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	Outcomes 
	Upcoming Summative Assessment

	Content
· Explain what human rights are and give examples of how having or not having them affects people’s lives. (Informed by MA HSS CS.6.9)
Disciplinary Thinking
Interpret a variety of maps, including physical, political, population, vegetation, resource/economic activity, and climate maps. (Informed by MA HSS CS.6.1, CS.6.2, CS.6.4, CS.6.5, CS.6.7 and by C3 Framework D2.Geo.1.6–8, D2.Geo.2.6–8, D2.Geo.3.6–8)
Interpret a graph or table about geographic information. (Informed by MA HSS CS.6.3)

	End of Unit 1 Assessment (Lesson 15)

	Daily Learning Targets
	Ongoing Assessment

	I can interpret a variety of maps, including physical maps.
I can explain what a human right is and give some evidence of it being met or not met.
I can interpret a graph or table about geographic information.
I can work effectively with a partner.
	Mid-Unit 1 Assessment, Part B: Interpreting Physical Maps 
A Life Like Mine Reading Journal Entries






	
Agenda
	Materials

	Opening
Mid-Unit 1 Assessment, Part B (10 minutes)
Debrief: Adding to the Anchor Chart (15 minutes)
Work Time
A. Mini Lesson: Reading Graphs and Tables (15 minutes)
B. Pair Work: Interpreting Graphs and Tables (15 minutes)
Closing 
A. Debrief: Pair Work Check-in (5 minutes)
Homework
Read pages 44–56 in A Life Like Mine. Complete Reading Journal Entry #4.

	Mid-Unit 1 Assessment, Part B: Interpreting Physical Maps (one per student)
Universal Declaration of Human Rights anchor chart (one to display and one per student)
Article 25 Evidence Cards (from Lesson 8; one set per student)
A Life Like Mine (book; one per student)
Basics of Graphs and Tables note-catcher (one per student)
Rand McNally Classroom Atlas (book; one per student)
Basics of Graphs and Tables Pair Work (one per student)




	Teaching Notes

	This lesson begins with the Mid-Unit 1 Assessment, Part B. If students are struggling with reading physical maps, consider slowing down and taking another day to reinforce these skills. In addition to assessing the geography skills covered in Lessons 1–5, this assessment also gives students the opportunity to demonstrate their understanding of Articles 3 and 25 from Lesson 8.
This lesson moves relatively quickly through two important skills: analyzing evidence and reading graphs. Depending on the needs of your students, consider splitting this lesson into two days. On the first day, you might do the Mid-Unit 1 Assessment, Part B, add evidence to the UDHR anchor chart, and provide feedback on and opportunities to revise Reading Journal Entries #1–3. Then on the next day, you could introduce graphs and tables and give students a more extended practice opportunity. 
Students are introduced to graphs and tables in this lesson. Geographic and economic information is often communicated in graphs and tables, in addition to on maps. Students need to be able to read these types of sources in order to learn about human rights and world geography. Students begin to practice reading graphs and tables in this lesson, and then continue with this work in Lesson 11. In Lessons 12 and 13, they make their own pie charts. They will not be formally assessed on these skills until Unit 2, but you should closely monitor their mastery of these skills in this unit and add additional instruction as needed. Consider consulting math colleagues to deepen your own understanding.
Note that the way students peel back the layers of understanding on a graph in this lesson mirrors the Strong Reader protocol. This is intentional. Using this thinking in a variety of learning tasks will help students develop this scholarly habit of mind.
In Opening B, use the evidence cards from Lesson 8 to help students choose what will go on their Universal Declaration of Human Rights anchor chart. Instead of cutting them up, leave the cards intact so each student will have a variety of options. 
Consider handing back Reading Journal Entries #1–3 and giving students a chance to revise them. You may also wish to share some strong student work. 
In advance:
Post norms for pair work.



	Vocabulary
	Suggestions for Further Differentiation

	paraphrase, pie charts, line graphs, bar graphs, title, caption, x-axis, y-axis, trend, patterns, low point, high point
	· Consider how you can pair up students in Work Time B so that they will all be successful. Heterogeneous groups work well but if you pair struggling students together, you can work directly with that small group.
· Your stronger students may not need the list of evidence for Opening B. Consider challenging your students to find the evidence on their own. Their reading journals will help with this.





