-developed paragraph. For homework, they should put them together in a cohesive paragraph.


	Closing

	A. Exit Ticket: What Makes a Well-Developed Paragraph? (5 minutes)
· Distribute the Exit Ticket: What Makes a Well-Developed Paragraph? and ask students to complete it independently. 


	Homework

	· Using the A Well-Developed Paragraph graphic organizer to guide you, write a well-developed paragraph. Also, begin to read “Ready, Set, Move.” While you read, fill in the “Ready, Set, Move” Strong Reader note-catcher. It will be due in Unit 2, Lesson 2.


Entry Task: Reading a Model Paragraph


	Name:

	Date:


Directions: Complete this task individually. The sentences are numbered so you can easily reference them in the questions below.

Focusing Question: What are human rights, and why do they matter?

(1) Human rights are the rights that every person in the world is entitled to enjoy. (2) These rights matter because when someone doesn’t have these human rights, that person’s life is unbearably hard. (3) When someone does have these rights, then that individual can thrive. (4) For example, Universal Declaration of Human Rights Article 3 states that everyone has a right to “security of person.” (5) This means a right to feel safe, and this is the building block to a successful life. (6) Unfortunately, there are many countries where war is raging. (7) For example, in the 1990s, 6 million children were wounded in war. (8) As a result, children in these countries had no hope for security and consequently, they couldn’t enjoy school and grow and thrive. (9) But thankfully, there is hope. (10) For example, in Sierra Leone, where once there was civil war, now there is peace. (11) This means that children, like Isa, can plant a garden without worrying about it getting bombed (page 88). (12) He can practice playing soccer without worrying about his safety. (13) This means that he can live a secure and happy life. (14) He, and children like him, can live like a child, not like a victim of war. (15) It doesn’t matter where you were born, you should have certain rights and each of us has the obligation to make sure these rights are enjoyed by all.
1. What is the topic of this paragraph?

2. What does this paragraph say about why human rights matter?

3. How many examples or pieces of evidence does this paragraph have? __________

What phrase helps you know that a piece of evidence is being given?

4. What is the purpose of Sentence 8? How does it relate to Sentence 7?

The Recipe for a Well-Developed Paragraph Anchor Chart
The Recipe for a Well-Developed Paragraph

Ingredients:

1 or 2 focus statements that answer the focusing question

2 pieces of strong evidence with plenty of thorough analysis; add more if needed

1 concluding sentence that refocuses on the big idea of the paragraph

Start with the evidence. Give it time and mental energy to develop. Then layer the above ingredients onto your paper. Smooth together with plenty of transition phrases and sentences. Sprinkle with a variety of sentence length as desired. Revise until done.

My well-developed paragraph checklist

Did I think through my evidence and analysis before beginning writing?___

Did I write one or two focusing statements that answer the focusing question?_______

Did I include at least two strong pieces of evidence?_______

Did I analyze those pieces of evidence so a reader could see the connection between the evidence and my answer to the focusing question?______

Did I end with a concluding statement?

Did I add transition sentences or statements to help it make sense?_____

Evidence/Analysis Graphic Organizer

Focusing question: What are human rights, and why do they matter?

	This evidence is to illustrate the human right to: 
	Why does this human right matter?

	Evidence 

(from A Life Like Mine)
	Analysis 

(What’s the connection to human rights?) 
This shows that a human right is being met/or not being met because ...
	More analysis that connects it to the claim 

(Why does this matter?)
The result is …

This means that …

	In the 1990s, 6 million children were wounded in war. (page 84)
	This shows that children in these countries had no hope for the right to security. 
	This means that they couldn’t enjoy school and grow and thrive.

	
	
	

	
	
	


A Well-Developed Paragraph Graphic Organizer


Focusing question:

What are human rights, and why do they matter?

	Focusing Statement(s):

This sentence should briefly answer the focusing question. Give the definition of human rights and give a one- or two-sentence summary of why they are important.


	Human rights are the rights that every person in the world is entitled to enjoy. These rights matter because when someone doesn’t have these human rights, that person’s life is unbearably hard. When someone does have these rights, then that individual can thrive. 

	Evidence from the Universal Declaration of Human Rights that supports the introductory sentence.


	For example …

	First piece of evidence that illustrates a human right not being met.


	For example …

	Analysis of first piece of evidence. Explain why it shows a human right is not being met.
	This means that …

	More analysis. Now explain why it shows human rights matter.


	As a result …

	Second piece of evidence that illustrates a human right being met.


	Another example …

	Analysis of second piece of evidence. Explain why it shows a human right is being met.
	This shows …

	More analysis. Now explain why it shows human rights matter.
	As a result …

	Concluding sentence. Give a brief explanation of what this has to do with the reader without going off-topic.
	It doesn’t matter where you were born, you should have certain rights and each of us has the obligation to make sure these rights are enjoyed by all. 



“Ready, Set, Move”: Strong Reader Note-catcher


	Name:

	Date:



Directions: As you read the article for homework, answer these questions.
	Before you read:

1. What is your purpose for reading this text?
	

	After first read:

2. What kind of a text is this?

3. What is the purpose of this text?

4. What is this text basically about?


	

	After second read:

3. What are “pull factors” in migration?

4. What are “push factors” in migration?

5. The text talks about some different migration streams. It first talks about an ancient migration to modern-day Italy. What was it? What was the result of this migration?

6. Then it talks about a modern-day stream to Italy. What migration stream is going through Italy now?

7. The text says that European countries have tried to make integration easier by teaching immigrants new languages and songs. What is integration? How might that approach work?
8. What pushed Europeans to migrate in the 19th century? Where did they go?
	

	After third read:
9. Why does the article talk about ancient, modern, and future migration streams? What point is the author trying to make?

10. America is sometimes called a “melting pot.” This text calls Europe a “melting pot of culture.” What does that mean? How does migration affect countries? Cite an example used by the text.
	


A Well-Developed Paragraph Alternative Graphic Organizer

Focusing question:

What are human rights, and why do they matter?

	Focusing statement(s):

This sentence should briefly answer the focusing question. Give the definition of human rights and give a one- or two-sentence summary of why they are important.


	

	Evidence from the Universal Declaration of Human Rights that supports the introductory sentence.


	For example …

	First piece of evidence that illustrates a human right being met or not met.


	For example …

	Analysis of first piece of evidence. Explain why it shows a human right is being met or not being met.
	This means …

	More analysis. Now explain why it shows human rights matter.


	As a result …

	Second piece of evidence that illustrates a human right being met or not met.


	Another example …

	Analysis of second piece of evidence. Explain why it shows a human right is being met or not being met.
	This shows …

	More analysis. Now explain why it shows human rights matter.
	As a result …

	Concluding sentence. Give a brief explanation of what this has to do with the reader without going off-topic.
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