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	World geography: module 4




SIXTH-GRADE WORLD GEOGRAPHY CURRICULUM MAP

The chart below gives a snapshot of the year-long World Geography curriculum, designed for sixth graders. It indicates the content, guiding questions, and final assessments in each module. Subsequent pages provide more detail about each module, including a detailed description, assessments, outcomes, and texts.

YEAR AT A GLANCE

	
	Module 1
	Module 2
	Module 3
	Module 4

	Title
	Migration and the Search for Human Rights
	Apartheid and the Struggle for Human Rights
	Education: The Foundation of Human Rights
	The Interconnectedness of Human Rights

	Region of Focus 
	World
Europe
	Africa
	Asia
	Central America 
South America

	Guiding Questions 
	How do geographers represent the physical, political, social/cultural, and economic world?

What are human rights, and why do they matter?

How does the quest for human rights affect migration?


	Why are political rights important human rights? 

What does the experience of South Africans, captured in many primary sources, teach us about how people experience and resist the denial of their human rights?

What does the struggle against apartheid in South Africa teach us about successful social movements?
	Why is the right to an education a foundational human right?

What are the barriers to education worldwide? What can individuals and organizations do to overcome those barriers?
	How is the idea of human rights evolving and growing?

How are human rights connected globally?

How do the food choices we make in the United States affect the human rights of agricultural communities in Central and South America?

	Formal Writing Assessment
	Task: Well-developed paragraph
Focusing question:
How does the quest for human rights affect migration?

	Task: Informational essay
Focusing question: How did (one) apartheid law violate the human rights of people in South Africa? How did South Africans react to this law?

	Task: Argument essay 
Focusing statement: Because the right to an education is a necessary first step for obtaining many other human rights, communities and individuals should focus their energy on overcoming the barriers to education. Support this claim with evidence from your readings. 
	Task: Research project
Focusing question: How can the food choices we make in the U.S. affect the human rights of individuals in Central and South America?


	Performance Task
	Community Profile
Create a community profile of someone who immigrated to Springfield. Within the document, please create a map of this person’s journey and an explanation of how this person’s story links to the Universal Declaration of Human Rights.
	Two-Voice Poem
Create a two-voice poem based on one story in Out of Bounds. Your poem should explore the perspectives of two different people living under the apartheid laws in South Africa and the way these laws affected the two individuals’ human rights.
	Student-Friendly Brochure
Create a brochure (online or in print) that aims to persuade other students to support literacy efforts around the world. Your brochure should address the common barriers to education and what at least one organization is doing to overcome those barriers. 
	Discussion Dinner with Annotated Menu
Create an annotated menu for a “discussion dinner.” The menu should include information about where the food comes from and a brief discussion of how it was produced. Be sure to explain how this food affects the human rights of the people connected with that production. 
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Module 1: Migration and the Search for Human Rights

	THE STORY OF THE MODULE

	Region of Focus 
	World, Europe

	Guiding Questions and Big Ideas
	How do geographers represent the physical, political, social/cultural, and economic world?
Geographers use maps, graphs, and tables to represent what human life and the physical environment are like in various places. Both maps and graphs help people visualize information. 
What are human rights, and why do they matter? 
Human rights are the rights and privileges that every individual in the world is entitled to, regardless of nationality, socioeconomic status, gender, religious preference, sexual orientation, race, or age. They matter because, without them, life is unbearably hard.
How does the quest for human rights affect migration?
People move from country to country for many reasons. One of these reasons is to find a place where their human rights can be more fully realized.

	Descript-ion
	Module 1 introduces the two foci of this curriculum: world geography and human rights. 

In Unit 1, students build basic geography skills, including learning key vocabulary and how to read different types of maps. They learn how geographers represent the world by studying an atlas and learning about the key geographic features in the world. Students then integrate this geographic understanding with the concept of human rights. They study the Universal Declaration of Human Rights to build a foundation of knowledge about human rights and the quest to create a just society. They read A Life Like Mine and If the World Were a Village to better understand the ways in which human rights are met and not met in different parts of the world. They also learn how to read a variety of graphs that help them compare information related to human rights in different parts of the world.

In Unit 2, students dive deeper into the connection between geography and human rights through the lens of migration. They begin to think about the push and pull factors that move people from one country to another. Students then examine the current migration stream from Africa to Europe as a case study and consider the human rights that refugees seek. They read complex texts, examine charts and maps, and watch videos to grapple with the present-day human rights crisis in and around the Mediterranean Sea. They also begin to develop their writing skills as they analyze and respond to these texts.

In Unit 3, students synthesize and personalize their understanding. They examine immigration closer to home by creating a community profile of an immigrant who settled in their own community. In small groups, students create a map that retraces that immigrant’s journey and write an accompanying text that explains the human rights the immigrant was seeking.

Finally, drawing on their learning from the community profile and readings in Unit 2, students write an on-demand paragraph that explains how the quest for human rights relates to migration.


	End of Module Assess-ments
	Formal Writing Assessment
Task: Well-developed paragraph
Focusing question:
How does the quest for human rights affect migration?
Performance Task
Community Profile
Students create a community profile of someone who immigrated to Springfield. To complete this, they create a map of the person’s journey and write an explanation of how this person’s story links to the Universal Declaration of Human Rights.



	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Use an atlas to learn about the political and physical geography of regions in the world, with a particular focus on the overall map of the world (including continents and oceans) and on the region of Europe.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Locate the seven continents and four oceans on a world map.
(Informed by MA HSS
6.A.1, 6.WA.1, 6.CSA.1, 6.SEAO.1, 6.NEA.1, 6.E.1, 6.SAM.1)


	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. 
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Identify significant physical and political features in Europe.
(Informed by MA HSS 
6.E.1, 6.E.2)
	

	Analyze how humans and the physical environment affect each other.[footnoteRef:1]  [1:  This outcome is only introduced here; there is no summative assessment of this outcome in this module.] 

(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)



	PERFORMANCE EXPECTATION: Draw on maps, charts, and informational text to write a clear explanation of how the quest for human rights has affected migration in the modern world.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Locate the seven continents and four oceans on a world map.
(Informed by MA HSS
6.A.1, 6.WA.1, 6.CSA.1, 6.SEAO.1, 6.NEA.1, 6.E.1, 6.SAM.1)


	Cite specific textual evidence to support analysis of primary and secondary sources. 
(CCSS RH.6–8.1)
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Identify significant physical and political features in Europe.
(Informed by MA HSS 
6.E.1, 6.E.2)
	Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).
(CCSS RH.6–8.3)
	Create a map that effectively communicates geographic information.
(Informed by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)


	Explain what human rights are and give examples of how having or not having them affects people’s lives.
(Informed by MA HSS CS.6.9)

	Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
(CCSS.RH.6–8.4)
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.
(Informed by MA HSS 6.A3, MA.6.E3)
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
(CCSS.RH.6–8.7)
	Create a graph or a table about geographic information.[footnoteRef:2]  [2:  This outcome is only introduced here; there is no summative assessment of this outcome in this module.] 