	
Opening

	A. Mid-Unit 1 Assessment, Part B (10 minutes)
Ask students to clear their desks. Distribute the Mid-Unit 1 Assessment, Part B and remind students to work on this individually.
If students are done early, they may work on revising their reading journal entries (if you are returning them; see Teaching Notes) or the reading journal due today.

	B. Debrief: Adding to the Anchor Chart  (15 minutes)
Distribute the Universal Declaration of Human Rights anchor chart and Article 25 Evidence Cards. 
Tell students this anchor chart is a place for them to track their learning about the human rights articulated in the document and for them to gather evidence about how these rights are being met or not being met in different places in the world today. They will use A Life Like Mine to find evidence.
Briefly model how to use the anchor chart with Article 3. Consider using evidence from the model paragraph that students will work with in Lesson 16: “6 million children were wounded in war (page 84), and children in Sierra Leone, like Isa, can plant a garden without worrying about it getting bombed. They can practice playing soccer without worrying about safety (page 88). Although analysis is not included on the chart, be sure to “think aloud” why that evidence belongs on the chart. Note for students that when you write down a direct quote from the book, you put it in quotes. When you paraphrase, or put it in your words, you do not. Either way, you include the page number where you found the evidence. Tell students that usually they should paraphrase, since that’s a good way to make sure you understand the evidence you’re writing down. Quotes are best when you’re using an exact number or statistic. You may wish to have students compare your paraphrased evidence with the text in the book. 
Ask students to find evidence of the rights in Article 25 being met and complete the third column on the Universal Declaration of Human Rights anchor chart. They may choose any evidence from the Article 25 Evidence Cards they worked with in Lesson 8. Note that this evidence included both quotes and paraphrases. 
Call on students to share out what they wrote in their third column.
Ask students to complete the fourth column of the anchor chart by recording evidence of the right not being met. 
There is an additional box for evidence on the chart for Article 25. Encourage students to find another piece of evidence from pages 38–43 of A Life Like Mine, as time permits. Or you may assign it as additional homework.





	
Work Time

	A. Mini Lesson: Reading Graphs and Tables (15 minutes)
Direct students to the daily learning targets. Explain to students that they will be learning about graphs and charts today.
Using the picture of the orange slice on page 20 of A Life Like Mine, introduce students to the concept of a pie chart. You may ask questions like: “What is this called? What information does it give us? What is different about seeing this chart versus reading the sentence ‘14% of the people in the world go hungry’?” Note that a pie chart is good for showing what proportion of a whole a given group or category is. In this case, it allows us to “see” a picture of how many people out of the group go to bed hungry. A pie chart is always showing a percentage of the whole. 
Direct students to page 12 and introduce them to a bar graph. Note that a bar graph is good for comparing multiple groups. Ask students to compare the information by asking things like: “Which takes more water, taking a bath or making a pair of shoes?” Explain that bar graphs are often just that, bars or blocks of color. But this one is made with buckets. What is the effect? What is this trying to make the reader realize?
Distribute the Basics of Graphs and Tables note-catcher and direct students to get out their Rand McNally Classroom Atlas.
Direct students to page 32 in the atlas. Note the pie chart. Ask students what they should write down on the Basics of Graphs and Tables note-catcher for pie charts. 
Repeat on page 34 with the bar graph.
Direct students to page 105. This is a new graph. It’s called a line graph. Ask: “What information does this show? What could be the purpose of this type of graph?”
Use the Basics of Graphs and Tables note-catcher to teach students how to read a graph. Note for the students how this is identical to the thinking they do in the Strong Reader protocol. Any complex text, even graphs, can be read and reread in different ways to get a more complete understanding. 
After going through the first read, second read, and third read example on the note-catcher, use the line graph on page 29 to practice doing “three reads” of the graph as a whole class.

