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	World Geography (Grade 6): MODULE 1: UNIT 2: OVERVIEW

Case Studies:

Migration and Human Rights 



	World Geography (Grade 6): Module 1: Unit 2:

Overview


Unit 2: Case Studies: Migration and Human Rights
	In Unit 2, students dive deeper into the connection between geography and human rights through the lens of migration. They begin to think about the push and pull factors that move people from one country to another. As a case study, they examine the current migration stream from Africa to Europe and consider the human rights that refugees seek. 

	They read complex texts, examine charts and maps, and watch videos to grapple with the present day human rights crisis in and around the Mediterranean Sea. They also begin to develop their writing skills as they analyze and respond to these texts.



	Guiding Questions and Big Ideas

	· How does the quest for human rights affect migration?

· People move from country to country for many reasons. One of these reasons is to find a place where their human rights can be more fully realized.
· How do geographers represent the physical, political, social/cultural, and economic world?

· Geographers use maps, graphs, and tables to represent what human life and the physical environment are like in various places. Both maps and graphs help people visualize information. 


	MID UNIT 2 ASSESSMENT


	Mid Unit 2 Assessment, Part A:  European Geography 
Mid Unit 2 Assessment, Part B:  Migration and Human Rights

In part A, students demonstrate their familiarity with significant political and physical features of Europe.  In Part B, they use their notes and readings to write a paragraph that explains how human rights affect migration from northern Africa to Europe.

Note: In Part B, consider the content grade as summative and the writing grade as formative, since students will have an opportunity to demonstrate this writing skill in Unit 3.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Identify significant physical and political features in Europe.

(Informed by MA HSS 6.E.1, 6.E.2)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.

(CCSS WHST.6-8.2)


	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps

(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7;  C3 Framework D2.Geo.1.6-8, D2.Geo.2.6-8, D2.Geo.3.6-8)

	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.

(Informed by MA HSS 6.A3, MA.6.E3)
	Draw evidence from informational texts to support analysis, reflection, and research.

(CCSS.WHST.6-8.9)
	Analyze how and why people, goods, and ideas move from place to place

(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6-8, D2.Geo.8.6-8, D2.Geo.9.6-8)


	Content Outcomes (continued)
	Literacy Outcomes
	Disciplinary Thinking Outcomes (continued)

	Describe one current migration stream in the world and explain how it connects to human rights

(Informed by MA HSS 6.A3, MA.6.E3)
	
	Interpret a graph or table about geographic information.

(Informed by MA HSS CS.6.3)


	END OF UNIT 2 ASSESSMENT


	End of Unit 2 Assessment:  Evaluating Sources about Migration and Human Rights 

Students evaluate and synthesize a set of texts (including maps and graphs) related to the migration of unaccompanied minors from Central America to the United States.  

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another.

(Informed by MA HSS 6.A3, MA.6.E3)

	Cite specific textual evidence to support analysis of primary and secondary sources.

(CCSS RH.6-8.1)

	Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps

(Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7;  C3 Framework D2.Geo.1.6-8, D2.Geo.2.6-8, D2.Geo.3.6-8)

	Describe one current migration stream in the world and explain how it connects to human rights

(Informed by MA HSS 6.A3, MA.6.E3)

	Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).

(CCSS RH.6-8.3)
	Interpret a graph or table about geographic information.

 (Informed by MA HSS CS.6.3)

	
	Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

(CCSS RH.6-8.4)
	Analyze how and why people, goods, and ideas move from place to place

(Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6-8, D2.Geo.8.6-8, D2.Geo.9.6-8)

	
	Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

(CCSS RH.6-8.7)
	


	Texts and Multimedia

	Texts and Other Media to Purchase

One per student and one for teacher, unless otherwise noted.
	Rand McNally Classroom Atlas of the World. Chicago: Rand McNally, 2015. Print.

ISBN: 978-0528010255


	Guidance to Text and Multimedia List


	This indicates all texts and multimedia used in this unit. A parenthetical note after each text indicates where to find this text. 