(Informed by MA CS.6.3)


	Describe one current migration stream in the world and explain how it connects to human rights.
(Informed by MA HSS 6.A3, MA.6.E3)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS.WHST.6–8.2)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS.WHST.6–8.4)
	

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS.WHST.6–8.9)
	



	MID-UNIT 1 ASSESSMENT

	Mid-Unit 1 Assessment, Part A: Interpreting World and Political Maps 
Mid-Unit 1 Assessment, Part B: Interpreting Physical Maps
Students take two geography quizzes: The first assesses their ability to read a map of the world and a political map. The second assesses their ability to read a physical map.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Locate the seven continents and four oceans on a world map.
(Informed by MA HSS 6.A.1, 6.WA.1, 6.CSA.1, 6.SEAO.1, 6.NEA.1, 6.E.1, 6.SAM.1)


	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps 
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)




	END OF UNIT 1 ASSESSMENT

	End of Unit 1 Assessment: Human Rights
Students match descriptions of human rights being met/not met to the relevant articles of the Universal Declaration of Human Rights. 



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain what human rights are and give examples of how having or not having them affects people’s lives.
(Informed by MA HSS CS.6.9)
	
	




	MID UNIT 2 ASSESSMENT

	Mid-Unit 2 Assessment, Part A: European Geography 
Mid-Unit 2 Assessment, Part B: Migration and Human Rights
In Part A, students demonstrate their familiarity with significant political and physical features of Europe. In Part B, they use their notes and readings to write a paragraph that explains how human rights affect migration from northern Africa to Europe.
Note: In Part B, consider the content grade as summative and the writing grade as formative, since students will have an opportunity to demonstrate this writing skill in Unit 3.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Identify significant physical and political features in Europe.
(Informed by MA HSS 6.E.1, 6.E.2)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)

	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.
(Informed by MA HSS 6.A3, MA.6.E3)

	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS.WHST.6–8.9)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	Describe one current migration stream in the world and explain how it connects to human rights.
(Informed by MA HSS 6.A3, MA.6.E3)
	
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)



	END OF UNIT 2 ASSESSMENT

	End of Unit 2 Assessment: Evaluating Sources about Migration and Human Rights 
Students evaluate and synthesize a set of texts (including maps and graphs) related to the migration of unaccompanied minors from Central America to the United States. 


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.
(Informed by MA HSS 6.A3, MA.6.E3)

	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)

	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Describe one current migration stream in the world and explain how it connects to human rights.
(Informed by MA HSS 6.A3, MA.6.E3)

	Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).
(CCSS RH.6–8.3)
	Interpret a graph or table about geographic information.
 (Informed by MA HSS CS.6.3)

	
	Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
(CCSS RH.6–8.4)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
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	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
(CCSS RH.6–8.7)
	



	MID UNIT 3 ASSESSMENT

	Performance Task: Community Profile
Students create a community profile of someone who immigrated to Springfield. To complete this, they create a map of the person’s journey and write an explanation of how this person’s story links to the Universal Declaration of Human Rights.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.
(Informed by MA HSS 6.A3, MA.6.E3)

	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST 6–8.2)

	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Describe one current migration stream in the world and explain how it connects to human rights.
(Informed by MA HSS 6.A3, MA.6.E3)

	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Create a map that effectively communicates geographic information.
(Informed by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)


	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)



	END OF UNIT 3 ASSESSMENT

	Formal Writing Assessment
Task: Well-developed paragraph
Focusing question:
How does the quest for human rights affect migration?


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.
(Informed by MA HSS 6.A3, MA.6.E3)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST 6–8.2)
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Describe one current migration stream in the world and explain how it connects to human rights.
(Informed by MA HSS 6.A3, MA.6.E3)

	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	



	TEXTS AND MULTIMEDIA

	Texts and other media to purchase

One per student and one for teacher, unless otherwise noted.
	A Life Like Mine. New York: DK Publishing, 2005. Print.
ISBN: 978-0756618032

Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print.
ISBN: 978-0528010255

Smith, David. If the World Were a Village. Toronto: Kids Can Press, 2011. Print. [one per class + one set of 10–15 books per school; see Unit 1 overview]
ISBN: 978-1554535958

Globe [one per classroom]


	Guidance to text and multimedia list

	This indicates all texts and multimedia used in this unit. A parenthetical note after each text indicates where to find this text. 

(Purchased) means that this is a text purchased to use and is also listed in the Texts and Other Media to Purchase box above.
(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance. Some of these texts are freely available at provided links. Others are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.
(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.
(For display) means that the teacher will display this for the students, usually on a screen.

In the materials box of each daily lesson plan, any material not included in the lesson (prepared by teacher or for display) always has (see Teaching Notes) after it. The Teaching Notes provide a full citation and suggestions for use.


	Texts and Multimedia, Unit 1
	A Life Like Mine. New York: DK Publishing, 2005. Print. (One per student, purchased) 

Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. (One per student, purchased)

Smith, David. If the World Were a Village. Toronto: Kids Can Press, 2011. Print. (One per class, purchased+ one set of 10–15 books per school; see Unit 1 overview)

Globe (One per classroom, purchased)

Castiglioni, Elisa. “Ready, Set, Move.” Faces: People, Places, and Cultures, Sept. 2010: 8+. General OneFile. Web. 15 May 2015. (Prepared by teacher)

“The Cartographer’s Dilemma.” Online video. National Geographic Education. National Geographic, 2014. Web. 15 May 2015. <http://education.nationalgeographic.com/education/activity/investigating-map-projections/?ar_a=1>. (To display)





	TEXTS AND MULTIMEDIA

	Texts and Multimedia, Unit 1 (continued)
	“Map of Massachusetts.” National Geographic Education. National Geographic, 2014. Web. 15 May 2015. <http://media.education.nationalgeographic.com/assets/file/massachusetts-poster-version.pdf>. (Prepared by teacher)

“Investigating Map Projections.” National Geographic Education. National Geographic, n.d. Web. 15 May 2015. <http://education.nationalgeographic.com/education/activity/investigating-map-projections/?ar_a=1>. (Prepared by teacher)

“Political Borders.” National Geographic Education. National Geographic, n.d. Web. 15 May 2015.
<http://education.nationalgeographic.com/education/lesson/political-borders/?ar_a=1>. (Prepared by teacher)

“The Story of Human Rights.” Online video. Human Rights Video Education. YouTube, 26 Sept. 2009. Web. 15 May. 2015. <https://www.youtube.com/watch?v=oh3BbLk5UIQ>. (To display)

Brau, Seth. “The Universal Declaration of Human Rights.” Online video. Human Rights Action Center. YouTube, 7 Oct. 2008. <https://www.youtube.com/watch?v=hTlrSYbCbHE>. Used with permission of Human Rights Action Center. (To display)

The Universal Declaration of Human Rights. United Nations, n.d. Web. 14 May 2015.
<http://www.un.org/en/documents/udhr/>.(Included in lesson supporting materials)

“Infographic: Education Crisis in Syria.” UNICEF USA. 18 Dec. 2013. Web. 14 May 2015. <http://www.unicefusa.org/stories/infographic-education-crisis-syria-statistics>.
(For display)

Fisher, Max. “Percentage of the Population That Is Enslaved.” Map. The Washington Post. 17 Oct. 2013. Web. 14 May 2015.
<http://www.washingtonpost.com/blogs/worldviews/wp/2013/10/17/this-map-shows-where-the-worlds-30-million-slaves-live-there-are-60000-in-the-u-s/>.
(For display)

