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	Outcomes 
	Upcoming Summative Assessment

	Content
Explain what human rights are and give examples of how having or not having them affects people's lives. (Informed by MA HSS CS.6.9)
Literacy
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies. (CCSS RH.6–8.4)
Draw evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.6–8.9)
Disciplinary Thinking
· Interpret a graph or table about geographic information. (Informed by MA HSS CS.6.3)
	End of Unit 1 Assessment (Lesson 15)

	Daily Learning Targets
	Ongoing Assessment

	I can interpret graphs and tables.
I can work effectively with a partner.
I can explain the human right in Article 26 and how it affects people’s lives.
	A Life Like Mine Reading Journal Entries
Article 26 Close Reading Guide





	
Agenda
	Materials

	Opening
Entry Task: Interpreting Graphs (15 minutes)
Work Time
A. Pair Work: Close Reading Article 26 (20 minutes)
B. Pair Work: Matching Evidence and Analysis  (15 minutes)
Closing 
A. Debrief: Adding to the Anchor Chart (10 minutes)
Homework
Read pages 75–90 in A Life Like Mine. Complete Reading Journal Entry #5. Bring your atlas to class tomorrow.

	Entry Task: Interpreting Graphs (one per student)
Interpreting Graphs: Part 2 (one to display)
UNICEF Infographic: Education Crisis in Syria (one to display; see Teaching Notes)
Strong Reader Protocol anchor chart (begun in Lesson 8)
Article 26 Close Reading Guide (one per student)
Article 26 Evidence and Analysis Cards (one per student)
Note cards (one per student)
A Life Like Mine (book; one per student)
Universal Declaration of Human Rights anchor chart (begun in Lesson 9; one per student)
Reading Journal Entry #5 (one per student; see Lesson 6 supporting materials)




	Teaching Notes

	In this lesson, students return to the Universal Declaration of Human Rights and closely read Article 26. They also review the Strong Reader protocol, which will help them understand this complex text. Remember that a close read is not an assessment of their understanding of the text but a way to support them in making meaning and doing strong analysis. Most likely, students will not be able to answer all of the text-dependent questions on their own. See the Teaching Notes in Lesson 8 for additional information on close reading.
The lesson begins with a review of the graph interpretation skills students learned in Lesson 9. Be sure to use the same “first read, second read, third read” process to help them build this scholarly habit of mind. At the end of the exercise, share a “real-world document” so students can understand that authors use graphs to effectively communicate information to their audience all the time and that this is a skill the students will use when they leave school. 
The entry task uses a United Nations Infographic. 
Citation: "Infographic: Education Crisis in Syria." UNICEF USA. 18 Dec. 2013. Web. 14 May 2015. 
<http://www.unicefusa.org/stories/infographic-education-crisis-syria-statistics>
Suggestions for use: Display this once students have completed the entry task. Note that the information is a little out of date (2013) but worth using because it shows a variety of graphs, all dealing with the related subjects of literacy and education. 
The Article 26 Evidence and Analysis cards created in Work Time B may be useful in Lesson 16 when students write a guided paragraph. Consider saving them to hand out to struggling students at that time. Alternatively, you may use the class set of evidence and analysis cards in this lesson or Lesson 8. 
In advance:
Post Strong Reader Protocol anchor chart. 
Post learning targets.
Post question for Work Time B.



	Vocabulary
	Suggestions for Further Differentiation

	compulsory, based on merit, evidence, analysis

	· In Work Time A, students closely read another article of the UDHR. Consider providing additional vocabulary support to some students. Consider working directly with a small group of students who have been struggling with close reading while other students work with partners. 
· Note that in Work Time B, students first explore examples of evidence and analysis and then create their own. Consider prompting students to keep the examples in front of them and use the same sentence stems. The purpose here is also primarily to focus on analysis: Consider preparing an evidence card for some students and having them just create the analysis card.



	
Opening

	A. Entry Task: Interpreting Graphs (15 minutes)
Distribute Entry Task: Interpreting Graphs as students arrive. 
After about 5 minutes, display Interpreting Graphs: Part 2 on a document camera. 
Ask students some first-read questions: “What kind of graph is this? What is the title of this graph? What is its purpose?”
Then, ask second-read questions: “What is the y-axis? What is the x-axis? Which country has the highest percentage of people under the poverty line? What is the poverty line?” 
Then ask third-read questions: “Why is this important information? What do the graphs show that these countries have in common? What do the graphs show about what makes them different?” 
Finally, ask students to compare the information in the pie charts to the information in the bar graph. What inferences can they make about how this information might be related? Lead students to realize that countries with the lowest literate percentage of the population also have the highest percentage of people below the poverty line. Note that the purpose of this conversation is not to establish causality but rather to have students begin to notice and wonder about this correlation.
Explain that today they will read about the right to education, and this data is often what people look at when they say the right to education matters. Low access to education and extreme poverty often go hand-in-hand. These graphs are an effective way to demonstrate this point. 
Display the UNICEF Infographic: Education in Crisis in Syria. Note for the students the way that graphs are used to help the reader quickly understand how much worse the education situation is in Syria today. This situation is not about poverty, but about war. In this lesson, they will learn more about why this information matters.



