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	World Geography: Module 1: Unit 1: Lesson 11

The Right to Work: 
Closely Reading Article 23 



	Outcomes 
	Upcoming Summative Assessment

	Content

· Explain what human rights are and give examples of how having or not having them affects people’s lives. (Informed by MA HSS CS.6.9)

Literacy

· Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies. (CCSS RH.6-8.4)

· Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)

Disciplinary Thinking

· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7 and by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)
· Interpret a graph or table about geographic information. (Informed by MA HSS CS.6.3)
	End of Unit 1 Assessment (Lesson 15)

	Daily Learning Targets
	Ongoing Assessment

	· I can work effectively with a partner.

· I can explain the human right in Article 23 and explain how it affects people’s lives. 
· I can interpret graphs and tables. 
	A Life Like Mine Reading Journal Entries

Article 23 Close Reading Guide

Individual Practice: Comparing Maps and Graphs


	Agenda
	Materials

	1. Opening

A. Entry Task: Is There Slavery Today? (15 minutes)

2. Work Time

A. Pair Work: Close Reading Article 23 (20 minutes)

B. Individual Practice: Comparing Maps and Graphs (15 minutes)

3. Closing 

A. Debrief: Adding to Anchor Chart (10 minutes)

4. Homework

Read pages 98–126 in A Life Like Mine. Complete Reading Journal Entry #6 (due in Lesson 14).


	· Entry Task: Is There Slavery Today? (one per student)

· Map Showing Percentage of World Enslaved (one to display; see Teaching Notes)

· Rand McNally Classroom Atlas (book; one per student)

· Strong Reader Protocol anchor chart (begun in Lesson 8)

· Article 23 Strong Reader Protocol note-catcher (one per student)

· Individual Practice: Comparing Maps and Graphs (one per student) 

· Universal Declaration of Human Rights anchor chart (begun in Lesson 9; one per student)

· A Life Like Mine (book; one per student)


	Teaching Notes

	· In this lesson, students closely read Article 23, which is about the right to work. Similar to previous lessons in which students have done close reading, they will use the Strong Reader protocol. If your students have struggled with this protocol in previous lessons, consider how you can help them be successful. You may want to debrief periodically throughout the work time instead at the end. You may want to do it more as a whole class and periodically have students turn and talk with a partner about the answers. You may want to have students work in small groups and enlist a colleague to help support the groups.

· For the entry task, display a map from the Washington Post about world slavery today. 

· Citation: Fisher, Max. "Percentage of the population that is enslaved." Map. The Washington Post. 17 Oct. 2013. Web. 14 May 2015.

<http://www.washingtonpost.com/blogs/worldviews/wp/2013/10/17/this-map-shows-where-the-worlds-30-million-slaves-live-there-are-60000-in-the-u-s/>
· In Work Time B, students work independently, comparing graphs and maps. This is a good chance to differentiate the lesson, depending on the needs of your students. See note under Suggestions for Further Differentiation.
· In the next lesson, students use their work from earlier in the unit to reflect and complete a self-assessment on the following learning outcomes:
· I can interpret a graph or chart about geographic information. 

· I can interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps.

· I can define human rights, list some, and explain their importance. 

· I can explain what human rights are and give examples of how having or not having them affects people’s lives. 

· I can cite evidence when I’m explaining something about a text. 

· I can determine the meaning of words and phrases in a text. 
Be ready to return some of their work with feedback so they can adequately self-assess.
· In advance:
· Closely read Article 23, make note of challenging vocabulary words and phrases, and consider how to support students.
· Consider how to differentiate Work Time B.
· Post Strong Reader Protocol anchor chart.
· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	subsistence farming, just, favorable, remuneration, supplemented


	· Work Time B is a good opportunity for you to work with a small group of struggling students. Identify the students who struggle with map reading skills from the mid-unit assessment.

· If you need more time for close reading Article 23, or students have been struggling with reading graphs and tables, consider giving a different, simpler task in Work Time B. Rather than asking students to look at and compare three graphs, they could do a first, second, and third read of the bar graph on income on page 67 of the Rand McNally Classroom Atlas.

· You may also want to have on hand an additional assignment for your stronger students who finish quickly. The atlas has several more graphs that they could answer questions about. Bar graphs that are thematically linked to the lesson can be found on pages 67 and 73.


	Opening

	A. Entry Task: Is There Slavery Today? (15 minutes)

· Distribute the Entry Task: Is There Slavery Today? and display the Map Showing Percentage of World Enslaved.
· After 5 minutes, debrief. Help students consider why there might be a higher percentage of slavery in the places that have low economic activity. The maps on pages 91, 104, and 81 in the Rand McNally Classroom Atlas will be helpful. Ask students to look at these. Lead students to understand the connection between poverty and subsistence farming and slavery.


	Work Time

	A. Pair Work: Close Reading Article 23 (20 minutes)
· Direct students to the Strong Reader Protocol anchor chart. Remind them that strong readers often return to a text to read it several times in order to gain a deeper understanding of its ideas. Reassure students that similar to previous lessons in the unit, this protocol will help them in their close reading today. 

· Refocus students on the posted daily learning targets and ask for a volunteer to read them. 

· Tell students that part of their close reading today will involve working with a partner, and you are confident they will work together successfully. Remind students of the class norms for pair work, if necessary. 

· Arrange students in pairs and distribute the Article 23 Strong Reader Protocol note-catcher.
· Ask students to set a purpose for the reading and to write it down in number 1. Ask students to share out. Listen for them to link the purpose to the second daily learning target.