The list below includes items for display in a Poster Session in Lesson 6
Yousafzai, Malala. I Am Malala (Young Readers Edition). New York: Little, Brown Books for Young Readers, 2014. Print. (Three copies)
Nelson Mandela issue. Faces Magazine. Cobblestone Publishing, Feb. 2006. Print. (Three copies)
Rathe, Joanne. “Revisiting South Africa’s Apartheid Era.” Boston Globe: n. pag. Web. 14 May 2015. <http://www.boston.com/bostonglobe/photos/photos_galleries/apartheidsouthafrica/>.
“UNESCO eAtlas of Literacy.” UNESCO Institute for Statistics, n.d. Web. 14 May 2015. <http://www.uis.unesco.org/data/atlas-literacy/en>.
“Infographic: 12 Years for All!” Malala Fund Blog. 29 Apr. 2015. Web. 14 May 2015. <http://community.malala.org/12-years-free-education-1026865390.html>.
Marosi, Richard. “Product of Mexico: Hardship on Mexico’s Farms, a Bounty for U.S. Tables.” Graphics. Los Angeles Times, 7 Dec. 2014, n. pag. Web. 15 May 2015. <http://graphics.latimes.com/product-of-mexico-camps/>.




	TEXTS AND MULTIMEDIA

	Texts and Multimedia, Unit 2
	Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. (One per student, purchased)

“Why They Leave: Eritrea and Its Emigrants.” The Economist 12 Oct. 2013: 60 (US). General OneFile. Web. 15 May 2015. (Prepared by teacher)

Tondo, Lorenzo. “A Soccer Team Gives Hope to Refugees in Italy.” Christian Science Monitor, 31 Oct. 2008: 25. General OneFile. Web. 15 May 2015. (Prepared by teacher) 
Note: The Christian Science Monitor permits printing a limited number of copies directly from their Web site for classroom use.

Bubar, Joe. “Far from Home.” Scholastic News. 20 Oct. 2014: 4+. Print. (Included in lesson supporting materials; used with permission)

“Lost Ones.” Graphic. Bloomberg Business. 10 Apr. 2015. Web. 14 May 2015. (Included in lesson supporting materials; used with permission)

Weiners, Brad. “Dying at Europe’s Doorstep.” Video. Bloomberg Business. 10 Apr. 2015. Web. 14 May 2015. 
<http://www.bloomberg.com/graphics/2015-migrant-rescue-in-the-mediterranean/>.
(To display; used with permission)

Schwartz, Mattathias. “The Anchor.” The New Yorker 21 Apr. 2014: 76. General OneFile. Web. 15 May 2015. (Excerpt included in lesson supporting materials)

“The World Factbook: Country Comparison: Net Migration Rate.” Central Intelligence Agency. 2015. Web. 8 June 2015. <https://www.cia.gov/library/publications/the-world-factbook/rankorder/2112rank.html>. (Table included in lesson supporting materials)

US Customs & Border Protection, “Data: Unaccompanied Alien Children Encountered by Fiscal Year.” Washington: U.S. Customs & Border Protection, June 2015. Web. 15 June 2015. <http://www.cbp.gov/newsroom/stats/southwest-border-unaccompanied-children>. (Graph included in lesson supporting materials) 

United States Census Bureau. “Foreign-Born Population by Region of Birth, 1960–2010.” Slides. Washington: U.S. Census Bureau, 2 Dec. 2011. Web. 23 June 2015. <https://www.census.gov/newsroom/pdf/cspan_fb_slides.pdf>. (Prepared by teacher)

United States Census Bureau. “Rapid Growth: African-Born Population in U.S. Increases Since 1970.” Graph. Washington: U.S. Census Bureau. Web. 23 June 2015. <http://www.census.gov/content/dam/Census/newsroom/releases/2014/cb14-184_graphic.pdf>.
(Prepared by teacher)

 “Patterns of Human Migration.” Graphic. National Geographic Education. National Geographic Education, n.d. Web. 23 June 2015. <http://media.education.nationalgeographic.com/assets/file/0090b_Worksheet.pdf>. 
(Prepared by teacher and displayed)

Conflictmap.org. ConflictMap. Web. June 15, 2015. <http://www.conflictmap.org>.
(For display)



	TEXTS AND MULTIMEDIA

	Texts and Multimedia, Unit 2 (continued)
	“International Migrant Population by Country of Destination, 1960–2013.” Map. Migration Policy Institute. Web. 23 June 2015. <http://www.migrationpolicy.org/programs/data-hub/international-migration-statistics>.(For display)

	Texts and Multimedia, Unit 3
	Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. (One per student, purchased)

United States Census Bureau. “Foreign-Born Population in the United States.” Slides. Washington: U.S. Census Bureau, 2 Dec. 2011. Web. 23 June 2015. <https://www.census.gov/newsroom/pdf/cspan_fb_slides.pdf>. (Prepared by teacher)

Cheng, Shengqiao and Zehao Zhou. “You Were Only 18 Years Old...” StoryCorps, n.d. Web. 14 May 2015. <http://storycorps.org/listen/shengqiao-chen-and-zehao-zhou/>. (For display)

Obama, Barack. “Weekly Address: Celebrating Immigrant Heritage Month.” The White House. 6 June 2015. Web. 23 June 2015. <https://www.whitehouse.gov/the-press-office/2015/06/06/weekly-address-celebrating-immigrant-heritage-month>.(For display)
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Module 2: Apartheid and the Struggle for Human Rights

	THE STORY OF THE MODULE

	Region of Focus 
	Africa

	Guiding Questions and Big Ideas
	Why are political rights important human rights? 
Political rights are important because without them, the other human rights are in jeopardy of being taken away. Exercising the right to vote and participating in one’s community helps to ensure human rights for all. 
What does the experience of South Africans, captured in many primary sources, teach us about how people experience and resist the denial of their human rights?
The denial of human rights under a system such as apartheid affected individuals and groups differently.  Primary sources help us better understand the variety of experiences under apartheid, and appreciate the courage many people displayed in fighting for their human rights.
What does the struggle against apartheid in South Africa teach us about successful social movements?
Successful social movements often have strong leadership, articulate a clear vision, mobilize youth, and persevere for long periods of time.

	Description
	Module 2 examines the historical struggle for human rights during the apartheid era in South Africa.

In Unit 1, students build background knowledge about African geography and the history of South Africa. They examine maps and different representations of what life was like before and during apartheid. They use primary and secondary sources to gain a clear understanding of apartheid.

Then, in Unit 2, students read short stories from Out of Bounds to explore different experiences in South Africa. Students will explore the human rights that were denied by the apartheid laws and learn about the resistance to these laws through the lives of the characters and other short informational texts. They also explore the different perspectives and purposes of primary and secondary sources. 

In Unit 3, students synthesize and showcase their learning. They begin the unit by studying Nelson Mandela and the end of apartheid. Then they create a two-voice poem. This poem, centered on two characters from one of the short stories, will help them articulate different experiences of living under and struggling against apartheid. Students then write an essay where they link one apartheid law to the human rights it violated and explain the resistance to that unjust law.


	End of Module Assess-ments
	Formal Writing Assessment
Task: Informational essay
Focusing question: How did (one) apartheid law violate the human rights of people in South Africa? How did South Africans react to this law?

Performance Task
Two-Voice Poem
Create a two-voice poem based on one story in Out of Bounds. Your poem should explore the perspectives of two different people living under the apartheid laws in South Africa and the way these laws affected the two individuals’ human rights.