	B. Pair Work: Interpreting Graphs and Tables (15 minutes)
Tell students they will now get a chance to practice. Distribute the Basics of Graphs and Tables Pair Work.
Arrange students in pairs. Depending on how pair work went in Lesson 8, you may want to revisit some specific pair work norms.
Ask students to work with their partner to complete the Basics of Graphs and Tables Pair Work.
Circulate to provide assistance. 





	
Closing

	A. Debrief: Pair Work Check-in (5 minutes)
Ask students to fill out Part 2 on the Basics of Graphs and Tables Pair Work before they leave class.

	
Homework

	Read pages 44–56 in A Life Like Mine. 
Complete Reading Journal Entry #4.


[image: CoverLogo] 

	[image: EL-logo-small]
	

	
	World Geography: Module 1: Unit 1: Lesson 9
Comparing Human Rights around the World: 
Interpreting Charts and Graphs 




	[image: ]
	This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.





	© 2015 EL Education, Inc.  All Rights Reserved.
	EL Education Curriculum • Grade 6 World Geography • M1:U1:L9  • 6  



Mid-Unit 1 Assessment, Part B: 
Interpreting Physical Maps

	Name:

	Date:



A. Vocabulary

Directions: Using the words from the Word Bank, write the word next to the correct definition.

Word Bank
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delta
glacier
isthmus
valley
river
lake
ocean
sea
harbor
plain
plateau
bay
gulf
mountain
hill
peak
elevation
peninsula
island



	1.
	The height of a part of land, measured from sea level


	2. 
	A piece of land that is surrounded on three sides by water

	3. 
	The area where a river reaches the ocean


	4.
	A sheltered part of the ocean where boats can safely land

	5. 
	A large (but not flat) part of land that is much higher than the areas around it




Mid-Unit 1 Assessment, Part B: 
Interpreting Physical Maps

Directions: Make a simple sketch of three of the words below. Be sure to label each sketch.


glacier
isthmus
valley
river
lake
plain
bay
peak
island


	Term: 
	Term: 
	Term: 

	






	
	



B. Interpreting a Map
Directions: Refer to the map of Australia on page 110 of your atlas. Answer the questions below. 

Which is a lower elevation, the Barkly Tableland or the Nullarbor Plain?


Is the Great Dividing Range higher in the north or the south?


If you wanted to vacation in an area between 500 and 1,000 meters, would you go to the Great Victoria Desert, the Selwyn Range, or the Kimberley Plateau?


Mid-Unit 1 Assessment, Part B: 
Interpreting Physical Maps

Which has higher mountains: the North Island or the South Island of New Zealand? How high is the highest peak?


What is the name of the river near Darwin? 


The Bass Strait separates Australia from ____________?


Why is the location of Brisbane a good place for a city? Refer to the physical geography in your answer.

Universal Declaration of Human Rights Anchor Chart

	Article

	Non-verbal representation
	Paraphrase of the article
	Evidence of it being met from A Life Like Mine
(include page number)
	Evidence of it not being met from A Life Like Mine
(include page number)

	Article 3

	





	 
	
	

	Article 25
	
	
	
	

	Article 26

	



	
	
	



Universal Declaration of Human Rights Anchor Chart

	Article

	Non-verbal representation
	Paraphrase of the article
	Evidence of it being met from A Life Like Mine
(include page number)
	Evidence of it not being met from A Life Like Mine
(include page number)

	Article 23
	
	
	
	

	Article 
15

	




	
	Filput ain 
	

	Article 19

	



	asdas
	
	



Universal Declaration of Human Rights Anchor Chart

	Article

	Non-verbal representation
	Paraphrase of the article
	Evidence of it being met from A Life Like Mine
(include page number)
	Evidence of it not being met from A Life Like Mine
(include page number)

	Article 18
	



	
	
	

	Article 6

	



	
	
	

	Article 29
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Basics of Graphs and Tables Note-catcher

What are some different types of charts?

	
	Picture
	Purpose

	Pie charts
	
	

	Bar graphs

	
	

	Line graphs

	
	



How do we read charts and graphs?
 