· Ask students to follow along as you read aloud Article 23 from the note-catcher. 
· Instruct students to work with their partners to answer the questions on the close reading guide and to reread when prompted. Circulate to provide assistance. As necessary, check in with the whole class on gist and vocabulary.

· After 5 minutes, name and celebrate some specific pairs who kept the class norms. Debrief by asking partners to share their thinking. Students have worked independently for a while; during the debrief, be sure to hear their thinking but also correct any misunderstandings. Link the entry task to today’s learning about just remuneration and favorable working conditions. 

· Invite students to return to their seats.

	B. Individual Practice: Comparing Maps and Graphs (15 minutes)
· Distribute the Individual Practice: Comparing Maps and Graphs and ask students to complete the task independently. Assure them that this is not a quiz but a chance for them to see how well they are meeting the learning targets and new geography skills. 
· Ask those students who finish early to start on their homework.


	Closing

	A. Debrief: Adding to the Anchor Chart (10 minutes)
· Direct students to retrieve their Universal Declaration of Human Rights anchor chart and their A Life Like Mine book.

· Tell students to turn and talk with a partner about what they may write down for the first two boxes for the Article 23 row on their chart. 

· After 2 minutes, refocus whole class. Tell students that because Article 23 is slightly different for adults and children, they should focus on the issue of child labor. Looking at page 79 in A Life Like Mine, they can find a picture of a child who is doing the right kind of work for children and several who are not.

· Invite students to complete the anchor chart independently. If they do not finish, they should complete it for homework.
· Remind students of the homework. Answer any clarifying questions.


	Homework

	· Read pages 98–126 in A Life Like Mine. 
· Complete Reading Journal Entry #6 (due in Lesson 14).


Entry Task: Is There Slavery Today?


	Name:

	Date:


Directions: Complete this task individually. Use the map provided to answer the questions.

First read (flow and sourcing)

What kind of map is this? 

What is the title?

What is the gist of this map?

Second read (understand each part)
If a country is a darker shade, what does that mean?

If a country is a lighter shade, what does that mean?

Third read (analyze the whole)
What trend do you see? What do the darker shaded areas have in common?

What do the lighter shaded areas have in common?

Why is this information important?

 Article 23 Strong Reader Protocol Note-catcher


	Name:

	Date:


Directions: With a partner, closely read Article 23 of the Universal Declaration of Human Rights. 
Before you read: 

1. What is your purpose for reading this text?

Article 23 

(1) Everyone has the right to work, to free choice of employment, to just and favourable conditions of work and to protection against unemployment.

(2) Everyone, without any discrimination, has the right to equal pay for equal work.

(3) Everyone who works has the right to just and favourable remuneration ensuring for himself and his family an existence worthy of human dignity, and supplemented, if necessary, by other means of social protection.
"The Universal Declaration of Human Rights."  United Nations, n.d. Web. 14 May 2015.

<http://www.un.org/en/documents/udhr/>
After First Read:
2. What is the gist of this text? What is it basically saying?

After Second Read:

3. Reread the article. Circle any unfamiliar words. Then choose three of them to put into the chart below:

	Word
	Hints or clues that help me with the definition
	Definition

	
	
	

	
	
	

	
	
	


Article 23 Strong Reader Protocol Note-catcher

4. Describe “just and favorable working conditions.” What does that look like in today’s world?

5. The word remuneration means “wages” or “pay for work.” What does it mean to have just and favorable wages that ensure an “existence worthy of human dignity”? 

6. The text explains that a person is entitled to having his or her wages “supplemented” if necessary to ensure an existence worthy of human dignity. What does that mean? Do we have that in the United States?

After Third Read:

7. In A Life Like Mine (on page 77) it lists some qualities of “just and favorable” working conditions for children. How are those different for adults? 

8. The text says that everyone has the “right to equal pay for equal work.” Why do you think this phrase may have been included? 

9. Why is this right included in the Universal Declaration of Human Rights? Why is it an important right? What happens if someone does not have the right to work and the right to just wages? 

Individual Practice: Comparing Maps and Graphs


	Name:

	Date:


Directions: Using the map and graphs on pages 29 and 32, answer the following questions.

First Read:
	Title
	What is the gist?
	What is the likely purpose of this text?

	Rising Urban Population (page 29)
	
	

	North America’s Population (page 32)
	
	

	Population Density Map (page 32)
	
	


Second Read:
	Title
	
	

	Rising Urban Population (page 29)
	What does “urban” mean?


	Which line seems to be rising fastest?

What does that mean?



	North America’s Population (page 32)
	Which country has the biggest share of the population?


	What country has the least?




Individual Practice: Comparing Maps and Graphs

	Population Density Map (page 32)
	What are the labeled black dots?
	Do more people live in rural areas or urban areas?




Third Read:

1. What information do the maps and graphs have in common? 

2.  What big idea or trend can you understand from looking at all of the maps together?

3. How are the two maps and two graphs different? 

4. What does each add to your understanding of the big idea or trend you identified in Question 2?

	[image: image3.emf]
	This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.

Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.


PAGE  
	© 2015 EL Education, Inc.  All Rights Reserved.
	EL Education Curriculum • Grade 6 World Geography • M1:U1:L11  • 6  



[image: image1.png][image: image2.emf][image: image3.emf][image: image4.png][ Education



[image: image5.emf]