	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Use an atlas to learn about the political and physical geography of Africa. 

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Identify significant physical and political features in Africa.
(Informed by MA HSS 6.A.1, 6.A.2)
	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	
	
	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)



	PERFORMANCE EXPECTATION: Use primary and secondary sources to analyze and explain the perspectives and actions of South Africans living under apartheid. 

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain how and why the system of apartheid in South Africa developed, referring to human and physical geography as well as historical events.
(Informed by MA HSS 6.A.3, 6.A5)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)

	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Describe how South Africans fought against apartheid, referring to at least two major resistance movements.
(Informed by MA HSS 6.A.5)
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
(CCSS RH.6–8.2)

	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)

	Describe some of the major laws of apartheid and how they affected people’s lives.
(Informed by MA HSS 6.A.5)
	Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).
(CCSS RH.6–8.3)

	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	Explain the significance of Nelson Mandela to the end of apartheid.
(Informed by MA HSS 6.A.5)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
(CCSS RH.6–8.4)
	



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Using the struggle in South Africa as a lens, analyze the components of a successful social movement.
(Informed by MA HSS 6.A.5)
	Describe how a text presents information (e.g., sequentially, comparatively, causally).
(CCSS RH.6–8.5)

	

	
	Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
(CCSS RH.6–8.6)
	

	
	Analyze the relationship between a primary and secondary source on the same topic.
(CCSS RH.6–8.9)
	

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)
	

	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	

	
	Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
(CCSS SL.6–8.1)
	






	MID-UNIT 1 ASSESSMENT

	Students answer questions that require them to interpret population and natural resources maps. They also take an Africa map quiz.



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Identify significant physical and political features in Africa. 
(Informed by MA HSS 6.A.1, 6.A.2)
	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)




	END OF UNIT 1 ASSESSMENT

	Students read a new secondary text about the history of apartheid in South Africa and answer selected and short response questions about the sequence of events in the text and how the text is structured. They complete short open response questions about the system of apartheid and its origins.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain how and why the system of apartheid in South Africa developed, referring to human and physical geography as well as historical events.
(Informed by MA HSS 6.A.3, 6.A5)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)
	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)

	
	Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).
(CCSS RH.6–8.3)
	

	
	Describe how a text presents information (e.g., sequentially, comparatively, causally).
(CCSS RH.6–8.5)
	



	MID-UNIT 2 ASSESSMENT

	Students analyze the events of one story in Out of Bounds and write an extended response explaining what the story shows about human rights and apartheid.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe how South Africans fought against apartheid, referring to at least two major resistance movements.
(Informed by MA HSS 6.A.5)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	Describe some of the major laws of apartheid and how they impacted people’s lives.
(Informed by MA HSS 6.A.5)
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	





	END OF UNIT 2 ASSESSMENT

	Part A: Students evaluate multiple primary and secondary sources to analyze the impact of one apartheid law. 
Part B: Socratic Seminar about the elements of an effective political or social movement.



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe how South Africans fought against apartheid, referring to at least two major resistance movements.
(Informed by MA HSS 6.A.5)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	Describe some of the major laws of apartheid and how they affected people’s lives.
(Informed by MA HSS 6.A.5)
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
(CCSS RH.6–8.2)
	

	Using the struggle in South Africa as a lens, analyze the components of a successful social movement.
(Informed by MA HSS 6.A.5)
	Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).
(CCSS RH.6–8.3)
	

	
	Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
(CCSS RH.6–8.6)
	

	
	Analyze the relationship between a primary and secondary source on the same topic.
(CCSS RH.6–8.9)
	

	
	Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
(CCSS SL.6–8.1)
	



	MID-UNIT 3 ASSESSMENT

	Performance Task: Two-Voice Poem
Students write a two-voice poem based on one story in Out of Bounds that compares the perspectives of two South Africans living under apartheid.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe how South Africans fought against apartheid, referring to at least two major resistance movements.
(Informed by MA HSS 6.A.5)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	Describe some of the major laws of apartheid and how they affected people’s lives.
(Informed by MA HSS 6.A.5)
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	



	END OF UNIT 3 ASSESSMENT

	Formal Writing Assessment 
Task: Informational essay
Focusing question: How did (one) apartheid law violate the human rights of people in South Africa? How did South Africans react to this law?


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe how South Africans fought against apartheid, referring to at least two major resistance movements.
(Informed by MA HSS 6.A.5)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	Describe some of the major laws of apartheid and how they affected people’s lives.
(Informed by MA HSS 6.A.5)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	

	Explain the significance of Nelson Mandela to the end of apartheid.
(Informed by MA HSS 6.A.5)
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	




	TEXTS and MULTIMEDIA

	Texts and other media to purchase

One per student and one for teacher, unless otherwise noted.
	Naidoo, Beverley. Out of Bounds: Seven Stories of Conflict and Hope. New York: HarperTrophy, 2008. Print. ISBN: 978-0-060-50801-2.

Blauer, Ettagale, and Jason Laure. South Africa: Enchantment of the World. New York: Children’s Press, 2013. Print. ISBN: 978-0-531-25603-9.

[Note: Students primarily use the history sections of this text. It would be fine to substitute a similar text for this one. If your school has a world geography or history textbook of reasonable quality, you may be able to use the sections related to South Africa. The text must provide background information on the geography of South Africa, the origins and establishment of apartheid, and the struggle against apartheid. It needs to facilitate instruction in CCSS RH.6–8.3 and RH.6–8.5, the standards that focus on reading for sequence and causality, and on analyzing text structure.]

Nelson Mandela issue. Faces Magazine. Cobblestone Publishing, Feb. 2006. Print. 
[Note: This unit requires several articles from this magazine, which focuses on Nelson Mandela. Teachers may access these articles through the database, but we recommend buying one magazine per student to support independent reading.]

Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. 
ISBN: 978-0528010255





	TEXTS and MULTIMEDIA

	Guidance to text and multimedia list

	This curriculum uses the purchased texts (listed above; also included in unit-by-unit text lists below), other informational texts, and multimedia materials. In this module, much of students’ reading is in purchased texts. However, this curriculum also uses other informational texts that are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. 

The materials listed below also include a number of primary sources and images to share with your class in a format that makes sense for your situations. 

We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.

	Texts and Multimedia, Unit 1
	The following texts will be useful in building students’ background knowledge about the geography of Africa as well as the history of South Africa through the establishment of apartheid.

Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. (Purchased)

Blauer, Ettagale, and Jason Laure. South Africa: Enchantment of the World. New York: Children’s Press, 2013. Print. (Purchased)

Revisiting South Africa’s Apartheid Era. Digital images. Boston.com. Boston Globe, n.d. Web. 14 May 2015. <http://www.boston.com/bostonglobe/photos/photos_galleries/apartheidsouthafrica/>.

South Africa. Department of Justice and Constitutional Development. Truth and Reconciliation Commission of South Africa Report. N.p., n.d. Web. 26 July 2015. <http://www.justice.gov.za/trc/report/finalreport/Volume 1.pdf>. 

Mason, John Edwin. “See the Photos That Gave Americans Their First Glimpse of Apartheid in 1950.” Life. Time Inc., 11 Feb. 2015. Web. 14 May 2015. <http://time.com/3668247/apartheid-photo-essay-life/>.

