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	Unit 3, Week 1, Day 1: Teacher-Guided Student Activity Card (( ((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Target


Day 1:
· I can evaluate my own fluency strengths and set a fluency goal. (RF.3.4, L.3.3b)
Student Materials

Day 1:

· Fluency passage
· Fluency Self-Assessment Checklist
· Fluent Readers Do These Things anchor chart
· Highlighter

Directions:

Day 1

Your teacher will guide you through the activities on this card.

Reading fluency: ability to read without sounding out every word and reading smoothly in the way that the author meant for it to sound.

1. Self-assess where you are with each of the highlighted criteria on your checklist by placing a check mark in the appropriate column.
2. Discuss with a partner, then write: “I am good at ________________”

	

	


3. Discuss with a partner, then write: “I want to get better at __________ because ___________”
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:
· I can reread a text to find solutions to water issues. (RI.3.1)

Day 3:

· I can describe what water solutions look like and sound like. (RI.3.1)

Student Materials

Day 1:

· One Well: The Story of Water on Earth

Day 3:

· One Well: The Story of Water on Earth

· What Water Solutions Look Like chart (from Day 2)

Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

Work with a partner.

1. Open One Well to page 28. Read Paragraphs 1 and 2.

2. Read the chart below. Note another solution you found in Paragraph 2.
3. Continue reading each paragraph. Take turns reading paragraphs out loud or whisper read. After each paragraph: Stop, discuss with your partner, and add solutions to the chart. Follow the examples on the chart.
	Things I can do to help with water issues

	Paragraph 1:

	· Become “well aware” of the water you use.


	Paragraph 2:
(Note two solutions)


	· Reduce the water you use by keeping water in the fridge.



	Paragraphs 3–4:

(Note one to three solutions)
	

	Paragraph 5:
(Note one solution)
	

	MORE CHALLENGE

	Paragraph 6:
(Note one or two solutions)
	

	Paragraph 7:
(Note three to five solutions)
	

	Paragraph 8: 
(Note one solution)

	


MORE CHALLENGE:
Sketch a picture of you doing one of the solutions you found in the text.
	


Day 3

Follow the ALL Independent Group Work protocol to complete the task.

Work with a partner.

1. Continue filling in the What Water Solutions Look Like chart from Day 2. If needed, look back in One Well (pages 28–29) to find more solutions.

MORE CHALLENGE:

· Discuss with your partner: Which one of these solutions will you use in your PSA? Use the sentence frame:
“The solution I can use in my PSA is _________. I will write something 
like: _________.”

MORE CHALLENGE:
Which one of these solutions do you think is the most doable? Why?
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	Unit 3, Week 1: Student Independent Task Card


Name: ____________________________________ Date: ___________________

	[image: image9.png]



	Daily Learning Targets


Days 1–3:

· I can summarize my favorite free choice reading text. (RL.3.2/RI.3.2, RL.3.10/RI.3.10)

Day 4:

· I can tell others about my favorite free choice reading text. (RL.3.10/RI.3.10, SL.3.1)

Student Materials

Day 1:

· Independent reading journal
· Free choice reading text
· Free Choice Reading Text Summary Poster
Days 2–4:

· Free choice reading text
· Free Choice Reading Text Summary Poster (begun on Day 1)

Directions:

Day 1

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

This week, we will celebrate your independent reading!

1. Pick your favorite free choice reading text. Use your independent reading journal if needed.

2. Move to sit with a partner:

· Preview the Free Choice Reading Text Summary Poster. Take turns reading each box.
· In the personal reflection box, you will answer one of these questions:
· What did you like most about this text?
· Why would you recommend this text to a friend?

· Discuss the tasks in each box. Use these sentence frames to help you:
“The best part of my text was ____________, so I’ll draw _____________.”

“My text deserves _____________ stars because _____________.”

“My text was mostly about _____________.”

“I liked _____________ about my text. For example, _____________.”

“I would recommend this text because _____________.”

3. Begin filling in the Free Choice Reading Text Summary Poster on your own.
Day 2 and Day 3

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Use the Paragraph Talk Through to discuss what you will write today for 5 minutes.

	Conversation prompt
	Sentence frames

	I will summarize my text in two or three sentences. I will write something like …
	“The text was mostly about ______________.”
“This is the story of ______________.”

“First, _____________. Next, _____________.
Then, _____________. Last,  _____________.” 

	Then I will answer one of the personal reflection questions. I will answer the question by writing something like this …
	“I liked __________ the most about my text because __________.” “For example, __________.”

“I would recommend this text because  _________. For instance, __________.”


2. Continue working on your Free Choice Reading Text Summary Poster.

MORE CHALLENGE:
If you finish your Free Choice Reading Text Summary Poster, choose a favorite passage from the text. Practice by whisper reading it. You can share it with a partner on Day 4.

Day 4

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Move to sit with a partner and label yourselves A and B.

· Partner A shares his or her Free Choice Reading Text Summary Poster while pointing to his or her poster.
· Partner B listens and gives one step and one star.
· Switch roles and repeat this process.
2. Revise or finish your Free Choice Reading Text Summary Poster.