(Purchased) means that this is a text purchased to use and is also listed in the Texts and Other Media to Purchase box above.

(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance. Some of these texts are freely available at provided links. Others are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.

(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.

(For display) means that the teacher will display this for the students, usually on a screen.
In the Materials box of each daily lesson plan, any material not included in the lesson (prepared by the teacher or for display) always has (See Teaching Note) after it. The Teaching Note provides a full citation and suggestions for use. 

	Texts and Multimedia, Unit 2
	“Why They Leave: Eritrea and Its Emigrants.” The Economist 12 Oct. 2013: 60 (US). General OneFile. Web. 15 May 2015. (Prepared by teacher)

Tondo, Lorenzo. “A Soccer Team Gives Hope to Refugees in Italy.” Christian Science Monitor, 31 Oct. 2008: 25. General OneFile. Web. 15 May 2015. (Prepared by teacher) 
Note: The Christian Science Monitor permits printing a limited number of copies directly from their Web site for classroom use.

Bubar, Joe. “Far from Home.” Scholastic News. 20 Oct. 2014: 4+. Print. (Included in lesson supporting materials; used with permission)

“Lost Ones.” Graphic. Bloomberg Business. 10 Apr. 2015. Web. 14 May 2015. (Included in lesson supporting materials; used with permission)

Weiners, Brad. “Dying at Europe’s Doorstep.” Video. Bloomberg Business. 10 Apr. 2015. Web. 14 May 2015. 

<http://www.bloomberg.com/graphics/2015-migrant-rescue-in-the-mediterranean/>.

(To display; used with permission)


	Texts and Multimedia (continued)

	Texts and Multimedia, Unit 2 (continued)
	Schwartz, Mattathias. “The Anchor.” The New Yorker 21 Apr. 2014: 76. General OneFile. Web. 15 May 2015. (Excerpt included in lesson supporting materials)

“The World Factbook: Country Comparison: Net Migration Rate.” Central Intelligence Agency. 2015. Web. 8 June 2015. <https://www.cia.gov/library/publications/the-world-factbook/rankorder/2112rank.html>. (Table included in lesson supporting materials)

US Customs & Border Protection, “Data: Unaccompanied Alien Children Encountered by Fiscal Year.” Washington: U.S. Customs & Border Protection, June 2015. Web. 15 June 2015. <http://www.cbp.gov/newsroom/stats/southwest-border-unaccompanied-children>. (Graph included in lesson supporting materials) 

United States Census Bureau. “Foreign-Born Population by Region of Birth, 1960–2010.” Slides. Washington: U.S. Census Bureau, 2 Dec. 2011. Web. 23 June 2015. <https://www.census.gov/newsroom/pdf/cspan_fb_slides.pdf>. (Prepared by teacher)
United States Census Bureau. “Rapid Growth: African-Born Population in U.S. Increases Since 1970.” Graph. Washington: U.S. Census Bureau. Web. 23 June 2015. <http://www.census.gov/content/dam/Census/newsroom/releases/2014/cb14-184_graphic.pdf>.

(Prepared by teacher)

 “Patterns of Human Migration.” Graphic. National Geographic Education. National Geographic Education, n.d. Web. 23 June 2015. <http://media.education.nationalgeographic.com/assets/file/0090b_Worksheet.pdf>. 

(Prepared by teacher and displayed)

Conflictmap.org. ConflictMap. Web. June 15, 2015. <http://www.conflictmap.org>.
(For display)
“International Migrant Population by Country of Destination, 1960–2013.” Map. Migration Policy Institute. Web. 23 June 2015. <http://www.migrationpolicy.org/programs/data-hub/international-migration-statistics>.(For display)


Unit 2: Case Studies: Migration and Human Rights
	Instructional Focus
	Daily Lesson Titles
	Outcomes

	European geography and introduction to migration 


	1. European Geography: 
Interpreting Various Maps 


	Content Outcomes
· Identify significant physical and political features in Europe. (Informed by MA HSS 6.E.1, 6.E.2) 
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes

· Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts. (CCSS RH.6–8.7)
Disciplinary Thinking Outcomes

· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7 and by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)

· Analyze how humans and the physical environment affect each other.
  (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and by C3 Framework D2.Geo.4.6-8, D2.Geo.5.6-8, D2Geo.6.6-8)
· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

	
	2. The Push and Pull Factors of Migration: 
Investigation Stations 


	

	
	3. European Geography: 
Analyzing Population Density and Reviewing Maps
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	Closely reading a case study about migration from Africa to Europe


	1. Examining a Migration Stream to Europe: 
Closely Reading an Article, Day 1


	Content Outcomes

· Identify significant physical and political features in Europe. (Informed by MA HSS 6.E.1, 6.E.2)
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)

· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)

Literacy Outcomes

· Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies. (CCSS RH.6–8.4)

Disciplinary Outcomes

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)
· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps (Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7 and by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)
· Interpret a graph or table about geographic information (Informed by MA HSS CS.6.3)

	
	2. Examining a Migration Stream to Europe: 
Closely Reading an Article, Day 2


	

	
	3. Examining a Migration Stream to Europe: 
Closely Reading an Article, Day 3


	

	
	4. Perspectives on the Migration Stream: 
Mid-Unit 2 Assessment, Part A
· Includes Mid-Unit 2 Assessment, Part A: European Geography


	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Writing a well-developed paragraph analyzing the migration stream from Africa to Europe and how it relates to human rights.


	5. Explain the Migration Stream to Europe:
Reading the Model Paragraph


	Content Outcomes

· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes

· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.6–8.2)
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.6–8.4)

	
	6. Explain the Migration Stream to Europe:
 Mid-Unit 2 Assessment, Part B

· Includes Mid-Unit 2 Assessment, Part B: Migration and Human Rights


	

	Assessment: Applying map and graph reading skills as well as close reading skills to a new case study about migration


	7. Migration and Human Rights: 
End of Unit 2 Assessment

· Includes End of Unit 2 Assessment: Evaluating Sources about Migration and Human Rights

	Content Outcomes

· Explain several push and pull factors, including the quest for human rights, that affect the migration of people from one country to another. (Informed by MA HSS 6.A3, MA.6.E3)

· Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)
Literacy Outcomes

· Cite specific textual evidence to support the analysis of primary and secondary sources. (CCSS RH.6–8.1)

· Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered). (CCSS RH.6–8.3)


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	
	
	· Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies. (CCSS RH.6–8.4)

· Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts. (CCSS RH.6–8.7)
Disciplinary Thinking Outcomes
· Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6–8)

· Interpret a graph or table about geographic information. (Informed by MA HSS CS.6.3)

· Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3


	Essential Anchor Charts

	This module uses many anchor charts. Below are several of the most critical ones in Unit 2: those shown here help students organize important concepts and are used across multiple lessons. Reviewing these in advance of teaching this unit will help you understand how this unit organizes important concepts and processes. These anchor charts, as well as the other anchor charts, are fully explained in the lessons and supporting materials.

	Why They Left Anchor Chart

(See Unit 2, Lesson 4)

Who is leaving? From where?

Evidence from reading

Analysis

How does this relate to human rights?

These are clear examples of ...

This shows that ...
More analysis

How does this relate to migration?

As a result …

This is why …

	


	Essential Anchor Charts (continued)

	A Well-developed Paragraph: Graphic Organizer

(This is the general outline of the anchor chart. For each specific writing assignment, the chart has additional scaffolding, such as sentence stems, to help the students write successfully.)

Focus question:

Varies according to assignment
Focus statement(s):

This sentence should briefly answer the focus question. 

Evidence from the text.
For example…
Analysis of the first piece of evidence. 

This means that…
More analysis. 

As a result…
The second piece of evidence from the text.
Another example…
Analysis of the second piece of evidence. 

This shows…
More analysis. Now explain why it shows that human rights matter.
As a result…
Concluding sentence: Give a brief explanation of what this has to do with the reader without going off topic.

