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	World Geography: Module 1: Unit 2: Lesson 7

Perspectives on the Migration Stream

Mid-Unit 2 Assessment, Part A 
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	Agenda
	Materials

	1. Opening
A.  Entry Task: Reading Reflection (10 minutes)

2. Work Time

A. Mini Lesson: Understanding Perspectives (10 minutes)

B. Triad: Exploring Perspectives (20 minutes)

3. Closing 

A. Mid-Unit 2 Assessment, Part A (20 minutes)

4. Homework

Read “Why They Leave: Eritrea and Its Emigrants” and track your thinking on the Leaving Eritrea note-catcher.
	· Map of Northern Africa and Mediterranean Sea (one per student;  see Teaching Notes)  

· Entry Task: Reading Reflection (one per student)

· “Dying at Europe’s Doorstep” video and photos (to display;  see Teaching Notes)

· Inside Their Head: Discussion note-catcher (one per student)

· Inside Their Head: Perspective Cards (one set per three students)

· Inside Their Head: Extension Cards (optional; see Teaching Notes)

· Mid-Unit 2 Assessment, Part A (one per student)

· Blank map of Europe (from Lesson 1;  see Teaching Notes)

· “Why They Leave: Eritrea and Its Emigrants” (one per student;  see Teaching Notes)

· Leaving Eritrea note-catcher (one per student)


	Teaching Notes

	· In this lesson, students finish examining the case study of a migration stream from Africa to Europe. Building on the background knowledge established earlier in the unit, students shift to look at this issue from multiple perspectives. 

· In Opening A, the class debriefs on the homework by labeling a map of the journey described in “The Anchor.” Provide a map that includes Northern Africa and the Mediterranean Sea and draw the points listed on the Entry Task: Reading Reflection. Do not label them. Draw a line from Eritrea to Lampedusa to indicate the journey described in “The Anchor.” 

· In Work Time A, students participate in a mini lesson in order to understand that a complex issue, such as migration, has many perspectives. This is an important habit of mind to develop in the social sciences, as well as for general informed and engaged participation in society. The mini lesson begins with students viewing the same video from Lesson 5 (from “Dying at Europe’s Doorstep”). See the Lesson 5 Teaching Notes for the full citation. Before the lesson, preview the “Inside Their Head” activity in order to include the perspectives represented there. To build your own background knowledge, you may wish to begin by reading the article “Dying at Europe’s Doorstep” from Bloomberg Business, which explores various perspectives. Remember, you are introducing this complex disciplinary thinking skill and not teaching to mastery. Students continue to work on perspectives throughout the year and especially in Module 2.

· In Work Time B, students apply the learning from the mini lesson to try to imagine the different perspectives of people involved in this migration stream. Consider using the extension cards provided in the supporting materials if you find some of your students are ready. The cards are also available to use for modeling purposes.

· Create the map portion of the Mid-Unit 2 Assessment, Part A by using the same blank map of Europe used in Lesson 1. As in previous lessons, make sure your numbers align with the categories, and number some of the significant political and physical features of Europe from the study guide. 

· The homework in this lesson uses an article titled “Why They Leave: Eritrea and Its Emigrants,” which is available through the Gale database and other online databases. Teachers and students who have authorized access to this resource may print out a copy for classroom use. We encourage you to abide by the Terms and Conditions of the service or platform in making use of copyrighted material.

· Citation: "Why they leave; Eritrea and its emigrants." The Economist 12 Oct. 2013: 60 (US). General OneFile. Web. 15 May 2015.
· Suggestions for use: Students read this independently for homework. When preparing the article, consider how to format it to best support students. Consider double-spacing the text, numbering paragraphs, setting generous margins, using at least 12-point font, and bolding vocabulary words.

· This is the last of this series of lessons centered on the complex issues around the stream of migrants from Africa to Europe. Because this is a compelling, engaging, and complex issue that continues to unfold, you may want to spend another day exploring texts and visuals related to this topic.


	Teaching Notes (continued)

	· In advance:

· Prepare map for Opening A.

· Prepare map for Mid-Unit 2 Assessment, Part A.