“Bantustans and Natural and Economic Resources.” South Africa: Overcoming Apartheid, Building Democracy. Michigan State University, n.d. Web. 14 May 2015. <http://overcomingapartheid.msu.edu/educationalactivity.php?id=65-260-1>. 

Chokshi, Monal, Cale Carter, Deepak Gupta, Tove Martin, and Robert Allen. “Apartheid and the People of South Africa.” Stanford University, 1995. Web. 14 May 2015. <http://www-cs-students.stanford.edu/~cale/cs201/apartheid.hist.html>. 

Demonstration at Chase Manhattan Bank. 1966. American Committee on Africa, New York. African Activist Archive. Web. 14 May 2015. <http://africanactivist.msu.edu/image.php?objectid=32-131-16A>. 

Djembayz. “Boycott—Contaminated with Apartheid—South African Goods.” Sticker/press-on label, black print on yellow, about 12 inches in diameter. Acquired by the Library of Congress Africa Division in January 1986. Digital image. Wikimedia Commons. N.p., 11 Apr. 2014. Web. 14 May 2015. <https://commons.wikimedia.org/wiki/File:Boycott_-_Contaminated_with_apartheid_-_South_African_goods.jpg>. 

Hands Off Product of Apartheid. N.d. Michigan State University Libraries Special Collections. African Activist Archive. Web. 14 May 2015. < http://africanactivist.msu.edu/image.php?objectid=32-131-470>.




	TEXTS and MULTIMEDIA

	Unit 2 Texts and Multimedia
	In Unit 2, students read a story from the Out of Bounds anthology, paired with secondary and primary sources. The list below groups texts according to which story they best supplement.

Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. (Purchased)

Naidoo, Beverley. Out of Bounds: Seven Stories of Conflict and Hope. New York: HarperTrophy, 2008. Print. (Purchased)

Supplementary texts for “The Noose” in Out of Bounds	
South Africa. Department of Justice and Constitutional Development. Truth and Reconciliation Commission of South Africa Report. N.p., n.d. Web. 26 July 2015. <http://www.justice.gov.za/trc/report/finalreport/Volume 1.pdf>. [Excerpted—use only the catalog of apartheid laws]

Mason, John Edwin. “See the Photos That Gave Americans Their First Glimpse of Apartheid in 1950.” Life. Time Inc., 11 Feb. 2015. Web. 14 May 2015. <http://time.com/3668247/apartheid-photo-essay-life/>.

Anyone Disobeying These Laws Will Be Imprisoned, Fined, And/or Whipped. 1971. Anti-Apartheid Movement Archives, Oxford, UK. African Activist Archive. Comp. Malcolm Gluck, et al. Web. 14 May 2015. <http://africanactivist.msu.edu/image.php?objectid=32-131-2AE>.

An African Man Shows His Passbook. N.d. Historical Images of South Africa, United Nations. South Africa: Overcoming Apartheid, Building Democracy. Web. 14 May 2015. <http://overcomingapartheid.msu.edu/image.php?id=65-254-2>.

South Africa. Parliament of South Africa. Population Registration Act, 1950. N.p., 1950. Wikisource, the Free Library. Web. 14 May 2015. <https://en.wikisource.org/wiki/Main_Page>.

South Africa. Parliament of South Africa. Prohibition of Mixed Marriages Act, 1949. N.p., 1949. Wikisource, the Free Library. Web. 14 May 2015. <https://en.wikisource.org/wiki/Prohibition_of_Mixed_Marriages_Act,_1949>.

Supplementary texts for “One Day Lily” in Out of Bounds
“Resistance to Apartheid.” Understanding Apartheid: Learner’s Book. Cape Town: Oxford UP, 2006. 55-74. ApartheidMuseum.org. Web. 14 May 2015. <http://www.apartheidmuseum.org/sites/default/files/files/downloads/Learners book Chapter4.pdf>. 

Proc. of Congress of the People, Kliptown, South Africa. The Freedom Charter. African National Congress. Web. 14 May 2015. <http://www.anc.org.za/show.php?id=72>.

Music and Apartheid in South Africa. Music in History. YouTube, 25 Jan. 2009. Web. 14 May 2015. <https://www.youtube.com/watch?v=T3XhzmNxR8w>. 

Supplementary texts for “The Typewriter” in Out of Bounds
“Youth Unite! Arm Yourselves with Knowledge for Freedom!” 1989. Posterbook Collective of the South African History Archive. South Africa: Overcoming Apartheid, Building Democracy. Michigan State University. Web. 14 May 2015. <http://overcomingapartheid.msu.edu/image.php?id=65-254-126>.





	TEXTS and MULTIMEDIA

	Unit 2 Texts and Multimedia (continued)
	Have You Heard from Johannesburg? Prod. Connie Field. Clarity Educational Productions, 2010. The World Witnesses the Soweto Uprising. PBS. Web. 14 May 2015. <http://video.pbs.org/video/2185498596/>.

Nzima, Sam. Antoinette Sithole and Mbuyisa Makhubo carrying 12-year-old Hector Pieterson moments after he was shot by South African police during a peaceful student demonstration in Soweto, South Africa. Digital image. Wikipedia. N.p., 17 June 2010. Web. 14 May 2015. <https://en.wikipedia.org/wiki/File:Hector_pieterson.jpg>.

Poster with quote from Steve Biko. Digital image. Pinterest. N.p., n.d. Web. 14 May 2015. <https://www.pinterest.com/pin/203154633163588068/>.

“1976: Soweto Protest Turns Violent.” BBC On This Day. BBC News, n.d. Web. 14 May 2015. <http://news.bbc.co.uk/onthisday/hi/dates/stories/june/16/newsid_2514000/2514467.stm>. 

Dhlomo, H.I.E., a.k.a. Busy-Bee. “Weekly Review and Commentary.” Ilanga Lase Natal [Durban, South Africa] 9 Feb. 1944: n. pag. New African Movement. Pitzer College. Web. 14 May 2015. <http://pzacad.pitzer.edu/NAM/newafrre/writers/hdhlomo/weekly/2-9-44.gif>.

Supplementary texts for “The Playground” in Out of Bounds
Note: Use “The Playground” and these texts for the End of Unit 2 Assessment.
Drogin, Bob. “16 Blacks Break Color Barrier at South African School.” Los Angeles Times 23 Feb. 1996: n. pag. Los Angeles Times. Web. 28 May 2015. <http://articles.latimes.com/1996-02-23/news/mn-39210_1_black-students>. 

Msila, V. “School Choice and Intra-township Migration: Black Parents Scrambling for Quality Education in South Africa.” Journal of Education 46 (2009): 81–98. Print.

Davis, Rebecca. “Equal Education to SA Government: Lay down Basic Standards for Schools.” Daily Maverick. N.p., 18 June 2013. Web. 27 July 2015. <http://www.dailymaverick.co.za/article/2013-06-18-equal-education-to-sa-government-lay-down-basic-standards-for-schools/ - .Vba-Y_lVikr>. 


	Unit 3 Texts and Multimedia
	Nelson Mandela issue. Faces Magazine. Cobblestone Publishing, Feb. 2006. Print. (Purchased)

Mandela, Nelson. “Message by President Nelson Mandela on National Reconciliation Day.” National Reconciliation Day. 16 Dec. 1995. African National Congress. Web. 14 May 2015. <http://anc.org.za/show.php?id=3646>.

