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	Outcomes 
	Upcoming Summative Assessment

	Content
· Explain what human rights are and give examples of how having or not having them affects people’s lives. (Informed by MA HSS CS.6.9)
	

	Daily Learning Targets
	Ongoing Assessment

	I can read and understand Article 29 of the UDHR. 
I can explain why it is important to take action for human rights.
	End of Unit 1 Assessment 



	
Agenda
	Materials

	Opening
Entry Task: The Story of Human Rights (10 minutes)
Work Time
A. Pair Work: Closely Reading Article 29 (25 minutes)
B. Idea Shop: Taking Action (15 Minutes)
Closing 
A. End of Unit 1 Assessment (10 minutes)
Homework
Tell someone at home what you’ve learned about the Universal Declaration of Human Rights and human rights.

	Note cards (one per student)
“The Story of Human Rights” (video, from Lesson 7; see Teaching Notes)
Strong Reader Protocol anchor chart (begun in Lesson 8)
Article 29 Strong Reader Protocol note-catcher (one per student)
Universal Declaration of Human Rights anchor chart (begun in Lesson 9)
Taking Action on Human Rights: Quotes to Display (one to display)
UDHR Taking Action recording form (one per student)
Idea Shop Protocol: UDHR Taking Action (one for display)
End of Unit 1 Assessment: Evidence and Human Rights (one per student)




	Teaching Notes

	· In the Opening, students watch a video to return to earlier work around the need for and historical context of the Universal Declaration of Human Rights.
Citation: “The Story of Human Rights.” Online video. Human Rights Video Education. YouTube, 26 Sept. 2009. Web. 15 May. 2015.   <https://www.youtube.com/watch?v=oh3BbLk5UIQ>
This is the final lesson in which students closely read the Universal Declaration of Human Rights. However, they will continue to refer to this document throughout the module and throughout the remainder of the course.
Article 29 is different from the articles students read in previous lessons. It shifts the focus from the rights that an individual is guaranteed to the responsibility that an individual has to uphold the rights in the community. The content and language of the article are complex, and students may need additional support to analyze and understand it. 
Consider augmenting this lesson by profiling some of the organizations that work to promote human rights around the world. Understanding the specific work that these organizations are doing will help students understand more deeply why these rights matter, and consider what their own responsibility is to make sure that people around the world enjoy these rights. 
Toward the end of this lesson, students take the End of Unit 1 Assessment, where they demonstrate: 1) their understanding of what human rights are; and 2) their ability to employ evidence in service of their analysis. This is a foundational skill for writing, and one that will be assessed in Unit 3. Consider today’s assessment as a formative assessment for how comfortable students feel with evidence and assessment. Consider this comfort level and adjust instruction as necessary in the next lesson, when students learn about the parts of a well-developed paragraph. 
In advance:
Post learning targets.



	Vocabulary
	Suggestions for further differentiation

	responsibility
	· Some students may benefit from a list of vocabulary and definitions from the reading today.
· If you think students may need additional time for the End of Unit 1 Assessment, you may move it to the beginning of the lesson. Then you could have students who are not yet done continue to work on it while the rest of the class watched the video.





	
Opening

	A. Entry Task: “The Story Of Human Rights” (10 minutes)
Distribute a note card to each student.
Tell students they will now re-watch the video from Lesson 7. Now that they are familiar with the concepts of human rights and the Universal Declaration of Human Rights, they will likely learn new information from the video. They will also be watching the end of the video, which they didn’t see the first time, so there will be plenty of new, thought-provoking information. They should write any new information they learn on the notecard as they watch. You may wish to give them a specific goal, such as: “Write down three pieces of information.”
Play “The Story of Human Rights” video.
Give students 1 or 2 minutes to write down any new information they learned.
Collect the note cards and quickly scan them.
Choose a few that cite the responsibility one has to make human rights more than words on a document. Emphasize for students how important this is. Let them know that they will be thinking more about this concept in today’s lesson.