· Prepare technology necessary to view video in Work Time A.

· Prepare “Why They Leave: Eritrea and its emigrants” for students.

· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	perspectives


	· Work Time B could be easily adapted to accommodate your stronger students. There are extension cards provided if you wish to extend this activity.

· You may wish to provide your struggling students with an outline of the mini lesson you will be presenting in Work Time A.


	Opening

	A. Entry Task: Reading Reflection (10 minutes)
· Distribute the map of Northern Africa and Mediterranean Sea and Entry Task: Reading Reflection. 

· As you debrief, lead students to the understanding that the purpose of this vivid, descriptive writing is to really give the reader a sense of the danger of the journey. 


	Work Time

	A. Mini Lesson: Understanding Perspectives (10 minutes)
· Begin by watching the “Dying at Europe’s Doorstep” video again.

· Link the Entry Task: Reading Reflection and video by asking: “How does knowing that this journey is dangerous influence your thinking about what Cattrambone is doing?” Explain to students that now that they have a better understanding of the immigrants’ perspective, they may see the issue differently.Ask: “Why aren’t there more people like Cattrambone? Why are people reluctant to help?” Lead students in a discussion on the multiple perspectives of the issue. Be sure to define perspective and include the kinds of stakeholders students will encounter in Work Time B, in the “Inside Their Head” activity.

· End by explaining that complex issues, such as migration, always have multiple perspectives. Ask: “Why is it important to study an issue from all perspectives?” Listen for students to understand that by studying all perspectives, they can get a more complete picture of the issue and better understand its complexities.

	B. Triad Practice: Exploring Perspectives (20 minutes)
· As you distribute the Inside Their Head: Discussion note-catcher and Inside Their Head: Perspective Cards, remind students they will be trying to imagine the different perspectives on this issue. Although these cards are fictional dialogue, they represent real opinions and perspectives.

· Model using one of the Inside Their Head: Extension Cards.

· As time permits, ask students to share out or circulate and listen for one perspective to share out from each group.


	Closing

	A. Mid-Unit 2 Assessment, Part A (20 minutes)
· Distribute the Mid-Unit 2 Assessment, Part A. Review assessment norms and ask students to complete the assessment.

· Distribute “Why They Leave: Eritrea and Its Emigrants” and Leaving Eritrea note-catcher.

	Homework

	· Read “Why They Leave: Eritrea and its emigrants” and track your thinking on the Leaving Eritrea note-catcher.


Entry Task: Reading Reflection

	Name:

	Date:


Directions: Complete this task individually. Use the reading from yesterday’s homework to answer the questions.

1. On the map included, label five parts of the journey described in “The Anchor.” Then, using one or two sentences, briefly describe them. You may write on the map.

A. Eritrea (what human rights were missing there?)

B. Kidnapped by Somalis

C. Dropped off in Tripoli

D. On the boat

E. In the water

2. What part of the journey do you think was particularly harrowing? Why?

3. What does knowing the details about the journey add to your understanding of why some people choose to leave their own countries?

Inside Their Head:

 Discussion Note-catcher

	Name:

	Date:


Directions: Take turns reading your perspective cards aloud. Match the card with the person who may have said it. 

Cast of Characters
Pope Francis: religious leader of the Roman Catholic Church

Francesco: worker in Italy’s mining industry

Absame: young Somali man

Now choose two of the people and try to get “inside their head.” Ask yourself: What do I think this person, based on his life experience, would think about Catrambone’s work? What would be his perspective? 
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Remember to use what you have learned from the text about the refugee soccer team and the “Dying at Europe’s Doorstep” video. 

Work with your partner to craft the thought bubble of each person. Write as if you are the person on the card. You may use these sentences to help you.

What I think about Catrambone’s work is …

I think this because …
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Person #1: _________________

Inside Their Head:

 Discussion Note-catcher
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Person #2: _________________



Person #3: _________________(optional)


Inside Their Head:

 Perspective Cards

	We must fight against indifference to the plight of the refugees. There are thousands of people dying, and we have a moral and God-given responsibility to do anything we can to save them.


