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	World Geography: Module 1: Unit 2: Lesson 8

Explain the Migration Stream to Europe: 

Reading the Model Paragraph 
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	Agenda
	Materials

	1. Opening

A. Entry Task: Reading Quiz (5 minutes)

B. Mini Lesson: Paragraph Revision (10 minutes)

2. Work Time

A. Pair Work: Reading the Model (20 minutes)

B. Independent Practice: Planning the Paragraph (20 minutes)

3. Closing 

A. Debrief: Exit Ticket (5 minutes)

4. Homework

Revise your human rights paragraph. Complete the Migration Line Graph Practice note-catcher.


	· Entry Task: Reading Quiz (one per student)

· Student exemplar paragraph (one per student; see Teaching Notes)

· The Recipe for a Well-Developed Paragraph anchor chart (begun in Unit 1, Lesson 16)

· Students’ paragraphs with feedback (from Unit 1, Lesson 16; one per student)

· Why They Left Eritrea Model Paragraph (one to display and one per student)

· Four different colored pencils (one set for each student)

· Why They Left graphic organizer (one per student)
· “A Soccer Team Gives Hope to Refugees in Italy” (from Lesson 4) 

· Refugee Soccer Team Strong Reader note-catchers 1, 2, and 3 (from Lessons 4–6; one per student)

· Why They Left anchor chart (begun in Lesson 4) 

· Exit Ticket: What’s Missing? (one per student)

· Migration Line Graph Practice note-catcher (one per student)

· “International Migrants by Country of Destination”  (on-line graph;  see Teaching Notes)


	Teaching Notes

	· In this lesson, students shift to synthesizing and sharing their learning. They review the parts of a well-developed informative, analytical paragraph and study a model. Then, they use a graphic organizer to plan a well-developed paragraph that synthesizes their learning about the migration case study and human rights as push and pull factors. Though the content is different, this lesson builds on the writing skills addressed in Unit 1, when students wrote a paragraph about human rights and why they are important.

· The reading quiz in Opening A is a good formative reading assessment. Couple it with the Leaving Eritrea note-catcher students completed for homework to assess how effectively students are independently using the Strong Reader protocol. Use this information to decide how to continue to support this habit of mind in Module 2.

· Consider sharing some student exemplars from Unit 1, Lesson 16 in Opening B. If you don’t have one, consider creating one. A student exemplar should not be free of errors. In fact, it may be useful for students to see a peer who fulfilled part of the assignment well and has a clear direction for revision. Keep the exemplar anonymous or ask the student’s permission ahead of time to share the work.

· As students work to revise their paragraphs, remember that students are working on the structure of the paragraph and using evidence and analysis. An over-emphasis on spelling and grammar is not appropriate. 

· Be sure you have the strong reader note-catchers 1–3 from the soccer team article available for students to refer to in Work Time B.

· This lesson uses an interactive graph titled “International Migrants by Country of Destination, 1960–2013” from the Migration Policy Institute for students to view as they do homework. The directions for how to locate and use this Web site are printed on the Migration Line Graph Practice homework. Think about the needs of your students and consider demonstrating for them how to use this site during the Closing of this lesson. You will need to consider how to adapt this assignment for students who do not have computer access outside of class. The content of this graph isn’t critical, but all students do need the opportunity to practice reading a line graph before the End of Unit 2 Assessment.

· Citation: “International Migrant Population by Country of Destination, 1960 – 2013.” Map. Migration Policy Institute. Web. 23 June 2015. <http://www.migrationpolicy.org/programs/data-hub/international-migration-statistics> 
· Suggestions for use: For homework, students interpret the interactive line graph. They set the graph to show the following countries: Italy, France, Ireland, Eritrea. In order to add these countries, select them from the dropdown menu on the right side of the graph. Be sure to deselect the countries you do not want on the graph. You may add more countries if you wish.

· In advance:

· Prepare a student exemplar for Opening B.

· Prepare the student paragraphs from Unit 1, Lesson 16 and the strong reader protocol note-catchers 1–3 with feedback.

· Post Recipe for a Well-Written Paragraph anchor chart.

· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	
	· Consider working directly with some of your struggling students in Work Times A and B.

· Review the Why They Left graphic organizers that students complete. Return these with feedback in Lesson 9, and confer with students whose work indicates misunderstandings or confusion.


	Opening

	A. Entry Task: Reading Quiz  (5 minutes)
· Distribute Entry Task: Reading Quiz and ask students as they arrive to complete it independently. 

· After 5 minutes, collect the entry tasks from students to use as a formative assessment.

	B. Mini Lesson: Paragraph Revision (10 minutes)Distribute and display a student exemplar paragraph from Unit 1, Lesson 16.