	
Work Time

	A. Pair Work: Closely Reading Article 29 (25 minutes)
· Direct students’ attention to the posted learning targets and ask for a volunteer to read them aloud.
· Tell students that the article they will read today is different from the other articles. It’s not about the rights that an individual has but instead about the responsibilities that each individual has. Lead a short class discussion about the connection between rights and responsibilities. 
· Direct students to the posted Strong Reader Protocol anchor chart. Tell them that they are going to read the last article of the Universal Declaration of Human Rights today, and remind them this protocol will help them understand this complex text.
· Arrange students in pairs and distribute the Article 29 Strong Reader Protocol note-catcher to each student. 
· Ask students to set a purpose for the reading and to write it down in number 1. 
· Ask students to follow along as you read aloud Article 29 out loud.
· Instruct them to work with their partners to answer the questions on the close reading guide and to reread when prompted. Circulate to provide assistance. This is a complex text, so the class probably will need guidance. Periodically check in with the whole class on gist and vocabulary.




	
Work Time (continued)

	· After 15 minutes, debrief by asking partners to share their thinking. Be sure to link back to their initial thinking about the connection between rights and responsibilities. Clarify any misunderstandings.
· Ask students to add Article 29 to their Universal Declaration of Human Rights anchor chart. They will not fill out the “evidence of it not being met” column for Article 29.
Briefly review the articles they jigsawed in Lesson 14.

	B. Idea Shop: Taking Action (15 minutes)
Post the Taking Action on Human Rights: Quotes to Display. 
Ask a student to read the quotes aloud. Briefly explain who the author of each quote is and how he or she contributed to the quest for human rights. 
Ask what each of these quotes has in common. Listen for students to recognize that each of these quotes, like Article 29, is urging us to action. 
Distribute the UDHR Taking Action recording form. Ask a student to read the guiding question on this recording form. 
Invite students to begin writing down a few things they can do. They shouldn’t worry about getting the “right” answer. This is a brainstorming activity. 
Tell students they are going to take part in the Idea Shop protocol. Post the Idea Shop Protocol: UDHR Taking Action.
After about 10 minutes of the students participating in the protocol, refocus whole class. Ask a few students to give the best idea they have written on their paper. It can be from them or a partner.
Celebrate students’ ideas! Remind them that they will continue to think about human rights and what can be done to secure them for all people for the remainder of the school year. Let them know you’re excited to see their ideas develop. 





	
Closing

	A. End of Unit 1 Assessment (10 minutes)
Invite students to return to their seats and ready themselves for the assessment. They may use their Universal Declaration of Human Rights anchor chart if they wish, but nothing else.
Distribute the End of Unit 1 Assessment: Evidence and Human Rights and ask students to complete it independently. 

	
Homework

	Tell someone at home what you’ve learned about the Universal Declaration of Human Rights and human rights.
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Article 29 Strong Reader Protocol Note-catcher
	Name:

	Date:



Directions: With a partner, closely read Article 29 of the Universal Declaration of Human Rights. 

Before you read: 
1. What is your purpose for reading this text?

Article 29.
(1) Everyone has duties to the community in which alone the free and full development of his personality is possible.
(2) In the exercise of his rights and freedoms, everyone shall be subject only to such limitations as are determined by law solely for the purpose of securing due recognition and respect for the rights and freedoms of others and of meeting the just requirements of morality, public order and the general welfare in a democratic society.
"The Universal Declaration of Human Rights."  United Nations, n.d. Web. 14 May 2015.
<http://www.un.org/en/documents/udhr/>

After the FIRST read:
2. What is the gist of this text? What is it basically saying?



Read it again. After the SECOND read:
3. Reread the article. Circle any unfamiliar words. Then choose three of them to put into the chart below:
	Word
	Hints or clues that help me with the definition
	Definition

	
	

	

	
	

	

	
	

	



Article 29 Strong Reader Protocol Note-catcher

4. The text says that only in a community can the “free and full development” of a person’s personality be possible. Why would someone need a community to fully develop?





5. What might some “duties” to the community include?

 




6. The word limitations comes from the word limits. Then the sentence goes on to explain what limits a person’s rights and freedoms. What limits a person’s rights?