FIRST READ (flow and sourcing): We look at the title and/or caption and think about what kind of graph it is and how that might relate to purpose.
Source: A Life Like Mine. New York: DK Publishing, 2005. Print. pp. 12-13


Basics of Graphs and Tables Note-catcher

SECOND READ (construct meaning, look at parts): We look at the x-axis and y-axis; we look at the high point and the low point. 
THIRD READ (analyze the information): We look at the trends and patterns. We ask ourselves, “What does this information mean?” 
[bookmark: _GoBack]
Basics of Graphs and Tables Pair Work
	Name:

	Date:


Part 1
Directions: Complete this task with a partner.
Graph #1

Source: Smith, David. If the World Were a Village. Toronto: Kids Can Press, 2011. Print. pp. 16-17

	First read  (flow and sourcing)
	Second read (construct meaning)

	Third read (analysis—why does this matter?)


	What kind of a chart is this? What is its likely purpose?


What is the title?

What is the overall gist of this chart?


	What does each piece of the pie represent?


What does the whole pie represent?

	What does this chart tell us about the right to an “adequate standard of living,” which includes food? Is it being met around the world? Why or why not?





Basics of Graphs and Tables Pair Work
Graph #2
Information adapted from: "The World Factbook:  Physicians Density."  Central Intelligence Agency. 2015. Web. 8 June 2015. <https://www.cia.gov/Library/publications/the-world-factbook/fields/2226.html >.


	First read  (flow and sourcing)
	Second read (construct meaning)

	Third read (analysis—why does this matter?)


	What kind of a chart is this? What is its likely purpose?


What is the title?

What is the overall gist of this chart?

	 What is the y-axis?

What is the x-axis?


What is the high point?

What is the low point?

	What does this chart tell us about the right to an “adequate standard of living,” which includes medical care? Is it being met around the world? Why or why not?






Basics of Graphs and Tables Pair Work
Graph #3

Source: Smith, David. If the World Were a Village. Toronto: Kids Can Press, 2011. Print. pp. 28-29


	First read  (flow and sourcing)
	Second read (construct meaning)

	Third read (analysis—why does this matter?)


	What kind of a chart is this? What is its likely purpose?


What is the title?


What is the overall gist of this chart?


	What is the y-axis?

What is the x-axis?
	What does this chart tell us about the right to an “adequate standard of living,” which includes a healthy life? Is it being met around the world? Why or why not?









Basics of Graphs and Tables Pair Work 

Part 2

Directions: Complete this task individually. Rate how well you met these learning targets today. 

I can interpret a variety of maps, including physical maps. 1		2	 3	  4	  5

I can explain what a human right is and give some evidence of it being met or not met. 	1	2	3	4	5

I can interpret a graph or chart about geographic information. 	1	2	3	4	5

I can work effectively with a partner. 	1	2	3	4	5

What additional help do you need to be successful on these learning targets? 

How much water do you use?
Series 1	Manufacturing a
pair of shoes	Running a
washing machine	Filling a bathtub	Three visits to
the bathroom	Leaving the faucet running
while brushing your teeth	Total daily water use 
in some countries	15.6	31.2	23.4	7.8	2.6	2.6	Activity
Gallons of water
How much water do you use?
Series 1	Manufacturing a
pair of shoes	Running a
washing machine	Filling a bathtub	Three visits to
the bathroom	Leaving the faucet running
while brushing your teeth	Total daily water use 
in some countries	15.6	31.2	23.4	7.8	2.6	2.6	Activity
Gallons of water
How much water do you use?
Series 1	Manufacturing a
pair of shoes	Running a
washing machine	Filling a bathtub	Three visits to
the bathroom	Leaving the faucet running
while brushing your teeth	Total daily water use 
in some countries	15.6	31.2	23.4	7.8	2.6	2.6	Activity
Gallons of water
What percentage of the world population is food secure?
Sales	Food secure	Hungry some or 
all of the time	Severely malnourished and
always hungry	56.0	30.0	14.0	Physicians Density
Number of 
physicians per	
1,000 population	China	United States	India	Ethiopia	Canada	Colombia	Austria	1.5	2.5	1.0	0.5	2.0	1.5	5.0	Average Life
Expectancy in the World
Average Life
Expectancy	1850.0	1900.0	2015.0	38.0	47.0	68.0		© 2015 EL Education, Inc.  All Rights Reserved.
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