Ferlazzo, Larry. “Nelson Mandela Resources.” Web log post. Larry Ferlazzo’s Websites of the Day. N.p., 6 May 2012. Web. 14 May 2015. <http://larryferlazzo.edublogs.org/2012/05/06/nelson-mandela-resources/>.
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	World geography: module 2





Module 3: Education—The Foundation of Human Rights

	THE STORY OF THE MODULE

	Region of Focus 
	Asia

	Guiding Questions and Big Ideas
	Why is the right to an education a foundational human right?
The right to an education is a foundational human right because many other rights depend on it. Without this right, an individual will have a hard time exercising the right to full participation in the community, the right to work, the right to health and safety, the right to vote, etc.
What are the barriers to education worldwide? What can individuals and organizations do to overcome those barriers?
There are many barriers to education and no simple solutions. Extreme poverty, cultural and religious attitudes about the role of women, and lack of infrastructure are some of the most pervasive barriers. Some organizations are addressing these issues by sending resources to needy communities and educating girls and parents about the importance of education for all children.

	Description
	Module 3 centers on the right to an education and why it is fundamental to many of the other human rights. 

In Unit 1, students orient themselves to the geography of Asia. They build background around key geographic features of the region, with a particular focus on India and Pakistan. They begin to explore the issue of education in the developing world in general and in South Asia in particular and identify some of the many barriers to education. They use this knowledge as they begin to read I Am Malala. This text will help them understand some of the common barriers to education in Asia. 

In Unit 2, students study the issue of access to education in earnest, using I Am Malala as a case study. In small groups, they discuss the barriers to education against which Malala fought and which human rights she did and didn’t have. They also explore different international organizations that work to address the common barriers to education. As they read texts that argue for different solutions, they do so critically and notice the interplay of fact, opinion, and reasoned judgment.

In Unit 3, students synthesize their learning and make an argument about the importance of access to education. They first create a brochure (online or print) that aims to educate and persuade their peers to take action on the issue of access to education. Then they will write an argument essay in which they explain why education is a foundational human right and what individuals or organizations can do to help others overcome the barriers to education.

	End of Module Assessments
	Formal Writing Assessment
Task: Argument essay 
Focusing statement: Because the right to an education is a necessary first step for obtaining many other human rights, communities and individuals should focus their energy on overcoming the barriers to education. Support this claim with evidence from your readings. 

Performance Task
Student-Friendly Brochure
Create a brochure (online or in print) that aims to persuade other students to support literacy efforts around the world. Your brochure should address the common barriers to education and what at least one organization is doing to overcome those barriers.





	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Use an atlas to learn about the physical and political geography of Asia.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Identify significant physical and political features in Asia.
(Informed by MA HSS 
6.WA.1, 6.WA.2, 6.CSA.1, 6.CSA.2, 6.SEAO.1, 6.SEAO.2, 6.NEA.1, 6.NEA.2)
	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)



	PERFORMANCE EXPECTATION: Analyze argument texts and quantitative sources to explain the barriers to education faced by many children in developing countries. Craft effective arguments about the importance of education to human rights.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain some of the barriers to education in the developing world, including cultural, religious, economic, and geographic factors.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Describe several current solutions to these barriers to education.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
(CCSS RH.6–8.2)
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	Explain the connection between the right to an education and other human rights, especially for girls in the developing world.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
(CCSS RH.6–8.6)
	Create a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
(CCSS RH.6–8.7)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues. 
(Informed by C3 Framework D2.Eco.2.6–8)

	
	Distinguish among fact, opinion, and reasoned judgment in a text.
(CCSS RH.6–8.8)
	

	
	Write arguments focused on discipline-specific content.
(CCSS WHST.6–8.1)
	



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	



	MID-UNIT 1 ASSESSMENT

	Students answer selected and short response items that show they can read a variety of graphs and charts. They also take an Asia map quiz.



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Identify significant physical and political features in Asia.
(Informed by MA HSS 
6.WA.1, 6.WA.2, 6.CSA.1, 6.CSA.2, 6.SEAO.1, 6.SEAO.2, 6.NEA.1, 6.NEA.2)
	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	
	
	Interpret a graph or chart about geographic information.
(Informed by MA HSS CS.6.3)



	END OF UNIT 1 ASSESSMENT

	Students summarize part of I Am Malala. They also answer short and selected response questions that require them to synthesize several charts and graphs about literacy rates worldwide. 


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain some of the barriers to education in the developing world, including cultural, religious, economic, and geographic factors.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
(CCSS RH.6–8.2)
	

	
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
(CCSS RH.6–8.7)
	






	MID-UNIT 2 ASSESSMENT

	Students evaluate sources about efforts to improve access to education to distinguish among opinion, fact, and reasoned judgment. 



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain some of the barriers to education in the developing world, including cultural, religious, economic, and geographic factors.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)
	

	Describe several current solutions to these barriers to education.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Distinguish among fact, opinion, and reasoned judgment in a text.
(CCSS RH.6–8.8)
	




	END OF UNIT 2 ASSESSMENT

	Students evaluate and synthesize multiple primary and secondary sources (including graphs/charts, a section from I Am Malala, and other sources) to analyze barriers to literacy.



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain some of the barriers to education in the developing world, including cultural, religious, economic, and geographic factors.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues. 
(Informed by C3 Framework D2.Eco.2.6–8)

	
	Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
(CCSS RH.6–8.2)
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	
	Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
(CCSS RH.6–8.6)
	

	
	Distinguish among fact, opinion, and reasoned judgment in a text.
(CCSS RH.6–8.8)
	






	MID-UNIT 3 ASSESSMENT

	Performance Task: Student-Friendly Brochure
Create a brochure (online or in print) that aims to persuade other students to support literacy efforts around the world. Your brochure should address the common barriers to education and what at least one organization is doing to overcome those barriers.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain some of the barriers to education in the developing world, including cultural, religious, economic, and geographic factors.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Write arguments focused on discipline-specific content.
(CCSS WHST.6–8.1)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues. 
(Informed by C3 Framework D2.Eco.2.6–8)

	Describe several current solutions to these barriers to education.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Create a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	Explain the connection between the right to an education and other human rights, especially for girls in the developing world.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	




	END OF UNIT 3 ASSESSMENT

	Formal Writing Assessment
Task: Argument essay 
Focusing Statement: Because the right to an education is a necessary first step for obtaining many other human rights, communities and individuals should focus their energy on overcoming the barriers to education. Support this claim with evidence from your readings. 



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain some of the barriers to education in the developing world, including cultural, religious, economic, and geographic factors.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Write arguments focused on discipline-specific content.
(CCSS WHST.6–8.1)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues. 
(Informed by C3 Framework D2.Eco.2.6–8)

	Describe several current solutions to these barriers to education.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	

	Explain the connection between the right to an education and other human rights, especially for girls in the developing world.
(Informed by MA HSS 6.CSA.3, 6.CSA.4)
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	






	TEXTS and MULTIMEDIA

	Texts and other media to purchase

One per student and one for teacher, unless otherwise noted.
	Yousafzai, Malala, and Patricia McCormick. I Am Malala: How One Girl Stood up for Education and Changed the World. New York: Little, Brown, 2014. Print. ISBN: 978-0-316-32793-0. 