· Direct students’ attention to The Recipe for a Well-Developed Paragraph anchor chart. As you read the essay aloud, note each part for students. Include focusing statement, evidence, analysis, concluding statement, and transition sentences. Review definitions as needed.

· Then distribute the students’ paragraphs with feedback. After a moment, ask students to turn and talk with a partner about what they need to revise in their paragraphs.

· Direct students’ attention to the posted learning targets and assure students that the more they practice, the better they will get at writing a well-developed paragraph.


	Work Time

	A. Pair Work: Reading the Model (20 minutes)
· Distribute the Why They Left Eritrea Model Paragraph and four different colored pencils to each student. Tell them they will now read the model with a partner and mark each part, just as you did in Opening B. 

· Remind students of the posted, focusing question for Unit 2, “How does the quest for human rights affect migration from Africa to Europe?” Although this model answers a different focusing question, it still has all the parts of a well-developed paragraph, including focusing statement, evidence, analysis, and concluding statement. The ways of thinking are very similar. 

· Circulate to check for understanding. After students are done, display a copy of the model paragraph correctly labeled and review. 

	B. Independent Practice: Planning the Paragraph (20 minutes)
· Distribute the Why They Left graphic organizer and remind students that they will be using the “A Soccer Team Gives Hope to Refugees in Italy” article as they read. 

· Instruct students to use their copy of the Refugee Soccer Team Strong Reader note-catchers 1, 2, and 3 and Why They Left anchor chart to help them. Note that they have been gathering evidence on the anchor chart and this will help them now. Congratulate them on their hard work.


	Closing

	A. Debrief: Exit Ticket (5 minutes)
· Use the Exit Ticket: What’s Missing? to identify students who may need additional support.

· You may wish to demonstrate to students how to access the Web site they need to use for homework. The directions are written on the homework.

· Distribute the Migration Line Graph Practice note-catcher.

	Homework

	· Revise your human rights paragraph. 
· Complete the Migration Line Graph Practice note-catcher.


Entry Task: 

Reading Quiz


	Name:

	Date:


Directions: Complete this task individually. 

1. What is the gist of “Why They Left”?

2. Why is it surprising that people are leaving Eritrea?

3. All men up to age 50 must serve in the Eritrean army. Give two details that explain what this is like.

4. What does this text have to do with human rights?

Why They Left Eritrea Model Paragraph


	Name:

	Date:


Directions: Please read and mark the parts of this model paragraph.

Focusing Question:

How does the quest for human rights affect migration from Africa to Europe?

People leave their home countries for many reasons. One of the most compelling reasons for migration is the search for human rights. We can see this happening all over the world and especially between the continents of Africa and Europe. For example, there have recently been many people leaving Eritrea, a country in Africa, and making their way to Israel, Ethiopia, Sudan, and Italy. Even though Eritrea seems like a stable country, according to a recent article in the Economist, “a growing number of Eritreans feel they are living in a prison camp, rivaled—some say—only by North Korea.” The author explains that all males must serve in the army for an extremely low wage and with officers who are “brutal and corrupt.” In addition, they must continue to serve well into old age. These are clear examples of these Eritreans not having the right to fair and just working conditions as stated in Article 23 of the Universal Declaration of Human Rights. That is not all. The text also explains that under their tyrannical leader “freedom of movement, speech, religion, and assembly have all steadily withered.” These are fundamental human rights and as a result, Eritreans are on the move, seeking their human rights and risking their lives by trying to cross the Mediterranean Sea. Unfortunately, it is a perilous journey and many do not make it. Yet, the quest for human rights is so strong that more and more people will keep trying.

Please mark the FOCUSING STATEMENT(S).

Please mark the EVIDENCE.

Please mark the ANALYSIS.

Please mark the CONCLUDING STATEMENT(S).

Why They Left Eritrea Model Paragraph

(For Teacher Reference)

	Name:

	Date:


Focusing Question:

How does the quest for human rights affect migration from Africa to Europe?

Focusing statement: People leave their home countries for many reasons. One of the most compelling reasons for migration is the search for human rights. We can see this happening all over the world and especially between the continents of Africa and Europe. Evidence #1: For example, there have recently been many people leaving Eritrea, a country in Africa, and making their way to Israel, Ethiopia, Sudan, and Italy. Even though Eritrea seems like a stable country, according to a recent article in the Economist, “a growing number of Eritreans feel they are living in a prison camp, rivaled—some say—only by North Korea.” The author explains that all males must serve in the army for an extremely low wage and with officers who are “brutal and corrupt.” In addition, they must continue to serve well into old age. Analysis #1: These are clear examples of these Eritreans not having the right to fair and just working conditions as stated in Article 23 of the Universal Declaration of Human Rights. That is not all. Evidence #2: The text also explains that under their tyrannical leader “freedom of movement, speech, religion, and assembly have all steadily withered.” Analysis #2 These are fundamental human rights and as a result, Eritreans are on the move, seeking their human rights and risking their lives by trying to cross the Mediterranean Sea. Concluding statement: Unfortunately, it is a perilous journey and many do not make it. Yet, the quest for human rights is so strong that more and more people will keep trying.