7. The text says laws can limit a person’s rights and freedoms based on the requirements for “public order.” What does this mean? Can you think of an example?







Article 29 Strong Reader Protocol Note-catcher

After the THIRD read:
8. Take, for example, my right of opinion and expression. When is this right limited? Which of your rights might this affect? What law might keep these rights in balance?




9. A Life Like Mine profiles two children who are trying to fulfill their duty to their community. Who are they, and what problem are they trying to address?






10. Why is this article included in the Universal Declaration of Human Rights? Why is it important? What happens if individuals do not consider their duties to the community and the need to respect the  freedoms of others? 



Taking Action on Human Rights: Quotes to Display




“You must be the change you wish to see in the world.”
Mahatma Gandhi

“I am only one; but still I am one. I cannot do everything, but still I can do something; I will not refuse to do the something I can do.”
Helen Keller

“Never doubt that a small group of thoughtful, committed citizens can change the world. Indeed, it is the only thing that ever has.”
Margaret Mead



UDHR Taking Action Recording Form 

Guiding Question:

What things can YOU do to help the Universal Declaration of Human Rights be more than words on a piece of paper? What actions can you take?



	My Ideas
	The Ideas of My Classmates

	1.
	Name:
	Name:

	2.
	Name:
	Name:

	3.
	Name:
	Name:

	4.
	Name:
	Name:

	5.
	Name:
	Name:



Idea Shop Protocol: UDHR Taking Action

Enter a “shop.” There should be two of you in the shop together.
Number yourselves #1 and #2.
#2 read your list of ideas to #1.
#1 choose one of the ideas #2 has recorded to “buy.”
#2 explain to #1 how you think this would help the UDHR be more than just words on paper.
#1 record that action on your recording form.
Repeat with #1 reading his/her action and #2 choosing one to “buy.”
Repeat in another shop with another partner.

End of Unit 1 Assessment:
Evidence and Human Rights
	Name:

	Date:



Directions: Complete this task individually. First, read each piece of evidence and decide if this shows a right being met or not being met. Then choose one of the pieces of evidence to analyze. Explain your thinking in Part II.

PART I
Piece of Evidence #1 
Jhumpar works in a garment factory. She is grateful for the job because the little money she earns goes to buying the daily food for her family. Without the work, they would starve. When she was sick last month and couldn’t go to work, her children had to beg for food, so she tries very hard to never miss a day. She has heard that the dyes she uses to color the garments are dangerous to her health, but her boss doesn’t provide her with gloves and she knows that if she complains she will lose her job. So she tries not to think about it. There are many women working in the crowded factory, but still there never seems to be enough time to get all the work done she expected to do. 

Which right does this relate to?________________________________________
Does this show a human right being met or not being met?___________


Piece of Evidence #2 
The Chinese government restricts the subjects that Internet users and journalists can write about. Topics that are “off-limits” include any complaints against the government, reporting on past wrongs of the government, and any call for political reform. 
 
Which right does this relate to?________________________________________
Does this show a human right being met or not being met?___________

Piece of Evidence #3 
In Norway, the physician’s density is about four doctors to every 1,000 people. That’s one of the highest in the world. (Source: CIA World Factbook)

Which right does this relate to?________________________________________
Does this show a human right being met or not being met?___________
[bookmark: _GoBack]End of Unit 1 Assessment:
Evidence and Human Rights

Piece of Evidence #4

Source: "The World Factbook:  Literacy."  Central Intelligence Agency. 2015. Web. 8 June 2015. <https://www.cia.gov/library/publications/the-world-factbook/fields/print_2103.html >.


PART II
Pick one of the pieces of evidence and analyze it. In your analysis, explain which right it relates to and why. Then explain whether or not it is being met and why.

Evidence #_____ (If you wish you may use the sentence stem: This piece of evidence shows …)



Percentage of Women Over the Age of 15 Who Are Literate in Afghanistan
Sales	Literate	Illiterate	24	76		[image: ]
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