McBrier, Page, and Lori Lohstoeter. Beatrice’s Goat. New York: Aladdin Paperbacks, 2004. Print. ISBN: 978-0-689-86990-7.  [One per classroom for read aloud]

Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. 
ISBN: 978-0528010255.


	Guidance to text and multimedia list

	This curriculum uses the purchased texts (listed above; also included in unit-by-unit text lists below), other informational texts, and multimedia materials. In this module, much of students’ reading is in purchased texts. However, this curriculum also uses other informational texts that are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. 

The materials listed below also include a number of primary sources and images to share with your class in a format that makes sense for your situations. 

We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.

	Texts and Multimedia, Unit 1
	Focus: Build background knowledge about access to education

Yousafzai, Malala, and Patricia McCormick. I Am Malala: How One Girl Stood up for Education and Changed the World. New York: Little, Brown, 2014. Print. (Purchased) 

“South Asia in the News: Like Today, Pakistan’s Early Years Were Filled with Violence and Unrest.” Junior Scholastic 21 Jan. 2008: 12+. General OneFile [Gale]. Web. 15 May 2015.  Gale Document Number: GALE|A174595207

“Time Trip.” Current Events, a Weekly Reader publication 20 Feb. 2004: 2. General OneFile [Gale]. Web. 15 May 2015. Gale Document Number: GALE|A113599957

Google Search: Reunion. Google India. YouTube, 13 Nov. 2013. Web. 14 May 2015. <https://www.youtube.com/watch?v=gHGDN9-oFJE>. 

Adult and Youth Literacy. Rep. UNESCO Institute for Statistics, Sept. 2014. Web. 27 July 2015. <http://www.uis.unesco.org/literacy/Documents/fs-29-2014-literacy-en.pdf>. 
“UNESCO eAtlas of Literacy.” UNESCO Institute for Statistics, n.d. Web. 14 May 2015. <http://tellmaps.com/uis/literacy/>.

Global Education Digest 2012. Digital image. UNESCO Institute for Statistics. UNESCO, n.d. Web. 27 July 2015. <http://www.uis.unesco.org/Education/PublishingImages/GED 2012/ged-2012-infographic-en.jpg>. 

“10 Barriers to Education around the World.” Global Citizen. Global Poverty Project, 2 June 2014. Web. 14 May 2015. <https://www.globalcitizen.org/en/content/10-barriers-to-education-around-the-world-2/>.





	TEXTS and MULTIMEDIA

	Texts and Multimedia, Unit 2
	Focus: Exploring Solutions 

Gene Sperling. Half the Sky: Turning Oppression into Opportunity for Women Worldwide. Half the Sky Movement, n.d. Web. 14 May 2015. <http://www.halftheskymovement.org/videos/issue-sort/education>.

The Girl Effect: The Clock Is Ticking. The Girl Effect. YouTube, 13 Sept. 2010. Web. 15 May 2015. <http://www.youtube.com/watch?v=1e8xgF0JtVg>. 

“Infographic: 12 Years for All!” Web log post. Malala Fund Blog. Malala Fund, 29 Apr. 2015. Web. 14 May 2015. <http://community.malala.org/12-years-free-education-1026865390.html>. 

“Here’s What People Think about Secondary Education (& Why It Should Be Free).” Malala Fund Blog. Malala Fund, 25 Mar. 2015. Web. 14 May 2015. <http://community.malala.org/what-do-people-think-about-secondary-school-fees-1058406974.html>.

Kristof, Nicholas D. “The Luckiest Girl.” New York Times 3 July 2008: A23. General OneFile [Gale]. Web. 15 May 2015. Gale Document Number: GALE|A180896828

McBrier, Page. Beatrice’s Goat. Aladdin, 2004. (Purchased) 

The Girl Effect Accelerator. The Girl Effect. YouTube, 11 Nov. 2014. Web. 15 May 2015. <https://www.youtube.com/channel/UCJwLFd1t3OrJklU6cQih4tw>. 

Yegna, the Sound of All of Us. The Girl Effect. YouTube, 18 Aug. 2014. Web. 15 May 2015. <https://www.youtube.com/watch?v=K32SMXshAnY>. 

“Education.” Half the Sky Movement: Turning Oppression into Opportunity for Women Worldwide. Half the Sky Movement, n.d. Web. 14 May 2015. <http://www.halftheskymovement.org/issues/education>.

	Texts and Multimedia, Unit 3
	Focus: Making an Argument for Change

“Facing the Challenges for Girls in Ethiopia.” The Girl Effect. N.p., 10 Sept. 2013. Web. 27 July 2015. <http://www.girleffect.org/media/1162/yegnainfographicdownload.pdf>. 

Global Education Digest 2012. Digital image. UNESCO Institute for Statistics. UNESCO, n.d. Web. 27 July 2015. <http://www.uis.unesco.org/Education/PublishingImages/GED 2012/ged-2012-infographic-en.jpg>.
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Module 4: The Interconnectedness of Human Rights

	THE STORY OF THE MODULE

	Region of Focus 
	Central and South America

	Guiding Questions and Big Ideas
	How is the idea of human rights evolving and growing?
Now, more than 50 years after the Universal Declaration of Human Rights was enacted, we realize there is a strong link between human rights and the environment. There is a growing conviction that the human rights of future generations will largely depend on how well we protect and preserve natural resources for those generations. 
How are human rights connected globally?
Because we are an intricately connected global community, our human rights are interdependent. Commerce is one of the major ways in which world communities interact. Therefore, our choices as consumers can make a big difference.
How do the food choices we make in the United States affect the human rights of agricultural communities in Central and South America?
The food choices we make in the U.S. affect the growing practices of agribusiness. Agribusiness makes choices about working conditions and compensation and about the environmental impacts of the business. These choices affect the human rights of people who live and work in those communities.

	Description
	Module 4 is an extended research project where students learn about the interconnectedness of human rights. Specifically, they examine how their food choices may affect the human rights of others.

In Unit 1, students build background knowledge about the geography of Central and South America. They examine maps and charts about the physical geography, natural resources, and populations of the region. They also read a modern human rights document that examines the connection between human rights and environmental issues. 

Unit 2 opens with a rich, informational text titled “Product of Mexico.” Through this series of short texts, graphics, and videos, students explore the intersection of Mexican farmers and U.S. consumers. Students read the source critically, noting the use of evidence and sound reasoning. Then they begin their own internet-based research project on one major food industry: bananas, chocolate, or coffee. They organize their findings in a researcher’s notebook.

The students transition into sharing their research in Unit 3. First, they create an annotated menu for a discussion dinner where they can explain the link between human rights and food production. Finally, they write an extended research project, complete with visuals, which explains how the food choices we make in the U.S. may affect the human rights of those who live in the countries where our food is produced. 

	End of Module Assessments
	Formal Writing Assessment
Task: Research project
Focusing question: How can the food choices we make in the U.S. affect the human rights of individuals in Central and South America?

Performance Task
Discussion Dinner with Annotated Menu
Create an annotated menu for a “discussion dinner.” The menu should include information about where the food comes from and a brief discussion of how it was produced. Be sure to explain how this food affects the human rights of the people connected with that production. 