Please mark the FOCUSING STATEMENT(S).

Please mark the EVIDENCE.

Please mark the ANALYSIS.

Please mark the CONCLUDING STATEMENT(S).

Why They Left Graphic Organizer


	Name:

	Date:


Directions: Fill out with graphic organizer with information from your anchor chart and note-catchers. 

Focusing question:

How does the quest for human rights affect migration from Africa to Europe?

	Focusing statement(s):
This sentence should briefly answer the focusing question. Be sure to identify the migration stream you will draw evidence from and give the gist of the article.
	

	Evidence from the text that illustrates one man migrating to find his human rights. 
For example …
	

	Analysis. Explain how this relates to human rights.

This clearly shows …


	

	More analysis. Now explain why it relates to migration. 
As a result …

	

	Second piece of evidence that illustrates another man migrating to find his human rights.
Another migrant who sought human rights was …
	


Why They Left Graphic Organizer


	Analysis. Explain how this relates to human rights.
This clearly shows …
	

	More analysis. Now explain why it relates to migration. 
As a result …

	

	Concluding sentence. Give a brief explanation of what this has to do with the reader without going off-topic.
	Unfortunately, crossing from Africa to Europe is a  perilous journey and many do not make it. Yet, the quest for human rights is so strong that more and more people will keep trying.



Exit Ticket: What’s Missing?

	Name:

	Date:



Directions: Please complete this individually. Read the paragraph below. Then identify what parts of the paragraph are missing. 

The quest for human rights drives people to move all over the globe. We call those well-worn paths migration streams and just like real streams, they ebb and flow as the fight for human rights intensifies. One stream that we see in the Western Hemisphere is the flow of people from Guatemala to neighboring countries, including the United States. This stream was raging in the 1980s. The country erupted into civil war and the government did “forced disappearances.” Secret prisons are another example of human rights violations during the Guatemalan civil war. Thankfully, with the help of the United Nations, the two sides of the conflict were able to come to a peace agreement, and they had democratic elections. It is hoped that Guatemala can continue to become a country that pulls migrants in who seek their human rights instead of being a country that pushes them into migration streams. 

Is this paragraph missing the focusing statement, evidence, analysis, or a concluding statement? 

Draw an arrow to where the missing part should go.
Migration Line Graph Practice Note-catcher


	Name:

	Date:


Directions: To complete this assignment, you will need to use an interactive online map. Follow the instructions here to locate and use it. 

Citation:  “International Migrant Population by Country of Destination, 1960 – 2013.” Map. Migration Policy Institute. Web. 23 June 2015. <http://www.migrationpolicy.org/programs/data-hub/international-migration-statistics>
1. Go to the International Migration Statistics at the Migration Policy Institute.

http://www.migrationpolicy.org/programs/data-hub/international-migration-statistics 

2. You will see a list of maps. Click on International Migration Population by Country of Destination, 1960–2013 (the first one; listed under Trends over Time).

3. This is an interactive map. Add the following countries to the graph: Italy, France, Ireland, Eritrea. In order to add these countries you will have to select them from the dropdown menu on the right side of the graph. Be sure to deselect the countries you do not want on the graph. 

Now read the map you have created and answer the questions.

First Read:
1. What type of graph is this?

2. What is its likely purpose?

3. What is the title?

4. What is the gist of this graph?

Migration Line Graph Practice Note-catcher
Second Read:
5. What countries are represented here?

6. What is the range of years represented?

7. What does a flat line mean? What does a line that goes sharply up mean?

Third Read:
8. What conclusions can you reach about each country’s incoming migration rate? 

9. How is Italy different from the other countries represented here?

10. How does the information on this graph support your reading in this unit so far? 
Outcomes �
Upcoming Summative Assessment�
�
Content Outcomes


Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)


Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)


Literacy Outcomes


Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes. (CCSS WHST.6–8.2)


Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)�
Mid-Unit 2 Assessment, Part B (Lesson 9)


End of Unit 3 Assessment (Unit 3, Lesson 10)�
�
Daily Learning Targets�
Ongoing Assessment�
�
I can read and analyze a model paragraph to better understand how to write an effective paragraph. 


I can plan a well-developed paragraph, which describes the migration stream from Africa to Europe.


I can explain why human rights are push and pull factors in migration.�



Leaving Eritrea note-catcher


Exit Ticket: What’s Missing?


�
�
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