	


	Essential Anchor Charts (continued)

	A Strong Reader Protocol

First Read: Flow and Sourcing
Second Read: Construct Meaning
Third Read: Analyze Craft and Purpose
What you do
Quick read to get the big picture 
Read and annotate
(1) gist in margins
(2) circle unknown words
(3) underline important parts
Read to answer questions
Pay attention to . . .
What is the text about?

What kind of a text is it? 

How might the author and context of the text affect its purpose and content?
What is the meaning of key words?

What is each part of this text saying?

What is the central idea of this text?

The questions will direct you to particular sections of the text and types of analysis

	


	Preparation and Materials

	In this unit, students write down their thoughts on a series of note-catchers and charts, and they will need to refer to note-catchers throughout the unit. Consider how students will store this work so they can access it easily. Also consider how you will provide students with feedback on their work. These lessons do not provide very much guidance about when to collect or return work, so you must establish a routine for this and a system to support the students as you process your feedback.
In a number of lessons, the teacher uses technology to share online multimedia related to world geography and human rights. In Lessons 5-7 having computers to display sources would be useful.  
The supporting materials in a number of lessons include graphs that students read.  Some of these graphs will be easier to read in color.  If students are working with black and white copies, consider projecting the electronic version of the material (which is in color) on a screen so they can refer to it as they work.  

In preparing to teach this unit, please review module-level documents to understand the two module assessments (both in Unit 3): the performance task and the formal writing assessment. Additionally, test-drive the paragraph that students write at the end of this unit (Mid Unit 2 Assessment, Part B) and “take” the reading assessment that is the End of Unit 2 Assessment. Writing the paragraph and completing the assessment tasks yourself will give you a detailed understanding of the knowledge and skills students need to master during the lessons and allow you to support students more effectively.
Review the suggestions for community, experts, fieldwork, and service in the module overview and consider what would best serve your students. Begin making arrangements for these experiences. 


	Tracking Student Progress

	As noted in the module overview, the lessons include two boxes regarding assessments.
Upcoming Summative Assessment: This box indicates how students will be formally assessed on the material that constitutes the focus on the lesson. Note: Not all assessments that involve writing are assessments of writing—some assessments are designed to gauge students’ content knowledge or disciplinary thinking, but the format of the assessment requires students to write out their answers. Each assessment clearly indicates which outcomes it measures. This provides some guidance for entering grades, especially if your school does standards-based grading.

Ongoing Assessment: This box includes daily work that provides formative assessment data for both teachers and students. In many cases, you may collect this work; in other cases, you may gather this information simply by circulating while students are working. Although it is helpful to give students feedback on this work, the assignments in the Ongoing Assessment box are not designed to be used as summative assessments. Students do this work to learn something; these tasks are not designed to evaluate mastery of an outcome. The only exception to this is that, for lessons in which you administer an assessment, that assessment is listed in the ongoing assessment box and is designed to be used as a summative assessment. 


	Pacing and Differentiation

	As noted in the module overview, the module should take around 40 separate 60-minute class sessions, but only 36 of these 40 lessons are written in detail. This is deliberate: every class and every teacher is different, and you will know best when to speed up, slow down, and add supplementary material to extend student learning and respond to particular student interests. 
Please use the lessons in Unit 2 as a learning progression with suggested times and not as a pacing guide. These lessons will work best when paired with substantive professional judgment about student progress. Analyze the student work in the Ongoing Assessment box to help plan instruction that is responsive to the needs of your students. If students are still working to master a particular skill, you may need to add additional instruction. If they have already mastered something, you may wish to move more quickly. 

In particular, you may want students to read the central text about the refugee soccer team in four days instead of three. You may wish to add another lesson about the humanitarian crisis that continues to unfold in the Mediterranean Sea after Lesson 7. Depending on how well students executed the paragraph at the end of Unit 1, you can also divide Lesson 8, in which students examine a model to review the well-developed paragraph and begin planning their own paragraphs, over two days. Then you can include some more robust writing instruction. Finally, if you wish to have your students type their paragraphs, you may add a day at the end of the unit for that. 


� This outcome is only introduced here; there is no summative assessment of this outcome in this module.
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