	I must leave my home country. The journey is long and dangerous, but I am desperate. If I stay home, I never know when I will be jailed. How can I earn enough money to feed my family? When I get to Europe, I can send money home. 

	Work is hard to come by in Italy. I read in the newspapers about people dying trying to reach our shores. But I wonder: What do they think will happen when they get here? There’s barely enough work to go around.


	


Inside Their Head:

 Extension Cards

Khaled: Libyan human smuggler

Grazia Brunetti: refugee aid center director

Marta Kaempf: director of German investment bank

	My business is getting “illegal goods” to Italy, and business is good. These people are so desperate, they will do anything I tell them—as long as they think it might end on the shores of Lampadusa. I hate to lose those expensive boats, though.


	There are so many demands on our budget. We are stretched so thin. I know that these programs to house refugees and try to get them a visa are important, but I just don’t see how we will pay for them.

	The news about people dying at sea is heartbreaking. What we need are long-term solutions. We need to help these countries, which are in such desperate conditions economically—no wonder people are leaving. If we invest in the infrastructure and help these countries become better places, then we won’t have to worry about immigrants making dangerous trips. This will, of course, take some time.


	


Mid-Unit 2 Assessment, Part A
	Name:

	Date:


Word Bank
	Africa

Alps

Arctic Ocean

Asia

Atlantic Ocean

Black Sea

Caspian Sea

Caucasus Mountains

Danube

Europe
	France

Germany

Greece

Italy

London

Mediterranean Sea

Moscow

Paris

Poland

Rome
	Russia

Seine

Spain

Sweden 

Turkey

United Kingdom (England, Scotland, N. Ireland)
Ural Mountains

Volga


On the blank map, places are labeled with numbers. Write the name of each place next to the number with which it is labeled. The type of place is indicated in parentheses after each blank.
	1
	
	(Continent)
	11
	
	(Country)

	2
	
	(Continent)
	12
	
	(Country)

	3
	
	(Continent)
	13
	
	(Country)

	4
	
	(Ocean or sea)
	14
	
	(Landform)

	5
	
	(Ocean or sea)
	15
	
	(Landform)

	6
	
	(Ocean or sea)
	16
	
	(Landform)

	7
	
	(Ocean or sea)
	17
	
	(City)

	8
	
	(Ocean or sea)
	18
	
	(City)

	  9
	
	(Water)
	19
	
	(Water)

	10
	
	(Country)
	20
	
	(Country)


Leaving Eritrea Note-catcher

	Name:

	Date:


Directions: As you read the homework, track your thinking on this note-catcher.

	Some questions I’ll ask myself as I’m reading:
	My notes:



	First-read questions:
1. What is this text basically about?

2. What is the purpose of this text?
	

	Second-read questions:
3. What are some words I don’t understand that I think I need to?

4. What is the army like in Eritrea?

5. What are some things that are going well in Eritrea?
	

	Third-read questions:
6. Why are people leaving Eritrea?

7. What does this have to do with human rights?
	


Outcomes �
Upcoming Summative Assessment�
�
Content Outcomes


Identify significant physical and political features in Europe. (Informed by MA HSS 6.E.1, 6.E.2)


Describe one current migration stream in the world and explain how it connects to human rights. (Informed by MA HSS 6.A3, MA.6.E3)


Disciplinary Outcomes


Analyze how and why people, goods, and ideas move from place to place. (Informed by MA HSS 6.A.3, 6.WA.3, 6.CSA.3, 6.SEAO.3, 6.NEA.3, 6.E.3, 6.SAM.3 and C3 Framework D2.Geo.7.6–8, D2.Geo.8.6–8, D2.Geo.9.6-8)


Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7 and by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)


Interpret a graph or chart about geographic information. (Informed by MA HSS CS.6.3)�
End of Unit 2 Assessment (Lesson 10)�
�
Daily Learning Targets�
Ongoing Assessment�
�
I can explain different perspectives on the current migration stream to Italy.


I can identify the significant physical and political features of Europe.�
Mid-Unit 2 Assessment, Part A


“The Anchor”: Reflection Questions�
�
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