MORE CHALLENGE:
Once you and your partner have finished your posters, take turns reading aloud your favorite parts of your texts.
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	Unit 3, Week 1, Day 1: Free Choice Reading Text Summary Poster


Name: ____________________________________ Date: ___________________

	My Favorite Free Choice Reading Text

	Name:

	Title of the text


	Author


	How many stars would you give this text?

✩✩✩✩✩

	Draw a picture of one of the best parts of the text:



	A brief summary of the text:

_______________________________
_______________________________

_______________________________

_______________________________

_______________________________
	Personal reflection:

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________
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	Unit 3, Week 1, Day 1: Teacher-Guided Student Activity Card (( ((()


Name: ____________________________________ Date: ___________________
	[image: image14.png]



	Daily Learning Targets


Day 2:
· I can describe what water solutions look like and sound like. (RI.3.1)

Day 4:

· I can use linking words to connect ideas. (W.3.2c)

· I can use coordinating and subordinating conjunctions. (L.3.1h)

· I can understand and practice using complex English language structures. (L.3.1i)

Student Materials

Day 2:

· One Well: The Story of Water on Earth
· What Water Solutions Look Like chart
Day 4:

· N/A

Directions:

Day 2

Your teacher will guide you through the activities on this card.

1. Open One Well to page 28. Review the paragraph under the heading “Learn More and Educate Others.”
· Discuss with a partner:
· What is one thing that this paragraph says you can do to help with water issues?
· What does this solution look like? (Sketch a picture.)
	


· What does this solution sound like?
· “This solution sounds like: ____________________________________.”

2. Work with your group on the What Water Solutions Look Like chart.

MORE CHALLENGE:
Discuss with a partner how you could use the What Water Solutions Look Like chart to write your video PSA.

Day 4

Imagine what would happen if each of us did just one thing to conserve water and protect Earth’s one well.
Source One Well: The Story of Water on Earth, page 28
1. With a partner:

· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.
· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases that you are wondering about.
	

	

	


2. Complete the following sentences, after discussing with your partner.
Each of us means ________________________________________________.

Some of us would mean ___________________________________________.

3. If I could choose just one thing to do to save water, it would be

_______________________________________________________________ because 
 _________________________________________________________
4. Complete the following sentence, and then sketch what you think would happen.
Imagine what would happen if _______________________________________
	


Sketch what you think would happen below:

	


5. Write this sentence in a different order below:
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	Unit 3, Week 1, Day 2: What Water Solutions Look Like ((()




Name: ____________________________________ Date: ___________________

	Thing I can do
	This solution looks like … (draw a picture)
	This solution sounds like …

	Become “well aware” of the water you use (Paragraph 1)
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	“Mom, can we check out some books from the library about water conservation?” 

	Reduce the water you use (Paragraph 2)
	
	

	Organize a water cleanup (Paragraph 3)
	
	

	Share what you learned (Paragraph 5)
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	Unit 3, Week 1, Day 2: What Water Solutions Look Like ((()


Name: ____________________________________ Date: ___________________

	Thing I can do
	This solution looks like ...
	This solution sounds like …

	· Become “well aware” of the water you use (Paragraph 1)


	· Reading books like One Well


	“Mom, can we check out some books from the library about water conservation?”
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	Unit 3, Week 1, Day 4: Language Dive Guide: One Well


	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 7, for detailed notes on how the Language Dive format has changed starting in Module 3. 

	Sentence
	Imagine what would happen if each of us did just one thing to conserve water and protect Earth’s One Well. (from page 28, Paragraph 4, of One Well: The Story of Water on Earth by Rochelle Strauss)

	Rationale
	This sentence is compelling because it uses the subordinating conjunction if and the coordinating conjunction and to help address L3.1h and L.3.1i. This sentence also connects to the big idea by helping students understand ways to persuade others to take action to contribute to a better world. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure Imagine what would happen if. After discussing this structure, students practice using it to discuss something in their lives. Students apply their understanding of the meaning and structure of this sentence when writing a letter to summarize their PSA video during Unit 3, Week 2: Writing Practice.

	Time
	15 minutes

	Throughout the Language Dive
	Follow the same routine found in Module 3, Unit 1, Lesson 7.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; distribute the Teacher-Guided Student Activity Card. Follow the same routine found in Module 3, Unit 1, Lesson 7, to assist students in deconstructing, reconstructing, and practicing the chosen sentence. 