	
Work Time

	A. Pair Work: Close Reading Article 26 (20 minutes)
Direct students to the Strong Reader Protocol anchor chart. Remind them that when they read a complex text, they will need to read it several times and take some time to think about it. This protocol helps them do that.
Direct students’ attention to the posted learning targets, and ask for a volunteer to read them aloud. Tell students that this protocol will help them understand Article 26 and that you expect they will be able to work together well. Remind the students of the class norms for pair work if necessary. 
Arrange the students in pairs and distribute the Article 26 Close Reading Guide.




	
Work Time (continued)

	Ask students to set a purpose for the reading and to write it down in number 1. Call on students to share out. Listen for them to link the purpose to the learning target.
Ask students to follow along as you read aloud Article 26. 
Instruct students to work with a partner to answer the questions on the close reading guide and to reread when prompted. Circulate to provide assistance. Conduct whole class check-ins on gist and vocabulary after 5 minutes, if necessary.
After 10 minutes, name and celebrate some specific pairs who kept the class norms. Debrief by asking pairs to share out.
Invite students to return to their seats.

	B. Pair Work: Matching Evidence and Analysis (15 minutes)
Distribute Article 26 Evidence and Analysis Cards. 
Remind students that they worked with evidence and analysis in Lesson 8 with Article 25, and they will do the same today with Article 26. Review the definition of evidence and analysis.
Tells students that they have either an evidence card or an analysis card. If they have a fact or statement that shows that the right to education is being met or not being met, then they have an evidence card. If they have an explanation of how the right to an education is being met or not met or what is the effect of the right to education, then they have an analysis card. Ask students to raise their hand if they do not know what they have and clarify as a class.
Ask students with evidence cards to stand up. Tell them they are going to look for a statement of analysis that matches their evidence. They will find it with a student who is sitting down. When they find their match, they should take a seat together and read their cards aloud.
Ask students with evidence cards to begin looking for their match. You may wish to set a time limit. 
Collect the Article 26 Evidence and Analysis Cards and distribute note cards.
Working in the same pairs, ask each pair to make their own evidence and analysis cards using evidence from A Life Like Mine. Direct them to pages 48–55. To write their own analysis they should ask themselves these questions:
“Is this evidence that the right to education, Article 26, is being met or not being met around the world? What is the effect of it being met or not being met? Why does this matter?”
Ask pairs to share out as time permits. Or save some student exemplars to share at the beginning of the next class.





	
Closing

	A. Debrief: Adding to the Anchor Chart (10 minutes)
Direct students to take out their Universal Declaration of Human Rights anchor chart and A Life Like Mine book. If you asked students to fill in additional evidence for Article 25 during Opening B in Lesson 9, debrief it now.
Tell students to turn and talk with a partner about what they may write down for the first two boxes for Article 26. 
After 2 minutes, refocus whole class. Tell students to complete the anchor chart on their own. They may finish for homework if need be.
Remind students of the homework. Answer any clarifying questions.

	
Homework

	Read pages 75–90 in A Life Like Mine. 
Complete Reading Journal Entry #5. 
Bring your atlas to class tomorrow.
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Entry Task: Interpreting Graphs
	Name:

	Date:


Directions: Complete this task individually. 
Total Literate Population
Source: "The World Factbook:  Literacy."  Central Intelligence Agency. 2015. Web. 8 June 2015. <https://www.cia.gov/library/publications/the-world-factbook/fields/print_2103.html >.

First Read:
What is the title of this set of graphs? 

What three countries are shown in these graphs?

What kind of graph is it? What might be its purpose?

Second Read:
What does literate mean?

What does illiterate mean?


Which country has more people who are literate than are illiterate?


Third Read:
Why is this information important? Who might use this information?


Interpreting Graphs: Part 2


Source: "The World Factbook:  Population Below Poverty Line."  Central Intelligence Agency. 2015. Web. 8 June 2015.  https://www.cia.gov/library/publications/the-world-factbook/fields/print_2046.html

 Article 26 Close Reading Guide
	Name:

	Date:



Directions: With a partner, closely read Article 26 of the Universal Declaration of Human Rights. 