	MODULE OUTCOMES AND ASSESSMENT SEQUENCE

	PERFORMANCE EXPECTATION: Use an atlas to learn about the physical and political geography of Central and South America.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Identify significant physical and political features in Central and South America.
(Informed by MA HSS
6.SAM.1, 6.SAM.2)
	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)



	PERFORMANCE EXPECTATION: Conduct a research project to examine the effects that the agricultural industry in Central and South America has on human rights. 

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the distribution chain of one major food crop, including the impact of growing, distributing, and consuming the crop on the environment and human populations.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)

	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

	Explain the connection between human rights and the production of food.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
(CCSS RH.6–8.6)
	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)

	
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
(CCSS RH.6–8.7)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	
	Analyze the relationship between a primary and secondary source on the same topic.
(CCSS RH.6–8.9)
	Explain how supply and demand affect the price and quantity of goods and services in a market economy. 
(Informed by MA HSS CS.6.12, CS.6.13 and C3 Framework D2.Eco.4.6–8, D2.Eco.6.6–8)

	
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues.
(Informed by C3 Framework D2.Eco.2.6–8)




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	
	Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.
(CCSS WHST.6–8.7)
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	
	Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
(CCSS WHST.6–8.8)
	

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	



	PERFORMANCE EXPECTATION: Analyze how the choices of American consumers affect the human rights of agricultural communities in Central and South America. 

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the distribution chain of one major food crop, including the impact of growing, distributing, and consuming the crop on the environment and human populations.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)
	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)

	Explain the connection between human rights and the production of food.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)




	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
(CCSS SL.6.1)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues.
(Informed by C3 Framework D2.Eco.2.6–8)

	
	Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate eye contact, adequate volume, and clear pronunciation.
(CCSS SL.6.4)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	
	
	Take informed action on a local, national, or international issue.
(Informed by C3 Framework D4.6.6–8, D4.7.6–8, D4.8.6–8)




	MID-UNIT 1 ASSESSMENT

	Students take a quiz that assesses their ability to interpret vegetation and climate maps. They also take a Central and South America map quiz.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Identify significant physical and political features in Central and South America.
(Informed by MA HSS
6.SAM.1, 6.SAM.2)
	
	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.
(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7; C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)




	END OF UNIT 1 ASSESSMENT

	Students use their readings to answer short and selected response items about how documents since the UDHR connect human rights to environmental issues.



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Explain the connection between human rights and the production of food.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.6–8.1)

	






	MID-UNIT 2 ASSESSMENT

	Students are presented with a scenario from their research. They demonstrate their ability to ask research questions and find evidence that relates to those questions. 



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the distribution chain of one major food crop, including the impact of growing, distributing, and consuming the crop on the environment and human populations.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.
(CCSS WHST.6–8.7)
	Interpret a graph or table about geographic information.
(Informed by MA HSS CS.6.3)

	
	Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
(CCSS WHST.6–8.8)
	




	END OF UNIT 2 ASSESSMENT

	Students trace the argument in several primary and secondary sources.


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the distribution chain of one major food crop, including the impact of growing, distributing, and consuming the crop on the environment and human populations.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Cite specific textual evidence to support analysis of primary and secondary sources.
(CCSS RH.6–8.1)


	

	
	Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
(CCSS RH.6–8.6)
	

	
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
(CCSS RH.6–8.7)
	

	
	Analyze the relationship between a primary and secondary source on the same topic.
(CCSS RH.6–8.9)
	





	MID-UNIT 3 ASSESSMENT

	Performance Task: Discussion Dinner with Annotated Menu
Create an annotated menu for a “discussion dinner.” The menu should include information about where the food comes from and a brief discussion of how it was produced. Be sure to explain how this food affects the human rights of the people connected with that production. 


	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the distribution chain of one major food crop, including the impact of growing, distributing, and consuming the crop on the environment and human populations.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)
	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)

	Explain the connection between human rights and the production of food.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)
	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	
	Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
(CCSS SL.6.1)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues.
(Informed by C3 Framework D2.Eco.2.6–8)

	
	Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate eye contact, adequate volume, and clear pronunciation.
(CCSS SL.6.4)
	Identify and analyze a variety of perspectives relating to a particular issue.
(Informed by C3 Framework D2.His.4.6–8, D2.His.5.6–8, D2.His.6.6–8, D2.Civ.10.6–8)

	
	
	Take informed action on a local, national, or international issue.
(Informed by C3 Framework D4.6.6–8, D4.7.6–8, D4.8.6–8)






	END OF UNIT 3 ASSESSMENT

	Formal Writing Assessment
Task: Informational essay
Focusing question: How do the food choices we make in the U.S. affect the human rights of individuals in Central and South America?



	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes


	Describe the distribution chain of one major food crop, including the impact of growing, distributing, and consuming the crop on the environment and human populations.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
(CCSS WHST.6–8.2)

	Analyze how humans and the physical environment affect each other.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6–8, D2.Geo.5.6–8, D2Geo.6.6–8)

	Explain the connection between human rights and the production of food.
(Informed by MA HSS 6.SAM.3, CS.6.11, CS.6.15)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.6–8.4)

	Analyze how and why people, goods, and ideas move from place to place.
(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	
	Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.
(CCSS WHST.6–8.7)
	Explain how supply and demand affect the price and quantity of goods and services in a market economy.
(Informed by MA HSS CS.6.12, CS.6.13 and C3 Framework D2.Eco.4.6–8, D2.Eco.6.6–8)

	
	Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
(CCSS WHST.6–8.8)
	Analyze the costs and benefits to different groups, societies, and the world of solutions to current economic issues.
(Informed by C3 Framework D2.Eco.2.6–8)

	
	Draw on evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.6–8.9)
	






	TEXTS AND MULTIMEDIA

	Texts to purchase

One per student, unless otherwise noted.
	Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print. 
ISBN: 978-0528010255.


	Guidance to text and multimedia list

	This curriculum uses the purchased atlas (listed above), as well as two anchor texts (listed below).    The anchor texts should be read in Unit 1, but students will likely return to them in Units 2 and 3 as they conduct their own research.  

Please note that this is a research module, and so much of students’ reading will be done as part of their research.  As teachers lead the class through this module, they will be modeling the research process. To do so effectively, before teaching this module, teachers should identify some possible sources (including other texts and multimedia materials) for the research projects and plan how to model their use.  Collaborating with the media specialist at your school is strongly recommended.  


	Other Texts and Multimedia
	“Parts I and II.” Draft Declaration of Principles on Human Rights and the Environment, 1994. Proc. of Meeting of Environmental Experts, United Nations, Geneva. Project Diana, Yale Law School, 7 Mar. 2008. Web. 28 July 2015. <http://www.environmentandhumanrights.org/resources/Draft Decl of Ppls on HR & the Env.pdf>.

Marosi, Richard. “Hardship on Mexico’s Farms, a Bounty for U.S. Tables.” Los Angeles Times 7 Dec. 2014: n. pag. Los Angeles Times. 7 Dec. 2014. Web. 15 May 2015. <http://graphics.latimes.com/product-of-mexico-camps/>.

Note: This text, which is a series of investigative journalism articles accompanied by images and video, will serve as an anchor text of this module.  EL has obtained permission for classroom use of this source in connection with this curriculum.   Some parts of the source (images, video) have to be accessed on-line.  An excerpt of the text of the articles is available on EL’s Web site at commoncoresuccess.eleducation.org. Search under “World Geography Module 4 Text Packet.” 
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