	Practice 
(Focus structure)
	

	Reconstruct
	

	Practice
(Sentence)
	


	[image: image22.emf]
	Additional Work with Complex Text
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	Unit 3, Week 1, Day 4: Language Dive Chunk Chart: One Well


	Imagine what would happen if

	Deconstruct: Language Goals
	· “Who is this chunk about?” The subject is “missing” in this chunk; it is implied, meaning it is not stated. When a clause starts with the second-person singular present tense verb, it is called an imperative. You can use it to give strong advice or suggestions, to tell people what they should do. You do not use a subject; the subject is understood to be you, the reader or any person or people who may be reading One Well. (implied subject)

· Imagine: “What should you do?” Form a mental picture about what something could be like. Imagine encourages people to think about possibilities that are not currently realities, things that could happen if the information in the subsequent chunks were true. (imperative verb)
· if: “Can you figure out why the author wrote if?” if connects this chunk to the subsequent chunks and introduces a conditional clause; it signals that the information in the subsequent chunks must happen in order for the imagined possibilities from this chunk to happen. Note that if can be replaced with in the event that or on condition that without changing the meaning. (conjunction)

· Students can share out different scenarios to imagine as a class, starting with the sentence frame “Imagine what would happen if ____________.” They can then close their eyes and create a mental picture of what would happen in each scenario, and then describe what they imagined as a class. 

	each of us did just one thing

	Deconstruct: Language Goals
	· each of us: “Who is this chunk about?” each of us refers to everyone in the world. (determiner + preposition + pronoun = subject; collocation)
· did just one thing: “What would each of us have to do for the possibilities in the previous chunk to happen?” We’d each have to take one action. (verb phrase)

· Students can discuss how the meaning would change if each of us were replaced with some of us. ✎ Step #2


	to conserve water and protect Earth’s One Well.

	Deconstruct: Language Goals
	· “What is the purpose of doing just one thing?” To protect water and, in turn, protect our water source.
· Students can take 30 seconds in pairs to list as many things as they can think of to conserve water and protect Earth’s one well. Then they can switch pairs and discuss the one thing they would do if they could choose only one thing. ✎ Step #3

	Imagine what would happen if

	Practice
(Focus Structure)
	· “Imagine what would happen if _______________.” (Imagine what would happen if everyone ate sugar for breakfast.)

· To provide lighter support: “Can we say this sentence in a different order? How?”

· To provide heavier support: Provide a word/phrase bank for students to use when completing the sentence frame.
· Students can take 30 seconds in pairs to say their sentence aloud. Then they can close their eyes and imagine the scenario they presented, and then discuss what they think would happen with their partner. They can then write and sketch.  ✎ Step #4

	Imagine what would happen if each of us did just one thing to conserve water and protect Earth’s One Well. 

	Reconstruct
	· “How can you say this sentence in your own words?” (Think about what would happen if everyone did something to protect the water on Earth.)
· “How does the Language Dive add to your understanding of the guiding question?” (It connects to the big idea by helping us understand ways to persuade others to take action to contribute to a better world.) 


	Practice
(Sentence)
	· “Can we say this sentence in a different order? What would we have to remove or change?” ✎ Step #5

· To provide lighter support: “What if we replaced would with will? How would the meaning change?”
· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.
· Students can each hold a chunk and switch places to show the sentence in a different, correct order.

· Language Chunk Wall suggestions:

· Language to capture a reader’s imagination or attention: 
Imagine what would happen if
· Language to connect words, phrases, clauses: Imagine what would happen if / to conserve water and protect Earth’s One Well.
· Verbs and verb phrases clauses (actions, states of being): Imagine what would happen if / each of us did just one thing 
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	Unit 3, Week 1, Day 4: Language Dive Sentence Strip Chunks: One Well

	
	


	Imagine what would happen if

	each of us did just one thing

	to conserve water and protect Earth’s One Well.
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	Unit 3, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can help my partner self-assess his or her reading fluency. (RF.3.4)

Day 4:

· I can read a passage aloud fluently. (RF.3.4)

Student Materials

Day 2:

· Fluency passage #1
· Fluency Self-Assessment Checklist
· Colored pencils or crayons
Day 4:

· Fluency Self-Assessment Checklist
· Fluency passage #1 or fluency passage #2
Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.
1. Whisper read fluency passage #1 to yourself.

2. Find a partner who is reading the same passage as you.
3. Look at the criteria highlighted on your Fluency Self-Assessment Checklist on Day 1.
4. Read the text aloud together (at the same time). Focus on the highlighted criteria.

5. Stars and Steps Fluency Feedback: With the same partner as before, take turns reading your passage aloud and receiving feedback.

· Label partner A and partner B.
· Partner A shares fluency goal for the week.
· Partner A reads aloud fluency passage and partner B listens.
· Partner B shares one star (one thing partner A did well) and one step to work on.
· “You did a good job with _____________________________________.”
· “Next time, try to ____________________ because _______________.”
· Switch, and repeat steps 1–4.
	Star
	Step

	
	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.

1. Get into groups of three or four.
2. Prepare:
· Remember your goal for the week.
· Reread the highlighted criteria on your Fluency Self-Assessment Checklist.
3. Each person in the group reads his or her fluency passage aloud while the group listens. After each read, each person in the group gives a “star”—something he or she liked about the reading fluency. Example:

· “You read at the perfect speed. Not too fast and not too slow!”
· “You pronounced almost all words correctly. Great job!”
· “I liked how you   _____________ It helped me understand  ___________.”
· “I noticed that you  ____________.”
4. Self-assess where you are now on the fluency checklist by placing a check mark in the columns of the highlighted criteria. Choose a different color from the one you used for your self-assessment on Day 1.
If time allows, share your self-assessment with an elbow partner and explain how you have improved your reading fluency this week.[image: image29.emf][image: image30.jpg]
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