Before you read: 
1. What is your purpose for reading this text?


Universal Declaration of Human Rights
Article 26

(1) Everyone has the right to education. Education shall be free, at least in the elementary and fundamental stages. Elementary education shall be compulsory. Technical and professional education shall be made generally available and higher education shall be equally accessible to all on the basis of merit. 

"The Universal Declaration of Human Rights."  United Nations, n.d. Web. 14 May 2015.
<http://www.un.org/en/documents/udhr/>

After First Read:
2. What is the gist of this text? What is it basically saying?


After Second Read:
3. Reread the article. Circle any unfamiliar words. Then choose three of them to put into the chart below:

	Word
	Hints or clues that help me with the definition
	Definition

	
	

	

	
	

	

	
	

	



Article 26 Close Reading Guide

4. This text says that elementary education should be “free” and “compulsory.” Elementary and secondary school in the U.S. is free and compulsory up to the age of 16. What does compulsory mean? 



5. The text says that higher school should be available to all “based on merit.” What does it mean to be based on merit?



6. Do you have the right to education in the United States as defined in this article? Why or why not?





After Third Read:
7. Why would it be important to require everyone to go to school? Why not just leave it up to the individual families? 





8. In A Life Like Mine on page 48, it states that one girl in four around the world does not go to school. What does it mean for these girls’ future? 




9. Why is this right included in the Universal Declaration of Human Rights? Why is it an important right? What happens if someone does not have the right to an education? 


Article 26 Evidence and Analysis Cards
[bookmark: _GoBack]Note to Teacher: Cut up and distribute these cards, one per student. Duplicate cards are fine, but make sure there is a matched analysis for every piece of evidence. 

	Evidence
	Analysis

	“Millions of children around the world can’t ever go to school.”
A Life Like Mine pg. 48
	This means that millions of children will not be able to learn what they need to get a good job and they will struggle to have the basic necessities of life. 


	 “One girl in four around the world who should be school full time is not.”
A Life Like Mine pg. 48

	This means that one girl in four is vulnerable. She won’t have the skills she needs to take care of herself and protect herself from being taken advantage of.

	“Some children live in places without schools or teachers.”
A Life Like Mine pg. 49

	This is a big problem because even if these children wanted to learn, they would not have access to education. Without good teachers, children cannot learn.

	Not all schools are free and some kids can’t afford tuition.

A Life Like Mine pg. 49
	This is in direct violation of Article 26, which states that school should be free. Children who are too poor to pay tuition are the very children who need education the most, to lift them out of poverty.

	Almost 100% of kids in the U.S. and Europe are enrolled in school. 
A Life Like Mine pg. 49
	This means that many children do have their right to an education met. If they work hard, they’ll be able to make the most of their opportunities.

	550 million women and 320 men worldwide are illiterate. 
A Life Like Mine pg. 49
	This means that many millions of people have not had their right to education met. Without being able to read and write, they will not be able to better their situation. They cannot participate in their society as equal and productive citizens. They will struggle to live a comfortable and fulfilling life.



Article 26 Evidence and Analysis Cards

	Evidence
	Analysis

	Girls, like Nou, sometimes had to miss school because they had to make many trips to the water source during the day.
A Life Like Mine pg. 16

	There are many girls, just like Nou, who must work instead of go to school, and these girls are at risk of continuing to live in poverty.

	A clothing company in Bangladesh decided to stop hiring children to work and instead helps pay their way to school.
A Life Like Mine pg. 50
	This means that the children who formerly worked at the company can go to the school and learn the skills and knowledge necessary for a fulfilling life. 

	Some children in the outback of Australia communicate with teachers through a two-way radio.
A Life Like Mine pg. 51
	This means that even though these children live far away from a school or a teacher, they are still getting their right to an education. Even though it may seem unusual, it is still a way for these children to learn the skills and knowledge necessary for a fulfilling life.

	Girls like Maria who were formerly forbidden to go to school can now go to school in Afghanistan.

A Life Like Mine pg. 55
	This means that girls are being educated more and more in the world. It is so important for girls to have this right because with an education, they can determine their own life. Maria wants to be a teacher, and she can make this dream come true.




Eritrea
Sales	Literate	Illiterate	74	26	Chad
Sales	Literate	Illiterate	40	60	Democratic Republic of the Congo
Sales	Literate	Illiterate	64	36	Percentage of the Population Below Poverty Line
Series 1	Chad	Democratic 
Republic of 	
the Congo	Eritrea	80	63	50	Percentage 
of the
 population
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